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Chapter I: Introduction

Background

The problem of creating and maintaining studentivatibn is common to all
fields in education. This study mainly addressezways in which student
motivation is developed and maintained in art edlana Why should students be
interested in the material that art educators hateach? How can art educators
demonstrate the relevance of their content arstuttents in a way that makes sense
and motivates students to learn? Some art edgda#we turned to presenting art as a
vehicle for social change and have developed lss&mused on issues relevant to
students’ lives. This study investigated how dreptultural connections to subject
matter in the arts can broaden students' ideasaf art is and how it can have

meaning in their lives.

Significance of the Study

This study adds to the existing body of knowledfjraw students develop
and maintain motivation to study the arts. Thiglgtalso contributes to research
about student perceptions of using the visualaata valid form of self-expression.
Finally, this study provides additional informatiabout student perceptions of hip

hop culture and graffiti when used in an educalisetting.



Scope and Methodology

Research Questions

This project investigated whether identity with @db matter can increase
adolescent students' motivation to pursue the vats, broaden their understandings
of what art can be, and improve their understandirgglf-expression through the
arts. It was hypothesized that students’ views d@ahlange after visiting and
discussing the “Recognize: Hip Hop and ContempadPangraiture” exhibition at the
National Portrait Gallery (NPG) because of the peas connections that many
students their age have with the kind of musicéét@rportrayed at the exhibition.

The research was conducted to learn more abotbpines discussed above
through answering these specific research questions
l. When teaching art to adolescents, how can studetivation be developed

and sustained?

a. Will creating personal connections through palpuce increase
motivation?

b. Will having an authentic purpose increase matve

C. Will giving students autonomy increase motivatio

Il. Will seeing the “Recognize” exhibition broadstudent ideas of valid and
respected art forms?
a. Will viewing graffiti in a museum setting changtedent perceptions
about graffiti?

b. Will using graffiti dissipate student fears ealism?



[I. Will students identify with the artists in tHi®ecognize” exhibition and

realize they can express themselves through artiiar ways?

Methodology

To study adolescent motivation in the arts, theaesher developed an after-
school art club based on the “Recognize: Hip Haph @antemporary Portraiture”
exhibition in the National Portrait Gallery. Stunde were invited to participate as
long as they obtained permission and were in gradeshrough seven. Students
participated in sessions exploring the exhibitioousing on hip hop culture prior to
visiting the museum. Students visited the “Recoghexhibition under the guidance
of a museum educator. Afterwards, students creaggdown hip hop portrait in the
style of graffiti under the guidance of the resbarc Students presented their pieces
to the public in an art show at the school thegrated. Data were collected through
interviews, artist statements, and field notestalere analyzed using the

qualitative method of coding (Basit, 2003).

Organization of the Study

This thesis is divided into five chapters. Eachptlr is discussed briefly and
the contents of each are identified in this ovewie

Chapter | is a comprehensive introduction to theys It contains the
background of the problem of student motivation explains the significance of the
study. Chapter | identifies the research questiexglains how they will be

answered, and outlines the structure of the tltesiament.



Chapter Il is the review of the relevant literaumMotivation is explored
through sections about types of motivation anddénelopment of intrinsic
motivation. The history of creating personal castizas to increase motivation in
the visual arts is uncovered. Specific problemsr@ating motivation in the visual
arts are explained. Motivational concerns withlasicents in the visual arts are
explored as well. Finally, using ethnically andisdly relevant culture to create
motivation in education is discussed, focusinglanuse of hip hop and graffiti.

Chapter Ill describes the research methods usteaeistudy. The study
design, subjects, procedures, data collectiondatal analysis are all explained in
detail. All data collected can be found in the expices.

The results of the study are presented in Chdytand are categorized
according to themes that arose in the researchiquosgliterature review, and data
collected. Data are organized in tabular format. .

Chapter V discusses the implications of the resefindings. Conclusions
are drawn that have impact on the direction ofheirresearch and current practice in

art education.

This chapter introduced the research study, oatlithe methodology and the
research questions. The next chapter will reviesiterature used as a basis for the

research.



Chapter II: Review of the Literature

Introduction

To answer questions about identity and studentvatbin, past theories and
findings on these topics must be explored. Thaptér will review the existing
research on student motivation. Past and curréeetacation motivational strategies
are described. Next, specific problems with mdtorato study the arts for students
in adolescent years, especially grades five thraaylen, are explored. Hip hop
culture and graffiti's appeal to the African Amercstudent population and use in
education in urban areas will be reviewed. Theégamind of this study is explained

by this review of literature.
Motivation

Types of Motivation

Motivation is the level of interest and pursuitain activity or topic.
Motivation is defined through levels of “energyradition, persistence and
equifinality--all aspects of activation and intemti (Ryan & Deci, 2000, pg. 69).
Motivation levels are described in many ways. Thigew of the literature will
focus on motivation through the lens of a motivadilocontinuum (Ryan & Deci,
2000). This continuum spans all levels of motimatirom complete opposition and
disinterest to voluntary pursuit and exploratioradbpic or activity (see Figure 1).

At one end of the motivational continuum is compldisengagement and
disbelief in the worthiness of the topic or actnih question. A person in the state of

amotivation lacks “the intention to act” (Ryan & &e2000, pg. 72).



Figure 1. Motivational Continuum
Adapted from Ryan & Deci, 2000, pg. 71
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The next stop in the continuum is extrinsic mofimat Extrinsic motivation
is “the performance of an activity in order to attaome separable outcome” (Ryan
& Deci, 2000, pg. 71). A person who is extrindigahotivated is not interested in
the activity for its own sake but is involved besa@nother outside factor is
motivating them. Some motivational theorists defaxtrinsic motivation as the
opposite of intrinsic motivation; motivation soldlyr outside factors, like pleasing a
teacher, getting a good grade for your parentsaaning rewards (Lepper et al.,
2005). Others believe that extrinsic and intrima@tivation are not mutually
exclusive and can coexist, especially while motorator a particular activity or
topic is developing (Hidi & Harackiewicz, 2000; gy et al., 2005; Ryan & Deci,

2000).



Extrinsic motivation can be externally regulatedraernally regulated (Ryan
& Deci, 2000). The degree of control the persos dwer the extrinsic motivation
determines their location on the motivational comtim. If a person is subject to
following a rule or regulation being imposed upbarh, they are under external
control (Ryan & Deci, 2000). This is close to amation on the continuum. If
students must maintain a 3.0 GPA to play on th&diball team, a basketball player
could be extrinsically motivated to get good grafteglay basketball. This would be
an example of external control of extrinsic motieat However, a student could be
extrinsically motivated to get good grades for otteasons that are under their own
control. A student who wants to get into Harvamwul strive to get good grades to
meet their own goal of receiving admission to fraistigious school. This would be
an example of internal control of extrinsic motigat A person is considered to be
closer to intrinsic motivation on the continuunextrinsically motivating regulations
are self-imposed because of the characteristigsekieibit: “more engagement, better
performance, lower dropout, higher quality learfiifigyan & Deci, 2000, pg. 73).

The opposite end of the motivational continuum frammotivation is intrinsic
motivation. Intrinsic motivation is “the desire émgage... for no reason other than
sheer enjoyment, challenge, pleasure, or inte(esgiper, 2005, pg. 184).
Intrinsically motivated people are not led by odésmotivating factors but participate
in “an activity for the inherent satisfaction okthctivity itself” (Ryan & Deci, 2000,
pg. 71).

The goal of education in all subject areas is &at in students the desire to

pursue learning for its own sake instead of relyangutside forces since intrinsically



motivated people “have more interest, excitememd, @nfidence, which in turn is
manifest both as enhanced performance, persistandegreativity” (Ryan & Deci,
2000, pg. 69). This is particularly important rextrinsically motivating factors
change as students’ environments change. Theref@enly constant type of
motivation is intrinsic motivation. One of the d¢®af this research is to determine
whether cultural identity with art focused on Hipdcan set students on a path

towards intrinsic motivation with respect to pagation in the visual arts.

Steps to Building Intrinsic Motivation

People have inclinations toward certain topics mtbers. These inclinations,
known as individual interests, are conceptualizsid relatively stable motivational
orientation or personal disposition that developsrdime in relation to a particular
topic or domain and is associated with increasexvkedge, value, and positive
feelings” (Hidi & Harackewicz, 2000, pg. 152). Benal interests predispose
individuals to become intrinsically motivated torpue topics when environmental
factors and opportunities arise.

When individual interest does not exist for anattior topic, intrinsic
motivation must be nurtured. Creating initial &gt in an activity is the first step
toward building people’s motivation. This “triggecalled situational interest, is
developed by “certain conditions and/or stimulihe environment that focus
attention” (Hidi & Harackiewicz, 2000, pg. 152) hdse conditions can be a result of
emotional arousal, familiarity with subject matter,even shock and disgust (Hidi &
Harackiewicz, 2000). Recent research on motivatigygests that although

situational interest does not guarantee long-tegmroitment to an activity, it can



serve as an important stepping stone to intringitivation by initially grabbing
people’s attention, especially for unmotivated dtah (Fredericks et al., 2002; Hidi
& Harackiewicz, 2000; Pearce & Larson, 2006; R§abeci, 2000).

Another way of initially engaging people in an &ty is through externally
controlled extrinsic motivators (Ryan & Deci, 200 chools employ extrinsic
motivation strategies to reach students throughabpressures, grades, and test
scores (Hidi & Harackiewicz, 2000). Many reseastidies say overuse of externally
regulated extrinsic motivators decreases natutahgsic motivation (Ryan & Deci,
2000). However, just as situational interest seteecatch people’s attention, “there
is at least a chance that genuine interests andsiat motivation will emerge”
through employment of these motivation strateditidi(& Harackiewicz, 2000, pg.
159).

The next step to improving people’s motivatiorthe motivational continuum
is establishing personal ownership or investmeténactivity (Hidi &

Harackiewicz, 2000; Pearce & Larson, 2006; RyaneiD2000; Simpson, 1996).
This is the stage where they take ownership ofifesion to pursue the activity.

The extrinsic motivation moves from external cohtoointernal control. A sense of
internal control comes through building connectiand personally identifying with
the activity or topic (Simpson, 1996). In educatithese connections can be built by
developing curriculum that relates the topic onatgt to be studied to students’
previously established interests. Research imttseefound that “pupils who were
uninterested during art lessons engaged in axtites that related to their interests or

hobbies” (Pavlou, 2006, pg. 200). Educators cao ptomote student connections



through making explicit the purposes of the topag studied and showing students
how understanding the topic could improve their dwes or be useful to them (Hidi
& Harackiewicz, 2000; Simpson, 1996). In a studgw students’ involvement in
volunteer organizations, researchers found thaivatadn to participate increased
when students began “locating themselves in theegsand problems” of their
organization (Pearce & Larson, 2006, pg. 125).

Finally, the development of many conditions preceitie change from
internal control of extrinsic motivation to intricamotivation including
“interpersonal connection, belonging, and suppo#en activity” (Pearce & Larson,
2006, pg. 123). This process is the internalizatibmotivation and is “more likely
to occur in settings that support autonomy and evepment and that provide an
optimal level of challenge” (Pearce & Larson, 2006, 123). For people to pursue
an activity solely for their own enjoyment or irgst, they must feel competent, in
control, and adequately supported (Boscolo & GeP&d8; Pearce & Larson, 2006;
Ryan & Deci, 2000).

Competency, or self-efficacy, is a primary reapenple are intrinsically
motivated to engage in any activity (Ryan & De€l0@). If a person is naturally
talented or capable of performing certain tasksyihghe is likely to incur positive
feelings from engaging in the activity. In a stuahout reasons students choose to
participate in extra-curricular activities, studeptimarily reported their “perceptions
of being good at their activity seemed to motivhtm to keep investing effort over
time. They were willing to stick with the activibecause they perceived they had the

ability” (Fredricks et al., 2002, pg. 78). Similgra study focusing on struggling

10



writers reported that a “sense of competence @dition and source for feeling
satisfied and engaged” (Boscolo & Gelati, 2006,68).

Inherent talent cannot be taught, but educatoes;tees, and motivators can
build people’s competence and belief in their owilitees through targeted lessons
and specific assignments. Instructors should ‘iooatly balance difficulty at an
optimum level so that the task is neither too easyboring nor so difficult that it
produces extreme anxiety or avoidance” (Jones, , 89734). Teaching within this
range is essential to developing students’ senselbéfficacy. Vygotsky’s social
learning theory defines this level as the ‘zoneroikimal development’ (1978). This
zone reaches beyond what a student can do onothrito what they can accomplish
under the guidance of a more experienced teadhehis explorative zone, students
are exposed but supported; theoretically theymatlfeel overwhelmed or frustrated
(Vygotsky, 1978).

Perceived self-control over the activity and leskinvolvement is also
important for intrinsic motivation to develop ara$t (Fredricks et al., 2002; Roberts,
2008; Ryan & Deci, 2000). Students participatim@it lessons reported increased
motivation when the teacher “allowed pupils to ckmand thus give them [the
students] a sense of control over their work” (BayR006, pg. 200). Perceived
control over the terms for pursuit of some actiatytopic frees people from the
negative pressures of deadlines, outside evaligtregulations, and restrictions
(Hidi & Harackiewicz, 2000; Ryan & Deci, 2000). 83%e pressures are especially
controlling and overwhelming for some studentsnraaademic setting (Roberts,

2008). Studies show that “teachers who are autgrsupportive (in contrast to

11



controlling) catalyze in their students greateringic motivation, curiosity, and
desire for challenge” (Ryan & Deci, 2000, pg. 71).

Adequate support from relationships with othekslved in the pursued
activity is important to intrinsic motivational Hda Interpersonal connections and
confirmation give people meaning and purpose tdicoa. As defined by Deci &
Ryan (2000), relational support is not necessarynany intrinsically motivated
activities are performed in isolation, but it calites to continuing motivation.
Encouragement and recognition from relationshigh wihers “strengthened
adolescents’ perception of their own abilities, ethin turn helped to bolster their
commitment” to extra-curricular activities (Fredescet al., 2002, pg. 79). Students
reported more successful feelings from art projdws encouraged social interaction
and collaboration, supporting this relational aspéantrinsic motivation (Jones,
1997; Pavlou, 2006).

Developing intrinsic motivation is a process begyrsparking situational
interest or encouraging participation in an acyiwt topic through extrinsic
motivators. As exposure continues, motivation widrease if people develop
personal connections with the activity or topic degdin to internally control their
participation. Intrinsic motivation will be achied if people pursue the activity or
topic for its own sake as they have feelings of petance, self-control or choice, and

encouragement.

Developing Intrinsic Motivation in the Arts

Visual arts educators face all the common motveti issues discussed

above. Some students have a natural affinityHferarts and their personal interest

12



grows into intrinsic motivation with cultivationHowever, other students never
develop an appreciation for the arts or understhadrts’ relevance to their lives.

Art educators’ goals are to foster lifelong motigatto participate in the arts, whether
as an appreciator or creator. Visual art matelikdspaint and clay are inspiring and
offer hands-on creative opportunities that mango#thool classrooms do not
(Pavlou, 2006). Art education researchers belibatlessons that help students
develop personal connections to the subject mateemuch more effective in
promoting students’ motivational growth to purshe éarts than lessons that rely on
novel art materials. A recent trend in art educatalled the ‘issues-based’ approach
goes even further than making a subject matterextion. Students create art about
issues they face in their daily lives and use & a@mmunication medium to express

their ideas and opinions (Hanes & Weisman, 200Xl&§g 2002).

Lowenfeld’'s Theories

Viktor Lowenfeld was an art educator and philosaphe¢he mid-twentieth
century. He organized students into stages otigeeedevelopment, focusing on
students’ drawing characteristics at each stagetendppropriate types of activities
for each stageMiktor Lowenfeld2009). Adolescents, as defined in this studgges
eleven to thirteen, are categorized as part of lnd@ld’s pseudorealistic age or the
age of reasoning. Once adolescents turn fourtearsyld, they enter into the period
of decision and crisis of adolescenwik(or Lowenfeld 2009). Lowenfeld’s idea of
appropriate adolescent art lessons for studerntese stages focused on the
guestions “Who am 1? Where do | belong? Where guirig?” (Hochritt, 2004, pg.

