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CHAPTER 1
RATURE OF THE 3TUDY

Guldance ia now widely accepted as a necessary partkof
jba ﬁodern educational prOgram.l Various methods have besn
devised to measure the effectiveness of guldance as well as
other elements of an educational program. Evaluation ls
the term generally used to desceribe the process of ascertain-

ing how successfully a program has been operating.
PURPOSE OF THE STUDY

This study was undertaken as a means of evaluating the
guldance programs in nine 3eventh-day Adventist colleges.
In undertaking this study, it was necessary to keep in mind
the fact that guidance 1s often not clearly defined and that
the guldance actlvities of & college cannot always be sepa-
rated from the other college activities. At best, guldance
is a difficult phase of education to evaluate, 1In many
inatances results attributed to guldance may be due to fac-
tors other than guidance. Nevertheless, deapite these dif-
ficulties, 1t 1s believed that an evaluation of & guldance
program is worth-while.

The data presented in this study are significant as a
basis for indicating the strengths and weaknesses in the

present guidance programs and indicating areas where

lsee Appendix pages 67 and 68 for Glossary of terms.



improvement should be made. The chief value in any evalua-
tion is that it furnishes the baslis for looking ahead.

In making thils evaluation of the guldance programs in
‘the nine Seventh-day Adventist aollagas,:tﬁe writer hopes
‘hdhceompliahgaveral objectives. Among them are the fol-
lowings

l. To provide informatlon relative to the existing
guldance programs in the nine colleges.

2. To determine, in so far ass possible, the effective~
ness of the guldemce programs in the individual colleges and
the extent to which the guldance programs are meeting the
guidance needs of the students,

3. To point out possible strengths and weaknesses and
areas for lmprovement in the various guidance programs.

L+ To suggest areas for further study in the guidanaa

programs.
LINITATIONS OF THE S3TUDY

The problem is limited in the following ways:

l. It includes only senlor Seventh~day Adventist colw
leges in the United States,

2., It is limited to educational, vocational, social,
and relligious phases of guldance in the nine colleges.

3. It 1s limited to a consideration of the guldance
program from the viewpoint of the Director of Guldance and
of the juniors and seniors in the nine colleges.

L, It 1s basically a questionnaire study,



COLLEGES INCLUDED IN THE STUDY

The nine senior, coeducational, liberal arts colleges
included in the present study are all operated under the
ausplces of the Seventh-dey Adventist denomination, with
headquarters in Washington, D. C. One of them is a college
for Negroes. The colleges are maintained primarily for the
purpose of providing special opportunities in higher educa=-
tion for Seventh-day Adventist students, Other atudents,
however, are permitted to enroll 1f they find the program
sultable to their requirements.

The concept of education among these various Seventhe
day Adventist colleges is well stated by one of the writers
of the denomination. |

True education means more than the pursual of

& certain course of study. It means more than e

preparation for the life that now 1s. It has to

do with the whole being, and with the whole psriod

of existence possible to man, It is the harmo-

nious development of the physical, the mental, and

the spiritual powers. It prepares the student for

the joy of service in this world, and for the

higher joy of wider service in the world to come.l

The enrollment of the colleges varies from 250 to
1,043, All of the colleges are operated as bosarding schools,
end most of the students live in the college dormitories
under the supervision of the deana.

Each of the colleges has & Director of Guidance, who

is in chaerge of the guldance and counseling program. Each

lgllen G. White, Education (Mountain View, California:
Pacific Press Publishing Assoclation, 1903), p. 13.



Director of Quidance has an asslistant who handles ninor
counseling problems when the Director of Guidance is busy.

‘Selection of the Colleges, These nine senior, 1liberal

arts, coeducatlonal colleges iere selected for the followe
ing reasons: (1) They are all Seventh~day Adventist cole
leges and are interested in 1mproving their guidance
programs. (2) No similar study has ever been made in these
coclleges, and it is felt that such a study will be of value
in pointing out the strengths and weakﬁeasea of the various
guldance programs. (3) Many of the denominational educators
feel that the colleges are not meeting the guldance needs of
all of the students and that a study of this type should
point out the areas where improvement is needed most. (L)
The writer is a member of the faculty in one of the nine
colleges and he feels that such & study will be of value to
him in promoting the guldance program in‘the college in
which he teaches as well a8 in the other colleges of the
denomination, The following are the nine colleges:

1. Washington Missionary College, Takoma Park, D. C.

2. Atlantic Union College, South Lancaster,
Massachusetts

3. Union College, Lincoln, Nebraska

iy« Southern Missionary College, Collegedale, Tennessee

5. Oskwood College, Huntsville, Alabama

6. La Sierra College, Arlington, California

7. Pacific Union College, Angwin, Cslifornia

8. walla walla College, College Place, Washington



9. Emmenuel Missionary College, Berrlen Springs,
Michigan

DEVELOPMERT OF THE STUDY

The foregoing materials have been included to present
the background and setting for the study. Chapter II deals
with the methods used in developing, testing, and adminis~
tering the questionnaires which were used in the present
study. Chepter III summsrizes the reports from the Direc-
tors of Guidance. In Chapter IV the reports from the 1,606
juniors and seniors are given. Chapter V is a comparison of
the reports from the Directors of Guidarnce with those from
the students. A report of the conferences with faculty meme
bers and students in two of the colleges 1s given in Chapter
VI. Chapter VII points out the strengths and wesknesses in
the guldance prngréms a3 indicated by the responses to the
questionnaires and suggests areas for further study.

Chapter VIII summarizes the results of the investigation,



CHAPTER II
DEVELOPING AND ADMINISTERING THE QUESTIONKAIRES

This study is premised on an assumption that eerﬁain
guldance functions should be carried on in small colleges.
‘In: order t§ evaluate a guidaﬁce‘program in a small collégi,
"1t 18 necessary first to determine what the guldance fune-
tions should be snd secondly to deterﬁino whether these
guldamce functions are being carrieq on in the college.
Therefore, in order to secure facts relative to the guidanea
progrems in nine colleges two questionnaires were developed:
one for the Director of Guidance 1n each college to fill out
and one to be filled out by the juniors and senlors in each
college,

Before developing the questionnalres the guldance liter-
ature was canvassed extenslvely for objectives or charaat§r~
istics of an effective guldance program which were proposed
by recognized writers and authorities in the field of guidw
ance. A comprshensive list of fhoae characterlstics, whlch
were consldered essential for a well organized guldance pro-
gram, was developed by the writer and appear on pages 7-10.

The characteristics revealed by this survey of the lit-
erature and judged to be of the most importance for private
colleges of thils type, served as a gulde in meking the ques-
tionnaires to be used in surveying the guidance practices in
the nine colleges., They are also belng used as criteria for

the evaluation of the various guidance programs.



These guldance funotions are indicated by various
writers in the fleld of guldance. Traxler states that the
essentlals of a guldance program asre & comprshensive testing
program, an adequate system of cumulative records, and a
well-trained staff to interpret and use the guidance infor-
mation intelligently.>}

The same thought 1s indicated by Chisholm,? for he
states that the prerequisites to an effective guidance pro-
gram are adequate records, an informed student body, profes-
sionally trained personnel, and a modern school program.

The guldance functions which appear on the following

three pages and are considered essential for an effective

gulidance program have been adapted from Trends in Student

Personnel Work,3

Guldance Functions for Private Colleges.

A. Orlenting students
1. Pre-registration contacts with prospective
students, visits to academles, and high
schools

2. Informing students of the educatlional, soclal,

lArthur E. Traxler, Techniques of Guldance (New York:
Harper & Brothers, 19&5); Pe Yo

?Leslie L, Chisholm, Guiding Youth in the Saconda§%
3chools (New York: American Book Gompany, 1945), PP. 107«

*

3sarah M. Sturtevant, Ruth Strang, and Margeret McKim,
Trends in 3Student Personnel Work (New York: Bureau of
FuﬁI%;afggns, Teachers College, Columbia University, 1940),
PpP. Ob, 00



religlous, recreationsal, and service oppor-
tunities of the college
3. Bxplaining the guldance functions of the col-
lege to the students
B. Counseling
1. Alding students in solving their educational,
financial, social, &and personal problems
2. Alding students in the selection of courses,
'racreational‘ahd social sctivitles, both
curricular and extra-curriculsar
3. Helping students meet &nd face 1asueqund
erises and make‘whéiasaﬁe adjustments to them
C. Educational guldance
1. Helbing the atudbnt to adjust his college pro-
gram in order to be of thd.mégimnm benefit to
him at the present as well as in the Iuture
2. Asslsting the student in the selection of
other institutions in which he may be inter=
oated
D. Soclal development
l., Developing a cooperative working spirit
between students and starff so that they will
cooperate in the solution of student probiema
2. 'Ralating the college situation to the soclo-
.economic background of each studenf
E. Providing a suitable environment for the development

of wholesome student personalities



Ge

H.

2.

3.

L.

S.

Ad Justing the curriculum and methods of
instruction to the needs and abilitlies of the

‘students

Providing pleasant and healthful living condi-
tions |

Providing adequate facilitlies for both oute

~door and 1indoor recreation

Providing soclal experiences which provide for
student participation
Providing opportunities for the development of

religlous and esthetic appreciation

Making a continuous study of students in order to

help them discover all of their potentialities

1.
2.

