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Q:  In the screening questionnaire you filled out, you indicated that you use the following resources, and actually, you had an open text so...

A:  Yeah, yeah.

Q:  ...I copied and pasted that, but you were on my list of Films@UM users.
A:  Yeah.

Q:  I did go through, and the one that I had noted as Mickey Mouse Monopoly.
A:  Yeah.  I think I also used another one.  It was sort of something like Twisted Lyrics, and it had to do with like hip-hop and...

Q:  Yeah.  I know we have a lot of the hip-hop resources.

A:  Yeah.  They’re talking about hip-hop and the debates over controversial lyrics and stuff like that.

Q:  Are there any other resources that you use?  You mentioned the Alexander Street Press ones.  Have you used those?

A:  The very strange thing, and this is probably of interest to you, is I didn’t really know how it was organized online.  With the Mickey Mouse Monopoly, I originally as a grad student was a TA for a professor who used that a lot, and she said, “Well, you have to request it through Elms, do that for me,” and then [name of librarian] shot me an email and he was like, “Well, that’s available through this other thing; just click here and click like ‘View now’.”  
I was like, “Huh?” and just add the link posted.  I think that also happened with the hip-hop video, so then I was like, “Oh.”  I was like I knew that there was something else out there.

Q:  You got a referral from the library...

A:  Yeah.
Q:  ...to the specific, just like the exact link though, yeah, right.

A:  That’s how it happened so then it was not this -- it might have been actually this past summer, I started.  There was a couple more things I just happened to find.  I Googled the video, and I saw like “View now,” so I was like cool.  Let me use these one or two videos for a class I teach, actually, that has to do with literature, media, schooling and socialization of children and stuff.  
It’s really like there’s going to be a lot of film in that class.  
Most of the films that we show are the Elms course reserve things.

Q:  The feature films or documentaries?

A:  Yeah, a lot of feature films, a couple of documentaries, but we’ll just find them in the catalog.  We’ll shoot something to [name of librarian], and he’ll upload them for us.  
Over the course of the past few months, I was becoming more and more aware that there was this...

Q:  Just in the process of running into those “View Now” links.

A:  Yeah, and I was like, “Wait, there’s something here” and sometimes, I’m not the best with technology, and the way things tend to get organized and then re-organized in the library website sometimes sort of confuses me.

Q:  You mean like just the actual website itself?

A:  Right, so then I remember -- my wife and I heard this great operetta monologue, and I was like, “Well, they probably don’t have it in the library or whatever, but let me just Google it,” and this thing popped up, and I was like, “Wait.”  It was the sheet music, and clips of people singing, and all this stuff, and I was overwhelmed, and then you asked me would I be interested in this study, “Have you used any of these?”  I was like, “Wait.  Where are those things?” and then I clicked on that.  I have no idea even how to get there, and then I clicked on the link, and I found the Alexander Street stuff.

Q:  The opera and video probably is the database. . . .
A:  Opera and video, and then I kind of backtracked to the other stuff, and I was like, “Whoa, this is unbelievable,” right?  I sat down with my advisor or former advisor now, but I showed it to him, and a couple of mentors and stuff, people I work with over there, and they were just blown away.  They were like, “What?”  They’re like, “This is available?  Wait.  Is there...”  

The thing that I’ve seen, I think, over the course of my own lifetime is when you have a couple things available, you use them.  When you have 10,000 things available, you almost don’t use them because you just get inundated with options, and you end up in that -- what’s that book that came out, The Paradox of Choice?  Every time you use one thing, you have that opportunity or you have that de-selection of 1,000 other things and that feeling of maybe there’s something else...
Q:  Something better.

A:  ...that should be.  You’re lost in that deliberation mode, and so a lot of people just tune it out, and they say, “Well, I have these three DVDs I invested in.”  This is where I teach methods courses as well, so a lot of methods courses through pre-service teachers, I should clarify, pre-service English teachers.  I’ll ask teachers sometimes.  I’m like, “What are you guys using, videos?”  “Yeah, I have a couple things I’ve been using for years now,” so they kind of just settled on a couple things, and that’s when I realized how people sort of roll.  


I think with me, there’s an information gap where first of all, I don’t know how to always get to things, so then I tried to find Alexander Street the other day.  I’m like, “I found the thing,” and then I had to Google.  I typed in Google like UMD Library Alexander Street and then I found it.  It was just like I found it without going to the UMD website at first, and then I had to backtrack and figure out how to...
Q:  You actually Googled all that stuff?

A:  Yeah, so like...

Q:  That’s how you found it?

A:  Yeah, so there was this weird...

Q:  We get that all the time.

A:  Yeah, so there was this weird thing where I’m like I’m not knowing how to navigate things, then...

