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PRUFACE

Greeting his pupils, the master agked:
, %hat would you learn of me%
-And the roply came: L -
How shall we csare for our bodles’
How ghall we rear ocur children?
How shall we work Logether?
How ghall we live with our fellowmen?
How shall we play?
For what ends shall we live? . . .
And the teacher pondersd these words,
and sorrow was in his heart, for his own
learning touched not these things.l
The above quotation written over twenty-Live years ago
porirays the plight of an inadequately prepared teacher.
Our public schools are dedicated to the education of young-
Btera for intelligent participation in our ever changing
scociety. OCur soclietly is characterized by continuous tegh-
nological advancements, many of which have been made possl-~
ble through the medium of mass production. This technologlcal
advancement has provided our country with a material standard
of 1living paralleled by no other nation; yet, these atandards
have not been attained without inflicting noticeable scars
upen our soclial institutions. In general, satisfactory so-
¢lal adjustments have bsen outdistanced by advancing soclal
complexities.
Unlike the teacher of yesteryeoar who was concerned with

the education for a relatively established socoiety, the

1. Crosgby Chapman and George S. Counte. Principles of
Eduscation. Boston: Houghton ¥1fflin Company. 1924,
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teacher of today, and more specifically, the Industrial irts
teacher of today, should possess the capacity for understand-~
ing and in a measure directing both technlical and social
change. Effeotive skill and 1iteracy in theses areas are the
nation's assurance that its adaptive socoliety will be wisely
plloted by a well educated and adaptive citizenry.

The prospective teacher should develop an understanding
of the scelal and technical problems agsoccliated with our way
of 11fe. These understandings can no lonzer be zZained in the
confines of the formal collesge classroom. Certain inslaghts
can be galined best through first-hand experiences. A program
of fleld experiencee 1s one technigue which may be utilized
in teacher education institutione as a supplement to formal
gourese work. The product of our teacher institution should
then be better equipped to gulde young people 1n assuming %
thelir roles in ocur variable moclety. f

rom the program mentioned, the teacher may find apsure
anee when asked, "How ghall we work together?” or “How shall
we live with our fellow men?"” He will not have "sorrow . . .
in his heart” for his own learning expsriences should direct
him in bie thinking and in hie anewering.

Thie study presents some of the field experience pro-
grama currently operating in several of our teacher educa-
tion institutions. These may serve as an ald to thoae
contemplating fleld experience programs [Oor thelr particular
situation. Recommendations are included which may provide
bases for experiences desirable for intending teachers of

Industrial Arts.



—~ oy
i (W) KN ‘«ru
] sl i~ 43
o

t

Table
T



vi

TABLA oF SUONTONTS

Chapter Yag
ABOFKKUR LGN st T Seevesarssscesssnstpsnrscsscsnonssssas 1
PREFA B e eoranrnsnsasesitovesnsoroncsrsonssosessccsssss 111
L&»@* ::';;;:‘T%r‘ﬂ.xjr"w)"...“..“‘."....‘..'."*"‘l..

T Thtn PROVBLEN IN ITS AEPTINGeseceeoevecasnsnnsn
“tatement of the ProbloMecscsscsvecnsceces
frgcaaurﬁst-aeo-.;-.:an.c- " s e LN 2 . e v O P
“secpe and Limitations of the “tuﬂy......
Assumptions Involved in the Study.......
':widenge ’:’f %’isad.'.'ﬁ..‘n‘l'&..lll!.ﬁ.h'
Dafinition of TermBessessesossncenrsacssnnoe
Orzxzanization of This Renortciccievesscnse

MO~ ol <4

R

IT & BATOIRCUND FOR FT LD Hx PRI =nC L7 IRCLUITHG

A& Beview Of the Litlerastlure..ccsesscscoces 14
Hist’arical }::vslutiﬁn.di"."‘Q"Ot.'..bl 15

¥l1eld “xperlences in Clner Areas of Ttudy 28
#eld Cxperiences at the Teacher
?r@p&rﬁtiﬁn Levelltanonhlﬂ-l.conocoo 40

ITI  IY¥PORTANT ROLATED STUDRIES 57
#abtlonal “urvey of Teacner Jducation

in Community Itudy Technigues...... 57
American Counell on [eacher “dugatlion

and ¥leld SxparienCeBeccscvsresccnas &G
The American Associastion of Teachers

Collezed StUudYessessessvsennecveaccnce 66
Types of Direct Txneriences Utllized

1n Teacher TAUuCALlON.eccseseveosanens T3
Zolentiflic mvaluation of -1eld

é;xper’leﬁcess."‘...’.’OO‘D.OQ."OQO0. 76

iV = Yoo mAYSTIUSG ST LT PRUTR YO OTH
Tascher Tducutlion InstlitutionNsSesscssseas 321
Aard Juestlonnalr®.cicecccescsessssnetascen L4
orrEanONdenCBicc sttt scac s ac s 9
Vigitation and ConferenCeBesssssssescsss Qo
VY OFROGRAY REPLRTEY DATA YROW SUNAIARRMIES
LBy TRV 4 '}‘.‘I ﬁ‘ TOAND STNITT N ’)La *J?I ”::! N Beesns e 93

Intrﬁudction.......t.................... c3
"isld cxperience Related Lo Variour Col=

leze Couraes, Zortland State Teachers

s@lle%ﬁooatonao:c»nwoooovca.y-c.;-o-q 98
Community <Study Workshop, DNepartzent

of =ducation, HaltimoOreéscccesscsccces 114



Chapter

A Program of Work Experience, Leadership
Activities, and the Utilization of
Off-Campus Zultural Opportunitles,
The George Washinzton University....

Cooperative Prosram with Local
Industries, Kent State Universlity...

A program in Community Participation,
¥iner Teachers C0lleg@sceesavcscscee

A Program In September Fleld Experiences
and ®leld Tervice Projects in
Edueation, Ohlio State University....

A Program in Community Study, Oneonta
State Teachers COlleg@csvivcccennsen

The Functional Prozram of Teacher

Education,

Syracuge Universityeces..

leld ixperiences Related to CTrientation
in Education COUure@sevessescoscccccas
Internehip in %chool Adminlastration,
University of ¥arylandeescocosveocns
A Program of Organized Industrial
wxperience for Industrial Arts
Teachers, University of ¥Yaryland....
A Program of Study in tuman Development,
University of ¥arylandeeecceccossoae
Community Reoreation Leadership,
Wayne University-...g.»....-........
Cooperative Programs with Industries,
Wayne Univ‘r81ﬁyocooo»t-ou-o;oou.o.o
Field ikkx-erlences Related to Crientation
t©o Education, #Filson Teachers Zollegze

YT PROGRAY REPORT S:

L3

DATA WROM CIRNRYSPONDENCE...

Agricultural and Yeochanical Zollege

Of Texas.."..‘.C‘O‘i&.-..&‘."IIOQOQ
Peraad C01llefBecer sttt cstrssscccsosnaccs
{Panbury) State Teachers C0lleg@escesacss
(Indiana) State Teachers 20ller@.»cssacss
iowa State GOllege..»-..e...........~.op-
Loulslana State Universitlyccccsceceacosae
rarshall 30110&6-.00--:00---no.coooa-oa.-
(#*1lwasukee) State Teachers CollegBecccces
(Mewark) State Teachners C0ll6zZ@cccsascscs
(Paterson) State Teachers Colleg@......c.
Rnode Island College Oof ZducatiONesssenae
san "ranciscoctate C0lleg@sceccscsncncecs
scuthern University.-...................-

University
Universlity
University
Intversity
University
University

of
of
of
of
of
of

CIneinnatlececesceccescnnns
DeNVOrsecrescscssesansassnnnse
FeNtuUuCKYeecssorasoessecsoannn
FIAMY ccavsvcenccssonssccnes
Hlohigan..‘.............-..
kféinneaota....'.‘...........

vil

Page

124

134
140

150
166
180
199
202

207
213
218
222
232
a37

237
238
239
241
243
24%
243
244
244
245
248
248
249
24¢
250
251
252
252
254



viia

“hapter Page
Univ@rﬁity ﬁf Gmah@wocboooooquaoo.ooontv 255
gniversity of F18consifNecevececsnsesvees 257
dneeldell COllef@eesrsrsessssssssnssosncnce 258
(#hitewater) State Teachers Collesge.... 259
summary.no.roodyoooo;ao-o-obc.oo-oncoooo 260

vITY LNG ELm DOENFERTIRGLE TO
0y - PTOTR TYEIM AT S8
33 j T RATH *R ﬁgm;&i?dhﬁcaaooaootc 263

?rofaasianal Neads Of To8CHBrBsstececeses 263
Areas for Wield *xaeriemces............. 65
Indu&trial AP35 s e s s o s v s srsonsonsssscssase 266
Community #1eld “XperienteB...ccececasas 276
SGEJOl &Xpe?iencesao.......-.-.-.....-.. 278
Ch§1d fi‘tﬂu@y.-vtioiat-o¢|0000-noa--ntccnv 2?9

~, ¥
buﬁmaryo.......u......‘................. 271
V:{:“.i ’:Ej“—«lg{'&:r’ LR I B I B R I I I B I Y I R TR Y IR NN AT Y N I B B B R A N AN ] 283

“Phe AﬂnraachiO.U.OQ..lQJCi?".!lD’O!"QQ 2%3
Susmary of Jurrent ProfrififSeciccecceeca.s 285
Recommendations for ITndustrial &rta

Tegoner 4reparat10n...............-. 2H3

APPENDIX A = &1 0 HaPoRTINCT DATA WU S et eeeneanseane 280
Part I ~ Zommunity :tuﬁy LY BB essescsssscsncssens 280
Part 17 - Induatrisl AreB.cececscsscscscssasavssse 03
Paprt TTT « Zducational TnetitutlionB.eceeessvscrsness 312

APFFYDIN R o« 1 THROUAH 2«27 & 908 PLUY L VY YART U8
T BTITULS ROV OADNTHISTRATYI LY UF PO lHAN Seseeeaas 3516
?&LAGM.J ﬂ}gL UGQAPhYOOD0.0..:;-0--0..-0-900.0.-9-ov-o 354

ITNDEX = TESTITUT LD D ONTATHED TN T 97 ¥ s eeeeesseses 357



CHAPTER I
THE PROBLEV IN ITE8 SETTIRG

Thies study deals with certaln aspects ol teacher edu-
cation that strive, through directed student partioipamion,
to orlient the prospective teacher with the broad soclal
setting of our American way of 1ife and the many influences
which bear upon human beéhavior. ©Education is, snd it should
be, & reflection of the ideals and practices of our society.
Occaslonally ihia raflsctieniie marred by layéra'or‘duat and
unswept cobwebs of pust generatlons, societies and culture.
This study explérea th;'possibiiity'of using well organized
fleld experiences to bridge the gap, to provide expérienoas
whioch may inspire the teacher of tomorrow to capture the
motivational opportunities of our culture. This possibllity
18 supported by Brown as is evidenced in the followling gquo-
tation:

The curriculum of the sshool will be markedly
affected by the results of a study of a community.