Providing an adequate testing program
Keeping adequats cumulativa records

Vocational guldance

l. Informing students of the vocatlional oppor-
tunlities end the requirements necessary for
the various positions of 1ntaraat‘to them

Placement

l. Assisting students in securing the type of

| employment for which they are fitted

2, Operating an adoQuate placement service for
prosant and former students

Follow-up-studles
1, Making followeup=studies of ﬁropacuts as well

as graduaten
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2, Adjusting curriculum to better meet the needs
of students in view of the follow-up-studies

In order to determine whether or not the foregoing
functions were actually being carrled out in the nine col-
leges included 1n the present study, the following lnstru-
ments were developed and used:

1. A student questionnaire, which was filladvouﬁ by
1,606 junléfs and seniors of approximately 175 students from
each college, |

2. A quostionnairag which was filled out by the
Director of Guidance in each college.

Divisions of the Student Questionneire. The student

gquestionnaire is divided into three main divisions. Part I,
containing twenty iltems, deals with the avallabdbility of the

various guidance functions in the colleges. It is divided

into the three following sections: (1) educational orienta-
tion, (2) educ&tional progress and adjustment, and (3) vocae
tional orientatlon.

Part II of the qu&ationnaire, containing twantynsix-

ltems, deals with the extent of the guidance services in the

particular colleges, It ia divided into four sections as
follows: (1) educetional orientation, (2) educational pro-
gress and adjustment, (3) personal-social status and
behavior, and (lj) vocational orientation.

In Part I1I, which contains nine items, an attempt 1s

made to determine what individual 1in the college has glven

the student the most assistance since he has been in the
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college, A copy of the student questionnalre appears on
pages 73 to 78 in the Appendix.
Director of Guidance Questionnaire. The Director of

Ouldance questlonnalre, contalning forty~four ltems, was
designed to indlcate the extent to which the Director of
Culdance feels that the varlious gulidance functions are
§rassnt in the college. A copy of this questionnalre
appears on pages &9 to 72 in the Appendix,

An attempt was made to ellminate any unnecessary overs
lagping or duplication in the statements and atill include
&1l of the basic concepts which the survey of the literature
had indicated were essential for an effectlive guldance pro=
gram,

Testing end lmproving the QJQuestionnaires. Both the

Director of Quldance and the student questionnaire were sube
mitted to the Dlirector of Guldance in each of the nine col=-
leges; to & Seminar in Guidance at the University of
Marylend, composed of thirty graduate students; to & gulde
ance class at Washington Hissalonary College; and to two
Guldance Speclalists from the Unlted 3States (Offlce of
Educatlon for eriticlam and suggestions. Various correce
tlons and improvements were made in the questionnaires after
a careful consideratlon of these reactions.

The revised student questionnaire was then submitted to
three college clasaes at Washington Missionary College to be
filled out, The questionnaires were tabulated and the

results noted. The student questlonnaire was then again



12

§r¢v1sed and put into its final form as it was used 1n'hha 

j@r@aant study. As & further check on the student quaatiann

. aira, i1t was given to 450 freshmen and sophomores at S
éwaahington Misslonary College to 111 out. The results ware
fnetad, but no additional changes were made in the quaationw
fnaire. l

Administering the Questionnalres. The Director of

Guidance questionnaires were then sent to the Directors of
Guldance 1in each of the colleges for them to 11l out and
‘return to the writer for tabulation. Also sufficlient coples
of the student questionnalre and envelopes for each Junior
and senior were mailed to the colleges early in November.

President of Students! Association Administers

Questionnaires. Conditions under which the student ques-

tlonnaires were administered were kept as nearly uniform as
posslble. The FPresident of the Students'! Association in
each college waa asked to take charge of administering the
student questionnaires. During an assembly period, whiech
had been arranged for previously, the President of the
Students' Association passed out a questionnalire and an
envelope to each student, read the letter of instructions,
which appears on page 79 of the Appendix, and supervised the
filling out of the questionnaires.

The questionnaires were then fllled out, placed in
envelopes and sealed, handed in, and malled to the writer
for tabulation.

Names of the Colleges not Given. In the following
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‘report the names of the colleges are not given in connection
with the data. However, the seme label is used to indicate
each college throughout the report in order to facilitate
;ﬁaking comparisons for the different data relating to the
various colleges, It is recognized that there might be
value in ldentifying each college as it is referred to in
the report. However, from the begiﬁning of the present
study, the cooperating colleges were assured that & code
would be used in making the study and the identity of the
collegea would b@ known only to the writer, Both the writer
and the guldance officials in the nine colleges selscted
feel that a comparison among the various colleges or a com~
parison of these private colleges with public colleges would
not necessarily serve a uaérﬁl purpoaa, since & guldance
program should be individuallzed to accommodate a particular
school in a particular community and state,

The colleges are not listed in alphabetical order or
according to size or location and the total number of stuw
dents in the various colleges 18 not given in order to con-

ceal further the identity of the colleges.
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A SUMMARY OF THE RESPONSES TO THE DIRECTOR OF GUIDANGE

QUESTIONNAIRES -
3 The Director of Guldance questionnaire, contalning
ﬂfé}ty—four items, was developed in order to indicate thef;
_extent to which the Directors of Guidance feel that the
various gu;danao practices are present in thelr callégea{
Space was provided after each of the ltems in the question-
naeire for checking "none,” "little," "much," or "very much"
to indicate the extent of the guldance practlices in the
various colleges.

Completed questionnaires were received from the Direc~-
tors of Guidence in all nine of the colleges lncluded in
the present study. 1In general the reports rram the various
Directors of Guldance were very similar. BHowever, the enm
phasis placed on particular phases of tha.guidéneo program
varied to some extent from sollege to college.

The responses of ﬁhe nine Directors of Guidance to the
forty-four items in the questionneire are given In five
tables reported in this chapter.

The report from the nine Directors of Guidance in the
area of educational orientation 1s given in Table I.

Table I indicates that the Directoras of Guldance feel
that for the most part their coliagos are doing "much®" or
"very much" in performing the functions related to educa-
tional orientatlion. The greatest weaknesses Indicated by

the Directors of Guidance are in the areas of group guldanoe,
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information concerning current educational opportunities,
and information relative to other institutions in which the

students may be interested.

' "TABLE I
EDUCATIORAL ORIENTATION
‘Haaponaea of the nine Directors of Guidance indicating

the extent to which the items listed below are present in
their college.

XNumber of Directors of Guldance
Question Making Each Responae

None Little Nuch Very Much

1. Quldance services assiat
in orienting new stu-
dents to the school 2 5 2

2. Opportunities for group
guldance concerning
common problems are
provided 1 L 3 1

3. Efforts made to see
that students meet
requirements leading
to thelr educational

goals L 5

L. Information concerning
current educational
opportunities and
requirements beyond
college are avallable L L 1

5. 8tudents supplied with
Information from other
institutions in which
they may be interested 5 3 1

6. Students indicate
interest and confidence
in the guidance program 1l 7 1l




TABLE II

EDUCATIONAL PROGRES3 AND ADJUSTMENT

16

Responses of the nine Directors of Guildasnce indicating
the extent to which the items listed below are present in
thelr collegs. ‘

Number of
Directors of
Guidance
Question Meking Each
Response
28 L M VM
l. Efforts made to discover, anslyze, and
provide treatment for physical defects
and malad justments 2 5 2
2. B8tudents assisted in making own decisions
after analysis of situation 1 6 2
3. Guidance services concerned with preven-
tive malad justment (as well as locating
causes of maladjustment and providing
remedial assistance) 2 5 2
Ly, Guidsnce services seek to secure assist-
ance of &ll who can aid students in
making satisfactory adjustments 1 5 3
5. Teachers seek the assistance of guidance
leaders ln dealing with pupil problems 1 3 5
6. @Guildance services function throughout
all grede levels of the college 1 6 2
7. @Guidance functions of the college coordi-
nated with the schools from which the
students come 3 L 2
8. Guidasnce functions are coordinated with
similar services beyond college 3 51
9. Pollow-up studles made of drop-outs 2 6 1
10. 8ecures information from drop-outs
concerning strengths and weaknesses of
the program of studies 1 6 2

#N-None, L-Little, M-Much, VM-Very Much
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Table II reports the.responses of the nine Directors of
Guidance to the questions in the area of vocatlional orientae-
tion.

As indicated in Table II, most of the Directors of
Guidance report that their colleges are doing "much" or
"yery much" in discovering, analyzing, and providing treatw
ment for physical defects; asasisting students in making
thelr own declsions; preventing meladjustment; securing the
assistance of all who can help students ln making satlsfac-
tory adjustments; and providing guldance services at all
levels of the eoilego.

The Directors of Guldance feel that the guidance'pro-
grams are waikaat in the areas of guidance which involve
coordination with other schools,

Table III contains the reports of the nine Directors of
Guidance regarding th@ avallebllity of vocational orienta-
tion in the colleges.

As shown in Table III, there are five areas of voca-
tional orientation for whleh six of the nine Directors of
Guidance report that their school does "little" or nothing.
The only area in which most of the Directors of Guidance
report that the guidance programs do "much" or "very much®
is in operating an adequate placement service for graduates.

The repliesa of the nine Directors of Guidance regarding
the availabllity of guldance services in their colleges in
the srea of personal-social status and behavior is reported

in Teble IV.
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TABLE III
VOCATIONAL ORIGNTATION
Responses of the nine Directors of Guldance indicating

the extent to which the ltems llsted below are present in
their college.,

Number of Directors of Guldance
Question Making Fach Response

None Little Huch Very Much

l. Students given instruc-
tions on traits needed
for success on & job 5 in

2. Variety of Job opportue
nities emphasized 1l 5 3

3. Students encouraged to
explore various
occupations 6 3

L. oOpportunities made to
peint out new oppor=
tunities and the
constant change in the
world of work 1 5 2 1l

5. Assists pupils in
securing part time and
vacation employment 6 3

6. Operates an adequate
plecement service for
graduates 1 5 3

7. Assliats graduates in
obtalning the type of
employment for which they

are fitted 1 6 2

Table IV shows that all of the Directors of Guidance
feel that thelr college does "much" or "very much" in pro-
viding activities which promote desirable attitudes toward

social life, sex, religlon, and recreation and that the
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TABLE IV
PERSONAL~SOCIAL STATUS AND BEHAVIOR
Reaponses of the nine Directors of Gulidance indiceting

the extent to which the items listed below are present 1n
their college.