Q:  Or the things aren’t organized...

A:  Right.

Q:  ...in a way that makes them navigable.

A:  Yeah; then I’m in there, and I’m like, “Man, there’s all this stuff that I’ve been looking for, for years about how to show the big criticisms of teacher education.  It’s not practical.  It’s not showing them how things actually take place in the classroom, and there’s all this stuff in there on that, all these videos.  I’m like...

Q:  On the topic?

A:  Yeah, but like...
Q:  They’re topical?
A:  ...not just five.  It’s like 1,000, so then I started going through it, and then I started getting a headache because I’m overwhelmed.  I’m like wait a second.  I don’t know.  Is this good?  Do I even have -- I don’t have time to sit here for an hour or two, and watch this whole thing, and figure out if this is worth showing, or taking up class time for, or sending for homework.  
Everything mediates something else.  The technology mediated the way that things are set up, mediated how I find things.  The conversations I have with you mediates how I locate this.  The conversation I’m having right now, just seeing this, I’m realizing well, maybe if I turned it over to them as an assignment.

Q:  The students?
A:  Yeah.

Q:  Go at it.  There’s all this great stuff out there.

A:  Go to the digital archives, find something.

Q:  We love assignments like that in the libraries, by the way.

A:  Yeah and then I was like, “Man, that would be really good,” but I don’t know.
  It’s a lot of times just like flipping.  I have to flip a switch in my head.  A big problem, I think, is this sort of the evolution, ideology, genre of the syllabus/college course where everything has to -- that you have to give at least of a year, whatever; that everything has been planned out in advance.
Q:  The syllabus acts like an artifact itself.

A:  As an artifact and it’s all there.  It’s like this is the book that we’re working with here.  The syllabus is the compendium of texts, and we’re working through this course, like the course, the study.  I taught middle and high school English for ten or 15 years.  That’s just not, first of all, how learning necessarily takes place so it’s emergent, right?

Q:  Right.

A:  You see something and you’re like, okay, and if you’re really teaching in people’s sort of, what’s called, their zone of proximal development, they’re seeing what they need.  A lightbulb should be going off where you’re saying, “Let me go home and tweak the syllabus because next week, they need to be moving in this direction.”  I don’t think professors do that in general partly because it could just be a small minority of students that would completely freak out.

Q:  They like the security of the syllabus.
A:  They want everything, super type A planners.  Everything has to be planned in advance.  That’s thwarts a lot because once you get your course down, which is a lot of work to plan, then you’re saying, “All right, when am I going to put aside time to really start researching, adding new videos?” and those all have to be added by the beginning of the semester.

Q:  That’s an issue, right?

A:  Right.

Q:  You’ve discovered all these videos.  It’s almost too late to do them this semester.
A:  Yeah, exactly.  I just know how students are freaked out in the past, but now as I’m sitting here talking to you, I’m like, “You know what?  I’m freaking fine.”  I can probably, before tonight’s class, add an assignment.  Everybody has to find one cool thing that shows good teaching practices in action and bring it in.  I think it’s interesting we like -- maybe it’s a cop out for me to say you get overwhelmed with resources because at the same time, teachers will have assignments like that using YouTube, which is also a ridiculous amount of...
Q:  More ridiculous, yes, right.

A:  More ridiculous to sort through, so yes.  Part of this class I’m teaching right now is sort of on how to develop language and literacy skills and the theoretical foundations of that including applied linguistics.  The first couple of weeks, we talk about language variation, dialect variation.  I know there’s stuff like that in those digital archives.  I haven’t yet sat down to look through it or to even think about how am I going to do that?  I think that as I move forward with the semester, what I’m going to do is, especially it becomes a good thing as well as a form of procrastination because I can get lost doing this stuff, but I’ll start looking through it and saying, “What can I show in class?”  If I want to show an example of people code switching between African-American vernacular and more standardized English, I’m like, “Okay, cool.  I found this video through this thing.”  
The question is whether or not what I’m looking for, would it also be available just through Google videos and things like that?
Q:  That’s actually a question I definitely want to come to later, which is the idea...

A:  Yeah.

Q:  ...of the availability in the library.  

The one thing I’ve been wondering about with some of what you’ve been describing here is we’re talking specifically about videos and the idea that there’s a lot of videos out there and the idea of assigning students to go find one.  Is there any particular reason specific to your discipline or generally why videos would be superior to texts for that sort of thing?

A:  Definitely, so a video usually has a form of text in the form of not a graphic-based text, but it has the words, right?

Q:  Right.