#or example, an understanding of natural resources,

local and regional, is necegsary for adequate econ-

omic and soclal adjustment.l

inglenan alseo urges greater conslideration for a more

direct type of experience and calls for a2 break with con-

ventional approaghes.

lyrancis J. Brown. isducational Sociology. New York:
Prentice-liall, Inc., 1S47. p. 361.




The whole educstional content . . . must be
ravitalized. Thlg can be achieved only if educa~

tion 1s removed from the realm of superfielality,

verblage and isolation from reslity. .  « If ed-

~ueation 41e to play a eignificant role . . . wher-

evar possible, real expsriencee should be subsatituted

for vicarious ones.?

With the precssure of nrofessional demands, the student
in preparation for teaching as well as the in-ssrvice teach-
er, finds it 41fficult to become well informed on the many
aspects of the chanming eoclal scene an?d as a conssquence
can contribute little toward 1te2 dirsction. T2 remedy this
gitustion breadth and depth of training are reguired that
harnegs all available resources and learning coportunitlies.:
¥any forme of knowledges desired for r»rospeciive teachers
can be gained most effectively throush formal c¢laegsroom and
laboratory study; other desired understandings and attitudes
are lese effectively acguired in this manner. Fleld experi-
ences have long been recognlzed as essentlal entitlies of
teacher aducation.

1f general education is to interpret, refine and per-
petuate the democratic way of 1life, that education should de
grounded in the eoccisty in which it operatee. Industrilal
Arte ales derives 1ts content and meaning from the soclal

settinz. It strives to deal with the industrial aspects of

society and in many respects 1% ig more sensitive tc imping-

22, E. Engleman. "Needed Improvements in the Zducation-
al Program for Teacher Education.” 7The Americsn Association
of Collegeg for Teacher :Zdueatlon (First Yearbook). ¥ashington,
D. Ce.3 National Zduecation Assoclation, 1948. pp. 153-15G.




ing soolal and economio forces. .In view of this, students
aspiring to teach Industrial Arts need to receive experiences
deemed desirable for other teachers, particularly in areas
of human behavior, and in addition, should receive broader
experiencees in specific social-economio areas. Field expe-
rienges prozrame are, ae for all teachers in zenserai, sssen~
tial for teachers of Industrigl Arts.

The first chapter presenta & Statement of Lthe Problem,
Limitations of the Study, pvidence of Need, Assumptions,
Terminclogy and Procedures Zaployed, and provideas a brief

perapestive ©f the chaptitera which are to5 follow.

Jtatement of the Frodlem
The problem of tnls study 1s Lo setl {orth the learning

experiences provided by and the values acaeruing from directed
fleld experience programs and 0 present eslements of organ-
1zational plans and adwinietrative proocedures which tend to
make & program successful. Regommendations are muade for
adapting field experiences 1o Industrial irts teacher prep~
aration., .

Thavfun&amental charaoter of this research 1s centered
around the aelection of a2 number of institutions having well-
established fisld experience programs in operation with the
intent that the evolved findings may serve z2s data in advanc-
ing oute-of-school experisnges [or prospective teachers with
particular reference L0 the preparation of Industrial Arts

teachers.



Procedures

The procedures employed in this study orilginated with a
library purvey. The pard catalog of the Enoch Pratt Library

as well as the “dugation Index and the leader's Zulde to

Periodical Literature were explored for printed data related
to fleld experience programas. An extenslve bibliography was
complled which served 1o orient the writer with the eubjec@.

At the same tlme interviews were held with'edueatiaﬁgl
authorities %o clarifiy further the probleu and obtain sug-
gestiona for the pattern of approach to be followed.

Iin late September of 1949 a printed card questionnaire
was gent tov all institutions lipted in the 1945-1650 editicn

of the Ameriocan assoglation of Colleges for Teacher Edugation.

This served as a preliminary screening device. Respondenta
who indigated having field experience programsa wers contacted
by personal letter. The subssguent data recelved, plus the
review of printed literature served asg a sscondary screen.

Vigite to selected institutione were arranged, and they
gerved as the primary sources of data. Detalled area out-
lines were prepared in advance of the visits and these were
employed during interviews in an attempt to obtaln compre-~
hensive coverage ag well a8 in aystematization of procedure
and records.

Following each visit data were complled and the review
was sent to the institution for examinatlion of accuracy and
coveraze, and for general commentis. The fﬁﬁal draft of each

program was revised in light of thess recommendations.



frograms which were not visited were reviewed through
printed data and information obtalned through correspondence.

4 compllation of the patterng of progracsg was miade; and
selected akp&vi&nc@s were recommended for poaslble adaptation
to Industrial Arts teacher education.

A general summary concludes tne study.

Scope and Limitatlons of the Study

Teographically, the scope of this study bezan on a
nationwide basis. All Anstitutions included in the American

Association of Collexes for Teacher Education for 1949-50

were initlally contacted and 1n thle respect the study was
1&&1%@6 §@ th&~11a; mf‘aacreditéﬁ‘institutisns'e@ntained
therein. The negxlect of soOme inatituticns to resgpond to the
preliminary inquiry excludes hhaaa institutions, but does
not preclude the possibility that some of these institutlions
do have field experience programs.

This study is limited to pre-service education of teach-
ers on the undergraduate level. Although the study includes
data related to in-sgervice and graduate fleld experlences,
these are considered to have relevancy in terms of their ap-
plication, organizational plans or administrative procedures,
t0 pre-~gservice education.

2tudent teaching 18 a recognized fleld experience of
tremendous lmport. However, f@rﬂpurpasaa of this study,
student teaching 1= excluded 15§3muoh as considerable research
has been done in this area.

In some institutions participation in the laboratory



gchool iz consildered a part of the fleld experience area.
For purposges of thie study fleld expericnces of an olf-
gampus nature recelve emphasis. The writer recognizes the
value of laboratory school experiences bubl excludes theam
from this study.

& study of thiz nature 1s also linlted to the data
obtainable in terms of financial resocurces avallable and
the time of respondents. As the study progressed, it became
ocbvious that many programeg and variocus aspects of the problem
would require such extensive resgearch that complete coverage
would not be practical. Thie study is dependent, to a large
degree, upon the coovperation of many over-worked individuale
responsgible for the operation of specific programs. In gen-
eral these persons gave unstintingly of their time to cor-
respondence, conferences and review of programe. tlowever,
the poesibility that some programs Oor aspects of programs
may have been overlooked is very réal. Rather than attempt-
ing complete coverage of all existing programs, significant
patterne, alma, procedures, reactions and adaptability to

Industrial Arte teacher education were sought.

Assumptions Involved in the Study

For purposes of explanation and clarification the fol-
lowing assumptions underlying this study are presented:

1. Eany of the understandings whileh teachers in gener-
al, and teachers of xﬁ&uatrial Arte in particular, need can
be learned effectively In a vartety of direct participation

Programs.



2. Present-day methods of preparing teachers, except
for the pariod of student teaching and ite associated activ-
itles, emphasize learning through formal coursez. These
courses tend to be studies about situations.

3. Teachers should have an understanding of the social
order in which they function 1f they are (o be active, in-
telligent participants in that soclety. |

4., Direct field experiences may provide sound methoda
of study of the area toward which they are directed.

5« Fileld experience programs are operating in a suf-
ficient number of institutions to permit obeervations and to
derive some principles relevant 10 thelr usefulness.

6. Industrial Arts, as a phase of general education,
has a unique function inaesmuch as it attempte to portray the
industrial aspects of the soclety in whieh we live.

7. It should be possible to analyze the overall scope
of experience programs and t0 arrive at some bases for de-~
ﬁermining potential areas that might be inecluded in the prep-

aration of Industrial Arts teachers.

Evidence of Need

The cogent evidence which is offered in support of
"education through work" or education through direct con~
tact with the realities of life seems to apply 4o the prep-
aration ol teachers. #hile there has been & variety of
disparate attempts to provide pre-service teachers with ex-
perlences dealling with school and communlty institutions and

thelir operation (exclusive of student-teaching) there have



been few systematic gtudlies of these programas. Several
pertinent studles are reviewed in Chapter 1J. However,
each 1& significantly different from the preeent study, in
terms of purpose and/or approach, sc that thie 1ies not a
duplication but rather a supplementation of the esarlier
studies.