~ Number of Directors of Guidance
Question Making Each Response

None Tittle Much Very iuch

l. Efforts made to assist
students in making
proper adjuatment to
emotional &nd personal
problems 1 6 2

2. School provides activi~
tiea which promote
desirable attitudes
toward social 1life, sex,
religion, recreation,
ete., 6 3

3. OCuidance services are
concerned with helping
students understand
themselves T 2

guidanco programs are concerned with helping the studénts
understand themselves. One Director of Guidance reports
that his college does "little" in assisting students in |
making proper adjustment to emotlional and personal problems,
while the other eight Directors indicate that their colleges
do "much" or "very much"™ in this area.

Table V indlcates the availability of guidance records
and counseling facilities in the colleges as reported by the
nine Directors of (Quidance.

As shown in Table V, most of the answers of the
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TABLE V
RECORDS AND COUNSELING FACILITIES

Responses of the nine Directors of Guidance indicating

the extent to which the items listed below &re present in
thelir college.

Sumber of Directors of Guidance

Question Making Each Response
“ “N L N VM
1. A cunmulative record kept for each student 1 6, 2
2. Pupll inventory containing information on
the following:
&. Academic ability 1 4 4
b. Reading ability 2 Lk 3
¢. Personality traits , 1 3 4 1
d. Degree of social adjustment 1 5 2 1
e. Attendance data 1 2 L -2
f. Health data 3 ﬁ ﬂ
&. Results of standardized tests 1 i
h. Home conditions 8§ 1
3. Records kept of extracurricular activitles
in which students participate 2 2 3 2
j. Cumulative records used by students in
educationel and vocéational planning 5 L
5. Cumulative records of students are consult-
ed when enrolling 1 3 4 1
6. Réﬁords available to authorized persoﬁnel 6 3
+ Qounsellng services are avallable during
the day for all students 1 5 3
8. Counselors are free from administrative or
diseciplinary duties 1 2 L4 2
9+ Necessary equipment and materiels are
provided the counselor 1l 7 1l
10. (Clerical assistance 1s provided counselors 3
1l. Follow-up studies made of graduate students 2 L 3

¥N-None, L~Little, M-Much, VM-Very Much
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Directors of Guidance are in the "much" or "very much" cate-
gories, However, the reports of the Directors indicate that
most of the colleges do "little" or nothing in making
follow~up~studies of graduates and securing information
about the home conditions of students.

The responses of the Directors of Guidance, as shown in
Tables I to V, seem to indlcate that the colleges are rea-
sonebly strong in the areas of educational orientation, and
cducational progress and adjustment. They also indicate
that the colleges are very strong in the area of personal-
soclal status and beshavior, but rather weak in vocational

orientation.



CHAPTER IV

A SUMMARY OF THE RESPONSES TO THE STUDENT
QUESTIONNAIRES

There was a total of 2,346 juniors and senlors enrolled
in the nine colleges. Of this number, 76 per cent, or 1,796
were present when the gquestionnaires were distributed during
assembly periods, Elghty-nine per cent, or 1,606, of those
who received questionnaires filled them out and turned them
in. Completed questionnaires were thus received from 68
per cent of all of the juniors and senlors enrolled in the
nine colleges.
| The returns from most of the colleges were very good.
However, the college with the highest enrollment of juniora
.and seniors (480) had only 33 per cent of returns, while the
college with the second highest enrollment (lO4) had the
highest per cent of returns with 97 per cent of the juniors
and seniors filling out questionnaires and returning them. +

The total nuwber of juniors and seniors in each college
and the number and per cent of those filling out question-
naires in each of the nine colleges 1s given in Table XIV
in the Appendix.

As stated previously, the student questionnaire is

lHereafter in this report the term "per cent" when used
will refer to the per cent of students answering the ques-
tionnaires, unless otherwiss stated. The numbers in the
tables are given to the nesrest whols number. Per cents
less than one in the tables are not given, but are indicated
by an asterisk,
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divided into three parts containing aAtotal of fifty-five
items. The three main divisions of the Questionnaire are
subdivided into sections dealing with educatlional orienta-
tion, educational progress snd adjustment, qusonaiéaocip;:
status and‘behaviar, and vaéational orlentation.

| The purpose of the first part of the questionnaire,
consisting of twenty items, was to 1ndieate the presence or
lack of certain guidance practices which were considered
necessary for conduoting an effective guldance program in
colleges of this type.

Table VI presents the responses of the 1,606 juniors
and senlors to the nine questions in the area of educational
orientation.

Table VI shows that 86 per cent of the students report
that they recelived help from a member of the school staff in
planning their school program. Likewise, 56 per cent of
those reporting indicate that there is sqfficient opportunie
ty for them to receive proper individual counseling, and 65
per cent state that the requirements for graduation have
been explained to them. However, 65 per cent of the students
state that they have not consulted with the person in charge
of the guldance program within the past twelve months and
35 per cent report that there is no one on the faculty to
whom they would go with a question other than one about
regular school work,

The per csent of students receiving help in the area of

educational progress and adjustment is shown in Table VII.



TABLE VI
EDUCATIONAL ORIENTATION

Responses of 1,606 juniors and seniors from nine colleges.

Per cent of Students
' Kaking Fach Response

Yes Ko certaln Report

1., Do you know who is in charge
of the guldance program in _
your school? 77 17 6

2. Were the guldance functions
of the school explained to you
upon your entrance to school? L2 51 6 »

3. Did you receive assistance from
a member of the school staff in '
planning your achool program? 86 12 1 *

L. 1Is there sufficient school
opportunity for you to receive
proper individual counseling? 66 25 8 2

5. When you have a school problem,
other than a question about
regular school work, is there
someone on the faculty to whom
you go? 60 35 4 o ®

6. Is information available in
the college regarding scholar-
shlps, loans, and other
financial asslistance for
students? L8 16 35 *

7. Have you used informatlon at
school concerning current edu~
cational opportunities and
requirements beyond college? 26 68

\
bt

8. Have the requirements for grad-
uation been explained to you? 65 31 3 #

9. Have you consulted with the
person in charge of the guld-
ance program within the past ,
twelve months? 32 65 2 &

#percentages below 1
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EDUCATIONAL PROORESS AND ADJUSTHENT
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Responses of 1,606 juniors and seniors from nine oollagea.

guostion

Per cent of Students
¥aking Each Response

Yes

Unw No

No certain Report

1.

2.

5.

6.

Te

Wers the majority of your col-
lege courses adapted to your
needs and abilltles?

Were the mejority of your col=-
lege courses adapted to your
interests?

Have you taken achievement
tests In this school?

Have you taken standardized
aptitude and interest tests
since entering this school?

Have you been informed of the
results of standardized
aptitude and interest tests
whieh you have taken?

Have you been informed of the
results of achievement tests
which you have taken?

Do you feel free and at
liberty to talk to the coun-
selor or person in charge of
guldance?

71

69

48

53

27

61

19

2l
L5

L2

59

62

28

9 #%
6 "
6 W
L &
6 1
9 2
10 K

*percentages below 1

Table VII indicates that most of the atudents feel that

their college courses were adapted to thelr interests,

needs, and abllities. However, the reports of the students

indicate that the results of standardized tests are not
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being explained to all of the students who indicate they
have taken them.
Table VIII shows the responses of the 1,606 juniors and

senlors to questions in the area of vocational orientation.

TABLE VIII
VOCATIONAL ORIENTATION

Responses of 1,606 juniors and seniors from nine colleges.

Per cent of Students
Making Eeach Responge

Question Un- No

Yes No certaln quort

1. Have you received assistance
from a member of the school
stalff in planning your voca-
tionel career after graduation? 26 72 1 #

2. Are there current cataloguesz of
- schools (including busilness,
trade, nurses' tralning, medi-
cal schools, correspondence
schools), colleges, and univer-
sities available in this
college? 50 12 37 %

3. Have you used information at
the college concerning current
occupational opportunities,

requirements and conditions? 2, 70 1 1
k. Do you know what you plan to

do after you graduate from

college? 4 15 10 #

*Percentages below 1
It 1s evident from a study of Table VIII that the col-
leges are weak in the area of vocatlonal guidance since 72

per cent of the students indicate that they have not
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received asslistance from & member of the school stagf in
planning thelr vocational cafeer. Furthermore, 70 per cent
state that they have not used information at the school con=-
cerning current occupational opportuhitios, requireménts and
conditions.

Part II of the studant questionnaire, contalning twenty
items, deals with the extent of guldance services in the
colleges, | |

Taeble IX indicates the extent of assistance which the
students report that thoy have feceived in the area of edu=--.
cational orlentation while in the college.

Table IX shows that more than half of the students feel
that they recelve "little" assistance in the area of educa-
tional orientation. "Selection of ny collage courses” 1igs
the only one of the six ltems for which more than one«third
of the students indicate that they have received "much" or
"very ruuch®™ asslstance. The reports of the students indi=-
cate that the colleges are weakest in areas dealing with
developing effective study habits and providing information
regarding aftarugraduation educational opportunities and
requirements.

Shown in Tablg X are the per cent of students who
reported the amount of assisteance they had received in
educational progresa and adjustﬁsnt.

A study of Table X reveals that most of the students
feel that they do not receive sufficlient help in the area of

educational progress and adjustment. Twenty-one per cent of



Responses of 1,606 junlors and senlors from nine colleges.

TABLE IX

EXTERT OF EDUCATIONAL ORIENTATION
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guastion

Per cent of Students
Making Each Response

rd%.;& M

VM DN NA KR

I RECEIVED ASSISTANCE IN:

1.

2.

3.