A:  You’re getting that, but you’re also getting a different mode of representation and a visual mode of representation, and I don’t necessarily know that it’s the best way to introduce something.  I think sometimes, and there’s some research that suggests that separating text from a visual even when you’re doing a presentation, so you don’t overload sort of the memory and stuff like that, but there’s debates on that.  Sometimes, they say, “Look, you’re going to read about a teacher in a classroom doing this particular practice, cool.”  They read about it.  They discuss.  “What do you think this looks like, blah, blah?  Okay; well, let’s watch one person’s iteration of this.”  That has to be said because, otherwise, they get fixated on that thing that they see and they think, “Well, that’s what I’m going to have to do.”  My desks have to be arranged just like that, and that’s always the disadvantage of video.  We always say, “Man, I don’t want to see the Lord of the Ring’s movie yet.  I don’t want to it see until I read the book.”

Q:  It colonizes sometimes, yeah...

A:  Yeah.

Q:  ...your imagination, yeah, okay.

A:  Whereas, some learners, they actually need some sort of visual scaffold before they can even begin to imagine what you’re talking about, so we used to teach books in high school.  I’m like, “Let’s watch the first 15 minutes of Lord of the Flies.”  Once they get it in their head, they have that schema of what’s going on, the visual stuff.  They have a picture in their brain of the characters; then we can go back to reading the book and exploring the language.  It does depend upon who we’re talking about and the actual situation.

Q:  The context, right, yeah.

A:  Yeah.  Some things, I just didn’t even know about, so I didn’t know we had every BBC Shakespeare...

Q:  Shakespeare plays, yeah.

A:  ...which I remember watching as an undergrad.

Q:  It’s the exact same production probably, right, on VHS?
A:  Yeah, you take them into the room, and you assign it out, and I’d be like, “Okay; well, now I’m not reading the thing” but no, you would follow along with your thing.  
I think that resources that most of the English majors don’t know about, especially the future English teachers, if we’re going to talk about how to incorporate this big push for multimedia, multimedia rhetoric, multimedia composition, production, stuff like that, then that needs to be brought into the pre-service English teacher classes as a resource and say, “Look, now you have this resource available, so you’re out of school.  You’re teaching Macbeth, and you also have these three different versions of Macbeth available.  What are you going to do with these videos?  Are you just going to show them?  How are you going to teach with them?”  There used to be courses like that if you go back like the 70s teaching with video.  It was this new thing.
Q:  When it was new, yeah, right.  1973 was when we founded our video library.

A:  Right, and now we just assume that teachers know what they’re doing, and they often times don’t.  It becomes like the rainy day I’m sick, or substitute activity, or end of the semester thing.

Q:  You think there’s definitely a need to engage the teachers, the future teachers, with how to use the video.

A:  Mm-hmm.

Q:  I had another related question to that, which is you mentioned specifically the BBC Shakespeare plays.

A:  Sure.

Q:  That’s something that we have through a subscription.  We own them.  We bought them.  I don’t remember the exact price, but it’s in the thousands, so these teachers...

A:  Is it one that you have to renew or. . . ?

Q:  No, no.  These are permanently part of our collection.

A:  Cool.

Q:  These teachers, when they leave the University of Maryland, are very probably going to go somewhere where they no longer have access to that resource.

A:  Sure.

Q:  Does that affect your perception of these resources or your use to them at all especially in that context that you just mentioned?

A:  Yeah, it does, but there’s usually a way they can get a hold of things so usually through a local library of some sort.  I didn’t even realize how much -- I had this video of Oedipus, and it was pretty cool, and it was the script was sort of pretty similar to that.  I think it was written by the same guy, this pretty easy-to-read version of Oedipus, and I was using it with the ninth graders.  I didn’t know how expensive these videos were, so I went online, and I’m like, “What do you mean this is $162 for a VHS?”

Q:  Institutional rate pricing, yeah.

A:  It was just crazy to me.  Anna Deavere Smith, like Twilight in Los Angeles, she takes on the Rodney King trials, multiple characters, things like that, like these PBS videos, really expensive.

Q:  Hundreds of dollars.

A:  Yep, and I couldn’t get them on YouTube and so it was a frustration to me.  The reasons why I even went back to school was because of the pay wall.  I always want to do knowledge, so I was like, “Oh, I need to read this article, ‘The ten things that teachers need to know if they’re going to teach adolescent readers.’”  I was like, “Cool.”  I’m like, “$37 or whatever,” and I’m like, “This is crazy,” and it’s crazy to actually give in to the whole thing.  I was like, “Let me just go back to grad school.”

Q:  It was the cheapest thing.

A:  Because I had the appetite for the knowledge and for these things, so that is a frustration.


Q:  I actually want to jump ahead a little bit because that’s kind of the crux of one of the things that I want to investigate here, which is so as a library, we touched on a whole set of issues, which I would love to get deeper into, but it’s probably best saved for a future project, which is the stuff that we already have, making people aware of it.  Just for the starting point that we have some stuff that might not be available to people afterwards, from your perspective, which would be the better use of the institution’s time?  Making them aware of the stuff that we have or investigating stuff that’s going to be available after they leave?  I know that some of the issues that you talked about which is...