35-36). Lowenfeld’s lessons for adolescents wése aware of students’ struggles

13



with representing things realistically and helpthgm overcome their frustrations
with ‘getting things right’ (Donley, 1987). Studshdiscovery of art and creativity
was the purpose of art education, according to lnd@ld. Students were the center

of art education in his child-centered approadiktor Lowenfeld 2009).

Personal Connections to Subject Matter

As Lowenfeld suggested, “the arts allow young pedpé chance to make
sense of their feelings, thoughts, experiencesanadonment” (Hochritt, 2004, pg.
35). How can art educators use these unique dieaidics of the arts to create
student interest and motivation? Art teachers khsinive to create a sense of
belonging and meaning in each art activity theyegheir students, otherwise art will
be a disjointed part of the school curriculum (Bayl2006). Many teachers get so
involved with teaching art content that they mayrfet the rewards inherent in
tapping into the learner's existing cognitive affdcive domains” (Simpson, 1996,
pg. 55). However, if learners are not motivateteton, it does not matter how much
content teachers cover in classes. The key sthpiliding motivation is providing
students with a personal reason to become invéstbe learning activities (Hidi &
Harackiewicz, 2000; Pearce & Larson, 2006; Ryan&iD2000; Simpson, 1996).
Art education philosophers promote beginning lesseith students’ interests and
experiences, since relying on the power of situnaii@nterest or extrinsic motivators
may or may not be enough to engage students inifga(Paviou, 2006).

Providing opportunities for students to make peasaconnections with art
lessons can be simple or complex. A simple commrecpportunity could be an

explicit statement at the beginning of a lessoar éxample, “painters from the
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expressionist period painted light in a special wagday we will create a picture
about a certain time of day and use light as thie teghnique to convey the time to
the viewer”. Another simple connection opporturabuld be given to students by
using something from their lives. Photographinglents and using the resulting
photographs as a part of a lesson about contceidliawing would be a good way to
engage them in a personal way with the drawinggassent. Discussing a shared
experience like a mouse in the classroom and thgipteng a mouse in a clay lesson
would be another example of a way to use persaralactions to create interest.
Connection opportunities can come from an actiagysimple as discussing
similarities among several artworks with a simgabject like eating dinner
(Simpson, 1996). As students recognize certaimésan the artworks, like
loneliness or time of day, they have the opporjutatcompare the artworks with
similar situations in their lives that have happkaeound dinner tables (Billings,
1995; Hanes & Weisman, 2002; Simpson, 1996). Tginall of these examples,
students generate connections and relate artworkg activities to their lives:

In the artroom, creating environments where childtee encouraged, through

verbal and visual explorations, to relate artists'k to their own worlds

reinforces the meaning of art in life. Meaningfohoections also aid in

understanding similar phenomena outside of thdiacipline.

Simpson, 1996, pg. 55

These lessons provide opportunities for surfacetlpgrsonal connections, related
around a theme, but focus on art learning goalsaésd& Weisman, 2002).

In a Scottish elementary art classroom called R&@8npersonal connection

opportunities run deeper than a theme. In Roonstl@ents are given control over

everything in the art room, from ordering materialgaying their teachers,
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developing their own assignments and carrying tttewugh to fruition (Adams,
2005; Roberts, 2008). In this environment, stuslané not directly instructed or
even supervised by a teacher. Students are indepgrbut they employ a practicing
artist who acts as a resource instead of direatat,is known as an artist-teacher
(Adams, 2005; Roberts, 2008). Students createegduse they have the desire to,
not because they have to finish a project or recaigrade. They collaborate with
and learn from each other and their artist-teachiéey are more than students when
they act in this capacity; they are artist-learntgking on the practices of
contemporary artists (Adams, 2005; Roberts, 2008Room 13, students report “it
is this freedom of choice that they value so higRoberts, 2008, pg. 22).
Excitement is generated from the ownership theygasen in their own learning.
When students experience this sort of authentimieg, “the first thing that happens
is students are eager to get involved in knowingualart, artmaking and learning

technical processes” (Simpson, 1995, pg. 58).

Issues-based Curriculum Design
Issues-based art curriculum begins with issuesditeatelevant to students’
lives and gives them the chance to express th@iiays or make a statement about
them through art (Billings, 1995; Hanes & Weism2002). The main purpose of
this art curriculum is to explore issues that haneaning in students’ lives and show
them how art can be a way for them to communidaé& bpinions on these issues
(Billings, 1995; Hanes & Weisman, 2002; Simpsorf3)9 The ways for students to

make personal connections in this approach todartaion are explicit and easily
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become authentic tasks if students are able t@ghair artwork with others to
inspire change:

Becoming aware of community problems, architectgraffiti, social ills,

ethnic neighborhoods and market-places, and pakglaygrounds and

allowing these issues and places to serve as aWwhsh novice teachers plan

art lessons may be the answer to making a diffibwit possible, choice about

content that would truly involve the learner”

Simpson, 1995, pg. 27

Previous research has focused on developing idsasedd lessons for action-
research projects. Students were much more engagkexcited about the artistic
process when they had the opportunity to choosessiue and materials to express
their feelings about it rather than being told [[Bds, 1995; A. Lohr, personal
communication, March 16, 2009). In the preparatibthis document, the researcher
obtained an anecdotal report supporting this idea fa fellow educator and
researcher, Mrs. Alaina Lohr. Her fifth gradedstnts were remarkably excited to
attend art class while she conducted research ichvgtudents chose their own
projects and materials, and expressed concerménatudents would rebel if she
switched back to more teacher-directed projectsoonpletion of the experiment.
Students had great excitement generated from ohipeslsd connections to their
own life (A. Lohr, personal communication, March 26009). These personal
connections made art a meaningful experience agatant eagerness in her students
to know all “about art, art-making and learningheical processes” (Simpson, 1995,
Ppg. 58).

Art education trends like Lowenfeld’s child-centgm@proach, the thematic

approach, the artist-learner approach, and thesssased approach all attempt to

build motivation by making the study of art meariiigo students’ daily lives.
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These approaches provide opportunities for studergstablish personal ownership
or investment in art projects. In this way, amieation philosophers and teachers
hope to advance students in the motivational cantimtowards internally controlling

their extrinsic motivation to produce art.

Special Concerns with Motivating Adolescents

Overall Motivation Declines

During the adolescent stage of development, childracademic motivation
drastically declines (Anderson & Maehr, 1994). i8bpressures become a much
larger force of motivation during this period. $ohsuccess becomes less ‘popular’
and students struggle with self-confidence andtiienExtrinsic motivators begin to
become less effective as students rebel againdégi@nd classroom structure out of
the fear that they will be inadequate (Anderson &eglir, 1994; Ryan & Deci, 2000).
Students quit pursuing many activities but contitaparticipate in certain ones
because they “feel good about their talents anatikyewith the activity” (Fredricks

et al., 2002, pg.78).

Specific Art Concerns
The social environment may negatively affect stuslgrerception of art
during their adolescent years because “art is aftefervalued as an academic
subject” (Toku, 2001, pg. 12). Likewise, when a&doknt students become aware of
realism, they are less willing to create realiaticfor fear of failure (Pavliou, 2006;
Toku, 2001). The resulting self-consciousness prayent students from trying and

make them more “sensitive to criticism from artdeaxs” and judgment from their
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peers (Toku, 2001, pg. 12). This research is starsi with Lowenfeld’s theory of
creative development that places adolescents ipgeedorealistic stage where
‘getting art right’ becomes a large stumbling bldclparticipation (Donley, 1987).
Art becomes a subject that only the most nurturetitalented students willingly
pursue:
Pre-adolescence (11-12 year olds) is of speciatast because at this age
pupils start to doubt their abilities in art; thegcome less confident in their
art making and need special support from theirlteescto continue to be

involved with art and art making. In particular adtivity is no longer
spontaneous.

Pavlou, 2006, pg. 195

To avoid these drastic drops in motivation to pgvtite in art, the available
research literature suggests that teachers shaald ggainst excessive criticism and
introduce students to all forms of art to providerh with multiple ways to achieve
success: “Activities that introduced pupils to atfeems of art eased the pressure
towards producing realistic art: 'We now learnt éud is not always something that
looks real. We don’t have to do things that look i@l the time™ (Pavlou, 2006, pg.
1999). Teachers should also capitalize on the lpoprends of students’ adolescent
culture by bringing them into the classroom:

For students who are in such a period of losingregt or motivation for art,

especially during secondary grades, we shoulddordething to provide the

motivational power of learning... It's time to re-&wate pop culture to give

students motivation to create their own valuesidedtities.

Toku, 2001, pg. 17

Creating Situational Interest through Hip Hop andaiti

This research focused on the possibility of crepsituational interest through

exposing subjects to a contemporary art show atiputop culture. The subjects of
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this research study were urban, African Americalojescent students. Research has
suggested that teachers use the educational vitap music and hip hop culture to
engage this sub-group of students in classroonmeobffu, 2005; Congdon &

Blandy, 2003; Hochritt, 2004). In general, hip hephe pop culture of the urban,
African-American student, just as manga is gengthk pop culture of the Japanese
student (Toku, 2001). Since including manga iredrcation has been successful, art
teachers should be willing to try using graffitidaiattoo designs, among other pop
culture art forms, to improve their students’ ie&r(Congdon & Blandy, 2003; Toku,

2001).

Culturally Responsive Teaching through both Ettamid Pop Culture

Many teachers do not take students’ backgroundsaltures into
consideration when planning lessons. In fact, euthrealizing they are
marginalizing students, teachers may make instratidecisions that directly clash
with their students’ cultures and put them at adv&ntage in the school setting,
isolating them from subject matter (Simpson, 199Bachers must make an effort to
be “culturally responsive” and put strategies iagal that “take students cultures and
linguistic differences into consideration by cebgbrg these differences rather than
considering them as deficits” (Moore & Neal, 20pd, 2-3). Art education can be
very culturally isolating and misrepresentativeeac¢hers would earn popularity with
students, and, hopefully, popularity for their ®dbj by making connections to
students’ everyday situations and ethnic identitiesa study focusing on African-
American students, researchers found that “a pesdihnic identity that includes

affirmations of the ethnic group and feelings ofpenverment contributes to
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academic success, whereas a lack of such feehmgsa's ethnic identification may
dissuade youth from academic identification” (Kénpan, 2008, pg. 999). Art
educators can find diverse artists to teach fropréwide opportunities for ethnic
identity to their students. If the exact skillswnat be taught through cultural
material, teachers can use it as a bridge to corscbool learning to the real world
(Au, 2005).

With minority populations, many traditional teachimethods lose their
effectiveness. Finding ways to integrate socslies and problem-solving into art
will help students grow and learn how art can Ipesitive way to express their
feelings: “Activities that connect urban studemtsitt or convince them to adopt art
as an alternative, less violent way of expresduegniselves” (Simpson, 1995, pg. 27).
Certain classes will need different things, basedheir situations, and the art
curriculum can be culturally responsive by “teachahildren about the meaning and
making of art” from whatever situation they comette classroom (Simpson, 1995,
pg. 27).

In minority cultures and the adolescent stage gtligpment, identity is often

a big issue. Most contemporary art is all abootrfiesponding concern with issues of
cultural identity and the construction of subjeityi/(Knight, 2006, pg. 24).
Involving students in discussions surrounding comterary art will help them see
and understand the world around them (Knight, 26@4tune, Goodyear lll, &
Boone, 2008; Simpson, 1995; Whitehead, 2004).

When teachers approach art in this culturally rasp@ way they will be:

“engaging their students in making visual statemaiibut the real issues in
their everyday world: issues like AIDS, violencetlw streets, drags, and the
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students' own identity crises drive the curriculumirt becomes a positive
form of expression and a source of social, aristincl narrative empowerment
for the students.”

Simpson, 1995, pg. 27

Hip Hop and Graffiti

Hip Hop culture is a perfect way to bring contengvgrart to the classroom:
“Hip hop is a powerful form of portrayal—a meansst&y something about yourself,
your community, and your nation. By giving a votoea wide range of previously
unheard individuals, it has made tangible much pin@tiously had gone
unacknowledged” (Fortune et al., 2008, pg. 5)lytits and graffiti, clothing and
dancing, hip hop focuses on “the need and desiegfcess one’s individuality—
regardless of one’s instrument, training, or solsadkground” (Fortune et al., 2008,
Pg. 5).

Graffiti is the visual art form of hip hop expressi According to Hochritt,
graffiti art is:

prevalent in most urban areas and usually thoughetthe creation of gangs

of unsupervised youth. Graffiti can be createdlperson or a group of

people, usually incorporating a nickname in thegeyand made using spray

paint or marker.

2006, pg. 39-40

Graffiti is controversial, as “some see it as aatiable appetite for destruction”, but
others find it their outlet for self-expression (kme et al., 2008, pg. 28). The “tag”
becomes the artist’s identity and under-cover vatlewing them to escape (Fortune
et al., 2008; Whitehead, 2004).

Graffiti is a particularly exciting form of art fatudents because it eases “the

pressure towards producing realistic art” (PavR06, pg. 199). Adolescents enjoy

writing graffiti and are not fearful of drawing tis¢ylized letters. The whole premise
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of creating their identity through a “tag” is exod for adolescents and allows them
to create art all about themselves, confirmingrtaristence. Some students may
already practice this kind of identity creationsimilar ways outside school contexts.
Some students associate graffiti with negative bienabut this problem can be
overcome with discussions about the correct costiextexpression (Hochritt, 2004,
Pavlou, 2006; Whitehead, 2004).

This study gave students an experience with grafid hip hop culture by
visiting an exhibition in Washington, DC. The “Regmize: Hip Hop and
Contemporary Portraiture” exhibition at the NPG \aagreat way to show students
the value of communicating their culture and idgrttirough art. The curators hoped
to emphasize the importance of hip hop and itsgpila®ur communities:

“The verb ‘to recognize’ holds many connotatiorith@ugh its most common

usage refers to the cognitive process of perceisorgething previously

known. By titling this exhibition ‘RECOGNIZE!’, wavant to emphasize its
connection with some of the outstanding hip hogguerers and artists at
work today. We also wish to pay respect to thgenaor of this musical
genre, while also acknowledging those who haveigoatl to push the limits
of hip hop’s power, creativity, and flow as an etifor positive expression”
Fortune et al., 2008, pg. 5
The curators collected different representationsiphop through the visual and
literary art forms of photography, painting, cokagideography, poetry, and graffiti.
* * *

This chapter reviewed the literature used as aliasthe research. The next chapter

will cover the research methodology.
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Chapter lll: Research Methodology

Introduction

This study explores the development of studentwattn in the arts.
Specific research questions regarding the way dpdulture is used to develop this
motivation and combat certain motivational blockadéth adolescents are explained
in this chapter. Descriptions of student partinigathe study setting, the specific
procedures and format of the after-school art dexeloped to answer these
guestions are detailed. Data collection methodsided student interviews, artifacts,
and researcher field notes. The qualitative dasdyais process by the coding
method is explained, including how the coding themvere pulled from both the

literature review and research questions.

Research Design and Questions

The main objective of this study was to exploredbeelopment of student
motivation in the visual arts. The secondary dfbjes were to understand hip hop
culture’s effectiveness as a motivator, discoveetivar graffiti dispelled adolescents’
fears of realism, and evaluate whether studentsedadrt as a form of communication

and expression. These issues tie into the maecobg of developing motivation.

When teaching art to adolescents, how can studetivation be developed
and sustained?
a. Will creating personal connections through pelpuce increase

motivation?
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b. Will having an authentic purpose increase matwve
C. Will giving students autonomy increase motivatio
Il. Will seeing the “Recognize” exhibition broadstudent ideas of valid and
respected art forms?
a. Will viewing graffiti in a museum setting changteident perceptions
about graffiti?
b. Will using graffiti dissipate student fears ealism?
[I. Will students identify with the artists in tHi®ecognize” exhibition and

realize they can express themselves through artiiar ways?