Planning my college program
to fit my intereats

Selection of my college
courses

Planning my college program
to fit my needs and abilities

Developing effective study
hablits

Becoming informed of the edu-
cational opportunities in
college

Accumulating information con=-
cerning after-graduation
educational opportunities
such as entrance requirements,
catalogues, etc. ‘

55
L5
52

56

53

59

19
31
21

12

20

10

18

12

16

12

13

13

“Percentages below 1

FtL-Little, M-Much, VM-Very luch, DN-Di1d not Need,
NA-Heeded but not Available, NR-No Report

the students indicate that they need help in evaluating

their interest inventories and tests of various kinds, but

i1t 13 not available.

The responses of the students to the twelve questions

in the area of peraonal-soclal status and behavior are shown

in Table XI.
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EXTENT OF EDUCATIONAL PROGRESS AND ADJUSTMENT
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Responses of 1,600 juniors and senlora from nine colleges,

guestion

Per cent of Students
Making Each Response

| Las M __VM DN _ NA KR

1 RECEIVED ASSISTANCE IN:
1., Getting adjusted to college _

1ife upon firat entry to .

college ke 19 L 18 9 1
2. Making college courses meet ,

real 1life~like situations 53 19 4 10 13 1
3. Evaluating my cumulative

achlevement test results L8 9 2 16 21 3
L. Evaluating my scores on

interest inventories and

personality tests 6 10 3 17 22 2
5. Reviewing and evaluating my

cumulative record in school 56 10 2 13 171 2

"1ittle." There arelanly two areas (questions 2 and 12) -

"stimulating my interest in high idesls” and "developing a

A study of the responses o the questions in Table XI

#4,-Little, M~lMuch, VM-Very Much, DN-Did not Need,
NA-Heeded but not Avallable, NR-No Report

reveals that'most of the replles fall under the category of

moral and religious pattern of 1ife"™ - in which 50 per cent

or over of the students indlicate that they have recseived

"much® or "very mueh" assistance. In fact, the above two

ereas are the only items in the study in which 50 per cent

of the students state that they have received "much" or
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TABLE XI

PERSONAL-SOCIAL STATUS AND BEHAVIOR
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'Per cent of Stuﬁénﬁﬁ'

Question Making Each Response
Lot H VM DN NA ER
I RECEIVED ASSISTANCE IN:
1. PFinding my place &s a well ad~
. Susted member of the student _ . :
body 52 12 3 19 12 -1
2, Stimulating my interests in
high ideals 22 36 25 13 3 &
3. Overeoming my mistakes L8 25 8 8 10
4. Overcoming personal handicaps
such as shyness, et%tc. k7 15 6 18 13 1
5. Developing a well-balanced,
poised, and cultured
personality B 21 7 10 13 1
6. Making a comprehensive self-
appraisal of myself shb, 15 6 10 14 1
7. Developing desirable condust . L2 23 17 8 1
8. @uiding my participation in
. achool sctivities 52 13 L 15 i 2
9. Taking the best ndvantnge of o
the social and cultural life :
of the community 50 17 L 17 w0 2
10. Solwving problems concerning
social life 48 12 3 22 13 2
11l. Solwving problems relating to
my emotional behavior 48 8 3 25 i 2
12. Developling & moral and
religious pattern of 1life 22 30 29 1 3 2

#Percentage below 1

##L-Little, M~Much, VM-Very Much, DN-Did not Hood,
NA-Needed but not Aveilable, NR-No Report
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"very much” asslatance.

The reports of the students indlicate thet the guldance
programs ars weakest in helping students become adjusted to
school life; helping students overcome handicaps such as
shyness; guldiag atudent participation in school activities}
and in helping students solve problems concerning soclal
life.

Table XIi shows the amount of assistance the students
report they have recelived from members of the college

faculty in the ares of vocational orientation.

TABLE XII
EXTENT OF ASSISTANCE IN VOCATIONAL ORIENTATION

Reaponses of 1,606 juniors and seniors from nine colleges.

Per cent of 3tudents
guestian uakinﬁ Each Hesponse

L+ ¥ VM DN NA NR

I RECEIVED ASSISTANCE IN:
1. Planning my future 51 1§ §5 18 12 1

2. Taking occupatlional or
interests teats LW 12 L 16 19 2

3+ Becoming informed of
vocational opportunities
and requirements 52 14 3 12 17 2

#l-Little, M-Wuch, VM=-Very Much, DN-Did not Need,
NA~KNeeded but not Available, NR-«Ko Report
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It is clear from a study of Table XII that the students
feel that the colleges are not meeting their needs in the
area of vocational guidance., Only 17 per cent of the 1,606
students state that they have received "much” or "very much”
assistance in becoming informed of vocational opportunities
and requirements, while the same per cent of the atudants_
~say that they needed assistance in this area and it was not
avallable. o
| Ih Part III of the student questionnaire an attempt 1s
made to determine which individual iIn the college gives the
students the most asslstance.

The responses of the students to the questions regard-
ing which faculty members have given them the most assist~
ence since they have been in the college are shown in Table
XIIT.

Table XIII indicates that the class advisor gives the
students more assistance than any other member of the facul-
ty. The table also shows that the deans of men and deans of
women do little actusl guldance. Over one-third of the stu-
dents report that no one has given them any assistance in |
the nine areas included in this part of the questionnaire.
Less than 8 per cent of the students indlcate that the coun-
selor has glven them assistance while they have been in the
college,

A survey of the tables in this chapter indicates that
in the areas, such as moral and religious guldance, the stue

dents feel that the colleges are meeting most of their
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TABLE XIIIX
- MEMBERS OF THE COLLEGE FACULTY
WHOM STUDENTS INDICATED HAD GIVEN THEM
THE MO3T A3SISTANCE IN VARIOU3 AREAS

Responses of 1,606 juniors and senlors from nine colleges.

: Per cent of 3tudents
Juestion Making Each Response

DMe#t DN A DC C O NO HNK HNR

1. Regarding college
‘ educational oppor-
tunities 3 2 30 6 6 8 34k 9 1

2. In planning your
progream 1 # 67 39 8 17 4 1

3. In becoming adjuste :
ed to college 17 7 4L 4L o7 k116 2

L. In interpreting |
‘standardized test
scores, etc. 1 2 5 L 9 7 57 12 3

5. On problems of a

personal nature 10 5 10 2 7 13 371 13 2
6. On religious

problens 8 L 10 2 8 17 33 16 2
7. On vocational v

problems 2 2. 212 3 8 7 4o 14 2

8. On future education 1 1 22 3 6 9 6 10 2

9. Concerning future

vocational oppor-

tunities 1 1 18 2 6 7 51 11 2

“percentage below 1

#¥%pM-Dean of Men, DW-Dean of Women, A-Advisor, DC-Dean
of College, C~Counselor, O0-Other, NO«No One, NN-Kot lNeeded,
NR-No Report
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‘needs. However, In slmost ell other areas of guidance, the
o s .

studentys report that the jpuidance programs are not adequate-

ly meetins thelr needs.



CHAPTER V

A COMPARISOR OF THE REPORTS FROM THE DIRECTORS OF GUIDAHCE
WITH THE REPORTS FROM THE STUDEKTS
A number of similarities and differences are broughtbfo
light when we compare the reports of the Directors of
‘Guldance in the colleges with the reports from the juniors
and senlors in the nine colleges.l

The Directors of Quidance in the varlous colleges indi-
féate that much is being done in the schools to acquaint"tﬁg
‘students with the guidance program. This fact is borne out
to some extent by the students, for 77 per cent of the stue
dents reporting indicate that they know who is in charge of
. the guldance program, However, 1l per cent of the same
group Ilndicate that they do not know who is in charge of the
guldence program and an additional 6 per cent of the stu~
dents are not certain who 1s in charge of the guidance pro=
gram,

In answer to the question, "Have you consulted with the
person in charge of the guldance program within the past
twelve months?" 65 per cent of the students indicated that
they had not done so; however, all of the Directors of

guldance reported that the students indicate "much® or

1a comparison of the reports of the Directors of Guid-
ance and the responses of the students in any one of the
colleges may be made by a comparison of Tables XV, XVI, and
XVII in the Appendix with the tabuletion for the same col-
leges as shown 1n Chapter III.
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"very much" interest and confidence in the guldance program,
The students' responses indicate that less than one-third
of them have been interviewed by the perason in charge of the
guidance program within the past twelve months.

Only 42 per cent of the students indicated that the
gulidance functions of the school were explained to them upon
their entrance to school, while 51 per cent stated that the
guidnhco functions were not explained to them. Howsver, all
but two of the Directors of Guidance said that they do
"much" or "very much" in orienting the new students to the
school.

Elghty-six per cent of the group indicated that they
had received aasistance 1in planning their college program,
which indicates that in some respects the guidance progranm
is meeting some of the guldance needs of the students. Only
12 per cent of the students stated that they had not re-
ceived eassistance from the staff in planning thelr programQ

S5ixty-six per cent of ihose reporting feel that there
is sufficlent school opportunity for them to receive proper
individual counseling, while 25 per cent feel that there 1is
not sufficient opportunity, and an additional 9 per cent are
not certain that there 1s suffliclent opportunity for them to
receive proper counseling. All of the Directors of Guidance
but one stated that counselling services are available during
the day for all students., However, aa stated above, O5 per
cent of the students indicate that they have not consulted

with the person in charge of the guldance program within the
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pest twelve months.