The conditionse which bear upon the zrowth and develop-
ment of children and youth have bacoaa more complex and in-
fluential. The teacher who agplires to utillize effectively
the potentialities of our culture must be familiar with the
nature and the imnact of cultural influences,

The concept of direct experiences has many historical
antecedents. 3JSeventeenth century educators, espvecially
Festalozzi, advocated the work princizle. ¥odern day seduca-
tional leaders show great concern for broadening the concepts
of presgent day education. Dewey and Chllde hold this point
of view in the following statement:

“e plead for an improved and snlarged eduoca-

tion 1in order that there may be brought into exist-

ence a society all of whose Operations shall be

more genuinely educative, condueclive t0 the develop-

ment of desire, Jjuiszment, and character. The de-

asired education ecannot occur within the fcur walls

of a school ehut off from life. . . « The great

problem of American education 18 the dlscovery of

methods and techniques by which this more direct

and vital participation may be brought about.>

Cther educators reflect the same thought regarding the

3John L. Childs and John Dewey. '"The Underlying Phil-
osophy of Education." The Hducetional :srontier. (¥. H.
KEilpatrick, editor Yearbook XXI of the National Society of
College Teachers of Zducation). Chicago: The University of
Chicago Press, 1533. pp. 318-319.




hazards of narrow confines in teachsr preparation. In an-
swer t0 the writer's correspondence many teacher education
officials responded favorably to the philosophy of ocut-of=
school experiences. The following are typlceal statements:

", « « hope %o nganiae such & program within
the next year. . . "

"f#e are beginning to experiment with the plan."5

"7e are now in the process of working out such
a program field experiences ."

Field experiences are deemed essential for all intend-
ing teachers. This need takees on added significance for the
prospective teacher of Industrial Arts. He is charged with
the additional responsibility of portraylng our modern,
eomplex industrial culture to the youngsters. In order to
present effectively teaching-learning atmospheres whereby
youngsters may "explore industry and American industrial cive
1lization in terms of its organization, raw materlals, proc-
espss and operations, products, and occupations"7 the
teacher of Industrial Arts must know modern industry. Ex-
periences in thils area as well ae others are not only desir-

able but essential.

“Arvin N+ Donner, Director School of Eduecation, Univer-
sity of Houston, Houston, Texas. (dated October 17, 1949)

5?01w9rth R« Plumb, Chairman, Education Divigion, Univer-
sity of Minnesota, Duluth Branch. (dated October 12, 1949)

6John #e Best, Director of 3tudent Teaching, Butler
University, Indlanapolis, Indlana. (dated Cctober 13, 1949)

Taordon 0. ¥Wilber. Industrial Arts in General :zduscation.
Seranton: International Textbook Company, 1948. p. 42.
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The preliminary survey made for this study revealed
that fleld experiences are in effect to a leaser degree in
Induetrial Arte teacher education programe than in other
areas of teacher sducztion. Further research wiih recommen-
dationg specifically for Industrial Arte teacher education

geems desirsble.

Definition of Terms

The following definitions of terms fundamental to this
study are defined for purposes of further clarification.

community Study: a study or analyeis of a comsunity or

a portion of a community in an effcft to gain an understand-
ing of ite institutions, customs and cultures. The alm is
to arrive at a better understanding of community life as
well as 1ts organizational patterne and functions.

Cooperative Programs: alternation of gtudy on-campus

with work off-campus. Usually eponsored jointly by the
teacher education inetitution and some cooperating agency.
For brevity the term go-op la used interchangeadbly with

cooperstive.

Directed Fileld Experiences: thoee types of fileld expe-

fiencgs (see definition below) which are directed by the
teacher education stall. Supervised and directed experiences
are ueed interchangeably in this study.

Excursions: a trip or visit arranged by the school for

educational purpoees in which students may vlisit a school or
industry or other soclal activity or agency. Lxcursion is

uged synonymously with Fleld Tripe as used in this study.
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Fleld Experiences: that aspect of teacher education
programs which takes the student away from the school and
utilizes soclal, economlc, politlcal and other 1nstructional
aspects of the eommunity and its aubdiviéianaj

Industrial Arts REducation:

+ +» « & phase of general education that eon-
cerns itself with the materials, processes, and
producta of manufacture, and with the contribution
of those engaged in industry. The learnings come
through the pupil's experiences with tools and
materiales and through his study of resultant con-
ditions of life. It 18 & curriculum area rather
than a subject or course, being comparable in thls
reapect to the language artis.

Integrated Fleld Experlences: concerns experlences which

are related to a specific course or series of courses and
combines theory with practice. Out-of-school experiences be-
come a8 systematic part of specific courses or areas of study-.

Interim Program: a period of time set aslde for com-

plete devotion to work experience or other non-academic ac~-
tivity that is related and 1s an integral part of the school
work.

Internship: a plan whereby full-time participation is

provided in teachling, adminigtrative or industrial capacity
with a definite purpose or goal in mind. Direction and
supervision are joint responsidlilities of a sponsor or co-~
ordinatér and a local teacher or official. The intern may

or may not receive financial remuneration for services per-

88. S. Department of the Interior (0ffice of Education).
Indugtrial Arts: Its Interpretation in American Schools.
Bulletin 1937, No. 34. p. 1. '
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formed.

vbgervation: one specific type of field experience

wherein the student observes & child, class, or astivity
as a means of gathering dats.

Prospeative Teacher: a student enrolled in a teacher

education program; one who aspireas to teach., Intending
teacher ia used interchangeably with prospective teacher

for purposes of this atudy.

Fork EZxperiengg: sctual experlience in an occupation
and may be i part of a eourse or program of study. It may
operate in connestion with a program where a student spends
& portion of his time in school and the remainder of his
time at a jJjob. Or 1t may be a part-time Job Or summer em-

ployment .

Student's Diary; Daily Record or Log: a dally recorded
agcount of important experliences, significant observations,
conclusioneg, activities, etc. All three terms are used in-
terchangzeably.

Toure: a trip arranged by the school bhut of longer dura-
tion than an excursion. It may involve several days or a
longer pericd of time or a specific historical, industrial

or geographical area of study.

Organization of This Report
Chapter 1I reviews the literature, presents a histor-

1cal evolution of experiential media in terms of socletal
needs, types of experiences related to various levels, prob-

lems encountered in conducting directed experiences and
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finally a case 18 presented in support of fleld experiences
in Industrial Arts teacher education.

In Chapter 111 s8ix atudies which have direct relation-~
ship to this research ars reviewed. ¥Four studlies deal with
prevalling field axberienacs. Two studies are of an evalua~
tlon nature.

‘The primary concern of Chapter IV is in reference to
the writer's survey of existing field programs 1in tescher
education. The manﬁer of gathering dat# and the progedures
employed are explained in this chapter.

Chapter V deals with program reports based on data ob-
tained from conferences, observations and written descrip-
tions. dxtensalve reviews of sixteen separate programs
involving twelve distinct institutions are contained in this
chapter.

Chapter VI deals with reports of programs, data for
which were secured from written descriptions.

Chapter VI containe recommendations with reference to
field experiences as they may be aprlied to Industrial Arts
teacher education.

Chapter VIII 18 a brief summary of the study.



CHAPTER I1I

A BACECGRCUND FOR FIELD EXPERIENCES
INCLUDING A REVIEW OF THE LITERATURE

This chapter deals with a review of the literature re-
lated to fleld experlence programs. An historical evolu-
tion 18 presented a2t the ocutset in an attempt to show the
sociological forces in a given soglety and thelr impact upon
education. The need for fleld experiences in a teacher ed-
uecation program 1s derived in part from the social order; a
contrast 18 made between the needs o0f a simple, homogenecus
soclety and a complex, heterogeneous soclety such as ours.

The turn to history may make interpretations of pres-
ent problems more meaningful. Bode supports this approach
when le declares, "Higtory is to the soclal sciences what
the laboratory is to physics and chemistry."l -

Butts lends further support. "The study of history by
itself can help us to solve our problems more intelligently."?

The historical treatment i1s followed by a review of
the bases for educaticnal patterns which in turn provide
foundations for field experience programs. 4 review of the

literature explalining experiences provided at various grade

1
Boyd H. Bode. Industrial Arts and the American Tradl-
tion. Columbus: Epsilon P1 Tau, 1942. p. 2.

2R. Freeman Butts. A Cultural History of Education.
New York: NMcoGraw-Hi1ll Book Company, 1nc., 1947. p. 2e
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levels and in different curricula is presented. The last
area pertaine to the apecific area of teacher sducation fleld

experience programs.

Bistorical cvolution

The concept of the direct relationship between education
and experience 1g not new. From the earlliest times mankind
taught the children the basle arts necgessary for successful
living. The fathers taught thelr sons; the daughters were
taught domestic arts by the mothers. All the varied experi-
ences necessary to sustaln life except those which were
taught by the priest and/or medicins man were important lsa-
sons in the familial school. The curricula and living were
synonymous. 3killls were learned as they were performed;
understandings were developed as they were applled. Sduca=-
tion was experience; experience was educatign. Good made
reference to this in a 1942 paper. ". . . work and educa-
tion have been assocliated together from the esrlieat human
era down to this moment.">

In siopler communities the interrelationshlps are more
easlly transmitted and more easlly understood. The community
is a relatively homogeneous, atable unit wherein essh individ-
ual has a clear function and status. H1a~geada and desires
are synonymous with those of the group. Iimple controls gufl-

fice; the educational needs are not great. Le Play's findings

SHarry V. Good. zZducation Through Work. Columbus:
Epsilon P1 Tau, 1943, p. 15,
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substantiate this thesis.

e« ¢ o in simpler communities, where the chlefl
occupation is agriculture or fishing or some primary
activity, there is stability of the sceial order
that has ceased to characterize highly developed in-
dustrial centers. In these slmpler ocommunities ev-
ery individual underetands the various economic
activities and soclal functions, and, in greater or
leas degree participates in them. The bonds of fam~-
11y and kinahip « +« « Operate to relate every person
te every soclal occasion; . . . the social code and
the deslireg of the individual are, for all practical
purposes, ldentical. Every member of the group par-
ticipates in socclal activities because 1t is his
chief desire to 4o so.

However, in the modern national state, interrelation-
ships became less clear; occupatlions became more speciallzed
and the soclal order bhHecame more complex. NMNayo's intarpre-~
tation of Durkheim'e findings with éespaet to the comnlex
modern industrial community are worthy of note.

| « « . in those parts of France where techniecal
industry has developed rapidly, a dangerocus soclal
disunity had appeared that diminished the likelihood

of all individual or group collaboration. He says

that the difference between a modern and techniecally

developed center and the simple, ordered community

is that in the small community the interesgts of the

individual are sgubordinated, bg his own eager desire,

to the interests of the group.