To appropriately study and answer these questibegesearchers proposed a
narrative case-study built around the NPG’s “Re@gHip Hop and Contemporary
Portraiture” special exhibition. A narrative casady is a study that takes an in-
depth look at a particular “phenomenon in its rataontext” through thick
descriptions (Gall, Gall, & Borg, 2003, pg. 439his research is also considered
participatory action research because the resaarchestake-holder in the school
where she is conducting the research and expéctanprove her students’
participation in the visual arts (Bogdan & Bilk&03; Scriven, 2008).

The “Recognize” exhibition included portraiturerineeight artists who
pursued graffiti, painting, poetry, sculpture, \odeaphy, and photography. Each
artist represented an aspect of hip hop cultuutir their work: graffiti, DJ-ing,
MC-ing, or break-dancing. Most of the artists wAfacan American. The show

was dynamic, current, and infused in the hip hdpaulture (Fortune et al., 2008).
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The researcher believed that the “Recognize” shaweaNPG would inspire
African American students to identify with art byaking personal connections with
hip hop culture. The researcher hypothesizedwbisdd most likely occur for
students in adolescence, particularly in gradestfivough seven, because pop
culture and music are very important and infludntiaghis developmental stage,
according to Lowenfeld’s theory (Donley, 1987). eTiesearcher believed students
would personally connect to the hip hop musicasertrepresented in the show, who
were all African-American. It was hypothesizedttstdents would broaden their
perspectives of what art can be about becausesafdly the “Recognize” exhibition
validated graffiti as a higher art form when donehe right context.

In addition to taking students to see the “Recognexhibition, the researcher
developed a related self-portrait project for shideo complete as part of an after-
school art club. The researchers chose self-pntesas the art form because its
purpose is self-expression.

Graffiti was chosen as the artistic style for sitdeo use in their projects to
remove the fear of creating realistic images angréwide another opportunity to
personally connect with hip hop culture and theiiamurban surroundings. The
researcher purposely gave students freedom inetsigra of their graffiti self-portrait,
allowed them to work at their own pace, use outstdeurces, and provided support
when asked with the caveat that it was ultimateé/dtudents’ decision. This work
environment was created to give students autondfinally, the researchers
attempted to make art an authentic task that reblsbgond the bounds of the after-

school club by holding an opening exhibition foe #rt show that displayed the
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students' work. Details concerning how this rese@tan was carried out are in the

following sections.

Participants
This research study was conducted at FriendshipdQbarter School
(FPCS) Chamberlain campus in Southeast Washingi@nwhere the researcher is a
kindergarten teacher. All art club meetings weglel fin the supporting art teacher’s

classroom at Chamberlain, except for the visihoNPG.

Sample Selection

The sampling procedure used in this study is knagvnonvenience sampling
(Gall, Gall, & Borg, 2003). Although convenienaasling is not ideal, the
investigator believed that it was the most prattipgoroach for this specific case for
a number of reasons. The researcher believed n@mnee sampling would allow for
study results to be generalized to the desiredlptipaos. This research focused on
studying the motivational power of relating hip hagture to the visual arts. The
researcher needed subjects who were exposed hmpipulture, were adolescent
students, and lived within reasonable proximitylef “Recognize” exhibition at the
National Portrait Gallery in Washington, DC. Charlain serves students in grades
pre-k to seventh grade, has a student populatetnghmostly African American, and
is located in Southeast Washington, DC, near advtediin station. All the necessary
requirements for subjects could be met at thisaiglso conducting the study with

students there was a logical choice.
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All students in fifth, sixth, and seventh gradeshat school were considered
eligible adolescents for the purposes of this sty were invited to be a part of the
art club and research study. The only selectigara@ for participation were that the
students were in these grades and had returneddb&ed Institutional Review
Board parental and student consent forms. Paattgowere recruited by fliers
posted throughout the school advertising the oppdst and instructing students to
see the supporting art teacher for more informatibhne art teacher recruited students
in her classes that met the grade-level requiresnehlte art teacher gave all
interested students a cover letter, parental carieen, and student consent form.
The researcher and art teacher had difficulty ggtine required consent forms
returned in a timely manner. The starting datthefart club was delayed by one
week to recruit as many students as possible.r@searcher had received four
complete consent packets by the delayed startoi&@eptember 24th, 2008, and
began the club meetings on that date. After tis¢ fineeting, two more students
turned in completed consent packets and joinedltlieat the second meeting,
making a total of six students that participatethmart club and research study.

Table 3.1 describes the characteristics of theestbihat participated in this study.

Table 3.1

Subject Characteristics

Student A B C D E F

Grade Level 6 6 6 6 6 6

Sex Female Male Female  Female Male Female

Race African African African African African African
American | American | American | American | American | American

Protection of Human Subjects

All student subjects returned a completed consacket in prior to

enrollment in the research study. Both the patema student consent forms
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included an area that had to be checked yes topgirmaission to audiotape
conversations about art that occurred during thelab and photograph student
work. All participants were encouraged to ask ¢joas throughout the duration of
the study and were informed that they could withdfi@m the study at any time
without penalty. The club was free to every subyeto participated. All art
supplies were provided by donations to the prgpesposal on
www.DonorsChoose.org. Frames for the art show werated by FPCS
Chamberlain’s student activity fund. Subjects #radr guardians were not
compensated monetarily for participating in thise@ch project.

All of the subjects’ information, comments, andaaotk were de-identified,
using an identification key. The key allowed thee@rcher to link subjects’
comments and artwork to their identity. Howevbeg tesearcher was the only person
to have access to the identification key. All audicordings of group discussions
and photographs of student work were labeled vis¢hidentification key and stored
in a locked cabinet. All reports referring to sfiesubjects in this study use the

identification key label for the subject, such &udent A", “Student B”, etc.

Procedures

Setting
This research project took place in an after-scketiing. The after-school
setting gave the researcher more freedom to impiethe study without the
constraints of district standards, although manthefvisual art standards were
covered within the scope of the club meetings. diter-school setting allowed the

trip to the NPG to occur without students missing elassroom instruction.
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The subjects participated in approximately fourtattar-school club meetings
held on Wednesday or Thursday afternoons every Weeklate September to mid-
December, 2008. Some additional meetings weredretlather weekday afternoons
when students needed more time to finish theividdal portrait projects (see
attached calendar, Appendix J). Each after-sctlabl meeting was held from 4:15
PM to 5:45 PM in the supporting art teacher’s alags at FPCS Chamberlain,

except for the trip to the NPG.

Prior to the Museum Visit

The art club met twice before visiting the NPG ifatial data collection and
preparation of the students for the artwork theylsee in the “Recognize”
exhibition. During the first art club meeting, dants were asked open-ended
guestions concerning their feelings about arpuipose, and their participation in art
in a group discussion (see Table 3.2 for speciiiestjons). The researcher recorded
the discussion as a form of data collection. Falhg the discussion, the students
discussed the history of traditional and moderrirpgure, compared a few prints of
portraits provided by the supporting art teached, d@rew a self-portrait using pencils,
colored pencils, and paper. The researcher gadests a general outline of what
they would do in the art club for the rest of teengster. During the second art club
meeting, the researcher showed students the NAR&sdgnize” exhibition online
using Promethean board technology. The studeetged clips of “Recognize” artist
interviews, read their artist statements, and veetheir artwork on the website. The
researcher hoped that introducing students toR®edgnize” exhibition prior to

visiting the museum would begin to create situalonterest and allow students to
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feel more connected to the artwork they would sEee researcher also prepared
students for the museum visit by reviewing propeseum etiquette and encouraging

them to formulate questions to ask the tour guigend the trip.

Museum Visit

During the third meeting, the researcher took tbhdents, along with the
supporting art teacher, to the NPG via the Mefrbe group toured the “Recognize:
Hip Hop and Contemporary Portraiture” exhibitiortwa member of the education
department at the NPG. She focused on explaih@a@uitists represented in the
“Recognize” show and the reasons they made thiggtiarchoices. The museum
educator asked many open-ended and opinion-sequegions. The students
answered many of her questions, were engaged itigbession, and recalled some
of the information they had already learned abbetexhibit prior to the visit. On the

way back on the Metro, the students spoke posytibbut their experience.

After the Museum Visit

At the fourth club meeting, the students discussledt they saw at the
“Recognize” exhibition and began to come up witiaisl for their “My Hip Hop
Portrait” project. Graffiti was chosen as thefartn for students to use in their self-
portraits to remove the fear of creating “realistmages and to connect with the
familiar city surroundings. It was hypothesizedttthe graffiti part of hip hop
culture would appeal to adolescent students andwioelld be excited to work in its
style. Students were given the “My Hip Hop Pottrdirection sheets so they could
understand the process to follow to create a fedghiece. The students were

encouraged to come up with a meaningful “tag”, esakly a signature in graffiti art.
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Their “tag” was supposed to mean something to tbesymbolize them in some
way.

The process of developing a “tag” continued in® gixth club meeting. The
researcher showed the students a video of the ‘tiexe’ graffiti artists creating and
explaining how they made the mural for the showwarw.npg.gov. Students
followed the steps of the project and sketched ti@g” in many different ways in
order to design the layout of their self-portrait.

Throughout the next several meetings, as the stsidesre ready, they chose
their favorite designs, experimented with addiniprcto their sketches, researched
different imagery they wanted to add to their gaftraits, and began drawing their
final sketches on large paper, which matched the @l the canvases they would be
using. The researcher and supporting art teachetad with students until they
believed their designs were well-planned out ardydo be painted on the canvases.
Students used tracing paper to transfer their eglidnages to the canvas.

As students were ready, during the tenth througtetmth meetings, they
began painting. The researcher and supportingacher demonstrated painting
techniques, color mixing principles, and materedecmethods at the students’
requests or when they felt students were usingniduerials inappropriately.

When students’ projects were nearing completiom dite was set for the art
show, students titled their pieces, and wrote tagist statements. Students helped
hang up fliers around the building and took sommédo advertise their art show
opening reception. The final meeting was held eecdnber 12, 2008. The subjects

participated with the researcher in a final discussbout why they create art and
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whether they believe art is important and relevanheir lives (specific questions are
found in Table 3.3). Students completed any remgiwork. The discussion was
recorded. Students also wrote thank you notdset@éople who donated supplies to

the project through www.DonorsChoose.org.

Art Show Opening Reception
The students participated in the culminating aovsbn the evening of
December 13, 2008. They shared their self-postraith their peers and families,
explained the artistic choices they made in thigicgs, and enjoyed refreshments.
Approximately fifty people attended the art shoveing. Overall, subjects spent
approximately twenty-four hours working with thesearcher and supporting art

teacher in the art club over three months.

Data Collection

Pre- and Post-Project Group Interviews

Subjects were interviewed two times during the spfathe study. During the
first art club meeting, students were asked opa@e@muestions concerning their
feelings about art, its purpose, and their pardittgn in art in a large group
discussion. These specific Pre-Project Intervieestjons are presented in Table 3.2.
Each student was asked to answer each questiader8s were allowed to say, “I
don’t know” for an answer or agree with anothedstit’s answer and say “me too”.
During the final art club meeting, students weneedssimilar open-ended questions
concerning their feelings about art, its purposel, their participation in the museum

visit and graffiti project. These specific Postfect Interview questions can be
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found in Table 3.3. The researcher followed theesguidelines as she did in the
Pre-Project Interview in regards to acceptableesttidnswers. Student responses in
the two group interview sessions were recordedstnabed, and coded according to
major themes identified in the literature review.

Subjects were familiar with the art room wheredheup interview sessions
were held because they had their regular art theese once a week. During the
recorded group interview sessions, the supportinggacher left the room to prevent
pressuring students to answer questions in a nesay to please her instead of being

honest.

Table 3.2:
Pre-Project Group Interview Questions
What is art? What are different types of awhat things
qualify as art?
Why is it important? How has it been importenhistory?
What is it used for today?
Who likes art? Who doesn't like art? Why?
Can art change people’s opinions? How or hot? no
Do you create art? Why or why not?
Is just art pretty stuff to hang on the wall?

=

Noohkwh

Table 3.3:
Post-Project Group Interview Questions

What is art? Has your definition of art changed?

Why is art important?

Do you think that art can change people's opinioBs?you

think your piece can change people's opinions?

4. Do your parents or the kids at our school sedlatthis
everyday?

5. Do you think art is used for anything else today?sO
expression the main reason?

6. Reflect on what you have done... What did you learn?
Would you want to do it again? Would you not? Wha
would you change?

wn e
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Art Show Video
The principal of the school took some video of stud at the art show while
they were explaining their artwork to their audienStudents’ statements about their
self-portraits from the video were analyzed asdditenal session of audio data.
The main prompt for students’ comments on the vidas simply “Tell me about
your work”. The video was returned to the printigider student comments were

transcribed and coded according to the identifocakey.

Artist Statements
Students wrote artist statements when their gra#if-portraits were

complete or nearing completion during the finalcwb meetings. The researcher
gave students guidelines of what needed to bededlin a good artist statement.
Those guidelines are in Table 3.4. The reseamheéisupporting art teacher helped
students edit their statements for grammar mistbkesid not change the content in
any way or make suggestions beyond the guidelihedat should be included. The
student artist statements were assembled in abigghiopening program distributed

at the door the night of the art show.

Table 3.4:
Guidelines for Writing an Artist Statement
Name
Age
Reasons for creating the artwork
Favorite part of the artwork
Thanks for contributors, assistance given (optipnal

ogkrwbR

Researcher’s Field Notes

The researcher kept notes throughout the entirereqze in a running

computer document. She wrote notes about procechaages and issues,
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observations about students’ feelings and behawaaiditional research questions that
arose from weekly meetings, and other informatiat she thought would be helpful
later (Bogden & Bilken, 2002). These notes sea&dn important resource to weed
out researcher bias later in data analysis whenwleee compared against the other

forms of data collection.

Data Analysis

Coding

The data collected in this study through pre- apst4{project interviews, artist
statements, and researcher field notes were amblgraugh the qualitative method
of coding. Coding is a common way to organize amalyze qualitative data (Basit,
2003; Bogdan & Bilken, 2002). Coding helps reskars in “noticing relevant
phenomena; collecting examples of those phenonagmkbanalyzing those
phenomena in order to find commonalities, diffeem@atterns and structures”
(Basit, 2003, pg. 144). The study's specific regeguestions were used to identify
the labels by which to organize and code the ctédata. The major themes,
identified by their corresponding question in TaBl®, were employed in the coding

process to focus evaluative efforts.

36



Table 3.5:

Coding Themes Developed from Research Questions

Research Question

Coding Theme

When teaching art to adolescents, how can
student motivation be developed and
sustained?

Competence

Support/Social Interaction

a. Will creating personal connections throug
pop culture increase motivation?

yhPersonal Connections to A

Personal Connections to
Museum Visit

b. Will having an authentic purpose increas
motivation?

e Authentic Task

c. Will giving students autonomy increase
motivation?