Thirty-rive per cent of the students reporting stated
that there was no one on the faculty to whom they would go
with & problem other than & question about regular school
work, BS1xty per cent indicated that they would go to some-
one on the faculty with such & problem and 5 per cent more
felt that they were not eertaln whether or not they wauld‘go
to & faculty member with other than a question about class
work, This is not in harmony with the opinions of all of
the miracﬁcra of Guidance who staté that the students indie
cate "much®™ or "very much" interest snd confidence in the
gu;éanao program,

Forty~-elght per cent of the students reporting indicate
that Information 1s avallsble in the college regarding
scholarships, loans, and éther financial asslstance for stu-
dents. However, 52 per cent of the students either aayAthat
such information 1s not available in the school or that they
do not know that it is avallable,

'~ The Directors of Guidance state that they do 1little to
coordinate the work of the céllegea with aimilaf sérvieeo
beyond college, This fact is borne out by the students, for
68 per cent of them state that they have not used information
at the school concerning educational opportunities and
requirements beyond college. However, 26 per cent of the
group state that they have used such Information. Thils
would not necessarily 1Indicate a wealkness in the guldance

program since only & small per cent of the average college
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graduates go on to institutions offering graduate work.

All of the Directors of Guidance indicate that "much”
or "very much" is done in the colleges to see thet the stu-
dents nmeet the requirements leading to their educational
goals, yet 31 per cent of the students, all of whom are
juniors and seniors, report that the requirements for gradue-
tion have not been explained to them.

Seventy~-one per cent of the Junlors and seniors feel
that the mejority of their college courses were adapted to
their needs and abilities; however, 19 per cent say that
their courses were not adapted to their needs and abilitles
and an asdditioneal 10 per cent are uncertain., The Directors
of Gulidance indicate that they do as much as possible to
adjust the college courses to the students' needs. 1In
addition five of the nine Directors of Guidance state that
the cumulative records of entering or leaving students are
consulted before the student's enrollment is completed.

Twenty-four per cent of the students feel "that their
courses were not adapted to their interests and an asddi-
tional 7 per cent are not certain that they were., But on
the other hend 69 per cent of the students feel that the
majority of thelr courses were adapted to theilr interests.

Only u& ptr cent of the students answering the ques- |
tionnairea indlecated that they had taken achievement tests
in this college. Forty-five per cent of the students indie
cated that they had not taken them and 7 per cent more were

not sure whether or not they had taken achievement tests.
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Kore students indicated that they had taken standardized
aptlitude and Interest tests than had taken achlevement
tests. Pifty-three per cent stated that they had taken such
tests, whlle L2 per cent indicated that they had not taken
standardized aptitude and interest tests since entering thg
¢ollege. The reports from the Directors of Guidance do not
hermonize with the above reports from the students for all
but one of the Directors of Guidance indicate that the guid-
ance progrems funetion well &t ell grade levels of the colw
lege. -

| _- Although 53 yer cent éfvthe students indicated that
they had taken standardized aptitude and interest tests in
the colleges, only 3l per cent of them indicated that they
had been Informed of the results of such tests. Seven of
the nine Directors of Guldance state that thelr guldance
program 1s "much" or "very much" concerned with prevent1§ek
maladjustment as well as losating causes of maladjustment
and providing remedlal asslstance and that the colleges do
much toward keeping pupll inventories which contain informa-
tion regarding results of standardized tests. This would
indieate that the results of the various tests sre not
reaching as many students as they should, since 59 per cent
of the students indlcated that they had not been informed

of the results of standardized teats which they had taken,
Likewise, 48 per cent of the students indicated that they
had taken achlevement tests and yet only 27 per cent of them
stated that they have been informed of the results of such
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testgs. Much of thls may be due to the fact that these ques-
tionnaires were filled out in November and there may not
have been sufficlient time to disseminate all of the test
information. However, if the guldance program is to fﬁnc-
tion effectively, it should interpret the results of the
tests to the students as soon after they are given as pos-
sible. '

Elght of the nine Directors of Guldance in the colleges
state that the students indicate ™much" interest and confi=
dence in the guidance program. This 1s corroborated to
some extent by the students, for 61 per cent of them state
that they feel free and at liberty to talk to the person 1in
charge of the guidance program. Something should be done,
however, for the 28 per cent who do not feel free and at
liberty to talk to the counselor. It 1s possible that they
are the véry ones who need the help of the counselor mast.
Iff the guldance progrem is to be effective, 1t should meet
the needs of all of the students, and this 13 not possible
1f the students do not feel willling to talk to the counselor.
All but two of the Directors of Guidance indicated that they
are entirely free from any administrative or disciplinary
dutles which might impeir desirable relatlions with the
puplls, but still there appears to be a lack of rapport
between the counselor and the students,

Only 26 per cent of the students reporting indicated
that they had received assistance from a member of the colw

lege ateff in planning thelr vocatlional career after
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graduation, whlle 73 per cent stated that they had not
~%¢aeiv«d such help. On this same point all but one of th§~
 n$reoters of Guidence stated that their ecollege does "much®
toward operating an adequate placement service for graduates
end assisting graduates in obtaining the type of employment
for which they are best fitted. Likewise, all of the Direc~
tors of Guidance but one reported that they do "much" or
"very nuch" toward keeping a cumulative record for each stu-
dent.,

Four of the Directors of Guidance indicated that they
do not have current catalogues of schools such aa buslness,
trade, nurses! training, medical schools, and correspondence
achools, colleges, and universities avallable for the use of
the students in the college. The remalning five Directors
of Guidance indicated that such information 1s avallable in
thelr schools. This information is borne out by the report
of the students, for 50 per cent of them state that current
catalogues of schools, colleges, and unliversitles are availe-
sble for their use in the college, However, 38 per cent of
those reporting state that they are uncertain ﬁhether or not
such information 1s available in the college.

Seventy per cent of tha‘studenta stated that they have
not used Information at the colleges concerning current
occupational opportunities, requirements, and conditions,
This fact 1s substantiated by the Directors of Guldance, for
most of them indlcated that they do little or nothing in

this area.
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Seventy-four per cent of the students reported that
»ﬁhey knew what they plan to do after graduetion and only 15
per cent stated definitely that they did not know what they
plan to do. However, an additional 11 per cent were not
‘sure what they wanted ta do after graduation. When 7l per
cent of a student body knows in their junior and senior year
what they plan to do after graduation, it can genserally be
assumed that some effective guldance has been going on in
the college.

Table IX, page 28, indicates the amount of assistance
the students indicated they received in educational orien-
tation. In indicating the amount of assistance they had
received from the college faculty in each of these six areas,
the majority of the students reported that they had only
recelived a "little"” assistance. Only 2l per cent of the
students stated that they had received "much" or "very muech"
assistance in planning their college program, 18 per cent
stated that they did not need any help and an additional 2
per cent felt that they needed such help and that it was nqt
available., Over half of the students reporting stated that
they had only rooaive@ a "little" assistance in planning
thelr college program to fit their interests.

The only ltem In Table IX in which & third or more of
the students stated that they had received ample assistance
was in the selectlon of their college courses., FEven in this
area iS5 per cent of the students indiceted that they had

only received a "little" asslstance.
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Pifty-two per cent of the students Indlicated that they
had received "little" assistance in planning their college
courses to fit their needs and ablilities. Eight per cent
stated that they needed this help, but it was not evellable
and sn additional 1l per cent stated that they dld not need
help in this area. All of the Directors of Guidarce report-
ed that the schools do "much" or "very much" 1n seelng that
the students meet the requirements lend;ng to their educa-
tional goals, They stated further that they keep & cumulae
tive record of each student, If this is the case, the
school should be 1in & position to give help to all of the
students and not to just the 25 per cent who indicated that
they had received "much" or "very much" help in planning
their college program to fit thelr needs and abilities,

Only 15 per cent of the students indicated that they
had recelved an adequate amount of assistance in developing
effective study habits, however, little 18 done in the aver-
age college toward developing effective study habits.
Eleven per cent of the students felt that they need suoh
help, but it was hot available.

Twentnyive per cent of those reporting indicated that
they had recelived "much" or "very much" assistance in bsconm=
ing informed of the eduoationsl opportunities in collegs,
However, 52 per cent of the students reported that they had
recelved only & "little™ assistance in this matter, and an
additionsl 8 per cent stated that they needed such help but

it was not available. Thils does not agree with the reports



from the Directors of Guidance, for all but one of the
Directors of Gulidance stated that the guldance services
function adequately at all levels of the college.

Only 1L per cent of the students indicated that they
had received "much"™ or "very much" assistance in asccumulat-
ing information concerning after-graduation educational
opportunities, while 13 per éent stated that they needed
such help and it was not available,

Forty-nine per cent of the students indicated that they
recelved "little" aasistance in getting adjusted to college
life‘upon firat entrance to college. Only 23 per cent of
the students reported that they had received "much" or "very
much® assistance in this area. Elghteen per cent stated
that they did not need help in this area and @ per cent
stated that they needed the help, but it was not avallable.
Seven of the Directors of Guidance stated that they do
"rmuch® or "very much® in helping the atudents become orient-
ed to the school, but this 1s not borne out by the above
report from the students.

Only 11 per cent of the students indlcated that they
had received "much®™ or "very much"™ assistance in evaluating
the results of achlevement tests although L8 per cent of the
students reporting stated that they had taken such tests,
8imilar results were also indicated for evaluating interest
inventories and personality tests, for 53 per cent of the
students indicated that they had tsken such tests and only

13 per cent had recelved "much"™ or "very much" assistance
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in evaluating the tests. Twenty-one per cent of the stu-~
dents reported that they needed help in evaluating achleve-
ment and interest tests but the help was not available.

Twelve per cent of the students reported that they had
received "much" or "very much" help in evaluating their
cumulative folder, and 17 per cent say they needed this
help, but it was not available. All of the Directors indi-
cated that they keep adequate cumulative folders for the
students.,

Only 15 per cent of the students reported that they had
received "much" or "very much" asslastence in finding their
place as well adjusted members of the student body. KNine-
teen per cent feel that they did not need this help, while
12 per cent feel that they needed this help, but 1t was not
available. All of the Directors of Guldance state that
their guidance programs offer "much® or "very much®" assist-
ance in helping pupils understand themselves. Furth;rmore,
all but one of the Directors state that the guldance serv-
1ces of the college function adequately at all levels of the
college.