Thus we have the peculiar phenomenon of the complex 80~
clety providing a release fror strict conformance to a pat-
terned life and at the sgame time producing an interdenendence
demanding great social sensitivity. As the social complexion

changed, individual needs and intereste were affected. The

451ton dayo. The Social Froblems of an Industrial Civ-
ilization. Boston: Harvard University, 1945, e S

52 bild. s P 6.
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family could no longer provide a complete education for 1its
young. GConditions developed whiech prevented the son from
pursuing in his father's dally footeteps and thus from gain-
ing the knowledges esgential f§r him to assume 2 correspond-
ing role in socliety. At the esame time the loeck-step occupational .
claas aysteé was made vélnérahla. The family funcﬁion requirsd
supplementation and, in timae, the achool evolved. Since its
inception many changes have been made to conform to the needs
of sgsoclety. | | {

At one time the teaching of the 4 R'a - Reading, Writing;
Arithmetic and Religion - was sufficient except for scholars
and the learned professionals. The direct partiecipation of
children in famlly and community activities kept the young-
sters well informed and well prepared for the responsibilities
celled for by the soclety. These myriad exparieuées needed
no supplementation on the part of the school. The functions
of the school wers clear and simple. |

Todey our soclety 1s the antithesis of the simple socolal L///f
structure. Elghty years ago 70.5 per cent of our nation's
people were categorized as rural. The last cencus reveals a
marked change. In 1940243.5 per cent of United States popula-~-
tion wae rural and of this over 47 per cent wae rural non-farm.
Thue, only 23 per cent of the total population actually lived
on farms 1in 1940. Such tremendous changes do not take place
without significant effects on the eogial structure. In some
manner every aspect of 1life, every institutlon, was affected.

Educaticn 414 not pass unaffected. Kark Starr makes note of
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thie in the Inglis lecture of 1946.

¢ + o+ Sinee 1870 America has been changing from
agriculture to industry. The rural population has
fallen. "In 1890 there was one farm %0 every 13.7
persons; in 1942 one eagh to 22." Thie has brought
a tremendoug change in the experlences of school
children.

In & less mechanlzed, less urban soclstg. youth
had plenty of opportunity to “learn by doing” in the
chores whioh naturally fell to the lot of the child
ag s800on ae he couldé walk. Children tended the bables,
chopped the wood, ran errands. . « . The modern apart-
ment house has no eguivalent for thise. . . . consti-
tutes a problem for our modern educators.

%arren Thompson, a population authority, contrasts the
way of 1life on the farm with urban living.

Cn the farm the family is still the economic

and eocial unit, to a consglderable extent. It is

true that this le somewhat less the case today than

it was 8 generation ago, but, even so, the farm fam-~

1ly hasg a unity quite lacking in city families.

All membere of the farm famlily work at & common

task, and each can readily see that his particular

work contributes to the welfare of all and that in

return he receives from the others things and serv-
ices which make his life more pleasant.

Seing a predominantly urban soclety, the experlences
characteristicec of rursl life are no longer avallable to the
youngsters. A& a matter of faect the advancing technology
removed many experiences that had reeengly‘been available to
eager young obgervers. %ilber makes cognizance of this fact
in 8 recsant text.

« o s up %o a feow generaticne agc every youth

Syark starr. Labor Looks at Education. Casbridge:
Harvard Univereity Press, 1946. p. G.

Twarren s. Thompson. Population Problems. KNew York:
MeGraw~-H111, 1942. pp. 208-209.
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had an opportunity to watch industrial processes at

¢lose range, and to participate in industrisl activ-

ities.
For example, two or three senerations ago the
average youth was well acqualnted with the work of

the village blacksmith. He knew from first-hand ob~

servation how hot metal was shaped into horseshoes,

how a wagon tire was shrunk onto the wheel, and how

metals were united by welding. He visited the grist

mill. . « « He saw at first hand how the cheess

maker changed milk into cheese; now the carpenter

bullt . . . how the stone mason "1aid" a wall; and

how the shoemaker repalred or made shoes from leath-

er tanned in the local tannery. . . .

#ith the centralization of industry necessitated by the
phenomenon of maas production, many direct learning opportuni-
ties have been closed to the youngsters of our times. The
open-door, one mechanic garage has been replaced by an ultra
modern bullding. Patrons rarely have opportunity to szee
work being performed by mechanics who follow a production
routine. Youngsterse are shooed away = this direct learning
experience is no longer available to them. EZxperiences of
a direct type must be provided If the youth are to gain an 4+
understanding of the scelal order. If the echool is the
agency designed to portray to youth the socisl order of which
he 1s a part, the responsibility for making available the
necesgary experiences is clearcut. An understanding of the
interrelationships which prevall among the variocus social
phenomena require assistance in interpretation.

Soglological RBases for Education. Education should be

considered an integral part of a culture. In order 4o under-

stand the education necessary for our time, one must first

8Goraon G. %ilber. 1Industrial Arts in General Education.
Seranton: International Textbook Company, 1948. p. 21,
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study our culture. The Hducational FPollcles Commission
statement supports this belief. "Public esducation 1sg an-
chored in the history of American c¢ivilizatlion and at any
given moment oOperates within the accumulated heritage of
that eivilization."?

An understanding of the culture 1s a necessary requlisite
for gaining insight regarding the functions of publlic educa-~-
tion and the responsibility of the school. '?ha Lducational
Policles Commlisslon makes the following remarks wnich are
relevant:

The primary business of education, in effecting
the promises of American democracy, 1s to guard,
cherish, advance and make avallable in the life of
coming generations the funded and 5raw1ng wisdom,
knowledge, and aspirations of the race.l
Three of the cutstanding precepts of our culture which

are esgpecially relevant to this study are:

(1) belief in the dignity and worth of the individual,

(2) faith in the intelligence of the common man to
maks decisions, and

(3) the dignity of work.

The above three preceptis were not transplanted in whole
from the mother countries but were cultivated in the soll of
the new world. ﬁdwards and Richey emphasize thie viewpolnt.

The eatablishmaﬁa of a democratic soclety was

not their [colonistsl purpose in coming to Amerilca;
they hoped, rather, to secure for themsgelves a more

Fzducational Policles Commission. The Unigue function
of Edugation in Amerigcan Dsmocracy. ¥#ashington, D. CT.: Na=-
tional Education Assocciation, 1937. p. 6.

101v14., pp. 77-78.




favorable poslition within the framework of the old
established order. . . . in America as in England,
a superior social class emerged, composed mainly of
minietere, maglstrates, merchants, and planters.

« + « men of poeition, influence, and wealth were
able to dominate the state, make 1t an instrument
of power, and shape public and social polley to
serve their own ends. There wags little equalitar-
tanlsm in early America; 4t required time and the
foree of circumstance on a new continent to trans-
form an eesentially aristocratic soclety into one
with demccratic principles.ll

There are organic relastionships among (a) the plan of

21

government which evolved, (b) the dlgnity and worth commanded

by the individual, and (¢) the gocilal virtue of work.

The

01ld world eynonymity of culture and leisure was out of step

in the new world. GALvery ones had to do his share or he would

be faced with starvation or great physical discomfort.

assumed a role of great importance and 1s even today referred

40 as being a leveling and democratizing factor.

In referring to the importance plagced on work 3ode

states:

In this new world everyone wag supposed to
work. « « » ¥e glorified the practical 1ife, not
merely because of its material rewards but be-
cause 1t developed such qualities as initiative,
self-reliance, regourcefulness, self-reapect,
and cooperation.l2

Tork

Struck alsoc makes reference to the importance of work.

Americans hold the conviction that man achieves
his fullest selfl realization and renders his grest-
eat sasrvice through soeially useful, efficient work . .

llyewton tdwards and Herman G. Richey. The School 1n

the American Scciasl Order. New York: Houghton Hifflin Com-

pany, 1947. p. 10.

laaode, op. ¢it., p. 2.
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Work ie also a powerful democratic force.lD
The three concepts of our culture, popular participa-
tion in declision making, the lmportance of the indlvidual
and respect for work, assume grave importance for education.
If the aschool is to reflect effectively the cultural tradi-
tione, the basic aéneapta cannot be dlsregarded. The extent
to which our teaching adjusts to our soclety's culture deter-
mines to a large degree whether education will help to trans-
mit & way of 1life and/or effect an improvement in that way
of 1ife. ¥iggin parallels these thoughts in this quotation:
If eduecation is that procese by which a soclety
conaciously becomes itselfl, then education needs to
be re~examined as the foundations of a society's
grewth and decline. The remnants of edueational sys-
tems which lie among the charred remains of dead civ-
ilizations have rarely been ldentified by educational
historians as the skeletal foundations of thosme civ-
ilizations. xduecational ideas, ideals, and proponents
have lnetead appeared in the pages of history as or-
naments or outgrowihe of thelr respective gocleties.l?
A dynamic socliety demands dynamice tuaehing-learning ex-
periences.

Technological Bages for Education. In order to present

a more sharply foocused plcture of American culture an explana-
tion of industry and technology merite eonsideration.

Even ﬁur;nﬁ}tho‘daloniélnperiod inﬁuétries of an em-
bryenic type had emerged, despite attemptsyan the part of

Parliament to provent competlitive developments. Some finished

134, r. Struok. Yocational Education for a Changling
7orld. New York: John Wiley & Sons, 1G45. pp. 1-2.

-

1&Gladys A. ¥lggin. “"Toynbee and the kducational
Skeleton." Educational Administration and Supervision.
December, 1948, vol. 34, No. B. p. %60,




iron produects appearsd although the more prsvalent zoods were
boots and shoes, clothling and household neede. After the
Revolution, Jefferson had ambitions of maintalninsg an agri-
cultural soclety in America. 3ut the Nanoleonlc “ars, the
gmbargo. Act, the Tariff aAct of 1816, the yeomanry of the
population, the natural resources, the Jomeestic demand for
products - these end other man-made and natural_cireumatance& -
made for an exnanding industrimliexz. =y 1820 2 manufacturing
pattern had developed and by 1850 the Zast waes a workshop.
The food needs of the East were belng provided by an agrl-
cultural ¥esat which was making use of labor eaving machinery.