A:  Is it investigating or...

Q:  Yeah, like some of the issues that you talked about which is how to use the video is almost like specific title blind.  In the case of, say, the BBC Shakespeare plays, would you rather see a push to publicize the BBC Shakespeare plays, streaming video resources, or would you rather see the resources about once you leave here, here are some free and open access BBC or Shakespeare resources...

A:  Yeah.

Q:  ...on the Internet?  Do you have any thoughts on that?

A:  Sure.  I think that people are going to find those things if they want to find them, so I don’t think there needs to be too much of a push.

Q:  There’s always a way.

A:  Right.  I think there’s a way that curious persons are going to find not necessarily the BBC Shakespeare plays unless they go to a library, but they’ll find cool Shakespeare plays, things online or wherever.  I think that while students are here, they need to maximize their time.  A lot of the future English teachers, “I don’t really have an interest in Shakespeare.”  “Well, have you ever seen a performance?”  “No.”  “Have you ever really watched a lot of movies?”  “No.”  There’s some sort of gap there especially with the -- there’s some really great instructors of Shakespeare, some of probably the best in the country, but they probably don’t know about or know it as an option like, “Hey, as you’re reading this play, get together, form a reading group, or whatever, and read through it with your buddies, but also go watch the BBC play.  That’s available for you,” so I think that needs to be maximized.  I think the students that are in a local performance need to know that these operas are here and whether they’re like little -- we have the Center for Teaching Excellence and stuff like that.  They sometimes tend to overcomplicate things because you have to become like a fellow, and you have to show up once a month for like a day, but it’s not that complicated; just be like -- and this is a problem, I think, with the university as a whole, a lot of big universities these days.  This is a very -- we’ve gotten so far away from paper, right?  It’s always been a very clean university, and I think that’s a result of stuff that happened in the late 60s and protests.  You can only write stuff in chalk on the ground.  You can’t hang up anything anywhere, so there’s like knowledge dissemination.  People don’t read the emails or the LISTSERV stuff at all.  If they’re getting stuff in the mailbox, they might take a look at it.  They don’t really seem to be looking at bulletin boards.  It’s just a big problem where people just seem to be in this era of just kind of shutting down from what’s there.  I’m wondering if really targeted emails to certain professors, certain pre-service teachers, stuff like that, like, “Hey, I just want to let you guys know that all of the BBC things are available.  It might be a cool thing for your students, an optional assignment or whatever, for them to watch each play, but they’re here through this link or whatever at first.”
Q:  Very specific....

A:  Yeah.

Q:  Very targeted.

A:  That’s what I think might work.

Q:  Get away from trying to -- don’t tell as many people as you can, tell one or two people who you know are going to use it.
A:  Yeah, something like that.  I think if I got an email saying, “Hey, I know you do teacher methods or elementary school teaching methods.  Here are some really great videos, and here’s a link to the repository,” something like that.  That’s my thing.  I think, yeah, as of now, I don’t think the resources will probably be maximized.  That’s from my own informal, sort of anecdotal knowledge of nobody is talking about it with me.  Nobody is ever mentioning it, nothing, right?  It was never mentioned to me as a grad student when I had first set up to plan my own classes.  Nobody is talking about anything, right?  A lot of faculty feel like they only work for themselves, right?

Q:  Yeah.

A:  There’s no sort of top-down dissemination of anything usually like, “Hey, everybody, we want everybody to use at least one video this semester.”

Q:  Which is always the library’s preferred solution, and it’s just like it doesn’t seem to work.

A:  Right.  It would be...

Q:  It doesn’t work that way.

A:  As a former, I’m still sort of like public school teachers sometimes, like things are pretty top-down, so I still fantasize about having things like that.  We’re all going to move away from multiple choice testing or we’ll make everybody just do it.  Yeah, so that’s sort of my thing.  I do think that there is sort of a knowledge gap.  There’s also a habituation thing, like most people have to be continuously prodded...

Q:  That’s another -- yeah.

A:  ...over the course of a couple of years.

Q:  It’s almost like you would send that targeted email, and you wouldn’t necessarily expect to see the change.  The idea would be that you would continue to send those targeted emails so yeah, okay, I got you.
A:  Mm-hmm, and...

Q:  You have to basically predetermine as a person disseminating that information that it is useful, right, so that’s . . . ?