Of the twelve items in Table XI, item 2, "stimulating
my lntafesta in high 1deals," and item 12, "developing a
moral and religlous pattern‘of 1life" are the only items in
the 1list on whieh 50 per cent or more of the students indie
cate that they receive "much" or "very much" assistance.
This high interest in religious guidance 1s not surprising

since all of the colleges in the present study are religious
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institutions. The colleges are not to be criticized for
this stress on religioua guldance, but they should endeavor
to make all phases of guidance services avallable to the
students.

All of the Directors of Guldance state that they do
"much®™ or "very much" in providing activities which promote
desirable attitudes toward social life, sex, religion, and
recreation, This report 1s confirmed by over 50 per cent of
the students raportingQ However, 22 per cent of the stu=
dents state that they received "little" assistance in this
area and an additional 3 per cent state that they needed
such asslstance but it was not avallsble.

All of the Directors of Gulidance indicated that they do
"much™ or "very much" in helping students understand them-
selves. However, only 33 per cent of the studenta indicate
that they have received "much" or "very much" assistance in
this area and 10 per cent of the group state that they
received "little" asslstance from members of the college
faculty 1in overcoming their mistakes,

Only 21 per cent of the students indicated that they
had received "much" or "very much® assistence in overcoming
personal handicaps such as shyness and impoliteness. Fur-
thermore, 13 per cent reported that they needed such help,
but 1t was not asvaillable. However, all of the Directors of
Guidance but one state that they do "much" or "very much"
to assist the students in meking proper adjustments to

personal and emotional problems. In additlon, onl: 28 per
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cent of the students state that they have received "much"
or "very much" help in developing & well-balanced, poised,
and cultured personality, and 13 per cent feel that they
needéa the help but it was not avallables,

FPifty-four per cent of the students state that they
recelved "little" assistance in making a comprehensive ap-
pralsal of themselves, which does not agree with the Direc-
tors of Guidance, for they all report that they do "much" or
"very much®” to help the students understand themselves.

- Only 21 per cent of the students reported that they had
received "much" or "very much" assistance in this ares,
while 1, per cent stated that they needed such help, but it
was not available., The reports from the Directors of Guid-
ance would indicate that the guldance progrem i1s much more
éffective than 1s indlcated by the students' reports. Seven
‘of the nine Directors of Guidance state that they do "much"
or "very much® to prevent maladjustment as well as do renme-
dial work, but less than one-third of the students reported
that they received adequate guidsnce in this area.

A comparison of the reports from the Dirsctors of Quld-
ance and the students in the nine colleges Indicate that
there is a difference Qf opinlon between the two groups
regarding many of the questions. In most instances the
guldance programs were rated much higher by the Directors of
Guldance than they were by the students,

From & survey of the data, it appears that the guidance

programs &re not reaching as many of the students as they
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should. A large number of students report that the guidaneo
functions of the college were not explained to them, whieh
indicates the lack of an effective orlentation progrem anﬂ,
‘15 possibly one of the principle reasons for the low ratings

given to the guldence programs by the students.



CHAPTER VI
CONFERENCES WITH PACULTY MEMBERS AND STUDENTS

In order to make a further check on the results of the
questionnalres, visits were made to two of the colleges and
conferences were held with six faculty members and twenty
Juniors and senlors, selected at random, from each college.

During the conferences with the faculty members, & sume
mary of the responses of the student questionnalres was
presented and the following questions were asked:

Do the students indicate interesat and confidence in the
guldance program?

Why have only approximately one~third of your students
contacted the counselor within the past year?

Why do one-third of the students feel that there is no
one on the faculty to whom they would go with a problem
other than & school problem?

Why do so many students indlcate that the reaults of
standardized tests, which they have taken, have not been
explained to them?

Elghty per cent of your atudents Iindicate that they
have not recelived adequate vocatlional counseling. How do
you account for this?

In general, the answers to the above questions were
very simllar 1in both colleges. Due to the similarity of
responses 1n both colleges, the summary of faculty responses

for both colleges will be given together.
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Faculty Responses. Nine faculty members reported that

the students indicated interest and confidence in the guid-
ance program. One faculty member asked what was meant by
the guldance program and stated that he knew nothing about
1t. Two faculty members stated that the. students do not
show as much interest in‘tha guidance program as they
should, but they did not know the reason for this.

The answer glven by ten faculty members to the question
"Why have only approximately one-third of your students
visited the counselor within the past year?" was that every
faculty member helps students with thelr problems and that
1t is not necessary for a student to see the counselor
unless he has a particularly difficult problem, Eight of
the faculty members felt that one~third of the students were
all that needed to see the counselor in a year since all
faculty members were, in a sense, counselors and were will-
ing to help students with thelr problems.

The reason given by nlne of the faculty members for
approximately a third of the students indicating that they
would not go to anyone on the faculty with a problem other
than a problem about school work was that in thelir type of
college ell faculty members are, to & certalin extent, admine-
istrative offigera and the students feel that disciplinary
action might be taken against them 1f they discuss some of
their more personal problems with members of the faculty.

Only three faculty members gave any reason why the

results of the standardized tests were not explained to more
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of the students. They stated that the tests were used .
mainly for diagnostic purposes and that it was not necessary
to explain the results of such tests to the majority of the
students.

Ten of the faculty members feel that the report of the
students indlcating that only about 20 per cent of them
receive adequate vocatlional counseling is felrly accurate,
for they state that they do little vocational counseling in
the colleges.

Student Responses. During the conferences with the

students, the foliouing questions were asked:
| When did you last consult the counselor for guldance?

What do you think of the guidance program in your
achool?

Do you feel that the guidance program is functioning
effectively in this college?

The responses of some of the students to the questions
are quoted as follows:

Favorable Reporta. ™I have been contacted at least

three times during my year here. The guidance program 1is
fairly well orgenized and each student 1s usually contacted
at least once each year."

"I contacted the counselor yesterday. He is always
ready to spend hls time In counseling. The guidance program
is good, but 1t could be improved."

"I talked to the counselor sbout a month ago. I have

been to see him several times and he has been helpful every
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time. In my particular case, I find the guidance program ls
adequate.™

"I have received much help through counseling. The
system 1s well organized., I usually meet the counselor
about onée & month and feel as though he 1s & personal
friend. The students are encouraged to contact him,"

"It has been about four weeks since I contacted the
counsslor. I don't knor-much about the guldance program
here, but I feel that it 1s weak."

"I have never gono‘to anyone for personal guldance.

Not that I have not had problems, but I have never fslf
that I wanted to unburden them on anyone. I think that our
guldance program 1s a little remote from the students, but
I feel that I would be welcome if I chose to ask for any
kind of help."

"I have never talked to the counselor about my specilal
case but I have intended to in order to get his opinion as
to whether he thinks I am wasting my time and money in going
to college because of my age."

Unfavorable Reports. "I do not know who 1s supposed to

give gulidence here. I have never contacted anyone for guide
ance., I would like to know who is the counselor. Naturally,
I think the guldance program is poor when the information is
not known,"

"I did not know that we had a guidance program at this
school other than the help we get &t the time of registra-

tion. I have never heard of any guldance program where
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anyone could confidentlally seek Information as to soclal
problems without the thought of having the problems taken to
the faculty committees,"

"1 have had no guidance and have heard nothling about a
guldance program here. Therefore, I think the system ls
very inefficlent. I think we neod & guldance program where-
by each student would be contacted once each year by the
ecounselor,"

"I feel that the guldance progrem 1s very lacking. I
have never had any dealings wlth the guldance director and
probably never will., I need help now, but I would not feel
free to go to him,"

I have not seen the counselor at all. The program
seems to be very lacking. The only time I received any
edvice was when I registered.”

"I have had no contact with those who may be in charge
of the guldance program and I know nothing about 1it."

"I have never had any guidance at all from any col-
lege."

"I feel that the guidanbe program here 1is e program in
name only. in my opinion, there has been no aggressive
effort on the part of the administration to better thi§
progranm, "

"I did not know we had a guldance program. I have
never been told of a counselor, I have never besn contacted.
I suggest we be informed about our whole guldance program

here."
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The responses of the other students interviewed were
essentlally the same as the responses quoted.

In general the responses of the students to the ques-
tions asked during the interview were very similar to the
;responses obtalned by the use of the questionnalres.
JBecause the student responses in the two colleges appeared
'meraly to va:lfy the results of the questionnaires, it was
not felt neoakaary to interview students and faculty members
in the 6thar colleges. A study of Tables XV, XVI, and XVII,
pages 81 to 83 in the Appendix, which are & report of the
student responses to the questionnalres from all of the col~
leges, indiento thoiconliatqnoy'of-tholéoapan30§»from<tho

various colleges.



CHAPTER VII
STRENGTHS AND WEAKNES3SES OF THE GUIDANCE PROGRAMS

A study of the data from the 1,606 students and the
nine Directors of Guidance indlcate several areas in which
the gnidanoo programs are strong as well as a number of
areas in which the programs appear to be weak, 4 list of
the atrehgths and woaknesses of the guldsnce programs which
were indlicated by e large number of the students are as
follows:

AREAS IN WHICH SOME SUCCESS HA3 BEEN ACHIEVED IK ATTAINING

THE HECOGHIZED AIMS OF A COLLEGE GUIDANCE PROGRAM

1. A very large per cent (94) of the students indi-
cated that they received assistance from members of the
school staff in planning their school program,

2. Seventy per cent of the students indicated that the
ma jority of thelr college courses were adapted to thelr
needs and abilitles.

3. Seventy-four per cent of the students report that
they know what they plan to do after graduﬂtion.

lf+ The reports of the students indicate that the
colleges do much to stimulate students' interests 1in high
1deals.