Edwardes and Tichey present a vivid explanation regarding
thie.

The Civil Far marked the end of a long etruggls
between the planter Zouth and the rising capltalistic

Zast to dominate the national state. The surrender

. of Lee at Appomatiox symbolized the triumph of indus-
trial capitalism. 3ihe new ocoupants of the seats of
power were not slow in putting into effect measures
designed to promote the interests of business enter~
prise.  4ith unbelievable swiftness America wase trane-
formed from a comparatively simple rural soclety into
the most hig?%y advenced industrisl nation of the

world. « «

Seientific advancement, utilization of inventive genius,
"this worldliness™ attitude, a protective tariff, the repesl
of the income tax, the Homestead Act, an abundsnce of European
inexpensive lsbor, new forms of communicstion, the Fourteenth
Amendment sand the resulting rise of corporations - all this
was instrumental in the riss of industrisliesm from 1865 to

1%00.

15zawards and Richey, op. cit., p. 439.
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During this pericd of rapid industrial expansion the
traditional education precluded the need for fleld experi-
ences. Actually the need wag not great pince youngsters
could receive first hand experiences on thelr own. Only
%.84 of the high school population was in school. Those
who were not in high'eehool were, presumably, employed.

Mew technical and sclentific developmente were con-
stantly on the march. ¥an's efficliency continued to rise
and the nesed for employing high school youth diminished.
Industries became centralized znd the opportunity for first
hand observations gradually decreased. This rapid techno-
logleal and industrial development destroyed all of the old
soclial contexts and many new responsibilities were thrust
upon the schoole. If education 1e carried on in the matrix
of the eulture - and cure is an industrial demccoracy - ex-
periences should be provided whereby the socliety becomes in-
telligible 10 the students. Thie 1s possible to the extent
that teachers have understandings of esocial values and social
ingtitutions. The field experience approach emphasizes a
direct contact type of lesrning to supplement the ubiquitous
approach.

Paychological Bases for gguaatiog. ¥o attesmpt 18 made

in this study 1o review all gayehalagiaal basee 0f learning.
wunn'e presentation of principles have been selsoted since
they are conclse and are relevant tc this gtudy.lﬁ

Pringiples of sonﬁigu&ty. ¥#ith rcference to learning

16Norman L. Munn. Psyochology. Boston: Houghton ¥ifflin
Company, 1946. 497 pp.
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by way of conditioning Nunn makes the following statement:
« ¢« « in order to be associated, the con-
ditioned stimulus and the unconditioned response
must occur close together 1a time.l7

Principle of Effect. Thorndike's remarks regarding

this law of learning follow:

Uf the responses made tc a situation, those
which satisfy the organiem's needes tend to be re-
tained, while those which ra&é to satisfy these
neede tend to be eliminated.l

Principle of Belonzing. ¥unn states that "Belonging

depends upon attitudes developed through past sxperience or
instructions. . . ."19
Pringiple of Intensity. This principle is sometimes
called the law of vividness. ¥Nunn explains it as follows:
« » « we ghall observe that one responds most
vigorously to, and remembers best, those aspects of
& situation which stand out vividly from others. . . .20
Brinciple of Primsoy. Wunn emphasizes the importance
of initial experiencesa.
vther things being equal, first experiences
and first acte in a series tend to be favored. . . .
"firsts" are often more vividly recalled than those
somewhat more recent. . . .21
Principle of Recency. In learning eituations first and

last experiencee are extremely important. gunn states,

17Ib1g0 s Do 133¢

18&. L. Thorndike. Animal Intelligence. MNew York:
¥acmillan Company, 1911. p. 244,

19ﬁunn, op. ¢it., p. 136.

201p44., p. 136.

Qllhigb 3 Do 1}70
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"Recent experiences, other things being equal, are more
vivid than earlier onee."22

In addition to the above principles of learning the
following psychological factors are presented 1n support of
field experiences:

1. The individual and his environment are interde-
pendent. The study by Freeman, Newman and Holzinger23

Twins: A Study of Heredlty and Environment revealed that

identical twins when reared apart, with liﬁtle individual
differences in intellectual and physical traits, showed
marked differences in personality traits. These marked 4if-
Terences were attributed to variability in environment.

2. The individual 1s purposeful and goal seeking and
is ¢apable of problem solving. Considerable animal study
has given evidence of problem solving behavior in lower
mammal forms. Two classlical studiees in problem solving are
reported by E. L. Thorndike2% ana w. Konler.25

3. Generally, learning 1s more effective when it deals
directly with the realities of 1ife than when it deals with

abstractions. A balanced program requires both. Tyler's

227p14., p. 136.

23?. N. FPreeman, H. H. Newman and K. J. Holzinger.

Twins: A Study of Heredlty and Environment. Chicago: Univer-
sity of Chicago Fress, 7. p. 212.

Q&Eo L« Thorndike, op. cit.

254. Kohler. The Mentality of Apes. New York: Har-
court, Brace, 1927. ‘
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article "fducability and the 36hools"26 aupports thls view-
point.

4, sptimum learning takes place through active rather
than through passive participation. Munn states, "Psycho-
logical literature contains many exsmples of failure to
learn because the intention to do so was sbasent."27

leld experiences must be desgigned to conform to es~
tablished pringiples of educational psychology. The princi-
plee and fastors presented abbve should serve as guldeposts
in planning programs.

In many respects field experiencee provide a functional
means of orlenting the learner to his sosclety through the
preceding psychological concepts.

rent's commentes seem apropos as a concluding thought.

¢« ¢ « PBut now that the emphasis in education

iz passing from knowledsze t0 experience, now that

teachers are increasingly being expeocted to bs, not

fact-grinders nopr examination crammers, but creators,
leaders and exemplars of model societies in which
ahildren may learn the art of living, experience and
maturity in the teacher are becoming essentlal.

+» & « Rducation, we are always dbelng told, 1a
preparation for 1life; how can thoge prepare others

for 1life who have never themgelves experienced it

save in sheltered form under control and direction?28

The relationship of education %0 the exlsting socioclog-

iecal, technological snd psychological factors has been con-

25Halph Tyler. "Hducability and the Schools.” The
Elewmentary Sehool Journal, 495:1200-212, Deceamber 1548.

27%unn, op. git., p. 132.

$8H¢ Te Dent. To Ze A Teagher. London: University of
lLondon Press Ltd., 1557, Dpp. 5§-§§.
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sldered. 3zach factor serves as a mandate regarding what 1is
to be taught and how 1t 1e to be taught. In our complex
interrelated scociety 1t ig no longer possible to achleve the
desired loarnings solely through formal study. Out~of=-school

field experiences are becoming ever increasingly necessary.

Field Experienceg in Other Areas of Study

| The improvement of formal learning through direct ex-
perience has many precedents for teacher education. One may
turn to many other areas of educatlion as well as levels of
education and dlscover practices which are analogous to field
experiences. By way of illustration the medlical profession
has made use 0of internshlp progrsms and case studiee;fihwiﬁo
training of nurses, experience 1s vital; on the elementary
school level visits to museume, 2008 and libraries are con-
gsldered desirable and are frequently utilized; on the second-
ary school level work-sxperience la gaining greater recognition
through the 1ife adjustiment movement. Simllar uses of field
study are made in the study of the natural sciences, sociology,
economics, anthropology and psychology. Nor ¢an the adapta-
tion of fleld work be limited to one area of the natiocon or
even to one country. In many respects foreign countries have
made more extensive use of this educational method than has
thie nation. Several exampleg of patterns of fleld experiencee
adapted for various levels and for spesific educational areas
follow.

Field #ork in Cther Countries. In 1943 England founded
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the Council for the Promotion of Field Studles?® and has
established "Fileld Centres"?0 in an attempt to promulgate
field astudy.

Kabat,3l Kandel32 and Roger3’ explain the practices re-
garding the requisite for teaching foreign languages in France.
In order to obtain a license for teaching modern foreign lan-
guages the prospective teacher must spend one school year in
a country where the foreizn langusge is the vernacular. To
ald the student in Tulfilling thls requirement an all expense
fellowshlp 1s awarded by the Minister of National Education.

Field Study in Biology. Dexter's emphatic statement,
"Obviously the ultimate study of bioclogy, if it be blology,
18 in the fleld,"3% presents the case for related field ex-

2%f. H. C. Butler. "The Council for the Promotion of
eld Ztudies.” Hature. Vol. 155, Junse 23, 1945. pp. T44-746.

385. fie R. Zmmion. "Pleld ctudles." (¥latford 1ill) The
Journal of Edueation, London. Vol. 79, January 1947. p. 186.

31@eorge J. Kabat. The Preparation of Teachers in Frange.
(unpublished dootoral thesis) Collage Park: University of
%&'Earyland' 19470 Pe 236.

321, L. Kandel. Comparative Education. New York: Houghton
#iff14n Company, 1933. p. 536.

33330rges mmile Roger (Inspector Zeneral of <econdary
Education for France and Her Colonies). The writer dlscussed
this problem with Dr. Zoger in November 1G49. Ir. Roger
stated, "We expect our teachers of foreign languages 40 spend
at least one year abrozd. . . . In thla way they not only
learn the language but e2lec the custome and culture of the
people.”

34Ra1ph 7. Dexter. "Fleld Study - The Hackbone of Bilol-
ogy and Conservation Zducation.” Sechool EScience and ¥athe-
matles. Vole ALVIII, Ho. 377, June 1S43. pp. 505-516,




perience for thie sclence. Tinkle,>?5 “tevenson3® ana
schellhammer>! have each conducted considerable ressarch in
areas of fleld studies. The study of bi®logy, when excluded
from fleld work, is open to gerioug guestion, according to
thelr general consensus.

fleld 3tudy in Economigs. In reviewing the manner in
whigh fleld work is related to formzl study By sastates, "The
study of economics at Carsh Lawrenas Zollege, Gronxville,
Kew York, 1g based largely on fleld work."38

The suthor also explains other exasmples of field work
of an obeervational or participational nature in use at
Vassar and Upsala Colleges.

