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There are 3 pumpkin growing 
contests, and the red and blue teams 
are both going to enter.Participants

●  N = 6 classrooms, equally divided among 3rd, 4th, 
and 5th grade

● Racially and ethnically diverse, ages 8- to 
11-years-old

● Recruited from the Mid-Atlantic region of the United 
States

Children’s Reasoning about Race- and Wealth-Based Exclusion 

These results suggest that elementary school 
children evaluate intergroup social exclusion 
differently depending on the target identity of 
the exclusion. 

Children’s ability to consider the nuances of 
complex social and moral situations affects their 
evaluations, with children evaluating 
race-based exclusion with more moral and 
prosocial reasoning, and wealth-based 
exclusion with more group-based and 
psychological reasoning. 

This work sheds light on the differences 
between children’s experiences with race-based 
versus wealth-based bias and exclusion. While 
children tend to reference moral concerns when 
discussing race-based exclusion, they do not 
demonstrate the same level of moral concern 
about wealth-based exclusion. 

Methods

Procedure
Students completed two online scenarios depicting 
group-based exclusion, one on race/ethnicity and the 
other on wealth. Teachers then facilitated student 
discussion about the scenario. Classroom discussions 
were recorded and transcribed into teacher and child 
speaking turns.

Scenario
Scenario 3: 
● Tucker and Justin are on the tire swing while Carlos 

waits for his turn. Instead of allowing Carlos to use the 
swing, Tucker and Justin offer the swing to their 
friends, Owen and Nick. Tucker and Justin make a 
discriminatory comment about Carlos’ ethnicity.

Scenario 5: 
● Brittney and her brother Jackson are at the arcade, 

but are almost out of money. Charles & Caroline offer 
tickets to the bumper cars, but Brittney is hesitant 
because she thinks they’ll be stuck up because she 
believes they are rich.

Within both scenarios participants are shown outcomes  
where the characters chooses to exclude, or include the 
other character(s).

Measures
Reasoning Coding System: A coding scheme derived from the 
Social Reasoning Development model was applied to the 
student discussions to capture students’ use of moral, 
group-based, and psychological knowledge. 

Assessments & Results

Results

Discussion

Future Directions

Introduction
- Previous research has demonstrated that 

children’s evaluations of intergroup social 
exclusion differ across different group 
memberships. Children often view race-based 
exclusion as more wrong than wealth-based 
exclusion.

- During individual interviews, children 
frequently cite explicit negative stereotypes 
about high‐wealth groups in their justifications 
for exclusion.

- Yet, little research has investigated children’s 
reasoning about intergroup exclusion as it 
spontaneously occurs during classroom 
discussions.

- The current study investigates children’s 
reasoning in the context of a teacher-facilitated 
class discussion, and identifies differences in the 
kinds of reasoning used when discussing 
exclusion based on race versus wealth status.

Research Question: How does children’s 
reasoning about social exclusion differ during 
classroom discussions about race-based exclusion 
compared to wealth-based exclusion
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Conceptual Category Definition Example

Moral References to fairness/equality/ 
equity, anti-stereotypes/counter- 
stereotypic examples, benefits 
of diversity, and wrongfulness 
of discrimination.

“He was not right, and he was making an 
assumption just about the base of his skin […] 
So he was making a rude assumption, and I felt 
like just because he was being, it was like a 
throwback into when Jim Crow laws were 
there.”

Group-Based References to group dynamics, 
endorsement of stereotypes, 
awareness of stereotypes and 
discrimination, and referencing 
the costs of challenging 
exclusion.

“And like they’re like, judging them by the way 
they look because they like, since they’re 
wearing all these expensive clothes, that they’re 
probably rich and stuck up..”

Psychological References to personal choice, 
pragmatic reasoning, and 
perspective taking.

“And I feel like that's why um Britney decided 
to not take up their offer in one of the versions 
[…]  I feel like she was just like, scared of 
getting hurt again and being made fun of.”

Prosocial References to what is nice or 
not nice, friendly or not 
friendly, and references to 
behaviors like helping or 
sharing without mentions of 
moral reasoning.

“Most friends are really kind and understanding, 
so if would just be-- if you're just honest with 
them and say like, no, I'm not free tonight 
because we have, like, a celebration, they'll most 
likely understand if they're a real friend.”

These findings highlight the importance of 
school-based interventions to reduce bias and 
discrimination based on wealth status during 
early childhood. 

Future work should investigate how 
children’s experiences with race-based 
exclusion lead to the formation of moral and 
prosocial reasoning.

Additional work should explore how children 
reason about group-based social exclusion 
with regard to intersectional identities. 