A:  Yeah, so let’s say the anthropology thing, so Alexander Street.  There’s a professor who does all sorts of stuff like language in social practice, and she’s done all this stuff, and like the Amazon rainforest basic stuff.  It’s like there’s some videos like that on there about that stuff, but she would need to be specific, “Hey, we notice this semester that often times, you’ve been teaching a course, blah, blah, blah.  I don’t know if this would be helpful for you, but the library has all sorts of really cool anthropology videos available in that thing.”  I think that alone would dramatically increase...

Q:  Increase the usage?

A:  Yeah.

Q:  Because then she’s going to tell other people and her graduate students who are going to tell their students?

A:  Yeah.

Q:  You’ve touched on many to most of all the issues I wanted to talk about today.  There’s one point in particular I want to try to crystalize, which is I’ve been asking before about the idea of the free resources versus the library resources, and I want to make sure that I’m understanding you correctly.  It almost sounds like with that targeted outreach, that that would almost be blind of whether or not the library owned it or whether or not it was available.  The important thing would be the quality or the appropriateness of the resource.  Do you have a thought though?  Would it be a not good use of library or institution resources to be publicizing things that we haven’t paid for?  What would be your...
A:  Yeah, I think that if you want to get...

Q:  Or would that be helpful like, oh, this person knows what they want?

A:  Oh, yeah, I think if you want to get your most bang for the library’s buck, as long as you do own those things, and you want to see if you can get people using them, sending stuff out to them, and then it’s funny because we used to always say when we were teachers, “Smudge the line between instruction and assessment.”  You send out a survey.  That survey is a form of knowledge/dissemination.  If you send out a survey to a couple of these professors or just an informal thing like, “Hey, I’m just wondering if anybody in the department -- like I’m just doing sort of an informal inquiry.  I’m wondering if anybody in the department has ever used these videos, or if you think any of them are actually worth the library subscribing to in the future, or superior to other things that you may be using?”  Stuff like that will get more people using them, so we’re stuck in a paradox because the paradox is this.  It’s that without the library paying for all this stuff, there probably is enough stuff out there because there’s only so much you can do in a semester.  You only show them...

Q:  I see why you guys have suggest it, yeah.
A:  Right?

Q:  The majority of the videos used in any given institution are probably coming from outside the institution, yeah.

A:  Right, so there’s enough stuff out there.  
In the age of people not seeming to care about any sort of copyright infringements or anything, people just don’t seem to care.  They’ll just use it.
Q:  Which is something I’m interested in for this project and not judgmental about it at all, just for the record.

A:  Right, yeah.  I can say on the record I guess is that, yeah, I usually don’t think about it.  I’m just going to like, “Oh, there’s the video.  Let’s watch it.”  
There’s that, but then by asking people about things, you probably could definitely increase, I think -- but that’s just a hypothesis.  We don’t know -- over the course of two or three years increase the amount of people the use of these things, but it’s also whether or not, in talking about the notion of intellectual freedom, freedom of information access, all these kind of First Amendment things the library deals with, it’s a question of also when we’re talking about people’s right to hear and right to access, to what degree is their knowledge of a message or communication a form of them exercising that right or to what degree is the library promoting one set of messages even if it’s because, “Oh, you’re an anthropologist.  Here’s all the anthropology things” above another set of messages?  What are the ethics of that?  Is that a good thing or because it does cost money, and where is the money coming from?  It’s coming from tuition but also taxpayers.  To what degree is that not a good thing, right?
Q:  Yeah.
A:  I mean if we’re going to kind of split hairs about it and get down to the nitty-gritty, that’s where things do get a little complicated just like the library says, “Well, it’s open access information.  Yes, if you want to find the Holocaust Denial book, it’s up there.  We even put it with history, but it’s in there,” but placement of things and curation of things like putting the “These are the popular large print books downstairs,” I’m like half of them are books by Glenn Beck or whatever.  That’s the first thing you get hit with when you come into the library is in effect, a form of if you go into sort of the business world or retail, it’s called merchandising, where you place the product or where you place the message.  Where you place the message online, and its visibility, and people’s access to it is a form of merchandising of that message, promoting it in some way.
Q:  It’s another thing; that there’s a whole, it sounds like, robust set of considerations.

A:  Yeah, yeah, definitely.

Q:  Not necessarily a clear answer, okay.  
I have a couple questions I want to just make sure that we touch on.  I said we’ve hit on a lot of my questions.

A:  Right.

Q:  I’m going to backtrack a little bit but definitely feel free to generalize out for many of these specific questions.  It sounds like you seem to be using the videos primarily in class as an illustrative function?  Do you also assign them as out-of-the-class viewing?  You had mentioned possibly assigning the students the task of researching or discovering the videos.
A:  Yeah, yeah.  I’m just looking at this one, Mickey Mouse Monopoly...

Q:  That’s a good one.  Let’s talk about that for a little bit, right, yeah.
A:  ...and this hip-hop thing.  Those were shown outside of class.  I asked...