5. The reports indlcate that the colleges do much to

help the students develop a moral and religious pattern of

1ife.
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WEAK AREAS OF THE GUIDANCE PROGRAMS

1. The guidance progrems are reaching only & small per
cent of the students in the colleges.

2. The colleges are doing little in the way of voca-
tional guidance.

3. The orientatlion programs are not functioning effec-
tively and as a result many students are not awere of the
available guidance services.

4o The majority of students do not indicate interest
or confidence in the guldance program,

5. The position of counselor 1s very weak in the cole
leges,

6. The students are not making full use of the avail-
able guldance services in the colleges.

7. The students are not making full use of the avalle
able educatlonal information in the school.

8. The results of most of the standardized tests are
not being explained to the students.

9. The deans of men and deans of women do little
actual guidance,

10. Students do not indicate that they receive adequate

guldance in solving emotional problems.
ARZAS FOR FURTHER STUDY

From an analyslis of the data in the present study,
several areas were discovered where 1t was felt additional

study is nsedaq as a basis for improving the guldance
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programs of the nine colleges. Therafore, the following
areas for further study are set forth., They represent prob-
lems for further study and not facts:

1. The orientation prograﬁs should be studied. 1In
many 1hstances the students indicate that they need help in
a particuler aréa and state that help 1s not avallable in
the college, but the Director of Guidance indicates that
help 1a avallable for all students,

2. Studles should be conducted In order to determine
why the students do not consider the guldance program impore
tant. Over two-~thirds of the students indicate that they
have not consulted with the Director of Guldance within the
past twelve months, yet in some instances aas many as 21 per
cent of the students state that they need guidance in cer
tain areas and 1t 1s not available.
| 3. Studles should be conducted in order to determine
why the students are not taking adventage of the guldance
faclllities In the colleges, Twenty-eight per cent of the
Juniors and senlors in the nine colleges report that they do
not feel free and at liberty to tilk to the counselor end
only 32 per cent of the students indicate that they have
consulted with the counselor within the past twelve months,

L, 8tudiea should be conducted to discover the cause
of the students' lack of confidence in the faculty. Thirty-
five per cent of the students report that there 1s no one
on the faculty to whom they would go with a problem other

than a problem about reguler school work, However, all but
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one of the Directors of Guidance state that the students
,indioata "much® or "very musch" interest in the guldance pﬁow
gram, | |
o 5. Studles should be conducted to discover ways of
improving the vocatlional guldance services in the colleges.
Only a small per cent of the atudents indicate that they
received any vocational guidance in the colleges and many of
thamvatnte that they need help in this area and it is not

available,



CHAPTER VIII
SUMMARY

The purpose of the present study was to determine the
effectiveness of the guidance programs in nine senior
Sevanth-déy Adventist colleges in the United States,

In order to determine the effectiveness of the guldance
prograns, it was necessary to develop ways of evaluating them.
Therefore, the literature in the fleld of guldance was can-
vassed extensively for characteristics of an effective guld-
ance program, which were proposed by recognized writers in
the field of guldance, The characteristics revealed by thls
survey of the literature and judged to be of the most impor-
tance for private dolleges of this type served as a guide in
developing two different questionnaires which were used in
surveying the guldance practices in the colleges.

A questionnaire, containing forty-four items, covering
the areas of educatlonal orientation, educational progress
end adjustment, vocatlonal orientation, personal-socisl
status and bshavior, and records and counseling facllitles,
was developed and submitted to each of the Directors of
Guidance in the nine colleges. The Directors of Guidance
woere asked to indlcate on the questionnalire the extent to
which they felt that the guldance practices included in the
forty-four items were present in thelr colleges. Each
Director of CGuidance fllled out a questionnaire and returned

it.
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Likewise, a student questlonnaire, containing fifty-
five items, covering the areas of educstional orientation,
educational progress and adjustment, personal-soclal status
and behavior, and vocational orlentation, was developed and
submitted to 1,796 of the 2,346 juniors and seniors in the
nine colleges. The students were asked to 1nd1gato on the
questionnaire whether or not certaln guidance practices were
present in thelr college; the extent to which certain guld-
ance practices were present; and the individual who had
glven them the most assistance in guidance since they had
been in the college. Completed questionnaires were received
from 1,506 of the juniors and senlors in the nine colleges.

The questlonnaires from the nine Directors of Guldance
and the 1,606 junlors and seniors were tabulated and the
results noted. The results of the questionnaires show that
the Directors of Gulidance feel that the guidance programs
are much more effective than is indicated by the reports
from the students,

The results of the student queationnaires indicate that
in some areas, such as moral end religious guldance, the
colleges are meeting the guldance needs of most of the stu-
dents. However, in almost all other areas of guidancé the
students indlcate that the guldance progrems are not ade-
quately meeting their needs. Both the Directors of Guldance
and the students indicate that the colleges do little in the
ares of vocational guidance.

As indicated in Tables XV, XVI, snd XVII in the
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Appendix, the reports réom the students in the nine colleges
are rather consistent.

In order to make a further check on the results of the
questionnaires, visits were made to two of the colleges and
conferences were held with six faculty members and twenty
students selected at random. During the conferences with
the faculty members and students, questions were asked re-
garding the weaknesses that were indicated when the ques-
tionnaires were tebulated. The answers to these questions
eppeared to be consistent with the results of the tabulated
questionnalires.

A study of the data from the Directors of Guidance and
student questionnsires 1nd;cated several areas ln which the
guldance programs are strong as well as a number of areas in
which the guldance programs are not meeting the guldance
needs of the majority of the students. A list of the most
outstanding strengths and weaknesses of the guidance pro-
grams and the areas where it is felt that further atudy is

needed are gilven,
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GLOSSARY

Ability: the power to perform responsive actas, without
Implicationa as to whether thils power 1s potentlsl or actual,
native or acquired. »

Aptitude: a8 condition or set of characteristics rn»lu
gerded as symptomatic of an individuslt's ability to acquire
with tralning some skill or set of responses such as the
abllity to speak a language.

Counselor: one who asalats persons in plaaning or in
the solution of problems, eapeclally as they relate to
social, educatlional or voocationsl situations.

Cumulative record: an individusl student record, that
ls kept up-to-date, containing a fairly complete record of
the student's school achlevementa, courses studled, health,
and simllar pertinent data.

Educational guidance: helping a person to plan his
education.

Eveluation: the process of ascertalning or judging the
value of or amount of something by careful appralsal,

Group tests: teats that are given to groups of sub-
Jects simultaneoualy.

Guldance: a form of ayatematic aasistance to students
to help thom acquire knowledge and wisdom, f{ree from ooﬁpu1~
sion or prescription and calculated to lead to selfl-
directlon, |

Individual testa: tests that ere administered to only
one subject at a time,
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Interest inventory: a check 1list used to determline the
interests of students,

Interest test: a test used to measure & person's llkes
and dislikes,

Occupational test: &a test used to predict a person's
fitness to engage in a particular line of work.

Orientation: helping a person to become better ac-
quainted with & new environment.

Personality: the characteristic patterns of behavior
through which the individual adjusts himself to hia environ-
ment, especially soclal environment.

Personality test: anyone of several categories of
tests intended to measure some aspect of an indlividual's
personality, ‘ - | . |

3tandardized test: a test for which content has been
selscted and cheoked‘ompirioélly, for which norms have been
established, for whi&h’uniform methods of administering and
scoring have been developed, and which may be scored with a
relatively high degree of objectivity.

Vocational guidance: helping a person to choose a

vocation.
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DIRECTOR OF GUIDANCE QUESTIONNAIRE

Please indicate the extent to which the i1tems listed
"below are present in your college.

Sense

of Need

None Lit- Much Very HNNs DP
' tle Kuch ~

EDUCATIONAL ORIENTATION

1. Guldance services
© asslst in orienting
new students to the
~ school ‘ (Y )Y )Y )y () «

2., Opportunities for )

group guldance con-

cernlng common

problems are provided () () ()Y () () (
3. Efforts made to see .

that students meet

requirements leading

to their educational

goals ()Y )y )Y )Y () |
4. Informetion consern- & -

. ing current education- -

al opportunities and

requirements beyond

college are available () () () ¢) () ¢«
5. 3Students supplied with :

information from other

institutions in which

they may be interested ( ) () () () () «(
6. Students indlcate

interest and confidence

in the guidance pro-

gram ¢y )Y )Yy )y ) «

EDUCATIONAL PROGRESS AND ADJUSTMENT

1. Efforts made to dis-

cover, snalyze, and

provide treatment for

physlical defects and

malad justments ¢y )y )Yy )Y () ¢«
2. Students assiasted in

making own decislions

after analysis of

situation ¢y )Y )y )y () «
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_ 3#n§§
of Need

None Lit- Much Very
tle Much

'3, Guidance services con=
7 gerned wlith preventive
2t maladjustment (as well
... &8 locating causes of

maladjustment and pro-
viding remedlal
“ assistance) ()Y ()Y )y ¢y () (
L. G@uidance services seek
to secure assistance
of all who can aid
students in making
setisfactory adjust- :
ments (Y Yy )y )y () «
5. Teachers seek the
asslatance of guldance
leaders in dealing
with pupil problems ()Y )Y )Y )y () «
6. Guidence services
function throughout
all grade levels of
the college . ()y )Yy ¢y €)Y () A
7+ Guidence functions of
the college coordi-
nated with the schools
from which the
students come )y ) )y )Y () A
8. Guldance functions are
coordinated with
similar services beyond
college ()Y ()Y )Yy ()Y () «
9. Follow-up studies made
of drop-outs ()Y )y )y )Y () «
10. Secures information
from drop-outs concern-
ing strengths and
weaknesses of the
program of studies ¢ty )Yy )y )y () |

VOCATIONAL ORIENTATION

1, Students glven instruc-

tlons on traits needed

for success on a job ()y )Yy ¢y )y ¢€) «
2. Variety of job opportu-

nities emphasized ()Y )Yy )y )y 1Yy |
3. BStudents encouraged to

explore various

occupations () )Yy )Y () () «
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Opportunities made to
point out new oppor-
tunlties and the
constant change in the
world of work

Assists pupils in
securing part time and
vacation employment
Operates an adequate
placement service for
graduates

Asslsts graduates in
obtaining the type of
employment for which
they are fltted
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PERSONAL~SOCIAL STATUS AND BEHAVIOR

1.