Autonomy

Will seeing the “Recognize” exhibition

Museum Visit and Ideas of

broaden student ideas of valid and respected art Art
forms?
a. Will viewing graffiti in a museum setting Graffiti
change student perceptions about graffit|?
b. Will using graffiti dissipate student fears pf Realism
realism?
l1l.  Will students identify with the artists in the |dentity

“Recognize” exhibition and realize they can
express themselves through art in similar

Self-Expression

ways?

known as methodological triangulation (Patton, 200Bhe researcher collected three

Internal Validity

The researcher worked to prevent errors in datlysisdhrough a technique

sources of data and cross-referenced the findnogs 6ne against the others to

ensure validity and prevent analytical mistakest@a2003). Using three data

sources prevents the errors and biases that cesudt from using only one

perspective (Bogden & Bilken, 2002; Patton, 200Bndings from the pre-project,

post-project, and art show interviews, artist stegets, and researcher field notes

were all compared and checked against each otlerai@ntee the integrity of the

results.
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This chapter outlined the research methodologye fiéxt chapter will explain the

research results.
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Chapter IV: Data Analysis and Results

Introduction

This study focuses on student developing studemivatamn in the visual arts.
Data were collected through a three-month long-aitbool art club developed
around the NPG’s “Recognize: Hip Hop and ConteryoPartraiture” exhibition.
Data were organized and coded according to theha¢®imerged from the
interviews, artist statements, and field noteshay related to the research questions.
Full transcripts of interviews and videos, complatist statements, and the

researcher’s field notes can be found in the appesad

Results according to Research Question Themes

Question |. Competence, Support and Social Interac

When teaching art to adolescents, how can studetivation be developed
and sustained? To answer this question, themesidentified that related to
research on developing and sustaining motivatds discussed in Chapter 2, in
order for people to pursue an activity solely fugit own enjoyment or interest, they
must feel competent, in control, and adequatelpstpd (Boscolo & Gelati, 2008;
Pearce & Larson, 2006; Ryan & Deci, 2000). Thewsfdata were organized
according to the themes of competence and suppsedoaial interaction for this
overarching question on motivation. Other partthefdata that address motivation

are coded under the more specific questions theyem
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In regards to competence, students discussedféledimgs about their abilities
and their perceptions of others’ abilities. Data @rganized into positive and
negative feelings of competence. Some studerdtecefeelings of competence to
their worth and directly explained their talent)ack of talent, as their reason for
continuing or quitting the art-making process. ddlta related to competence are

located in Table 4.1.
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Table 4.1:

Competence

Positive Feelings

“I thought | can make something awesome and | ¢&dident F, Artist
Statement).

“l was inspired by the fact that | was able to teaow to use paint and how to
mix different colors” (Student E, Artist Statement)

“l imagined and completed a beautiful graffiti aoik” (Student D, Artist
Statement).

“My favorite part of my artwork is the backgrounddause it looks cool”
(Student C, Artist Statement).

“This project has changed my feeling about artemgdeal in a good way. |
did more than | thought | could do” (Student E, Fleject Interview).

“l can show people art and be happy because thewhat | did” (Student A,
Pre-Project Interview).

“Art is important to me. Because of art, | am vevhile” (Student E, Post-
Project Interview).

“I never made anything like this before. | neveade flames because | never
knew how to draw it” (Student F, Art Show Video).

Negative Feelings

“She got very frustrated, even with me sitting tigkside her. Student D
even balled up a paper she was working on, statiegvould change her idea
because drawing the dancer was too hard” (Fielé®N&orking Club
Meetings).

“Students B, C, and E were almost copying therieigeand | encouraged
them to make it their own in some way. They feltlzough what they could
do was not ‘good enough’ and their lettering lookiedhb” (Field Notes,
Working Club Meetings).

“Students D, A, and F felt this ‘brainstorming’ pess was too difficult. They
kept changing their minds, complaining, and askardghelp” (Field Notes,
Post-Trip Meetings).

“Like one of my friends, he don't know how to drawportrait” (Student A,
Pre-Project Interview).

“Some people may say | don't like [art] becaus tire not that good at it
and they have never tried it” (Student C, Pre-Rtdjgerview).
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Support was given by the researchers and suppatirigacher during the art
club meetings. Students commented on that suppdrhow it made them feel.
Social interaction among students created bothipesind negative feelings of
support within the dynamics of the art club meetiagd the culminating art show.
Students both criticized and complimented one avotAll data related to the social

environment, support and social interaction, aes@nted in Table 4.2.
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Table 4.2:

Support and Social Interaction

Teacher/Researcher Support

“What inspired me was how my teachers encouragetbrbe creative and tg
do more so my artwork could look better” (StudepARist Statement).

“My teachers showed me how to actually mix it up Every time someone
showed me how to do something, | did it differef8tudent F, Art Show
Video).

“I managed to encourage her [Student D] not to giwend help her pinpoint
what proportions needed to be changed for theatare of the dancer to loo
‘right’” (Field Notes, Working Club Meetings).

“Students D, E, and F needed more direction andteessome of the
direction” (Field Notes, Working Club Meetings).

“I helped [Student D] look up pictures of dancendiree, we used tracing
paper to piece together what we wanted her dandepok like, and she
worked on drawing her. | did not draw the dancertfer, because then she
wouldn’t be learning, but | managed to encouragenbéto give up and help
her pinpoint what proportions needed to be charfgethe caricature of the
dancer to look ‘right” (Field Notes, Working CluMeetings).

Peer Social Interaction

“Students C, E, and F teased Student B a lot bedhey felt that his artwork
was the best. They were clearly jealous, and wsaldthings like, ‘Man,
look at your [student B’s] work. | hate you. Yoer'so good.” They
compared their work to his and judged despite #lcethat | was
complimenting each of them, teaching them, and dhetnating how each of
them could make their paintings more dynamic” (@Fidbtes, Working Club
Meetings).

“He [Student B] seemed to bashfully enjoy the engioomments of his peel
and recognized that the extra time paid off” (Fidlates, Working Club
Meetings).

“The students received many compliments from evesywoho visited the
show, including a representative from the commuoifice” (Field Notes, Art
Show).

“l can show people art and be happy because thewhat | did” (Student A,
Pre-Project Interview).
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Question |. a. Personal Connections to Art arttiédViuseum Visit

Will creating personal connections through popurglincrease motivation?
This research question continues to address matnapecifically through creating
connections. Students stated personal connedticars, mostly as previously
existing “likes” and “interests”. Student connens to pop culture are the second
type of personal connections found, referencingninbeeum visit. The “Recognize:
Hip Hop and Contemporary Portraiture” exhibitionsrgupposed to create situational
interest in the arts by capitalizing on the coniogcbetween the pop culture of hip
hop and students’ personal lives (Au, 2005; Congtd@tandy, 2003; Hochritt,
2006). The personal connection data surroundipgcptiure are inseparable from
the section on theme of graffiti, since it is atprhip hop culture. Surprisingly,
students also discussed personal connectionshindaway. They wanted their
audience to make personal connections to theupsetfaits when they viewed them.
These personal connections are discussed latiee inext section concerning
authentic tasks. Data addressing the themes sbpakconnections to both art and

the museum visit are found in Table 4.3.
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Table 4.3:

Personal Connections to Art

“People will see check and maybe they can readdtthink of working and
trying to get a job and trying to get money forittehildren” (Student D,
Post-Project Interview).

“[Art] is something [artists] really like doing ant$ totally in their blood”
(Student C, Pre-Project Interview).

“I like to create art outside because its fun” (&t B, Pre-Project Interview).
“[Art] is one of the things | really like doing” (8dent C, Pre-Project
Interview).

“I would love to do this again” (Student D, Postject Interview).

“Then | added some of my favorite characters frdhob Dragonball-Z. Its
one of my favorite shows and past times” (StuderAfEShow Video).

Personal Connections to the Museum Visit

“Student A was attentive. She seemed excited e hanew experience.
Student B really listened to the interviews of #éngsts and seemed to have
lot of interest. |think he thought it was neatttive were going to see
something that there was already information abouhe internet” (Field
Notes, Prior to Museum Trip).

“[Student C] identified with some of the clothiitgms included in the
collage, commenting that she had similar items auld like to wear them”
(Field Notes, Museum Visit).

“My students had still heard of them and began humgrtheir songs and
exclaiming, ‘Oh, yeah, | know him!” (Field NoteMuseum Visit).

“Student C was really into the paintings. She wlaygt three inches away
from the Kehinde Wiley portraits and wander awayrfrour group...Student
C also walked beyond the boundary tape around @ensmith’s collage ang
reached out to touch part of it” (Field Notes, MurseVisit).

“[Our tour guide] brought examples of the king paits for the students to
see and compare to Wiley’s works. This was vegrasting to them and
probably the only part of the tour where all ofrthevere completely engagec
(Field Notes, Museum Visit).

“[The students] wanted to re-visit some of the othieces. We allowed then
to wander around for about twenty more minutesly@tudent E was sitting
disengaged at the end of those twenty minutes.h&deo tell the rest of the
students it was time to leave and they met us sathe resistance” (Field
Notes, Museum Visit).

“Student A remembered all the information about Hoavid Scheinbaum
became interested in photographing Hip Hop artista his online artist
interview. She told our tour guide about how h& aaconcert with his son,
who was her age, and then fell in love with the imasd wanted to
photograph rappers” (Field Notes, Museum Visit).

“l used to always just see [graffiti] on walls atidhgs, but it is in the museu
too” (Student D, Post-Questions).

45



Question |. b. Authentic Tasks

Will having an authentic purpose increase motiv&iorhis study also
focused on how student motivation would increasa @esult of creating art for an
authentic purpose. Students displayed their aktfi@reveryone at their school in a
professional, authentic way in an Art Show OperRaegeption. A classroom was
turned into a gallery and refreshments were setveglebrate their art and their
audience. This authentic task was hypothesizgiv®omeaning to their art beyond
the usual classroom display or take-home proj8ttidents reported ideas they
wished their audience would walk away with aftezisg their art. All data related to

authentic purposes were coded accordingly andrasepted in Table 4.4.

Table 4.4:

Authentic Purpose

“I hope you can see how much | love music in my @tudent A, Artist
Statement).

“When they see my piece, they might think thatdhly type of dance is not
Hip Hop, there's ballet too” (Student D, Post-Pebjaterview).

“I did this graffiti piece because | wanted topire others” (Student E, Artist
Statement).

“People will see check and maybe they can readdtthink of working and
trying to get a job and trying to get money forittehildren” (Student D,
Post-Project Interview).

“Students became very excited about the show agerlyaook bunches of
fliers to hand out to their friends and family” ¢fd Notes, Final Meetings).
“All the students, even E and F who seemed to hastdanterest as their
projects progressed, spoke eloquently as they imgaldheir artistic choices.
The level of understanding they displayed surprised even though | had
been working with them the whole time. The autlweexperience of
displaying their work for others made them reak#st and they proudly stood
by their pieces. | underestimated the power ofttheshow validating their
artistic expression” (Field Notes, Art Show).
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Question . c. Autonomy

Will giving students autonomy increase motivatioA@tonomy was
hypothesized to be inspiring and motivating fodstots. Students had the freedom to
choose the details of their projects and make oeEson their own. Student
feelings, researcher observations of work time,stndent comments related to
choice were all coded under the theme of autonoDsta related to the autonomous
environment created in the art club are under daglimg “Situations with
Autonomy”. Contrasting data surfaced that relatestudent art production under
direct teacher control and are included under #aling “Situations without

Autonomy”. Data addressing the theme of autonaneyfound in Table 4.5.
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Table 4.5:

Autonomy

Situations without Autonomy

“Their art teacher (who was partnering with meha project) had just
discussed self-portraits with them. The studeatsdompleted their own self
portrait which followed a certain format: half dfetir face was supposed to
look realistic and half was to be built of thingat represent them, like music
notes, words, sports items, etc. The studentsretobel that they could
represent themselves through a picture like thatest was “of” them, but |
don’t think they understood that art could représgeas beyond the
representation of objects and people” (Field Nd®es; Trip Meetings).

“I drew these other things because we had to thafhour face, and the other
things are about how we express ourselves” (StuleRte-Project
Interview).

Situations with Autonomy

“Students D, A, and F felt this ‘brainstorming’ pess was too difficult. The
kept changing their minds, complaining, and askardhelp. | refused to tell
them what to do, saying | wanted it totheir self-portrait, not mine!” (Field
Notes, Post-Trip Meetings).

“I like [my project] the most because | got to esgg myself with something |
do everyday, which is music” (Student A, Post-Reb|aterview).

“After seeing the exhibit ‘Recognize’ | imagineddacompleted a beautiful
graffiti artwork” (Student D, Artist Statement).

“My favorite parts of my artwork are the spikese thay | shape my graffiti,
and my background. 1 also like the flames becafislkee colors and
technique | used to create them” (Student F, A8tstement).

“Student B was the most focused of the group. ttrgted to do lots of
bricks in the background of his tag, which endedeing arduous, but very
beautiful. He invested much more time into theadeif the bricks and reaped
the benefit of his investment” (Field Notes, WokkiGlub Meetings).
“their artistic choices” (Field Notes, Art Show).

<
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Question Il. Museum Visit and Ideal of Art

Will seeing the “Recognize” exhibition broaden stntlideas of valid and
respected art forms? Comments concerning the muset and general ideas about
art are collected here. Student perceptions od et forms were expected to be
challenged and expanded through the visit to trectignize: Hip Hop and
Contemporary Portraiture” exhibition because ofliteerse collection of
contemporary art. Many students noticed and sipatlif commented on the
different types of art they saw at the NPG and itanade them feel. Data about this
theme are found in Table 4.6. Comments specijicalated to graffiti fall under the

next question and section.

Table 4.6

Museum Visit and Valid Art Forms

“I think the museum helped me because | saw difitetges of art and
different types of graffiti and you can expressngalf in different types of
ways. Like one person, he expressed himself bpdgkictures of different
people while they was rapping and they was singi{Sgtident A, Post-
Questions).

“l think that the museum was really nice and tHéedent types of artwork
were neat. Especially the art of the differenpes singing, they just caught
that moment at exactly the right time...” (StudenPBst-Questions).

“We took a trip to the Portrait Gallery. | waspned by the artwork | saw”
(Student D, Artist Statement).

“My artwork is inspired by the art exhibit | sawtae National Portrait
Gallery called ‘Recognize’™ (Student A, Artist Seatent).

“I went on a trip to the art museum exhibit callBécognize’. | saw lots of
cool, inspiring graffiti” (Student B, Artist Stateat).

“Before | started my graffiti artwork, the art cluent to the Portrait Gallery
to see an art exhibit entitled ‘Recognize’. We salot of graffiti art and it
inspired the artwork | created” (Student C, Ar8satement).
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Question Il. a. Graffiti

Will viewing graffiti in a museum setting changedént perceptions about

graffiti? The museum was hypothesized to playngpartant role in validating

graffiti as a respected form of visual art. Giafurrounds students in the urban
environment of Washington, DC, but they do not seaely identify it as a form of

art. Initial student comments about graffiti aatel comments about their change

toward it were prevalent in the data. Attitudesdods graffiti were generally

positive. Student comments about the theme ofityrafe organized in Table 4.7.

Table 4.7

Graffiti

“I saw lots of cool, inspiring graffiti that hadtkof colors and different
shades” (Student B, Artist Statement).

“I made graffiti because for a long time I've womel@, ‘What are those big
funny looking words—I want to do words like thatchese it looks cool.’
And now after being in the art club, | understarid$tudent C, Artist
Statement).

“I did graffiti. It was kinda cool because it hasot of curves and shapes”
(Student B, Post-Project Interview).

“[This project] expressed a new style of art thaeVver heard of. | had seen
but I didn’t know what it was called; | just callé@doig bubble letters”
(Student C, Post-Project Interview).

“Then when | tried graffiti work, | really got inty” (Student E, Art Show
Video).

“I just thought graffiti was used for bad thingsitlit can be used for good
things also, like | used to always just see it @tlisvand things, but it is in the
museum too” (Student D, Post-Project Interview).

“The museum helped me because | saw...different tgpgsaffiti and you
can express yourself in different ways” (StudenPAst-Project Interview).
“Student E was really impressed by the graffite ¢bmmented how it
‘glowed’ in the gallery lighting. He asked quesisdike, ‘How did they do

that? It looks like sunlight” (Field Notes, Musew/isit).
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Question Il. b. Realism

Will using graffiti dissipate student fears of iead? Realism is a major
concern for adolescent students participating éwibual arts (Pavlou, 2006; Toku,
2001). The self-portrait project used graffiti hase it was hypothesized to be an
attractive artistic style to urban adolescentsaffiris very cartoon-like and could be
considered the antithesis of realism, when donts isimplest form. Discussions of
realism surfaced even though graffiti was the styihich the students worked.
Positive reactions and negative reactions to mealkere identified within the data

and are separated accordingly in Table 4.8.

Table 4.8

Realism

Associated Positive Feelings

“[Student C] commented that the paintings look&e [photographs. She wa
in awe of Kehinde Wiley’s power to create realigtieces” (Field Notes,
Museum Visit).