Q:  Because you use them on the Elm side.
A:  Right.

Q:  You said, “Go watch this video” and there was a link there, okay.

A:  Usually, there might be a short article.  I have this article on Disney accents and morality.

Q:  Sounds interesting, yeah.

A:  Yeah, so they go through all the Disney movies, and the characters, and stuff, and that kind of, what we call, front-loads, and I could have done the opposite.  I could have also done the movie first because they’re both accessible.  Then I tell them, I said, “Select sometimes one, two, three moments from the movie.  Write about why it’s significant, try to connect it to course theory.”  These are some reader response-type things.  They have to now come in the class, discuss it in small groups, then depending about who I choose that day, they come up to sort of the front of the room or whatever, and we find the clip, and they have to introduce to the class why they chose it, and we talk about the implications of that particular scene.

Q:  Are there any classes that you teach where you think that this kind of use of video wouldn’t be appropriate?  Are there classes that you teach that’s not a video class or do you find this is generally applicable to most of the classes that you teach?

A:  I think it’s generally applicable.  I teach a class on the censorship of adolescent literature.

Q:  Interesting.  It sounds like a great topic.

A:  Yep.

Q:  I did children’s literature as an undergraduate as one of my focuses.

A:  Yeah, so it’s a really, really interesting class, and we kind of try to approach the classroom sort of the legalistic First Amendment perspective, and that’s sort of the evolution of the ALA in that regard.  We approach it from sort of like discourse community perspectives like, “Well, what are book banners thinking?” versus like a discourse analysis of book banning hearings and things like that, a psychological lens of especially like authoritarians versus not authoritarian personality types and things like that.  
Usually, what I’ll do is I’ll make movie versions of books, of novels, that we read available, so those are usually not the archives that you guys are. . . .
Q:  These are going to be your Elms.  This is what you use at Elms.
A:  That’s going to be Elms.  My...

Q:  I still think that’s worth a -- I’m glad you mentioned that because with a lot of the conversation that we’ve had today, that those are theoretically options for things that we can acquire.

A:  Right.

Q:  It’s good to know that.


A:  Yeah, exactly, so my co-instructor does a lot with old C-SPAN videos, but those are open source basically, right?  I don’t know exactly, I guess, C-SPAN.

Q:  These are government publications.
A:  I don’t know whether it’s organizations, yeah, so it’s government.  We’ll watch hearings on obscenity, and pornography, and all this stuff.  I’ll find videos usually of school board meetings, but those are usually YouTube videos.  I haven’t even, in my sort of more recent foray into the digital archives, found things in particular here.  I do think there probably are things from like -- there’s probably something with like social psychology, or Philip Zimbardo, or something discussing role theory, and labeling theory, and authoritarianism, and like Stanley Milgram’s experiments.  There’s probably some overviews of these different things but again, there’s such rich resources available on YouTube for those particular things.  I’m like, “Oh, let me look up this two-step communication, two-step flow communication theory, or hypodermic needle theory, or something like that.  I can find all of that stuff, like those RSA animated videos, all sorts of cool stuff that they can just watch in their spare time.”
Q:  Maybe, I think, this is something . . .
A:  That particular class is what I’m saying is an interesting class, is I use a lot of videos but I don’t use videos from this pool of resources.

Q:  It almost sounds like the primary determinant of whether you’re going to use it or not is content appropriateness.

A:  Yeah, or maybe even discipline, I’m wondering . . . 
Q:  Discipline, okay.

A:  I’m wondering.  I’m like, “Wow, if I was teaching a class in evolution anthropology or something, there might be some really great stuff in there that talks about toolmaking and all this kind of stuff.”
Q:  Whether or not it matches the content of the course is the main thing?

A:  Exactly, so if I’m teaching a class in Shakespeare, or how to teach Shakespeare, or something like that, I know this is here now.  Now, knowing that it’s there, I feel I would be remiss in not using at least one or two of the things that are on there, but then there’s a lot of people who are like, “Well, we’re not going to do the BBC version.  There’s these other Shakespeare things available, and those are kind of antiquated, and Elizabethan, and stuffy, unless it’s a Shakespeare in performance or something like that.”  Of course, I have things that are going to be more engaging for them.



Q:  I guess here’s a question I have for you, which is that we had talked before about the targeted outreach, so say, I have determined that you’re teaching this class on school board hearings.  You’re using school board hearings that you find on YouTube, and you’re very happy with them.  They’re working very well for you, but whatever reason, we acquire a resource that includes 105 school board hearings from different eras.  I email you and say, “I noticed that you’re doing school board hearings.  We’ve got this new resource.  It includes these videos.”

A:  Would I use it?