Jorkesxperisnce Programs in Colleges. In writing about
the desirability of fleld work in liberal arte education
Sﬂléman states:

Liberal sducation without field work ias like
bread baking without yeast. They are both indls-
psguabla ingredients if the praeasgga are to yleld
produstes approaching expectations.

Soloman 1s the director of fleld work at Jarah Lawrence

College and descrlbes provislone for work experlences.

35%. J. Tinkle. "Field Trips in Biolozical Courses.”
School Sclence and Mathematies. Vol. 33, 1933. pp. 947-9%50.
363. Ko Ztevenson. "Juestionnalire Results on the Value

and Extent of the Fleld Trip in General Blology." Seience

3T¢, . schellhammer. "The Field Trip in Riclogy."
Sehool Scienge and iathematics. Vol. 35, 1935. pp. 170=-173.

,383dgar C. Bye. "“wield %ork in the Study of Zconomice.”
National Council for the Social Studles Eleyenth Yearbook (1940).
Tashington, D. Ce«i The National Councll of the N.E.4. p. 131.

1 .
39Edward e Soloman. "Beyond the Classroom.” Zdueational
L. Oldﬁrﬁhiﬂ « Vol. & ¢ November 1946, Pe 84.
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Kany students hold part-time jobs, some paid,
some vcolunteer, throughout the school year as a
part of thelr course work. From these jobs they
bring into celass problams and materials for study
and, conversely, are able to work out in concrete
social situations, principleg learned in class read~
inz and diecussion. Responsible attitudes and
habite of work result; some situations offer pre-
professional training and an opportunity for "trying-
out" in occupation. A student interested in social
work may work one day a week in a social welfare
azencys. » « « A student interested in a career in
personnel work may serve as an interne in the 12831
office of the United Ttates Employment Servicge.

Lgn&al explains the Antioch ploneering movement in the

"sooperative" work-gstudy plan.
The work 1s viewsd with importance equal to the academic

study. "Almost every student is required to alternate

periods of study with periods of job-holding. . . .42

Pillard supports Lynd's remarks in his description of
the Antioch work-experiance.program.

Under the Antiogh cooperative program, students
spend twenty weeks of the college year in a study
program on the campue and from twenty to twenty-five
weeks in & wOork program, usually off the campus.
This is true for all upper classmen and for about 20
per cent of the freshmen. The other 80 per cent of
the freshman class are on the campus in a study pro-
gram for forty weeks, but for part of this time they
have a work program on the campus.

401p14., p. 88.

#lﬁeleﬁ ¥errell Lynd. Field ¥ork in Zollege Education.
New York: Columbia University, 1945. 302 pp.

&glbldo e Do 13.

43pagil H. Pillard. "The Plan for Administrative Ur-
ganization of Student Personnel at Antioch College." Student
rgonnel Services in Colleges and Universities. (Vol. XII
Proceedingse of the Institute for Administrative (ffices of
Higher Institutione). Chicago: The University of Chicago Press,
19&0. Pe 89.
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In 1942 ¥euka Sollege introduced a required mid-winter
field work period and an optional summer period. This is
not intended tc be prevoecaticnal as at antioch, nor training
in gathering sclentific facte as at Zennington. Ite purpose
18: "¢ + « wider educational aim of 'furthering the development
of each student as she gradually Adiscovers her own interests
and clarifies her own experiences toward findling her rightful
place in adult soclety.'"44

Belden?5 also explains the Keuka College arrangement
whereby business ma jors are provided with a six-week work
period in the winter snd a summer ten-week work period.

Fleld Experiences in Religion. %aaawardﬁs director of

fleld work at the Yale University Divinity School states

that field work resulted from the financial neede of students,
thelr desire to do work paralleling their education and the
need of churches for asslistance. At the cutset students
placed themselves; today many institutions have field offices
and organized programs Lo attain definite objectives.

Field Experiesnces in Junlor Colleges. rottrel147 ana

Glaenég explain the out-of~school experiences at 4wo separate

#I‘Lyné. op. cit., p. 15.

454abel Relden. "Fileld Fork for the Businesas ¥a jor."
Journal Businegs Edugation. Vol. 21, June 1%46. p. 17.

“6Ralph L. %oodward. “Fducational Values in Field work."
Religious EZducation. Vol. 40, January 1545. pp. 18-22.

&7ﬁar01d Re Bottrell. '"Beyond Campus Fences." Junior
College Journal. Vol. 15, April 1645. pp. 341-345,

4BJaanna P. Olson. "Going Reyond the Classroom in
csavannah.” Junior College Journal. Vol. 16, March 1946.
pp. 303-305.
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institutions. In both instances the inatitutions strive
to furnish services, in the form of astudents, to the com-
munity.

The preceding section explains the adsptation of fleld
exporiences to studles other than teacher education. The.
following section will consider fleld experiences at the
elementary and secondary echool levele and their iamplications
for teacher education.

The applicatlon'ar field experlences to teacher educa~
tion may be at&ribuzedfgn;gnrce slopely gltloa influences.
The first 1s the refinement of thought regarding the funotions
and purposes of public education in terms of our culture.

The second factor, closely related to the first amd in keep-
ing with current psychologleal thought, 18 the placement of
emphasis upon the individual rather than upon the subject.

The third factor, which cannot be divorced from the first

two, 1s the influence of guccessiul «xperieneé programs at
lower levels. The section that followse will deal with 1it-
erature concerning fleld experiences at various maturity levelh.

Qlemgntag& Sghool and g;g;g'gggurignees. It seems a
trulism that the slementary schools have pointed the way for
field experiences. "It is not an uncommon sight to observe a
primary grade teachser escorting a group of youngsters on a
tour through the open flelds or woodsg, %0 the loeal library
or to the zoo. School work is made more meaningful through
direct experiences with the wondere of nature or with man-
made institutions.

In 8n attempt to arrive at typeg of experiences based on
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children's desires the Agsociation for Childhood Education
states:

The kindergarten chlld desires Lo know about
himself and hie environment; he likes t0 play and work
with others. Fnowledze, hablits, skills, attitudes
and appreciations result from a well planned program
of learning experiences.4S

In formulating an experlience program the teacher may
well conselder the followling guestions posed by the Assccl-
ation for Childnood Education:

Are there experiences which glve the children
the necessary social understandings? Are there
opportunities to develop azocial attitudes, hablits,
and appreciations which are conducive to harmoni-
ous living in a democracy? Are opportunities pro-
vided for contacts with people, for working with a
group, and for developlng soeclal reeponsibility
for group planning and aotlont Are children allow-
ed opportunities for firat hand contacts with real
life experiences in the community through trips?

Is adequate preparation made so they will see some-
thing they will understand or settle some point
under dlecussion? Are the trips followed up with
group disugasien 80 that there is an extension of
knowledge?

Earlin'e comments regarding early experiences are sig-
nificant.
« ¢ o It 18 certainly not too early 0 begiln
in the lower grades to intereast students in the
life of thelr community, and 40 arouse & desire in
them to make of it a better place in which to 1ive.2l

The text,.ﬁisgg ¥anual for Teachers, was written to

gserve as 8 gulde for students at the Chicago Teachers College.

QQCOmmittes on ¥indergarten. "A Guide to Aid in Zvalu-

ating the Kodern ¥indergarten." #ashington, D. C.: Assocl-
ation for Childhood Education, 1945-47. (mimeographed)

O1p14.

513u1ea Karlin (editor). Fleld Manual for Teachers.
Chicags. #orkman's Book House, 1951. DPs To




Chapter III devotes several pages to fleld studlies on the
elementary school level in metropolitan Ghicagb. “everal
excerpls are clted:

¥ileld studies are widely used by schools in
metropclitan Chicago. 1In some instances they have
been made an integral part of the work. a first-
grade teacher, observing . . . and hearing . . .
motor-like noises, discovered . . . children spon-
taneously turning fruit orates into airplanes. che
gulded and encouraged thls interest. . . . The
children then wanted more direct experiences . . .
the group visited the muniecipal airport. . . .
thrill of watching planee land and take off, aeelng
the windeock . « « goling through & plane. . .
For weeks they talked about what they had heard
and seehs +» +

A Blxth grade teacher whoge chlldren had an
interest in working with c¢lay showed them a movie.
« s« s The children wanted to watch real skilled
artisans at work. The resulting trip to the Haeger
Pottery 1in Dundee was a moat satisfying experience. . .

+» « « Many Chicago elementary schools take
groupsg of children on walking tours of the nearby
vicinity, to a local business establlshment or firse
atation. . . . watehing work on sewers, laying of
telephones cables . . . c¢onverse with groceres,
drugglsts, and laundrymen. . . .

The #innetks schoole are dolinz outstanding
WOrL. « » » rleld studles are made a regular part
of thelr seclence and soclal science curriculum. 2
Two large busses are in continuous operation. . . B
The above excerpts are explanations of typical experi-
ences that are avallable in many elementary schoola. School

and Community>> and Sghool and Community Programs,5* two

521p14., pp. 27-28.

>3gdward G. Clsen. School and Commpunity. HNew York:
Prentice-Hall, Inc., 1945, 422 pp.

Sé?ﬁaard 3. Olsen. Sehool %gg Community ?rggranss A

Casebook of suacasaful ?raaticQ B Kinderzarten ¢ hgaggg

Collaga and Adult Education. New York: Prentigce-iall, Inc.,
9 Q; SIO joj+ 00

\
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texte by Edward (Cleen, are replete with illustrations and
guides and these texts merit the conslderation of persons
interested in thils area of study.

The School and Community Programs, as its full title

implies, ie in reality a casebook of successful practice
from kindergarten through college and adult eduscation. In
this text55 Olsen 1ists an extensive suggested professional
library containing selected books and manuals dealing with
all levels of echool and community programs.