“Students had never used tracing paper befored them transfer their full-
sized sketches to the canvas board with large pieicie. They found it
almost magical and enjoyed using it. StudentsdE@mvanted some to take
home and use for their own personal doodling. veghem extra. | believe i
gave them a crutch for creating things that lo@{’ré~ield Notes, Working
Club Meetings).

n

Associated Negative Feelings

“They felt as though what they could do was noodge@nough’ and their
lettering looked dumb” (Field Notes, Working Clulektings).

“The frustration level that Student D had with diagvsomething realistic
was so great that | would not be surprised if sineegup on it entirely if she
confronted this again in a setting without propgsmort and direction” (Field
Notes, Working Club Meetings).

“I chose graffiti so the frustration of creatinglhistic art would not be an
issue, but I did not want to discourage Studentdmfmaking her own artisti
decisions or tell her not to attempt a dancer”|(Fidotes, Working Club
Meetings).

“Student D wanted her tag to be “dance”. She whtdenclude a ballerina in
her piece...She got very frustrated, even with ntengitight beside her.
Student D even balled up a paper she was workingtating she would
change her idea because drawing the dancer wadmatdd (Field Notes,
Working Club Meetings).

)
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Question lll. Identity and Self-Expression

Will students identify with the artists in the “Regmize” exhibition and
realize they can express themselves through artritar ways? Through
understanding the reasons why “Recognize” artigated art, students were
predicted to become more aware of arts power tohnoamcate messages and ideas.
The themes initially identified as part of this adeere identity and self-expression.
However, after coding all the data, these themaltyrbecame one. Students used
the word “express” very often in their statemerisut art and viewed it as a main
purpose of art. They were able to articulate hogwrtself-portraits expressed things
about their lives in specific ways. The few commseocusing on identity were more
about others making personal connections relatedtigts’ subject matter and are

included in the section about authentic tasks.
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Table 4.9

Self-Expression

“If you go into somebody's house and you see all hictures on thei
wall, you could see how they have expressed theesand what
they think” (Student A, Pre-Project Interview).

"I think art is being creative and expressing yelfrm all kinds of
creative ways" (Student A, Pre-Project Interview).

“[Art] is a way of expressing your feelings and thiay it comes out is
art” (Student C, Pre-Project Interview).

“[Art is] a way they can express themselves...We balable to see
what they have been thinking” (Student A, Pre-Rroieterview).
“You can express what you are feeling at that mdrnmetime”
(Student C, Pre-Project Interview).

“Art is having a way to express your emotions andnskills”
(Student C, Post-Project Interview).

“Something is not noticed, when you make it notideaand make it
worthwhile so others notice it...it is expressing sgaif” (Student A,
Post-Project Interview).

“Art is creativity and it is doing what’s on yourind...Sometimes it
might tell about the struggles you are going thirotaglay or
tomorrow...I mean if you were deaf... you can talk tigb your
paintings” (Student D, Post-Project Interview).

“...like one person, he expressed himself by takiictupes of
different people while they was rapping and theg siaging”
(Student A, Post-Project Interview).

“The 'S’ represents the first letter in my nameheTP’ represents the
participation | put in my artwork. The ‘L’ repreds lions because
they are my favorite animals. The ‘A’ represeihts artwork | put in.
The ‘T’ represents the first letter in my mom’s ream made the
‘SPLATS’ of color green because | like money argbddecause gree
is my favorite color” (Student B, Artist Statement)

“My life has also inspired me to create my artwotkove to listen to
music and that is what | do” (Student A, Artistt8taent).

“I like [my project] the most because | got to esgs myself with
something | do everyday, which is music” (StudenPAst-Project
Interview).

“My artwork is entitled ‘My First Pay Check’ becsail love money
and | like dealing with money” (Student C, Artiga&ment).

“My life inspired me to do this artwork because whegrow up | want
to become a professional dancer” (Student D, Agtatement).

“My artwork is entitled ‘The Two Faces of Gohan'dagise | was able
to show the two different sides of me (the goo sidd the bad side)
through the two different faces | created” (Studen#artist Statement
and Art Show Video).

=]
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Summary of Findings

Data were organized according to the researchiguesind related themes
they addressed. If certain patterns became appaittin the identified themes, data
were further divided to promote greater understagdiAll identified themes had
data from at least two data sources. Three sowessused when a third was
available. This ensured the validity of the dat@ugh triangulation.

* * *
This chapter gave the research results in detdié next chapter will discuss

those results and their implications in detail.
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Chapter V: Discussion

Introduction

This study found that positive feelings of comperadequate support,
autonomy, authentic purpose and personal conneactilbmcreased student
motivation to participate in the visual arts instiproject and in the future. Students
may have resisted help or wanted to quit diffi@atts of their self-portrait projects,
but at the end of the project they were able tiecepositively and be proud of their
accomplishments. Hip hop culture in the NPG’s “&guze” exhibition connected
students to contemporary art, broadened their pgares of valid art forms, and
perceptions of how art is used as a communicatiok tGraffiti was a ‘cool’ and
inviting art form for the students to use in theeaif-portraits, but it did not alleviate
all fear of producing realistic art. Overall, thigject was a success because students
expressed themselves in thoughtful, well-carriedgpaffiti self-portraits they shared

intelligently with others at a culminating art shoywening at their school.

Interpretation of Results by Research Question Hsem

Question I. Competence, Support and Social Intieract
When teaching art to adolescents, how can studetivation be developed
and sustained? In order to pursue an activity gdtelenjoyment or interest, students
must feel competent, in control, and adequatelpstipd (Boscolo & Gelati, 2008;
Pearce & Larson, 2006; Ryan & Deci, 2000). Stuganticipants’ feelings of
competence, both positive and negative, were aedli@ address the first

requirement for intrinsic motivational developmest,discussed in Chapter 2.
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Autonomy, the second factor mentioned, is discugs€liestion | C. The third
factor, the social environment surrounding therengroject, included teacher support
and peer interaction. These were studied in celdb this research question to
determine whether students felt adequately supghorte

All six art club students were found disappointed &ustrated in their
abilities at some point during the project. Sitiue study involved an after-school
club, the students who participated in art clubsehtm pursue art as an extra-
curricular activity. They were some of the betdrsts in their classes, and they still
all felt overwhelmed and inadequate. They repoigeting their work was “not good
enough and their lettering looked dumb” (Field Not&/orking Club Meetings).
Complaints and pleas for help were common duringtings. This confirms
research that students in adolescence fear thatifide inadequate and thus only
pursue safe activities where they feel they caceeat (Anderman & Maehr, 1994;
Fredricks et al., 2002; Ryan & Deci, 2000). Studen art club mentioned other
friends who would not attempt art because “theynatethat good at it” (Student C,
Pre-Project Interview). Art educators must conshamv important it is to create
opportunities for students to build feelings of gmtence and have successful art
experiences, even if they are small steps to mglthrger skill sets (Jones, 1997).

Positive feelings of competence surfaced in refexda the end of the project.
All but one student made positive comments desayibheir artwork in their artist
statement. The post-project interviews directlgtetl to feelings of competence:
“cool”, “beautiful”, and “awesome” (Students C, B, Artist Statements). Student E

explained the way the graffiti project helped t@slings of competence grow: “This
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project has changed my feeling about art a greatidea good way. | did more than |
thought | could do... | was inspired by the fact thafas able to learn how to use
paint and how to mix different colors” (Studentffst-Project Interview and Artist
Statement). These findings show the rewards weveos to the students at the
culmination of the project. The challenge foredticators is to encourage students to
be persistent throughout the learning process amdldp projects that are the correct
combination of challenge and previously-learnetiskas Vygotsky recommends in
his Zone of Proximal Development Theory (Vygotsk978; Jones, 1997).

Support from the researcher and supporting arhtzaas well as social
interaction among peers created the social enviemiof this research project. The
researcher and supporting art teacher acted adé'gwin the side” instead of guiding
and directing students every move. They providgapert, without criticism,
whenever their help was sought (Pavlou, 2006).tatestudents needed more
support than others. Student D had a particufaulstrating experience creating a
realistic dancer for her piece, even with the regesr giving her all her attention,
providing strategies to solve her problem, and waglker through each step. Most
of the support given helped students achieve tealissults and demonstrated needed
drawing and painting techniques. Student F wastee® to simple suggestions about
painting and proportions during some of the worlgegsions. However, it was
Student F who wrote and discussed how the supptpet make her work better at
the art show opening: “What inspired me was howteaghers encouraged me to be
creative and to do more so my artwork could looitdre. My teachers showed me

how to actually mix it up” (Artist Statement andtAhow Video). These findings
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show how vital encouragement and support are, ev@m students are initially
resistant to taking the extra time and effort tdkeneneir work better (Pavlou, 2006;
Toku, 2001). Providing students with tools to e, while giving them choice in
how to use them, proved to be a strategy that vabowkith the students in this art club.
Art educators should attempt to act more in théstateacher” role, providing
support but not directing art activity (Robertspgn

Peer interaction was the other important part efsbcial environment that
added to the level of support students felt inaheclub. Students criticized each
other, exhibiting feelings of jealousy and inadexyuaThey put each other down to
make themselves feel better, as a defense mechdhisate you. You're so good”
(Field Notes, Working Club meetings). Student Bswee main focus of the negative
peer interaction, but he did not seem to be upsétdteasing, possibly because he
had the best technical painting skills in the &rbc Positive peer interaction at the
art show opening reception was enjoyable for thdestts and fulfilled their desire
for approval: “I can show people art and be hapgsalise they like what | did”
(Student A, Pre-Project Interview). These findicgafirm research that students
need more encouragement from one another andtéaeiners (Fredricks et al., 2002;
Jones, 1997; Pavlou, 2006). Fear must be remauedthe environment for
motivation to pursue art to increase (Pavlou, 2006)

This study found that in order for student motigatto be developed and
maintained, students must feel competent and sdfesilearning environment
(Ryand & Deci, 2000). All the skill-based instriaect and assistance that an art

teacher can provide in the midst of student-dikgi®jects will increase motivation.
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Art teachers must help students reach their goafgdviding them with the tools to
achieve them or adjust them to fit in their artisione of proximal development”
(Vygotsky, 1978). This will allow students the a@pfunity to feel successful and

encouraged.

Question I. a. Personal Connections to Art andvbeeum Visit

Will creating personal connections through pop erdtincrease motivation?
Personal connections were represented in threengiores in this study’s collected
data: to art itself, to the “Recognize” museumtyisnd to the audience who would
view the students’ work. Personal connectiongedl#o art itself and the museum
visit are evaluated in this section, while conrattirelated to the audience are
discussed further in Question | B, regarding auibgrurpose.

Students reported feeling personally connectedttim éhe pre-project
interview because they really like doing it andc¢aese its fun” (Student B). These
feelings are considered the result of an individuglersonal interest; a natural
disposition related to a certain topic (Hidi & Hekawicz, 2000). These students
volunteered for art club and had some sort of esly-existing interest for art. The
results to this study, especially those concermiogjvation, might be significantly
different if it was conducted on a random sampladilescent students that did not
all share a pre-disposition to art.

The “Recognize: Hip Hop and Contemporary Portraitexhibition at the
NPG forged the student participants’ personal cotioe with art through their
familiarity and interest in hip hop culture. Pautiarly, students made connections to

the musical artists portrayed in the photographd/@aintings in the exhibition.
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These personal connections were exciting findiregmbse they could develop
situational interest in art or encourage studemtake ownership of their artistic
growth to pursue art related to their musical amtlcal interests. All five students
who attended the museum trip were engaged in tls2omu experience the majority
of the time, especially in the rooms with Kehindday's life-sized portraits of
rappers, including Ice T, Grandmaster Flash, &tee students would look at a new
painting, guess who was painted in the picture,raad the title, exclaiming, “Oh,
yeah, | know him!” (Field Notes, Museum Visit). |Ahe students were interested in
the musical artists and hip hop culture represemidide “Recognize” exhibition.
This finding implies that art educators should graulturally relevant artwork into
the classroom as often as they can. This wouldtaes teachers in developing
motivation through providing opportunities for séunds to connect with age-
appropriate subject matter. Because this studgesstully used hip hop to spark
interest, it supports the research that hip hofureilin particular, has educational
value when brought into urban classrooms becauedftudents’ automatic
connection with the subject matter (Au, 2005; Camgé& Blandy, 2003; Hochritt,
2004; Moore & Neal, 2007).

Two students were extremely attentive to the artviioey saw. Student C got
extremely close to Kehinde Wiley’s paintings andn&ue Smith’s collage. Student
A “remembered all the information about how Davh&nbaum became interested
in photographing Hip Hop artists from his onlinésdrinterview” (Field Notes,
Museum Visit). These students were two of theghvlbo had fully prepared for the

visit through the first two art club meetings. Jinay have positively affected their
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level of interest. If so, a future study coulddemducted to compare the interest
development between student groups who were fuipgred for a museum visit and
those who visited without preparation. This pieteesearch could greatly contribute

to making museum experiences for all studentslisudljects more meaningful.

Question I. b. Authentic Tasks

Will having an authentic purpose increase motivatidStudents in this study
created their graffiti self-portraits for displalyan art show in their school. Having
an authentic purpose seemed to increase studeivatmt to produce high quality
work and to communicate through art, although @ cemparison data is available
to show what student motivation would be withous #ulminating art show. This
study found that four out of six students cleahnlgught of what their audience would
experience when viewing their artwork. They in@dctertain images to cause their
audience to recall information or learn somethieg/n“they might think that the
only type of dance is not Hip Hop, there’s baltedt(Student D, Post-Project
Interview). Students also mentioned the opporyuaitinspire others through their
artwork. Even if students are given the opportutatshare their work with their
peers in class, this authentic experience surpdkssd share times by creating a
‘real artist’ experience. These findings suppedent trends like the issues-based art
education movement, which focuses primarily on mhog students with a reason to
make art, then secondarily on giving them the ttmlsreate it (Simpson, 1995). This
finding coincides with the increased motivationridiby fellow graduate students’

similar action research projects that ended withance to ‘use’ student art for its
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intended purpose: to communicate the ideas it sgmts (Lohr, personal

communication, March 16, 2009).

Question I. c. Autonomy

Will giving students autonomy increase motivatioh@onomy did not
increase all students’ motivation throughout thanspf the project, but it did increase
student feelings of success at the end of the grofetudents in this study were given
few limitations in the graffiti project, mostly deed from the materials used and
artistic style of graffiti. Mostly, students madétae decisions concerning how their
work would look. Students A, D, and F complainedwuat feeling overwhelmed and
incapable to make decisions about their work dutivegbeginning, middle, and
nearing the end of the project (Field Notes, Wagkilub Meetings). These students
were resistant to this open-ended task at firsabse they had to think for
themselves. However, these same students made/pasatements, explaining their
decisions in depth and taking personal pride iir theccess, at the end of the project:
“My favorite parts of my artwork are the spikesg thay | shape my graffiti, and my
background” (Student F, Artist Statement); “I likey project] the most because | got
to express myself with something | do everyday,clvhs music” (Student A, Post-
Project Interview), “l imagined and created a be#alartwork” (Student D, Artist
Statement). The other students did not specificadress their feelings towards
their own artwork. The students who struggledrtitest had greater feelings of
triumph. Pushing students to the limit, challegginem, and not giving up on them
is crucial to building their confidence and motieat (Hidi & Harackiewicz, 2000;

Ryan & Deci, 2000).

62



To compare this study to situations where studéidtsiot have control, data
were identified surrounding the participants’ axjpcts within their art class.
Students A, B, and C had just finished a unit diy&traits with the supporting art
teacher. They had completed step-by-step progatexplained their choices
saying, “because we had to draw half our face”d&ma A, Pre-Project Interview).
This shallow explanation pales in comparison toritie artist statements students
wrote and reasons they were able to articulatearpbst-project interview. This
confirms that beginning with student interests alholwing them control over artistic
decisions gives them feelings of investment anddea deeper learning (Roberts,
2008). This directly relates to Elliot Eisner'stry that the art classroom should be a
place where students are challenged to problene soid think ‘artistically’ instead
of following a prescription (Eisner, 2002). Stutkenot only get more out of the
learning experience, but they remember it becausadi more personal investment

(Ryan & Deci, 2000).