Q:  Yeah.  What’s going to determine your likelihood to use it or not use it?

A:  I would use it, and this is something that I just was thinking about as I was talking to you.  The reason why, and this is a really big reason, is to have a clean site medium.
Q:  The confidence that you are legally allowed to use it.

A:  No.

Q:  No?  Okay.

A:  It’s not that.  It’s the fact that when you’re watching YouTube, you have...

Q:  Oh, okay.

A:  Let’s say I’m watching something on The Diary of Anne Frank, and it’s a school board hearing about The Diary of Anne Frank.  On the right-hand side, especially depending upon what that student has been accessing, they’re going to have things like Holocaust Denial videos, Why Anne Frank was a Liar, and just other distracting things...

Q:  Ads.

A:  ...going on the right-hand side of this thing.  It might be ads in the middle of this really serious talk about Anne Frank.  Down below, you’re going to have the usual lunatic fringe making comments.  I’m inserting -- now on one hand, you could say, well, that’s great.  That’s like the ALA’s thing, right, like total intellectual freedom to hear and to even express yourself, but I’m not sure from sort of a -- not that I’m an expert on like discourse with a big D, speech communities and stuff, how it works, but I feel like I’m inserting them into a discourse community that’s dominated by particular voices.  The students are going to -- some students who are predisposed to doing so are going to start participating in that discourse in a way that might move them away from it’s not necessarily a fair and balanced approach, but from some of the things that I’m trying to get them to.  It’s adding a lot more noise to the whole thing.  There’s one...
Q:  The noise, yeah, it’s a distraction, right.
A:  Yeah, that’s one way of putting it.  Another way is saying you want them to see a particular set of principles, and what they’re going to be dragged on and do is a particular set of particulars, and this is always a problem.  Teachers will say, “Let’s look at this thesis in class,” English teachers, and then the thesis they have is a thesis about abortion.  Well, you’re trying to show the kids how to construct a thesis, and the future teacher is like, “I really wanted to choose something that will be interesting to them.”  You’re like, “They don’t care anymore about...”

Q:  The rest of the class is just...

A:  The rest of the class will be people arguing about this hot button topic, and that can even happen when we’re talking about a book.  Obviously, the book itself, there’s something controversial.  Some people fight over it, but if you get people dragged into actually happening right now a discourse about it versus what we’re going to be talking in class and stuff, maybe falling under the influence of, in a sense, a lot of other co-instructors, it might be an issue of power.  This is partly, just to be blunt about it, is an issue of teaching.  There are some -- Pat Alexander is an educational psychologist here; probably one of the most published in the United States, maybe the world.  She wrote a piece called “Teaching as Persuasion” and there’s persuasive aspects of teaching.  I’m persuading you that certain propositions are true; that certain teaching practices might work in the classroom.  I’m persuading you to engage in certain social behavioral practices, stuff like that.  We have sets of, we always call them, educational outcomes.  We have sets of outcomes, and we can take the soft sell approach and say, “This is like totally Democratic.”  We might give that ideal, but that’s just because that might be even a more effective way of persuading people, right, not to get their hackles up of I’m going to oppose you, “Hey, look, it’s real fair and balanced.  Hey, I’ve got the conservative writings.  I’ve got the liberal stuff.  I’ve got the anti-First Amendment people.  I’ve got this,” and at the end, we’re sort of guiding them along to certain perspectives.  They’re free to engage in other ones but the course, for instance, so it’s we do exist on ideological bubbles, right?  We’re within a country that has the First Amendment and particular historical, very sort of liberal open interpretations of the First Amendment of the market of ideas, right?  We exist at a university.  We are in conjunction with a library that upholds those ideals, right?  Underneath that, sort of the course takes place, so even when we’re questioning things, we’re not fully questioning the validity of the First Amendment, for instance; whereas, like on YouTube commentary, people may as well and kind of go down the rabbit hole, so to speak, so if I had a way of avoiding that, I would.

Q:  Not in every instance, but in many instances, it sounds like, yeah, the control.

A:  It’s also just I know what they’re going to do.  They’re going to go on YouTube.  They’re going to watch my video.  It might even be a part of a playlist that I don’t agree with.  The next thing you know, they’re just like YouTube in their mind, there’s sort of connections there.  YouTube is close to Instagram, and Facebook, and other things, and they all will feed in, and they’ll just get completely distracted.

Q:  That’s terrific.  That’s fascinating, and I’m pretty sure that’s new so far.  I’m very, very glad that you addressed all of those issues.  
I think there’s -- so we’re at about 42 minutes, and I don’t want to hold you too much longer.
A:  Yeah.

Q:  Like I said, I think we did touch on everything.  The one set of questions I have that we didn’t really get into is the idea of streaming video per se versus physical media.  I know we talked about issues related to discoverability and searchability.