The above excerpts reveal many patterns of out-of-school
experiences at the elementary level. If the axiom, "Teaghers
teach as they were taught,” 1s true, the responsibility for
field experiences at the teacher preparation level is obvious.

cegondary 3School and Fleld ﬁxgariengéa- Exoept in com-

munitigs where teachers and administrators are dedicated to
a econtinuocus program of fleld sxperlences it may be saie to
generalize that out-of-school learnings are utilized to a
lesser degree as levels of learning advance. There may be
some juatificatian feg less attention to field experiences
at the secondary level than at the éleneaéary level. The
limitations of the secondary school curriculum, the 1ncresséd
emphasis on skills and knewledses and the increasged numbers
of students for shorter perilods of inatruction are factors
affecting fleld experiences at levels above the elsmentary
grades. The following quotation indieates another reason

why field experiences are less prevalent in the secondary

551p1a., pp. 500-504.
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gchool.

« « « The boys and zirls graduating from the
average American high sechool have been carefully
kept apart from the management of immediate envi-
ronmental happenings -- not by design of the high-
school teaching staff -- but by the almost universal
barrier of adult attitude towarde the saoredness
of the classroom. . . . "New 1deas,” say certain
teachers of social sclence, "are stil)l mistrusted
by many influential e¢itizens who have prospered
under status quo, and wish thelr youth to be taught
to maintaln things as they are. . . .26

Harap in The Changing Currioulusm oclearly establishes the
needs for learnings beyond the cilasseroom, The following quo-
tation is pertinent:

A convliction that pupil self-activity should be
substituted for verbalism wherever and whenever poOs-
sible logigally leads to a repudiation of the bellefl
that studerits can "learn 1ife vigariously within the
classroom. It is, therefore, oconsistent with the
view that the four walls of the school must be "stretoh-
ed" to include pumercus and varied experiences in or
with factories, farme, slums, plcket lines, libraries,
communiity planning groups, welfare azencles, recre-~
ation centers, shops, newspapers, stores, pressure
groups, legislative bodies, ete. In cther words,
this polint of view postulates that in order to know
1ife the pupil must experience 1t.57

The following excerpts 1llustrate experiences whioch
take the pupil beyond the four walls of the classroom.

« » « when I taught civies and government
in the Ann Arbor high school, I tried to put some
flesh on the dry bones of government; and we (my
students and I) attended political rallies, inter-
viewed candidates, visited city counclls and state
legislatures -~ yes, even organlzed an Andrew
Jagkson Club which later became the Young Democrate
of Ann Arbor. « . . the world of politics had taken

56w111iam C. Reavis. "The %chool and the Urban Com-
munity.” Proceedings of the 1llth Annual Conferenge of Ad-

! S?ﬂanry Harap, editor. The Changing Curriculum. New®!
'York: Appleton~Century Company, 1537, Do ﬁ.

57chry Harap, editor. The Changlir gurgiaglum. Néw
York: Appleton-Century Company, 15%7. p. 8.
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on reality, the word had become flesh. Government
and politics became meaningful because my boys and
girls were able t0o see the relation between thgir
activities and the political processes. . -

Epler presents several examples of out-of-scheool learn-
inge which are noteworthy.

Examples of teachers and schools that are coop~
erating closely with the community are not confined
to one area. A larger consolidsted schoel in the
South « . « has similarly supplled the lsadership
which has remade the environment. The teachers
and students carried on s 201l conservation program.
» « « The school publiches the only community news-
paper and has helped the farmers to establish a coop-
erative mill. The high school chemistry class makes
such products as tooth powder and face powder which
are distributed through the students' own cooperative
store. Nearly all of the curriculum is bssed on the
needs of the comamunity and its individual members. . . .29

Zarlin in his Fleld Manual for Tesachers lists some of

the activities avallable to youth enroclled in several of the
Chic¢ago high schocls.

4t a wore advanced level, older studentes {(of
high school age) can make effective use of the
gimpler forms of community research. . . . local
community surveys, life histories of individuals
and communities, and the study of groups and insti-
tutions may serve as a basle Tor more realistic
thinking about the needs and problems of one's local
area of l1life, and to provide data for groun agtiocon
and community planning.00

¥itchburg, Y¥assachusetts was one of the pioneers in

58 ermit wbye. "Can ise Teach Citlizenship?” The Phi Delta
Kappan. Vol. X4XI, No. 3. Fulton, ¥iesourl: Phi Pelta Yappa,
November 1%4%. p. 130.

5’”taphem Le Epler. The ITeaocher, the Zehool, and the
Community. (An annotated Directory and wibliomraphyTﬁﬁre*
pared for the Commission on Teacher Zducation, American
Councll on Sduecation. Washington, D. C.: American Counecll
on Zduecation, 1641l. p. 2.

seﬁarliﬁ; 0P Git-. P T
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establishing a cooperative industrial course on the secondary
level in 1908, acoording to a statement from Tischendorf'sSl
study.

In 1837-38 the Lineoln School, Teachers College, Columbla
University, placed grester emphagis on out-of-school experi-
endes by‘initiabing aeyeralvtypes‘of field 3%@&3 Programe.
Baker describes several of thpae; ‘

In November, 50 ninth-grade pupils were taken
into rural New Zngland %o live elght days in the
homes of farmers, t0 astudy a simple and less mech-
anized social order. . . . 4fter weelks of resding
‘and dlscussing the problem . . . 50 high-school
gseniora took a twelve day tour through the Tennessee
Valley Authoritiy and other governmental and private
planning projects in the South. Fifteen members of
the eleventh grade were chosen Lo o to Pennaylvanls
and vwesat Virginia in search of first-hand informa-«
tion on the coal and steel industries which play
such a baaigapart in modern industrial organiza-
Lione o« «

The philosophy underlyins the Tield study program 1s
explained by Raker.

« « o textbock study of complex economic and
gocfal problems wae not achleving adequate changes
in the quality of responses of the youns peldple to
world affairs. It seemed . . . the only way 1in
which studente might come to the satisfactory under-
standing of the Industrial Revolution . . . would
be to make a complete analyslia of one or two basice
American industries, supplementing that study with
field obsgervation and conferences with individuals
able t¢o present and interpret technological, sclien-
£1fic and statistical data and to represent the

613, %. Tischendorf. Developing the Suburban Industrial
rts and Voeational %n&ustri&l gducation Program with cpecial
Reference Lo Developing Industrial Arts and vocational Indus-
trial Edugation in a 320 Pupil Junior-Senior nigh 35ghool (un-
publighed magter'e thsslmTTE The Thio dtate University, 1931.
pe 77,

52%. Derwood Baker. "aAn Eleventh-Grade Field Study:
The Zoal Industry.” Cducatlonal Research HJulletin. Vol. XVII,
No. 7, October 19, 1933. pp. 173~174.




econflicting interests of workers, owneres, hrekegg,
retallers, soeial workers and consuming publie.

The fifteen students participating in the coal and in-
dustry study spent two and a half weeksa in preparatory orien-
tation. Conalderable emphasis was placed upon the study of
the industrial revolution., Nine days werse devoted to the
Tfield study. This was followed by five weeks of study planned
1o ¢larify meanings and probleme resulting from the trip.

This fleld study program has considerable significance
in that a carefully planned evaluation was made to determine
the effect of the experience upon the particlipating students.
Raths' 64 summary of the evaluation 1s presented in the final
pages of thia chapter.

The preceding illustratione have been preszented to pro-
vide a background for the section which followse: Field Experl-

ence Patternz st the Teacher EFducatlion Level.

Field Experiences at the Teacher Preparation Level

To have teachers adequately equipped to act responsibly,
teacher education institutions need to consider the scclety
and the functions of education as well as the laws of learn-
ing. If Tfield experiences are essential at the elementary
and sscondary levels, future teachers should have experilences
and develop methods which will prepare them to meet the needs

of a glven area or level of teaching.

631b1d., p. 177-

54L0u1$,ﬁatna. " some Evaluatians of the Trip." Zdusa-
tional Regearch Bulletin. Vol. XVII, No. 7, October 19, 1938.
pp. 1 9~208.
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Although the early normal school movement placed con-
siderable emphasis upon student teaching, other broad areas
of field experiences 4id not merit seriocus conesideration
until recent yearse. Fleld experiences were unnecessary in
that simpler soclety. However, as was pointed out earlier in
this chapter, our soclety 18 now extremely complex - the need
for related fleld experiences definitely exisats.

Cook's remarkse regarding fleld experiences at the teach-
er education level provide a general summary of present
practices. Cook states:

Fairly close contasts over the past three years
with some twenty teacher-training institutions lead
me to the conolusion that the general situation today
in respect to fileld experience is one of neglect, con-
fusion, and un-coordinated effort. In some colleges
one can find no planned fleld-use practices, in others
the faculty 1s sharply divided on the lesue, while in
& few places fleld work has ggen regarded as vital to
the total educative process.

Cook offerse the following reaszonsz for the limited use

of field experiencesr programs:

The incldental use of field study in teacher
education 1s a heritage of the past. As knowledge
agcunulated we wrote 1t out in books and set learn-
ers to reading "about” what had been found out.
with time, we bullt the four walls ever higher to
shut out distracting life influences and perfected
a scheme of teacher~impoeed controls to get the
readlng done. That one e¢an learn under this esys-
tem, I have no doubt, but that 4t 1s the best way
of learning sbout human nature and group living I
would question.66

65L19yd A. Cook. "Fleld Experiences in Teacher Educa-
tion."” QNew Frontiers in Solleciate Instruction (Chapter XIII
Proceedings of the Institute for Administrative Officers of
Higher Institutions). Chicagos The Unlversity of Chicago
Prﬂﬁﬁ, 1941: Po 1#80

sslbign s De 148.
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In the following pages the writer will present some of
the fleld experience programs that have been selected through
the review of literature. Field experiences will be cate-~
gorized in relation to particular areas of study on the teach~-
er education level.

Fleld Experiences Related to Study of Geography. In
1926 the Illinois State Normal University organized a two-
week summer tour in ¢onjunction with the study of geography.
The 1926 experiment proved successful and more extensive
tours have been conducted each summer ever eaince.