Question Il. Museum Visit and Ideas of Art

Will seeing the “Recognize” exhibition broaden stuatlideas of valid and
respected art formsStudents unanimously reported either a changjeein feelings
about art or inspiration as a result of visiting tliRecognize” exhibition. Student A
was able to directly identify how it broadened perspectives: “I think the museum
helped me because | saw different types of artdéifierent types of graffiti” (Post-
Project Questions). Many students directly relakeir self-portraits to the work
they saw at the show: “We took a trip to the Pdrteallery. | was inspired by the

artwork | saw” (Student D, Artist Statement). Tatadents mentioned the
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photographs of the rappers and considered therfefdift types” of artwork. One
student seemed surprised at how the photograpfengas capturing the art of
others: rapping. The significant part of this fimglis that students reported the effect
of the museum visit on their opinions and artwanktleeir own; most of the
comments surfaced in their artist statements. pituses the power of the
“Recognize” exhibition in their minds because tldegcussed it without being
prompted. Students had their ideas of art expatidedgh the graffiti in the

museum as well. These results are discussed metktesection.

Question Il. a. Graffiti

Will viewing graffiti in a museum setting changed&nt perceptions about
graffiti? Student perceptions about graffiti were positnatanged through
interacting with graffiti in the museum and usihgitheir self-portrait projects.
Student E was captivated by the graffiti in the N&@ asked many questions
referencing how the artist achieved certain effe@tident C did not know what
graffiti was called or that it was a valid art farrBhe reported her desire to learn
about “a new style of art that | never heard ofd ataimed that “after being in the art
club, I understand [graffiti]” (Student C, Artistéement and Post-Project Interview).
Her perceptions changed from curiosity to full ursti@nding (Hochritt, 2004;
Whitehead, 2004). Student D did not realize thaitp@ potential of graffiti as a
valid art form: “I just thought graffiti was usedrfbad things, but it can be used for
good things also, like | used to always just semitvalls and things, but it is in the

museum too” (Student D, Post-Project Interview).
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Question Il. b. Realism

Will using graffiti dissipate student fears of nsah? Using graffiti in
student’s projects helped to dissipate studensfefrealism, but it did not
completely remove the fears or challenges assakcvaité realism. As reported in the
literature, students in this research study expeed most of their frustration with
attempts to created realistic images (Pavlou, 2006gir attention to the details of
Kehinde Wiley’s portraits of the rappers at the ¢Bgnize” exhibition showed their
recognition and admiration of realistic paintingtudents’ reactions to the ‘magical
powers’ of tracing paper also showed their desingursue realistic imagery.
Students begged for tracing paper to take homaisaan their own. It was not a
surprise when students became frustrated eventiatbtylized form of graffiti.
Some students reported feeling that their “letgetooked dumb” (Field Notes,
Working Club Meetings). Even though student prigetid not require them to paint
photographic people or items, students were stilghit up in whether their art looked
like ‘real’ graffiti or not. Shading and gradatiarere still technical skills associated
with realism that were important to make grafitering look three-dimensional, so
students became concerned with these skills. StuRibecame extremely frustrated
with creating a dancer for her self-portrait. Altlgh she was guided and assisted
one-on-one, she “balled up a paper she was workingtating she would change her
idea because drawing the dancer was too hard"dNetes, Working Club
Meetings). Although the project was designed wicthis challenge, Student D
completed her work and included a dancer in the &ttt was one of the students

who specifically reported pride in her work at themination of the project. Fear of
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realism is a very big hurdle for adolescent stusiémivercome when pursuing art.
Art teachers need to provide students with as nmedb and assistance in creating
realistic images as they possibly can, includinggiseference images and tracing
paper. Assigning projects in stylized artisticnh@grwill help to alleviate their fears,

but they will not disappear completely.

Question lll. ldentity and Self-Expression

Will students identify with the artists in the “Regmize” exhibition and
realize they can express themselves through aimilar ways? Students understood
that art was a way to express themselves prioistong the “Recognize” exhibition.
But after visiting the museum and patrticipatinghe graffiti self-portrait project,
students showed a deeper understanding of howpi@exthemselves through their
art and related their explanations of self-expmssd specific examples in their
work. Each student that participated in the museisi linked their self-portraits
directly to a personal interest outside of art: musoney, dancing, comics, etc
(Hanes & Weisman, 2002). None of the pieces loogketbtely the same. Each was
original and unique.

Student A demonstrated a particularly deep undaigtg of art’'s power of
expression. She was also transfixed with the gjvafther David Scheinbaum’s story
of how he became interested in photographing rappee was attending a concert
with his son and fell in love with the music. S¢atd A connected with the fact that
Scheinbaum’s son, who was her age, inspired HierfatShe remembered this when

creating and explaining her own work: “My life halso inspired me to create my
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artwork. 1 love to listen to music and that is wheo if | am ever bored” (Student A,
Post-Project Interview).

These findings reinforce the research encouragingdaicators to provide
students with contemporary art examples in thesobesn. Artist purpose needs to be
addressed if educators expect students to creatringein their own pieces and
understand that art is a powerful tool for self+@gsion (Fortune et al., 2008; Knight,

2006; Simpson, 1995; Whitehead, 2004).

Summary

Positive feelings of competence, adequate supaaidnomy, authentic
purpose and personal connections all increasee@stunlotivation to participate in
the visual arts in the future. Students may hasgested help or wanted to quit tasks
they felt were too open-ended or technically ctmaieg, but the freedom of decision
and ownership they felt in their self-portraitsgead them overcome these difficulties.
Visiting the NPG’s “Recognize: Hip Hop and Contermrgg Portraiture” exhibition
helped students understand the role of artistsdworld today and validated non-
traditional art forms, including graffiti. Althounggraffiti lettering was less
intimidating than realistically painting objects meople, students still encountered
some frustration in producing ‘real’ looking graiffi The students ultimately
produced meaningful graffiti self-portraits theyreable to explain and share with

others at the art show opening reception.
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Limitations of the Study

This study’s findings can only be generalized toeoturban after-school art
clubs. As mentioned in the findings concerningadeping student motivation, the
student participants in this study already hadqeaskinterest in art. Students
volunteered to join the art club and felt thatvaais something worthwhile to pursue
after school. This pre-existing personal intevestild not be found in every student
if a project like this was conducted for everyonaigrade level. Certain principles
of motivation concerning hip hop culture shoulddpplicable to most urban
adolescents though, since interest in hip hop b#snyg to do with feelings towards
art.

As mentioned, certain problems with student repraitt and attendance to all
meetings may have affected the results of thisarebe The art club began with only
three students, three more joined, but only fiterated the museum visit. Table 5.1
shows which students participated in the impontaeétings, which students missed
key meetings, etc. A larger group of subjects wdave allowed the study findings

to be more reliable.

Table 5.1

Subject Attendance to Study Sessions
Student A B C D E F
Pre-Trip Meetings X X X
Museum Visit to NPG X X X X X
Majority of Post-Trip Meetings| X X X X X X
Art Show Opening Reception X X X X X X

Students D and E’s answers to questions priordarthseum visit were not
recorded owing to technical problems with the emept. The setting was not ideal

and the researcher was unable to use two formecofdings in the hallway where
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she spoke with students, so the data were losts&bomments could have provided
more data to create the before-after comparison.

Finally, Student B was very quiet-natured and aitigpeak up or share
during the interviews often. He usually defaultedhis peer’'s answers. However, he
had some of the best artwork of the group, arglspeculated that his comments, had
he felt more comfortable to share them, could HBeen very informative. Personal
interviews could have given him an environment fséhis peers to respond without
fear of their teasing. On the other hand, persomneaiviews could have made others
in the group less comfortable to share.

The researcher was using the cooperating teaclnreom, some of her
supplies, and therefore had to operate under sommer @stablished procedures and
expectations. This was not a perceived problemitlolid create a different situation

than if the art club was held in the researchewns space.

Implications for Future Research

This research has generated several questionswgefediher study. The visit
to the “Recognize” exhibition was a huge succeskheatped adolescent students
connect to the contemporary art world and undedétgnwhy people create art today.
How would younger or older students react to thmeesartwork? Would the
connections to subject matter be as strong, evargththey are cultural?

This study was conducted in an intimate, after-stblub setting. All
students’ motivation to create art increased a&salt of participating in the study,
even the student who was unable to visit the muséiould all students’ motivation

increase if this same museum visit and project werelucted in the regular art
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classes at the school? In other words, would systoject be feasible and produce
the same results if it was conducted in a sixtllgt class instead of an after-school
club? Would it have the same results if the ahil@kon was viewed solely online
instead of making a visit to the NPG? How woule thacher’s ability to provide
support and guidance as students progress andtauproblems affect their feelings
of competency, (among other issues)?

Answers to these new questions would extend thdys results to the
classroom setting and would reach more studentsjtisa those already interested in
art. In this way, studies on motivation to pagate in the arts could be expanded to

include those who are not already pursuing it.

Implications for Practice

The students who participated in the pre-museurdl@otmeetings and
already knew some of the artists and work were reagaged with the whole
museum experience. Educators need to take thedim®perly prepare their
students prior to museum visits so they can conimewhat they are seeing.
Museums could extend their outreach programs todiecpre-visit programs at
school locations to provide the same informatiod isucrease the opportunity for
connection.

Students in the art club needed freedom to produc@owever they felt most
comfortable. Students used tracing paper, lookenages on the computer, took
photos on a digital camera, and found a graffihabet to assist them in successfully
designing their self-portraits. Art teachers neetemember that the ultimate goal of

art education is to create students who pursugeaduse they enjoy it, not to create
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students with perfect technical skills. At the ledoent stage of development where
students are already fearful and unwilling to teymthings, they need as much
support and collaborative freedom as it is possiblerovide in the art classroom.
Criticism and realistic drawing skills have thelage, but they should not be the
focus of all instruction.

Hip hop culture and familiarity with the musicatiats in the “Recognize”
show helped inspire students to create their owanmgful artworks. Teachers
should take every opportunity they find to bringtenel that is culturally relevant to
their students into the classroom. When learrsnglated to life, students are
naturally more interested and art is no exception.

Finally, teachers should create as many authegditing tasks as possible.
Creating things simply for an art grade is not wating. Designing and completing
the graffiti self-portrait project for display inszhool art show was extremely
motivating, especially for adolescents in the dedoc their own identity. They had

the opportunity to receive praise and express tebms in their community.
* * *

This chapter discussed the results and implicatidnise study in detail. The

appendices and bibliography are on the followinggsa
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Appendix A

Pre-Project Interview Transcript

Students A-C only

Questions

Student A

Student B

Student C

What is art?

"l think art is being
creative and
expressing yourself

"l think art is
colors, shapes,
and different

"l think art is
another structured
way of using your

in all kinds of lines, and visualism and
creative ways." sculpture.” having a great
intellectual on
what you are
doing with the art
and what you feel
about it."
What are different | "portraits” “building “abstract things”
types of art? What something”

kinds of materials?

Does it have to be
on paper? What

other sort of things
qualify as art?

“gathered materials
like wheels and
paper and make a
collage”

“puild stuff out of
wax”

“You can do it on
walls.”

Why is art
important?

"When we didn't
have art, you
wouldn't be able to
have cars, because
art is like cars, like

"Art is around the
world everywhere
you look and it
helps you look
out for what you

"I think that art is
important becaus
we have art made
all around us and
it is a way of

D

toys and television.'| are doing." expressing your
feelings and the
way it comes out
is art."
Do you think art | "I think art was still | "I don't think it "l think it has
has changed thingsimportant because | was popular back| always been

in history before?
Was art important
back then?

some people who
made things back in
the day...somebody
had to create that
and then they made
it in their own

materials."

then b/c | don't
think there were 3
lot of people who
knew about art."”

important b/c in
order for us to
have it on, people
have to have a
blueprint of what
they were going
to make."
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Questions Student A Student B Student C
What is art used | “I think artists make| NR “Because it's
for today? Why dq art today b/c its not something they
people make art | just what they want really like doing
today? Why do |todoin life,it'sa and its totally in
you make art? way they can their blood. Plus
express themselves, its one of the
If you enjoy art, ways you can
people will be able express what you
to tell what you are are feeling at that
feeling...We will be moment in time.”
able to see what they
have been thinking.’
Who likes art? “l think everyone He thinks “People like art

Who does not like
art? Are there
people who don't
like art?

would like art. "My
friends say they
don't, but then when
they get here, they
say ‘ooh, that's
pretty’."

"Like one of my
friends, he don't
know how to draw a
portrait."

everyone likes
art.

b/c it's a great
way of having an
expression on
yourself and
others... Some
people may say |
don't like it
because they are
not that good at it
and they have
never tried it.”

Can art change
people's opinions?

“I think it can
change their
opinions, b/c
sometimes when |
look at something, |
don't like it, but then

they had, I think
'that was really cool
b/c | wasn't looking
at it that way.”

when | read the idea think they can.”

“Some people
rush through their
work, but then
when they see
what art is really
about; then |

“I do think that it
can because oncg
they look at the
painting, they can
see that visual
and see what they
did, and then they
can think about
their own art.”

A} %4

Why do you
personally like to
create art? Not
just in art class, bu
outside of class,
why do you do it?

“I think | draw art
and sketch art
because it makes m
tfeel better and | can
show people art ang
be happy because
they like what |

did.”

“Yes, | like to
create art outside
eb/c its fun.
Sometimes |
sketch at home, |
sketch my
brother.”

“l look doing it in
both settings,
because it is one
of the things |
really like doing.
| paint at home
and | sketch.”
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Questions Student A Student B Student C
Is art pretty stuff tg “I don't think it is “You can make | “l think that art is
hang on the wall? | just something you | stuff out of not just

hang on your wall.
If you go into
somebody's house

and you see all their

pictures on their
wall, you could see
how they have
expressed

themselves and what

they think.”

anything if you
just put your
mind to it.”

something you
put on your wall,
it is something
you like and have
interest in and
you love art.”

What is a portrait?

“a picture of peopl
pets, and animals”

plit can be
anything, it can
be fruit”

“a painting like
you can do of
yourself, like of
anything sitting
around in front of
you”

Why did you draw
all those other
things in your
picture?

“| drew these other

things b/c we had to

draw 1/2 our face,
and the other things
are about how we
express yourself.”

NR

“The other things
tell about us, not
just our face, but
things that tell
about us.”
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Appendix B

Post-Project Interview Transcript

Students A-C

Question Student A Student B Student C

What is art? NR NR “Art is having a
way to express
your emotions
and your skills.”

Why is art “When something “Its important in| NR

important? is not noticed, many ways b/c

when you make it
noticeable and
make it
worthwhile so
others notice

you can express
yourself in
different ways.”

it...and it is
expressing
yourself.”
Do you think that | NR “I think the “I think it might
art can change different colors | change their
people's opinions? and shades opinion because
Do you think your might...” how do they think
piece can change designers design
people's opinions? their glove, do
they just put a
thread on it?”
Do your parents or| NR NR NR

the kids at our
school see art like
this everyday?
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Questions Student A Student B Student C

Do you think artis | NR “It's NR

used for anything something fun

else today? Or is to do and you

expression the main candoitin

reason? lots of ways.”

Reflect on what you “My favorite part | “I like to do “I really enjoyed

have done... What | of doing this was | art a lot. | did| this b/c it

did you learn? when | actually got| graffiti--it was | expressed a new

Would you want to | to experience how | kinda cool style of art that |

do it again? Would to do it and how because it hag never heard of, |

you not? What different types of | a lot of curves| had seen it, but |

would you change? paint are and work | and shapes.” | didn't know what
with it and how it was called, |
different types of just called it big
colors go together bubble letters.”

to make different
things. | like it the
most because | got
to express myself
with something | dg
everyday, which is
music. | would
change it by using
spray paint on som
of the parts of it. |
think the museum
helped me because
| saw different
types of art and
different types of
graffiti and you can
express yourself in
different types of
ways. Like one
person, he
expressed himself
by taking pictures
of different people
while they was
rapping and they
was singing.”