A:  Sure.

Q:  The idea that you can Google it, and it’s there.  Do you have any thoughts on if you had a video that was available, so let’s just say Mickey Mouse Monopoly, on DVD versus streaming video, what governs your choice of which version you’re going to . . . ?

A:  I don’t know if there’s a way of me taking a video that I have on DVD and putting it on Elms.  I guess I could give it to...

Q:  You can.  I used to work over at library media services.  You can always drop off a personal copy.

A:  Yeah, so I could do that, but otherwise, I’m restricted to the time in class.  
I’m sort of more iffy about whether or not the DVD player and the console, they actually work.

Q:  Reliability of the equipment, right, okay, interesting.

A:  Yeah, reliability of equipment.  I don’t remember if in sort of the UMD digital archives, like Mickey Mouse Monopoly, this does this.  One thing I don’t like about the Elms streaming things, like this stuff that’s sort of free, is that when there is not someone speaking, it almost sounds like the sound is going off.  It’s extremely mute, and it’s like you don’t even have the white noise, the ambient noise, that you sometimes have in certain situations, and it’s kind of weird.  Sometimes, it’s just not, especially with this streaming stuff like this.  It’s just buffering or it’s not always perfect.  In those cases, those are things that I really need to think about.  Some of the quality, like the Mickey Mouse Monopoly, it looks like it’s in 160 pixels or whatever it is.  It’s something about it, and so if there’s like a newer or there is a hard copy available, and I’m going to show it in class, I might think about that depending only -- but I have to contrast it.  Look at what I’m able to get on Elms especially being a teacher though.  I’m always trying to over-prepare for disasters.  I’ll have it on Elms streaming...

Q:  Redundancy, yeah, okay.

A:  ...but then I also might go over here and take out a copy just in case this thing is not working and have it on me.
Q:  In a general sense, would you say that if you were going to show something in your class, that the convenience of the streaming video, that you perceive that to be more reliable?

A:  Definitely, yeah.

Q:  There would have to be like a significant quality gap.  If I send you a link to, like we were talking before, a targeted email suggesting a resource, and it was poor visual quality, does that impact your likelihood to use the video?  Would that encourage you to seek out a physical alternative and third, whichever of these?  Would that in any way invalidate me as a recommender moving forward?
[Cell phone goes off]

A:  Yeah.  Let me just turn that off.

Q:  I heard that one before, and then I think we’ll be done after that because I think I’ve already held you pretty long.

A:  I think in terms of quality, I would still show it.  If I thought it was good, I would still show it.

Q:  If the content was good, yeah, okay.

A:  I wouldn’t necessarily go, “Oh, I’m so frustrated.  I need to go seek out the hard copy.”  I wouldn’t do that just because -- unless the library, unless it was really easy, and I was passing by there, and I was like, “Let me just go get it,” and I knew it was going to be better.

Q:  You’ve seen somebody else uses the DVD.  You know that there’s a quality copy that’s an alternative.  

A:  Yeah, then I might...

Q:  You’re not necessarily going to be like, “This is bad quality” and go look for an alternative.

A:  Yeah, exactly, because sometimes, the student sees it, and he’s like, “Oh, really?” because if it looks like something like really low resolution or whatever, they’re just not used to that now, so that does kind of affect the way it kind of sinks in with them.
Q:  That does have an impact on whether or not they’re actually going to listen in, what they’re going to learn?

A:  Yeah, and it just goes back to that notion of I think it almost has to do like the attractiveness of the message sender and persuasion.  If we’re watching this video, like hip-hop and lyrics, which is a little outdated, and it’s in the 90s, and it’s talking about gangster rap and stuff, but it looks kind of grainy in some of the 90s, they’re just kind of like, “Really?  This is so outdated,” but if it had that same video like high resolution, nothing in the video’s content is so outdated, that they wouldn’t necessarily be turned off to it.


Q:  Like I said, we’re at 45 minutes.

A:  Oh, cool.

Q:  This has been brilliant, so thank you again so much for talking to me.

A:  Yeah, it was my pleasure.

Q:  Do you have anything else that you want to throw in before I turn off the recorder, anything else that you were thinking about that you wanted to talk about or anything at all?

A:  Not so much.  I think that it might be important when looking at whether or not there’s too much of a sort of western European cultural bias within certain parts of the collection, and whether or not that might need to be rebalanced in terms of what kind of drama, and streaming, things like that.

Q:  The options available.

A:  Obviously, most opera is Western European and stuff like that as far as our opera goes, although most cultures have some form of that, so just like it doesn’t mean getting rid of things.  It’s like Shakespeare is not going away but yeah, but thinking about those things, yeah, definitely.
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