2.

3.

RECORDS AND COUNSELING FACILITIES

1.
2,

Efforts made to asslst
students 1n making
proper adjustment to
emotlional and personal
problems

School provides activi-
ties which promote
desirable attitudes
toward social life,
seXx, religion, recreas
tion, etc.

- Guidance services are
~eoncerned with helpling

pupils understand
themselves

A cumulative record
kept for each student

Pupil inventory containe

ing information on the

following:

8, Academic ability

b. Reading abillty

¢c. Personality traits

d. Degree of soclal
adjustment

8. Attendance data

f. Health data

Sense

of Need

None Lite~ Much Very NhN# DP
tle Much e

()Y )Yy )y )y €)Y ()
¢y )Yy )y )y ¢y ()
() ()Y )y )Yy €)Y ()
() )y ¢y )y () ()
()Y )y ¢y )Yy () ()
¢y )y )y €)Yy ) €)
¢y )Yy )y )Yy )y ()

(
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6.
T

3.

9.

10.
11,

None

Lite
tle

Much Very
Much

72

Sense

KN« DP

of Need
bt

g+« HResults of stande
ardized tests
h, Home conditions
Records kept of extira-
curricular activities
in which students
participate ()
Cumulative records used
by students in educae
tional and vocational
planning ()
Cumulative records of
students are consulted
when enrolling ()
Records avallsble to
authorized personnel { )
Counseling services are
avallable during the
day for all students ()
Counselors are free
from administrative or
disciplinary duties ()
Hecessary equipment
and materiels are
provided the counselor { )
Clerical assistance 1is
provided counselors ()
Follow-up studies made
of graduate students ()

P o
T

()
()

A, g

N o

(
(

)
)

# HNN~Not Necessary, DP-Desirable but not Provided

()
()

Nt Wit
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PART I
GUIDANCE CHECK LIST FPOR COLLEGE STUDENTS

I need the information asked for on this questionnaire
in order to complete a study of the guldance programs in our
colleges, Won't you please supply the necessary informa-
tiont The purpose of this questionnaire 1s threefold:

{1) to indicate the extent of the guidance services in this
~college; (2) to indicate the extent to which the guidance
services of the college sre meeting the guidance needs of
the students; (3) and to supply information from which to
formulate plans for lmproving the guidance programs in all
of our colleges. No one in your school is to see your .
questionnaire and no effort will be made to identify you.
Please indicate your frank and honest answers to the fol-
lowing questions in order to find out in what way the school
can be of greater service to the students who will follow
you. Please be careful to give all of the information asked
for and to check each item.

Please indicate by checking in the appropriate place
below whether you are a junior or senior and give the number
of semeaters you have attended this college including this
semester, Junior Senior ___ No. of semesters in this
college,

Each questlion 1s preceded by three pairs of parentheses
as follows: Yes( ), No( ), ?2( )« Please indicate your
answer by making a check within one pair of parenthesis,

The questions apgly to the entire time you have been in this
school. Answer "yes" or "no" if possible, even though the
answer 1s a general one. However, 1f you are in doubt as

to the rellablility of a "yes"™ or "no" anaswer, check after
the question mark. Make only one check for each item.
Please do not sign your name,

EDUCATIONAL ORIENTATION

Yes( ) No( ) ?2( ) 1. Do you know who 1s in charge of the
guidance program in your school?

Yes( ) No( ) ?( ) 2. wWere the guldance functions of the
school explained to you upon your
entrarce to school?

Yes( ) No( ) ?2( ) 3. Did you receive assistance from a

_ , member of the school staff in plane
ning your school program?

Yos( ) No( ) ?2( ) L. 1Is there sufficient school oppor-
tunity for you to receive proper
individual counseling?
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Yes( ) No{ ) 2( ) 5. When you have & school problem,

S other than a question about regular
school work, 1s there someons on the

E : ' faculty to whom you go?

Yes{ ) No( ) 7( ) 6. 1Is information available in the cole-
lege regarding scholarships, loans,
and other financial assistance for

E students?

Yes{ ) No( ) ?2( ) 7. Have you used information at school

o concerning current educational oppor-
tunities and requirements beyond °
college? ‘

Yea( ) No( ) 2( ) 8. Have the requirements for graduation

‘ been sxplained to you?

Yes{ ) Ho({ ) 2( ) 9. DHave you consulted with the person
in charge of the gulidance program
within the past twelve months?

EDUCATIONAL PROGRESS AND ADJUSTMENT

Yes{ ) No( ) 7( ) 1. Were the majority of your college
courses adapted to your needs and
abilitiesa?

Yea( ) No( ) ?2( ) 2. were the majority of your college
courses adapted to your interests?

Yea( ) No( ) ?2( ) 3. Have you taken achievement tests in
this school?

Yes{ ) No( ) ?2( ) L. Have you taken standardized aptitude
and interest tests since entering

: this school?
Yes( ) No( ) 9( ) 5. Have you been informed of the results
of standardized aptitude and interest
, tests which you have taken?
Yes( ) Ho( ) 7( ) 6. BEave you been informed of the results
: of dchlevement tests which you have
takent

Yos( ) Ho( ) ?2( ) 7. Do you feel free and at liberty to
talk to the counselor or person in
charge of guldance?

VOCATIONAL ORIENTATION

Yes( ) No{ ) ?7( ) 1. Have you received assistance from a
member of the school staff in plane
ning your vocational career after
graduation?

Yes( ) No( ) 9( ) 2. Are thers current catalogues of
schools (including business, trade,
nuraes' training, medlcal schools,
correspondence schools), colleges, &nd
universities available in this college?
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Yes( ) No{ ) 2( ) 3. Have you used information at the col~
: lege concerning current oocupational
opportunities, requirements, and
- condlitions?
Yes{ ) No( ) ?2( } L. Do you know what you plan to do after
you graduate from college?

PART II

Please indicate the extent of assistance you have
received while in this college from the school faculty:
teachers, deans, counselors, etc. Make one check mark after
each 1tem under the proper heading. (For Example: see
question number l., If you have received only a limited
amount of help planning your college program to fit your
interests, you should check "Little.")

Amount of Assistance Recelved

Little Much Very Did Needed
Much not but not
leed Avallable

EDUCATIONAL ORIENTATION

1. Planning my college pro- '
~gram to fit my interests () () () () ()
2, Selection of my college
courses () ¢y €)Y )Yy ()
3. Plamning my college proe
granm to fit my needs and
abllitles () ¢y €)Y )y ()

i. Developing effective
study habits () ()Y )Yy )y ()

5. Beconing informed of the

educatlional opportunie-

ties in college () ()Y )Y )Y ()
6., Accumulating information

concerning after gradua-

tion educatlional oppor-

tunities such as

entrance requirements,

catalogues, etc. () () ()Y )Y ()

EDUCATIONAL PROGRESS AND ADJUSTMENT

1. Getting adjusted to col=-

lege 1ife upon first

entry to college () ()Y €)Y () ()
2. Making college courses

meet real life~like

situations () ()Y €)Yy )Yy ()
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Amount of Asslstance Receivad

Little Much Very Did Needed
Much not but not
Need Available

3. Evalusting my cumula-
5 tive achievement test ‘
 results () Yy ()Y ()Y ()
4. Evaluating my scores

- on interest inventow
ries and personality
 tests (Y () () () ()
5. Reviewing and evaluat~
ing my cumulative
record in school () () €)Yy () ()

PERSONAL~30CIAL STATUS AND BEHAVIOR

1. Helping me find my
place as an interested
and well adjusted
member of the student

body ' } (y ¢y )y ()

2. Stimulating my inter- '
ests in high ideals {) i y )y )Yy ()
() y )Y ()Y ()

a. Overcoming my mistakes
« Overcoming personal

handlcaps such &z shy-

ness, impoliteness,

etc, () (Yy )Y )y )
5. Developing a well~

balanced, polsed, and

cultured personality {) ()Y )Y )Y ()
6. Making a comprehensive

gself-appralisal of

myselfl () ()Y )Y )Y ()
7+ Recelving helpful sug-

. gestions 1n developing

desirable conduct () ¢y )Y )y ()
8. Guiding my participa=

tion 1n school -

activities () (Y )y () ()
Y. Taking the best advanw

tage of the soclsl and

cultural life of the

community for my own

welfare () ()Y ) )Yy ()
10, Solving problems con-
eerning social 1life () ()Y )Yy )Y )

11. Solving problems
relating to my emo=
tional behavior {) (Y €)Yy )Y ()



‘Developing a moral and
. -rellglous pattern of
‘life,

VOCATIONAL ORIENTATIOR

1.
21;'.

3.

Planning my future

Taking occupational or

interests tasts

Becoming informed of
vocatlional opportuni«
ties and requirements

Please indicate the individual
most assistance in this college for

below:

1.

5.
6.
7.

D DW A

PART III

17

Amount of Asslstance Received

'Little Much Very Did Needed -

uch not but not

()

)

Need Available

() () () ()

() () () ()
() () () ()

¢y )y )Y ()

who has given you the
each of the ltems listed

DC C Others# NO NNu»
(write
in)

Assistance regard-
ing college
educational oppor-
tunities
Asslstance in
planning your
program
Assliatance in
becoming adjusted
to collegs

Advice resulting
from standerdlized
test socores,
achievement, apti-
tude, interest, and
personallity

On problems of a
personal nature

On religious
problems

On vocational
problens

(
(
(
(

N ' g® e

L S S A Y
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