(4%
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Post-Project Interview Transcript (cont’d)

Students D-G

Question Student D Student E Student F

What is art? “Art is creativity | NR “Art to me is
and it is doing culture, culture,
what's on your like putting
mind, and together things
sometimes you that other people
just do what's on don't even know
your mind and yet (student is
sometimes you being silly)... so |
just do it and it asked--what does
turns out to be that mean...‘stuff
creative... (in from your
response to family’.”
someone else)
about your life.”

Why is art “It tells a story “Art is NR

important? about you and the important to me

things that you dg
or sometimes it
might tell about
the struggles you
are going through
today or
tomorrow... |
mean if you were
deaf and you canit
here anything ang
you can't talk, you
can talk through
your paintings.”

because of art,
am
worthwhile.”
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Question

Student D

Student E

Student F

Do you think that
art can change
people's opinions?
Do you think your
piece can change
people's opinions?

“I think
sometimes when
people hear musi
playing, they
might not want to
dance, b/c they
are too shy or
something, but
when they see my
piece, they might
think that the only
type of dance is
not Hip Hop,
there's ballet too.’

“Yes, b/c... |

guess it would.”

NR

Do your parents or
the kids at our
school see art like
this everyday?

“I don't think it
will change
people's opinion
about art b/c
people will see
check and maybe
they can read it
and think of
working and
trying to get a job
and trying to get
money for their
children (Student
C's work).”

NR

NR

Do you think art is
used for anything
else today? Or is
expression the mai
reason?

“It tells a story
and sometimes it
can get your ming
noff something,
help calm you
down, or help you

relax.”

NR

NR
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Question

Student D

Student E

Student F

Reflect on what you

have done... What
did you learn?
Would you want to
do it again? Would
you not? What
would you change?

“I liked the
experience of art
club b/c at first |
just thought
graffiti was used

for bad things, bu
it can be used for

good things also,
like 1 used to
always just see it
on walls and
things, but it is in
the museum too.
would love to do
this again.”

“l think that the
museum was
really nice and
the different
types of artwork
were neat.
Especially the
art of the
different
rappers singing
they just caught
that moment at
exactly the right
time... and in
doing this art in
this project has
changed my
feeling about art
a great deal in g
good way. | did
more than |
thought | could

do.”

NR
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Appendix C

Art Show Video Transcript

Student D:
“There’s not just Hip Hop dance out there, theratsdern dance too”

Student E:

“My painting is called “the two faces of Gohan”did this because | wanted to try
something new this year, because all | did forghst two years was drum core, drum
core. And | got tired of that, so | signed up dot club. Then when | tried graffiti
work, | really got into it. Then | added some of favorite characters from off of
Dragonball-Z. Its one of my favorite shows andtpimses. It took me two weeks,
two months. | had to finalize it, so | had to threomething in here because | had too
much space going on. | threw in two meteors. JBtands for the J in my name.
The dog stands for ---(could not transcribe). Mydrite parts of my artwork are my
meteors. | named it the Two faces of Gohan becleséne two sides of me, the
good side and the bad side. And that about witags'i

Student F:

“I never made anything like this before. | neveade flames because | never knew
how to draw it. But then my teachers showed me twoactually mix it up .... Every
time someone showed me how to do something, ltdiferent. | did the spikes
because...like you...”
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Appendix D

Student Artist Statements

Student A:

“My artwork is inspired by the art exhibit | sawthe National Portrait Gallery called
‘Recognize’.

The name of my art is ‘Music Rocks'.

| chose my tag name that you see in my artworketJ AM’ because the first two
letters are the same as my name and the ‘M’ stiimdshusic’. My favorite parts of
my art are the bright colors and the iPod. My ks also inspired me to create my
artwork. 1 love to listen to music and that is wheo if | am ever bored. | hope you
can see how much I love music in my art.”

Student B:

“Before | created artwork called graffiti, | wenh @ trip to the art museum exhibit
called “Recognize.” | saw lots of cool, inspiriggaffiti that had lots of colors and
different shades.

My artwork is entitled ‘SPLAT".

The ‘S’ represents the first letter in my name.e TR’ represents the participation |
put in my artwork. The ‘L’ represents lions becatisey are my favorite animals.
The ‘A’ represents the artwork | put in. The “Bpresents the first letter in my
mom’s name. | made the ‘SPLATS’ of color greenduse | like money and also
because green is my favorite color.”

Student C:

“Before | started my graffiti artwork, the art cluent to the Portrait Gallery to see
an art exhibit entitled ‘Recognize’. We saw adbgraffiti art and it inspired the
artwork | created. My artwork is entitled ‘My FirBay Check’ because | love money
and | like dealing with money. | made graffiti la@se for a long time I've wondered,
‘What are those big funny looking words—I want wlords like that because it
looks cool.” And now after being in the art clulunderstand it. My favorite part of
my artwork is the background because it looks €ool.

Student D:

“Before | created my graffiti, we took a trip toetfPortrait Gallery. | was inspired by
the artwork | saw. After seeing the exhibit ‘Renzg’ | imagined and completed a
beautiful graffiti artwork. What | like about mytevork is that it tells a little story
about me. My favorite parts of my artwork are tlaekground and the colors. My
life inspired me to do this artwork because whgrow up | want to become a
professional dancer.

My artwork is entitled ‘DANCE’.”
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Student E:

“I did this graffiti piece because | wanted to imepothers. | was inspired by the fact
that | was able to learn how to use paint and howmik different colors. Using
different shades helped make different parts ofantzwork stand out. | like that the
outline makes my letters stand out. My favoritet pdmy artwork is the meteors.

My artwork is entitled ‘The Two Faces of Gohan’ hase | was able to show the two
different sides of me through the two differentdad created.”

Student F:

“I made graffiti because | thought | can make sdnmgf awesome and | did. My
favorite parts of my artwork are the spikes, thg Wwshape my graffiti, and my
background. 1 also like the flames because ottters and technique | used to
create them. What inspired me was how my teadmasuraged me to be creative
and to do more so my artwork could look better.

My artwork is entitled ‘The Bassion for Passion’.”
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Appendix E

Student Graffiti Self-Portraits

Student A:
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Student C:

85



Student D
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Student E:
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Student F:
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Appendix F

Researcher’s Field Notes

Researcher Notes:

Pre-Trip Club Meetings
First Club meeting:

(0]

(0]

| introduced myself to the group. | was disappairtteat more kids
were not able to come.

The kids were very excited to do some art, soovadld them to draw
and doodle while we talked b/c | didn’t want thembe bored. |
figured this way, | would get to talk with them,dathey would be able
to listen but do a little something while they wéstening.

We discussed art. | was surprised at the laclepftdin their answers.
Their art teacher (who was supporting with me mphoject) had just
discussed self-portraits with them. The studeatsdompleted their
own self-portrait which followed a certain formaalf of their face
was supposed to look realistic and half was touwk df things that
represent them, like music notes, words, sponssietc. The
students understood that they could represent lgassthrough a
picture like that, since it was “of” them, but Irdbthink they
understood that art could represent ideas beyandeftresentation of
objects and people.

We looked at 3 different examples of portraits frthra art teacher’s
print collection. They were a marble bust, a pagmtvhere a woman
was being dwarfed by a vase of flowers, and a pajnhere a child
was sitting in the shadows.

We discussed how all of these pictures were ptsteaid how a
portrait didn’t have to actually be of a human avé any human
elements to represent the ideas of a person aadpmatrait” of them.
The students seemed surprised that art was najide—if a painting
was of an apple, but the artist called it a sehjadt instead of a still
life, the idea was what mattered and took preceglehceally felt like
this expanded their definition of art and broadethedimportance of
artists’ purpose.

Second Club meeting:

(0]

We used a teacher’s room that had a promethead bomarew the
National Portrait Gallery’s website. Because chtacal difficulties,
the volume was at a level where we had to huddisety to hear well.
| think | lost some of their attention some of three just because the
presentation did not make it easy for them tornisted focus.
Student C was very distracted when we were exgamd discussing
the artists we were going to see; she just wamtelbodle and kept
wandering away from what we were viewing.
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0 Student A was attentive. She seemed excited te aanew
experience.

o Student B really listened to the interviews of #ngsts and seemed to
have a lot of interest. | think he thought it weesat that we were going
to see something that there was already informatimout on the
internet.

o0 In the future, | might want to present segmentshefinterviews and
show the pictures over a few more art club sessibttsnk it is
valuable for the students to be introduced to tkista and what they
are going to see prior to visiting the museum; hawel think |
needed to stretch out the information over a fesgis@s so the
students were not on overload. They were comiragttolub after a
long school day where they were already requirdsten, so they
needed more activity paired with the listening é&j their attention.

Museum Visit

- | attempted to interview students D and E prioletoving for the museum. |
got them out of class early to interview them, lbeuld not find a classroom
for us to use. We had to go over the questiotisarhallway. Many people
were walking by and distracting us. | was unablade 2 methods of audio
recording because | could not find a plug. Unfoately, my mp3 player did
not actually record the session. Honestly, becaltiiee conditions of the
interview, my students’ answers were not very iptbeor revealing about
their opinions. They did a bunch of “yeah, | thgts...” and | did a bunch
of suggesting and trying to explain the questionsebecause they were not
focusing.
We gathered all the students to leave for the aigitind 3:45 PM. We
arrived at the museum and met our tour guide, aleerf the education
committee at the National Portrait Gallery. | lyden her a little background
about our students and what they would be doirey #fie visit. She began by
introducing us to the theme of the exhibition amstdssing the four elements
of hip hop: graffiti, break-dancing, MCing, andibg. She then took us
through the different rooms of the exhibition amstdssing why the museum
curators chose these artists to display. She asiestudents a bunch of
guestions—what did they think, why would this b&enesting, what was their
favorite part about the different art, etc.
| noticed that Student C was really into the paigsi. She would get three
inches away from the Kehinde Wiley portraits anchdexr away from our
group. The art teacher, who helped me chaperap,dalling her back over
to us. Our tour guide was a little nervous that stight touch the paintings, |
think. | was happy with the way Student C engag#l the artwork,
examining the details. She commented that theipgslooked like
photographs. She was in awe of Kehinde Wiley’s groi create realistic
pieces. Student C also walked beyond the bourtdpeyaround Shinique
Smith’s collage and reached out to touch part.oSie identified with some
of the clothing items included in the collage, coemting that she had similar
items or would like to wear them.
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Student A remembered all the information about D@vid Scheinbaum
became interested in photographing Hip Hop artist® his online artist
interview. She told our tour guide about how h& aaconcert with his son,
who was her age, and then fell in love with the imasd wanted to
photograph rappers. | believe this meant a lbtetobecause an adult was
inspired by his child. The thought of having tlever to change an adult’s
opinion through music was exciting to her.
Student B was very attentive. He seems to be @uietngaged. He
identified a lot of the items in the collage pidgeShinique Smith by name.
Many of the rappers portrayed by Kehinde Wiley wbeeginning’ Hip Hop
artists, so my fellow teacher recognized them arehktheir names.
However, my students had still heard of them arghbédhumming their songs
and exclaiming, “Oh, yeah, I know him! That's _ " !
Our tour guide explained that Kehinde Wiley painteel portraits of the
rappers life-sized and in the traditional portpaisitions of 18 and 17"
century kings to recognize their influential pasis in our society today. She
brought examples of the king portraits for the stutd to see and compare to
Wiley's works. This was very interesting to thendarobably the only part
of the tour where all of them were completely eraghgl believe they felt
connected to the process. Seeing the picturesewteegot his idea gave them
a window into how artists plan and work.
Student E was really impressed by the graffiti. ddenmented how it
“glowed” in the gallery lighting. He asked quesisdike, “How did they do
that? It looks like sunlight.”
Our tour guide left us at the door to the videomnodMy students did not have
as much background for understanding the metagitesented through
Jefferson Pinder’s videos (and neither did I),lsytwanted to re-visit some
of the other pieces. We allowed them to wandeuraddor about twenty
more minutes. Only Student E was sitting disendagehe end of those
twenty minutes. We had to tell the rest of thelshis it was time to leave and
they met us with some resistance.

Post-Trip meetings
Fourth Club meeting:

0 We discussed the project the students would dey Were to come
up with their own “TAG” just like Conlon and Hup@at the name
“AREK” when they worked together. | challengedrthand gave
them examples of how this tag could represent tteough modeling
the brainstorming process and coming up with ddagnyself.

o Students D, A, and F felt this ‘brainstorming’ pess was too difficult.
They kept changing their minds, complaining, arkdragsfor help. |
refused to tell them what to do, saying | wantdd ibe their self-
portrait, not mine!

o Student C, E, and F wanted to rush and go with thist idea. | had
shown them the canvases and the paint they woeldousreate their
final piece and asked numerous times if they cstad. | wanted
their self-portraits to be their very best. Plaxghand sketching before
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plunging right in is a very important part of arat students need to be
taught, and | was determined to teach them theevafltaking the
necessary time to make it the best it could béeylwere unhappy
and maybe a little bored, but still were struggliogjive me valid
reasons for the tags they were choosing, so | wooldet them move
on.

Student B worked very hard on his tag and endecbugng up with
an acrostic. He did not seem to mind the thinkiracess. | feel like
he has experienced thinking through projects beféte seemed to
work more methodically and was used to taking iniet He might
pursue art on his own more than some of the otieests.

Working Club meetings...

(0]

When students decided on a tag, they sketchedny mhfferent ways
on small 8 ¥2 x 11 scratch paper. They looked ayffigriettering on
the computer and used it for a guide. Student,Bnd E were
almost copying the lettering and | encouraged ttemake it their
own in some way. They felt as though what theyic¢do was not
‘good enough’ and their lettering looked dumb.

Students had never used tracing paper befored tHem transfer their
full-sized sketches to the canvas board with |grgees of it. They
found it almost magical and enjoyed using it. $ttd E and C
wanted some to take home and use for their owropalsioodling. |
gave them extra. | believe it gave them a crutckcfeating things
that look real. | used to use tracing paper @lttme in my work, but
now | can perceive proportions and do not neeal dichieve realism.
Why not allow students to use it if it creates mpositive feelings
about art and disperses some of their fear?

Students C, E, and F teased Student B a lot betlaegdelt that his
artwork was the best. They were clearly jealond,\would say things
like, “Man, look at your [student B’s] work. | hayou. You're so
good.” They compared their work to his and juddedpite the fact
that | was complimenting each of them, teachingnthend
demonstrating how each of them could make themtajs more
dynamic.

Students C, E, and F used art club time ineffelstivedid not mind if
students talked while they worked, but | had to thgkn to be quiet
some sessions because they were only talking atkingaround the
room, not painting at all.

Student B was the most focused of the group. engited to do lots
of bricks in the background of his tag, which endedeing arduous,
but very beautiful. He invested much more time ithte detail of the
bricks and reaped the benefit of his investmerg.seemed to
bashfully enjoy the envious comments of his peatsracognized that
the extra time paid off.

Student D wanted her tag to be “dance”. She waat@tclude a
ballerina in her piece. Some of the graffiti exdespthat we looked at
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in the art club had caricatures included as patth@fworks. | chose
graffiti so the frustration of creating realistit @ould not be an issue,
but | did not want to discourage Student D from mgler own
artistic decisions or tell her not to attempt aaan | helped her look
up pictures of dancers online, we used tracing ipepgiece together
what we wanted her dancer to look like, and she&kason drawing
her. She got very frustrated, even with me sittiggt beside her.
Student D even balled up a paper she was workingtating she
would change her idea because drawing the dancetosehard. | did
not draw the dancer for her, because then she wolld learning, but
| managed to encourage her not to give up andhesipinpoint what
proportions needed to be changed for the caricatuitee dancer to
look ‘right’. The frustration level that Studenthad with drawing
something realistic was so great that | would reosbrprised if she
confronted this again in a setting without propgsmort and direction
if she gave up on it entirely.