The tours have besn labeled the "Redbird Tours" and have
been through the western United States, through the eastern
United States and several have touched ¥exico, the Pacific
and Canada. The length of the tours range from thirty to
forty-nine days, and some have covered more than 8,000 miles.

The following excerpls may serve ss an explanation of
the purposes, organlzation and procedures followed in con-
nection with the tours.

- The objective . . . has been 1o take college
students in geography into the field 80 that they

may become acquainted at first hand with the mul-

tiplex phenomena that make up modern geograph¥. « .« .

It 18 the aim t0o make geography concrete and
to lay the basis for classroom study and interpre-~
tation. + o« o

The Redbird Tours are organized among regular
college students. 48 a prerequlsite . . . One year

of college work or several years of teaching experi-

ence, and have had baelc courses in geography. at

present, the tours are organized and run contempo-
raneously with the summer seegsion, which 1z eight

weeks in length. Preliminary study in the class-

room before the tour and analysis and synthesis
after it correlate the field and classwork.
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From their inception these tours have oarried
camp equipment. Meals are provided by =z commissary,
or kitchen on wheels. A professlional cook prepares
the meals. « . « The camp helpers take down the camp
in the morning, travel directly to the next camp
site, and put up the camp before the tour arrives
late in the afternoon.

There 18 a tent for every four students. . . .
Regular college instructors and experienced chap-
erona have charge of the instruction and social
111’30 L - -

« » o Travel and study are continuous. . . .
Frequent stops are made Lo obzgerve and study. . . .

« +» « Formal classzes are held in eamp in the
evenings. « « « After the ftour returns to the campus,
several days of study, reports and reviews bind the
susmer study. . .« .

The studenti receivee for thls study the same
amount of agcdit ag if he had remained on the campus
all summer.57

field Experiences Related to Sogial Area. Romada ex~

plains a field trip conducted by the Coloradc State College
of Education, Greeley, Colorado whioch dealt with social prob-
lems in the great plains and the mountaln areas of Colorado.
Several excerpts follows

The students studlied in five communities angd
areas . . . ¥alden . . . wag studied for the
light 1t might shed on the problemes of the cattle
Andustry. Johnstown, Colorado . . . problems con-
nected with the beet sugar industry, irrigation,
and Spanigh-American labor. irie, Colorado, belng
the center of the lignite coal industry . . .
Cripple Creek and Victor, Colorado « . . ever
famed in the saga of gold, and now galining renewed
prominence as the result of the increased price of
gold. « « « Finally, Boca County and particularly
fpringfield . + « overflowing with problems rising
from the dust bowl. . . .

The course took six weeks, more ihan four of

673. 0. Lathrop. "Redbird Tours." School and Community
Programs (Olsen~editor). New York: Prentice-Hall, Inc.,
S 9. PP 310"312.
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which were spent completely:away from the campus.
Students traveled in two rented sedans,; covering
approximately 3,000 miles. . . .

In visits L0 these five communitles, students
encountered scores of asocial problems of varying
magnitude and importance. . . .

During the six weeks, subject matter was galined
from approximastely one hundred speakers, most of whom
woere natives of the loocallity; from book, pericdicalse,
government bulletina, local newspapers; through visit-
ations, tripas, lifelike experiences and through in-
formal association with the local citizenry.

Every community had youth problems and ample
time was spent in getting aaguainted with them through
ioccal leadere and cbservation. The teachers on the
trip were thusg able to get new 1ldeas and gave some
0ld convigtions about youth refurbiehed.b

Karlin and Steiner in reviewing the Chicago Teachers
College program stated it was designed to help grcspective
teachers understand soclal condﬁtgons. A resume of Karlin
and Steiner's article follows:

Chicago Teachers College . . . faculty recog-
nized that if the prospective teachers were to un-
derstand the soclal conditions which affect the
problems of the classroom, they must be given time
for direct contacts. Thusg provisions were made to
allow large groups of students a full day of the
school week for fleld studieas. These have bheen
carried on in connection with an introductory soclal
sgiensggeourso in "Community Backgrounds of Educa-~
tion.’

Heaton and Xoopman, in desgcribing the Central state»
Teachers College adaptation of community surveys by fresh-

man groups, stated:

68 0eeph J. Romada. "Fleld Trips for Teachers." Phi
Delta Kappan. Vol. 24, Ko. 1, September 1541. pp. 13-18"

sgaulaa Karlin and Zeorge J. Steiner. "Prospective
Leaders Study and Serve Chicago." Social Education. Wash-
ington, D. C.: National Councill for the Socisl Studies, Vol.
5' gﬂy 19&1. Do 3%0
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%urveys, excursions, and other activities
which involve the research process have been used
to give the students first hand contact with real-
ity and to give experience with th; scientifiec
approach to problem 80lving. . . /0

Zurveys were made of the ¥ount Pleasant community and
excursions were made to Detrolt.

Hogher and Frice explain a procedure {or equipping so-
cial studiss teachers for community etudy. The writers state:

+ + « One of the most interesting and promising
suggestions for vitalizing ocitizenship training is
the systematic use of the communlity a&as a laboratory
sxperience.

It has been argued that there is as much nsed
for teachers of the soclal studies to gupplement
their textbooks with laboratory technigues as for
the teachers of the natural sclences who now take
the laboratory for granted. . . .

+ ¢ « Although many a teacher 1s convines
of the soundness of the arguments for community
study, he finds himself handicapped because of
the lack of experience and background in the use
of the community for laboratory purposes.7l

The writers also describe a 2ix weeks summer course
which was set up at Syracuse iUniversity to keep experienced
teachers of social studies to be competent interpreters of
community 1nstitutions. losher and Price stated that "field
excursions furnished a wide sampling of community life. . . ."72

Blackwell explains the procedures of a socioclogical

T0kenneth L. Heaton and G. Robert KEoopman. A College
currdiculum Zaged on Functional Needs of Students. Chioago:
The Univereity of Chicago Press, 1936. D. 75.

Tly111%em L. Mosher and Roy A. Price. "tguipping Social
Studies Teachers for Community Study." Soeisl Education.
vel. VIII, No. 2, February 1944, p. 65,

7

albid- s Do 66.
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field cocurse which included thirteen etudents in the summer

of 19%0. The course was titled “outhern Conditions; eelect~

ad flelde of interest were studled in the following manner:

#or the moat part the course was confined to
give flelds of interest; agriculture, labor, health,
education and race relations. . . . kach sgtudent
selected a toplic or a problem on which he would con-
centrate. « . . Studenta were asked to keep note-
books whien would eontaln data deemed worth recording.

Tfravel to South Carolina afforded opportunity
t0o see gomething of the 0ld South . . . to observe
types of agriculture, nauain% conditions, the dls-
tribution of industry. . . .(J

Tn exnlaining a fleld study conducted by the <tate
Teachers College at Florence, Alabama, #%ebb explains:

Two sophomore classes . . . self asaigned
committess with an appointed chalrman worked on
one of three topics which appeared to bs reason-
able approaches to a study of social and econom-
ic needs of the Tennessee Valley of North Alabama
from which we draw most of our college students.?

#leld gxperiences Related to Sehool Area. TDanlel and

Helsabeck axplaln the September exnsrlence provided at the
Radford State Teachers Jollsge. This September program 1s
gimilar to the Jhlo “tate Universlity program which 18 re-
viewed in Zhapter V. Excerpts explaining the Radford pro-
gram follow:
& program of September participation in the
public achools was « . « planned durinzg the sgpring
of 1940 at nradford. . . . It was suggested that

studente participate in schools near thelr homes
or 2t some dther convenient place. Wembers of

"3nordon %. “lackwell. "Zoeioclorical Analysis through
" eld Course Procedure.” Soglal rforces. Chapel H1ll: Univer-
sity of Xorth Zarolina fress, Vol. 19, No. 3, ¥arch 1941.

7&L1na iebb. "a #leld Study of agriculture in North
Alabama." The Journal of Geography. Chicago: 4. J. Nystrom
& Company, Vol. 39. p. 301.
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the Jjunior class were selected as those most ready
to profit by such a plan and moet able to give
help to the schocla. This group assembled early
in the spring quarter %o discuas plans for this
participation. Each interested student filed a
written request to participate in a designated
school. A faculty committee . . . wrote to the
superintendents of the counties and citles rep-~
regented in the group, explaining the program and
soliciting thelr reaction to the proposed plan of
cooperative service. Supsrintendente were quite
interested in the proposed plan and expressed
thelir willingness to gooperate. . . . plans were
made for conferences with the superintendent or
principal, or boeth, prior to the opening of the
publie sohool in September.

The student group met several times during
the spring quarter . . . tried to learn more
about the schoeol and community in which they
were to participate. All agreed that they should
keep a record of thelr activities and reactions. . . .
a goodly number spent from three days Lo two weeks
observing and participating in one or more teach-
ers' rooma. 1In many cases the studente were able
to be of service to the prineipal, and in several
inatances, due to loeal needs, they were asked
to carry on the entire teaching responsibillities
of one teacher over a perilod of from two days to
+tW0 woeks. « .«

The students exhibited much interest and en-
thusiasm over thelr recent experiences . . . and
were able to utilize and engiah several of their
professional qourses. . . of2
In addition to data inecluded in Chapter IV of the

present study Anderson and Richey have written articles?S, 77

7ﬁalanchs Daniel and Fred %alaabeek. " September EX-
periences for Student Teachers. Virginia Journal of Ed-
ugation. Riehmond: Vol. XXXIV, No. 8, Way 1941. pp. 513=314.

76Earl %. Anderson and Robert %. Richey. "September
Public~-3chool IExperilences of Sophomores in the College of
Bducation of the Chio State University." Educational Admin-
istration and Supervision. ¥arch 1940. pp. 29%~§i§.

TTzarl #. anderson and Robert . Richey. "Five Years
with the September Public School Experilence Program at Chio
state University." Edugational Research Bulletin. vol. 29,
No. 2, February 1943. pp. 118-123,












































































































































































































































































































































































































































































































































































































































































































































































































































































































































