0 Students A, B, and C had a natural ability for shgénd mixing
color that gave their paintings depth. | did natéto assist them
much. Students D, E, and F needed more directidiresisted some
of the direction. My supporting art teacher wassfrated with Student
F one day because she was refusing to work mdredeBt F’'s goal,
as she stated several times, was to “be done’adsieenjoy the
process. My supporting art teacher marked on amtipg so she
would be forced to create highlights on her lettérhis frustrated
Student F that day, but she later commented tlealilsdd it better. |
believe this particular situation demonstratedifio& of persistence
and commitment this group as a whole, exceptingé&tts A and B,
had to a completing a long-term project.

Final Meetings:

o Students wrote their artist statements when theogs were nearing
completion. My supporting art teacher gave theiewaguidelines of
what needed to be included in a good artist statértieeir name, age,
reasons for doing the artwork, their favorite partg people they
wanted to thank, if any. We helped them edit tetements
(grammar and phrasing corrections) but did not gbahe content in
any way or make suggestions beyond the guideliedat should be
included.

o0 Students became very excited about the show aretlgagok
bunches of fliers to hand out to their friends &ardily.

Art Show:

o Students all dressed up in their Sunday best ayagdtafter school to
help set up the day of the show. | bought chemsekers, cookies,
and sparkling juice to make the opening receptitioial.

o0 The supporting art teacher procured frames for ehtie pieces and
we hung the show in our school’s dance room, rengpall other
posters from the walls so it resembled a gallery.
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0 The students stood by their pieces to explain tmito those that
came to the opening. We had about fifty peoplenaltthe attendees
were parents, teachers, and fellow students.

o All the students, even E and F who seemed to tasteariterest as their
projects progressed, spoke eloguently as they ievguldheir artistic
choices. The level of understanding they displagi@grised me, even
though | had been working with them the whole tiniéwe authentic
experience of displaying their work for others méukm real artists,
and they proudly stood by their pieces. | underesed the power of
the art show validating their artistic expressiod giving their
adolescent search for importance and identity bigi The students
received many compliments from everyone who visitedshow,
including a representative from the community @&fic

o | couldn’t have been happier about this culminagrgerience. The
show hung in the dance room for a week following dppening
reception.
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Appendix G

Art Club Flier

C&'# &#
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Appendix H

Institutional Review Board Parental Consent Form

Page 1 of 3
Initials Date

Parents: Please Read Carefully with your child. Initiahe top of each page and sign at
the bottom of the last page. Please contact Stepddenkins with any questions.

Project Title

Can identity with subject matter help adolescenid#nts understand
visual arts’ relevance in their lives?

Why is this
research being
done?

This is a research project being conducted by Dsa® Hendricks and
Stephanie Jenkins at the University of Marylandjége Park. We are
inviting your child to participate in this researgmoject because they have
shown interest in participating in an after-schawot club and meet the
grade level requirements for the project'(8"). The purpose of this
research project is to investigate the meaningrbfrea small group setting
expose students to artwork that they can relatand, encourage students
view art as a way to express their ideas and opisid hrough this after-
school art clubwe hypothesize that students will positively charigeir
opinions about art and the ways they can use itleir lives. If this
occurs, we hope this research will encourage theeligment and funding
of other similar after-school programs.

to

What will your
child be asked to
do?

Your child will be asked to atter®dafter-school art club sessiorseginning
in mid-September. One after-school session wilidldeach consecutive
week from 4:30-5:30 PMunless unforeseen conflicts arise. The club wi
meet in either Ms. Bawuah'’s art room at ChamberBlementary School,
except for the day the club visits the NationaltRar Gallery. Your child
may miss one or two sessions if necessarythieytneed to be present on
the day of the field trip to the National PortratBallery. Your child will be
asked to participate in discussions, express thginions about art, and
listen to instruction. Your child will be expectiechave outstanding
behavior on the trip to the National Portrait Galje Your child will be led
in the creation of a graffiti-style portrait and lvrite an artist statement
about their portrait. The club is free for evetyild who participates. You
and your child will not be monetarily compensateddarticipating in this
research.

What about
confidentiality?

As researchers, we will do our best to keep yoildshpersonal
information confidential since this research invagvmaking audiotapes of
their comments and photographs of their artwork. hElp protect their
confidentiality, we will use an identification késhis key will allow us to
link your child’s comments and artwork to their mtigy. We, the
researchers, will be the only peoples to have actethe identification key
Audio recordings of group discussions will be trenitsed using the
identification key and then stored on a CD in a&kiedt cabinet. Photograph
of student artwork will be identified with the iddication key only and
stored in the same locked cabinet on CD. Thesewd@Dbe destroyed after
10 years of being locked in the cabinény research reports or articles

[7)
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Page 2 of 3
Initials Date

that we write about this project will not includdwslent names but will
refer to them as they are identified in the key:tt@lent A” or “Student

B”, etc. We will protect their identity to the maximextent possible. You
child’s’ information may be shared with represeitas of the University of
Maryland, College Park or governmental authoritiethey or someone els
is in danger or if we are required to do so by law.

In accordance with legal requirements and/or prefesal standards, we
will disclose to the appropriate individuals andfuthorities information
that comes to our attention concerning child aboiseeglect or potential
harm to your child or others during this after-scthaurt club.

Please place a check next to the appropriate staptibelow:
| agree to let my child be audiotaped dutimegjr
participation in this study.
| do not agree to let my child be audiotagedng their
participation in this study.

What are the risks
of this research?

There areno known risks associated with participatirig this research
study. All participants will be encouraged to &lsk researcher questions
throughout the duration of the study and will bformed that they may
withdraw from the study at any time without penalte club will be free
to every child who participateso you and your child will not have any
associated financial risk. You and your child witlt be compensated
monetarily for participating in this research praoje

What are the
benefits of this
research?

Your child may benefit from learning about conterapp portraiture,
discussing art in a small group setting, visitilg tNational Portrait
Gallery, creating portraits in a small group setiirand using graffiti, a
non-traditional artistic style your child may no¢ lexposed to in regular ar
classes. We hope that, in the future, other stisdaight benefit from this
study through the development of similar after-sttaot clubs that promote
making a personal connection with art.

Do | have to be in
this research?
May | stop
participating at any
time?

Your child’s participation in this research andeftschool art club is
completely voluntary. You may choose for thentotake part at all. If
you allow your child to participate in this reselrand after-school art
club, you or they may decide to stop their parttipn at any time.If your
child decides not to participate in this study dryiou decide to stop their
participation at any time, they will not be penadid in any way If your
child becomes a part of the after-school club bted you or your child
decides they do not want to be a part of the radeahey will be asked to
stop coming to the after-school art club. Howeyewyr child will have
future opportunities to be involved in similar aftibs that do not involve
research.
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Page 3 of 3
Initials Date

Is any medical
treatment available
if | am injured?

The University of Maryland does not provide any ivedgd hospitalization or
other insurance for participants in this resear¢hdy, nor will the
University of Maryland provide any medical treatrhencompensation for
any injury sustained as a result of participationthis research study,
except as required by law.

What if | have
questions?

This research is being conductedby Susan Hendricks and Mrs.
Stephanie Jenkingt the University of Maryland, College Park. Ifusbave
any questions about the research study, pleasacbnt
Dr. Susan HendricksPrimary Investigator
2219 Benjamin Building
University of Maryland
College Park, MD 20742
sh@umd.edor 301.405.8206
or
Mrs. Stephanie JenkinsStudent Investigator
Chamberlain Elementary School
1345 Potomac Avenue SE
Washington, D.C. 20003
sconley@umd.edor 678.665.1797
If you have questions about your rights as a regeaubject or wish to
report a research-related injury, please contdastitutional Review
Board Office, University of Maryland, College Park,Maryland, 20742;
(e-mail) irb@deans.umd.edy
(telephone) 301-40678
This research has been reviewed according to theddsity of Maryland,

College Park IRB procedures for research involMngnan subjects.

Statement of
Parental Consent

Your signature indicates that:
You are the legal guardian of the child whose n&yan the
“Name of Subject” line below;
You are at least 18 years of age;
The research has been explained to you;
Your questions have been fully answered;
You have discussed the research with your child; an
You freely and voluntarily choose for your childotarticipate in
this research project.

Signature and Date

NAME OF SUBJECT

SIGNATURE OF PARENT OR GUARDIAN

DATE

**Please return this form in the envelope providéd Ms. Bawuah at Chamberlain

Elementary School.
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Appendix |

Institutional Review Board Student Assent Form

Page 1 of 1
Initials Date

Students: Please read, initial, and sign the following sémhent if you understand
what your parents have told you about the After-Sch Hip Hop Art Club and Mrs.
Jenkins’ research project. If you have any questgrplease ask Mrs. Jenkins
before signing.

| agree to be part of the After-School Hip Hop Sitib. | agree to be on my best
behavior during club meetings, especially duringfaid trip to the National Portrait
Gallery.

Please put a check by the statement you agree with

| will let Mrs. Jenkins audio record our @dub discussions so she can
understand how | feel about art. | will alsoet photograph my artwork.
| willnot let Mrs. Jenkins audio record our art club dismrss | will not let
her photograph my artwork.

If I decide | do not want her to record me talkorgphotograph my artwork, | will let
her know immediately. | understand this meandllivat be able to continue coming
to the art club. Mrs. Jenkins will not be upsethwne if | decide to quit for any
reason.l am volunteering for this art club and | know that | can stop

participating at any time and for any reason withou any penalty.

| understand that the After-School Hip Hop Art Cigliree. | also understand that |
will not receive any money for letting Mrs. Jenkieasdio record me or photograph
my work.

NAME OF STUDENT

SIGNATURE OF STUDENT

DATE
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Appendix J

Art Club Acceptance Letter and Schedule

Dear Students and Parents,
You have been chosen to be a part of the After-8dHip Hop Art Club!

We will be meetingfter school on either Wednesdays or Thursdays bagiing on
Wednesday, September 24th, from 4:30-5:30 PMYou will be expected to show up on
time to Ms. Bawuah's art classroom and ready tmle®lease try to attend every session,
especially the field trip to the National Portr@iallery on October®® Optional days will be
available for you if you need or want extra timemark on your portrait project. We will
talk about that when the time comes.

Attached, you will find a complete schedule of &feer-School Hip Hop Art Club. If any
dates change, you will be notified as soon as plessiith a note sent home or a phone call
from the school.

You will need to travel home the way the signed fon you turned in indicates. If
anything changes, please send a signed and datedmpession note explaining otherwise.

Please email or call me if you have any questions!
Thank you,

Mrs. Jenkins & Ms. Bawuah

Kindergarten Teacher, Chamberlain ES

M.A. Candidate, University of Maryland, College Rar
sconley@umd.edar 678.665.1797 or ext. 1121
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Appendix K

Art Club Lesson Plan Outline

Meeting Outlines & Plans
(Please note---these lesson plans, discussiorstaoid dates are not finalized and are
subject to small changes. They are presentediod® a general idea of the weekly
club goals and activities.)

Sept. - 12" Advertise for the after-school art club andngatparticipants.

Week of Sept. 1%  First group meeting: Explore why students createwhy they
believe it is important in their lives, and whetloemot it can
make a difference.

Prompting Questions:
- What is art?
Why is it important? How has it been important in
history?
What is it used for today?
Who likes art? Who doesn't like art? Why?
Can art change people’s opinions? How or how not?
Does art affect your life? How or how not?
Do you create art? Why or why not?
Collect data by recording the conversation.

Week of Sept. Z¥-  Second group meeting: Focus on portraiture wiehstudents.
Ask students to draw a portrait of themselves (for
approximately 30 minutes). Next, show them exaspfe
famous portraits, discuss elements of portraitd,discover
purposes of portraits. Contrast traditional paidrand
contemporary portraits. Reveal visit to the NadidPortrait
Gallery. Discuss appropriate museum behavior.

Week of Sept. 2% Third group meeting: Discuss the show “Recogniiie: Hop
& Contemporary Portraiture” with students. Listerclips of
interviews with artists, talk about the differemdts of work
exhibited, and help students understand artistgigses in
exhibit artworks using images and information aaal# on the
web (seevww.npg.gov). Discuss appropriate museum
behavior again.

Week of Oct. 8: Fourth group meeting: Visit the National Porti@allery with

students and at least one other teacher as a cmapeReview
appropriate behavior before traveling to the ggllé8chedule
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Week of Oct. 1%:

Week of Oct. 20:

Oct. 27"— Dec. &"

Dec. 10"

a docent (museum tour guide) to tell us more atimiexhibit
and encourage students to ask questions. On the kiges to
and from the NPG, discuss the pieces in the shoplpee why
students like or dislike pieces, and how they thimkshow
affects those who see it.

Fifth group meeting: Discuss the messages irexgoition:

“Recognize” at length. See how students’ feelrthessages
came across. Introduce the “My Hip Hop Portraigjpct and
give students’ direction sheets. Discuss gradftian art form.

Sixth group meeting: Watch video on creatiomaffiti piece

in “Recognize” (see&vww.npg.goy. Sketch 6 different designs
for “My Hip Hop Portrait”. Discuss why studentsadse
subject matter and words—they should represent thei

lives.

Working group meetings (and optional extra timBgint “My
Hip Hop Portrait” on wood panels from start to &ni Allow
students to stay after school on extra days tsHiifinecessary.
Discuss artist statements and assist studentstingvthem for
“My Hip Hop Portrait”.

Final group meeting: Prepare for Art Show Opgnin
Reception. Finish artist statements, prepare rgunen
finishing touches.

Reuvisit discussion from the first week. Ask stoisaf their
opinions about art’s relevance have changed, tsnge of the
same questions:

Has your definition of art changed? (prompt by
recalling the poetry and installation piece)

How is art important?

What is art used for today? Do you think the eih#b

a good example of modern art?

Who likes art? Why or why not? Do you think
everyone who likes art would like the show we just
saw? Why or why not?

Can art change people’s opinions? Do you thinkpfeeo
might change their minds about Hip Hop after seeing
the show?

Can art affect your life? Did this show affect fou
How or how not?

Collect data by recording the conversation.
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Dec. 11" Art Show Opening Reception: Students share tiremtions
with their parents and peers, celebrating theisqeal ideas
and opinions in their art. Students read theisstatements
out loud, sharing the purpose behind their own art.
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Appendix L

My Hip Hop Portrait Directions

“My Hip Hop Portrait” Directions

1. Make a list of ideas, objects, words, and placasrpresent YOU.

N

Sketch these items in different combinations amdrgyements. Keep
sketching until you have at least 6 designs yoel. lik

Let Mrs. Jenkins make copies of your favorite 3igles

Fill in the copies of your favorite 3 designs witifferent color combinations.
Pick a favorite design!

Sketch your design on the wood panel you will paint

N o g M ow

Begin filling in the background first, allowing thpaint to dry, and building

up layers to create depth. Remember to use aecndatium.

8. Keep working until you finish! Don’t forget to aglour neighbors and Mrs.
Jenkins for help if you need it. Stay positive!

9. Write your artist statement (ask Mrs. Jenkins e tequirements). Once you
have a rough draft, ask Mrs. Jenkins to look oweith you. When she
approves it, type it up to display with your piece.

10. Sign your portrait.

11.Give yourself a pat on the back—you are finished!
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Appendix M

Art Show Opening Reception Flier

thanberiaing

AlR | TR Cl[U[E
L

EXlibi
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Glossary

Adolescents: students in grades five through eight, approxinyadgles eleven
through fourteen, for the purpose of this studyk{®i Lowenfeld, 2009)

Cooperating Art Teacher: the visual arts teacher at FPCS Chamberlain;dher
was to help support the researcher through beirextra chaperone,
providing basic drawing supplies, storage space aahinstruction at
Working Club Meetings, and organizing the culmingtArt Show Opening
Reception

Graffiti: usually urban artwork created with spray painbaiding walls or subway
cars; includes a form of a signature called a ‘tagarge lettering sometimes
alongside cartoon imagery; sometimes associatédgang activity, other
times associated with art exhibits—always a fornexgression (Hochritt,
2006)

Issues-based Art Education:an art educational approach focusing primarily on

creating art about social issues instead of deusjogrt skills or design
techniques
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