A SURVEY OF CURRENT AND PROPOSED PRACTICES IN THE ORGANIZATION,
OPFRATION, AND CONTENT OF SELECTED SUPERVISED-PRACTICE
PROGRAME FOBR TRAINING SECONDARY-SCHOCL COUNSELORS

by
Ralph Eh&tﬂela

Thesis submitted to the Faculty of the Graduste School
of the University of Maryland in partial
fulfillment of the requiremente for the

degree of Dostor of Edueation

1952
ey Y

N



UMI Number: DP71173

All rights reserved

INFORMATION TO ALL USERS
The quality of this reproduction is dependent upon the quality of the copy submitted.

In the unlikely event that the author did not send a complete manuscript

and there are missing pages, these will be noted. Also, if material had to be removed,
a note will indicate the deletion.

UMI

Dissertation Publisheng

UMI DP71173
Published by ProQuest LLC (2015). Copyright in the Dissertation held by the Author.

Microform Edition © ProQuest LLC.
All rights reserved. This work is protected against
unauthorized copying under Title 17, United States Code

ProQuest

ProQuest LLC.

789 East Eisenhower Parkway
P.O. Box 1346

Ann Arbor, MI 48106 - 1346



LETHTFER o

tpeanaddy goeigsqy puw #1994l

SEOTESHACO INOHDS~LEVANOOES DHIKIVEE 804 SK

EOTEOVES-QUSTANEANS QEIONTNS O AENINOO ONV ‘NOIIVALLO
‘EOISVZIAVOND 4HE NI SHOTLOVEL

2861 |
woLyEONpyE Jo a0sdog
PI®SIaBun udyey



ABSETRACT

Ralph Whitfield, ®Wd. D, 1952 (¥.A. University of X¥orth Corolins, A.5.
Atlantie Chrietian College)

Title of thesiss A Survey of Current and Proposed Fractices in the
Organization, Operation, and Conteat of Selected Supervised-TFractica
Programs for Traininz Secondary-School Counselors

Thesis directed by Frofessor Alvin Sehindler

¥ajor: (uidance and Personnel, College of Rducation

Hinors! Yducational Administration and Supervision, Curriculurm and
Instruction, Secondary Tducation, YVocztionsl-Industrial Nducation,
and Hirhay %duoation

FROELFH. This study was undertaken (1) to idantify current practices

in the organization and administration of supsrvised practice programs

for training counselors on the master's level in laboratory and cooperst-

ing secondary schools, (2) to ascertain what experiences the couneslor
trainores in charge of and secondary school counselors who pasped through
thess programs feel should be eomsidered in developing 2 progrenm of supere
vigsed practice, () to determine what supervised experiences mre actually
being provided in these programs, and (4) %o present such proposals as
ecan be deternined by an anelysie and interpretation of the data which may
be useful to counzelor Yrainors and supsrvising counselors in sssessing
and improving existing programe of supervised practice or in starting new

VRO B

MEITHOD., The data for this study were socured by & questionnaire consiaste
ing of two types of items., Part I contained nine items which were designed
to obtain from counselor trainere information concerning the organization

and administration of supervised practice programs at the university level.



Part 11 was made up of a 1dst of 109 conerete training experiences which
a student counselor may underso, the yurpose of which was two-folds

{1) %o determine what supervised experiences are currently provided in
supervised practice programs and the wvalus of each of the 109 experiences
in the preparation cf couanselors aceording to the opinions expressed by
acunselor trainers and (Z2) $o zscertain what supervised experiences
geoondary school counselors whe passed through theme programs underwent
and their opinions as to the value of each of the 109 experiences in
supsrvised preparation. Twenty«.four counselor trainers and 40 secondary

gchool counsslors supplled the data for this investigation.

PINDINGS. Heports of counselor trainers on current nrovisions in the
orgenization and operation of supervised practice programs revealed
many similarities ae well ae wide variations. ™higz 4s &0 be expected
in view of the fact that theme are, for the nest part, nrilot programe
operating without precedent.

Fifty-one of the 109 experiences vhich counselor trainers and goune
selore wers asked to evaluate were identified for initial considsration
in developing a program of supervised practice in counselor preoparation
according teo the responges of bhoth groups of subjectes. These include 38
items of most importanse, 5§ itams of sscondary iwmportance, and 8 items
of least importance. The remaiping 55 4tens were classified for subnew
gquent consideration in developing suoh a progranm.

411 of the 109 experiences in the checklist were practiced to soms
extent in the programs included in the investigation, Performance ranged
from & high of 96 per gent to a low of 4 per cent. In other words, some

items were included in =as many as 96 per cent of the supervised practice



programe while othars were parformed in as fev as 4 per ¢ent of the prow
grane. Percentages of performangs for the remaining items fell betwesn
Sthese two extremes.

Comparisons between groups of the rask order of the walue of each
f1tem ae doterminod by assigning weighds %0 the responses of sach group
of gubjests and ranking the weighted scores rewealed rank &mama_
ranging from O %0 58.8. In genersl, closest agreement ves shown fop
1%ems portalining to intorviewing, advieing, and counseling while widest
difforences were revealed for certaia iteme pertaining %o sseuring,
pramnng, and Adeplaying ccoupationsl and sducational infermation mae
teorials along with Stems dealing with sohesl and community relationshipe.

Coeffiaionts of correlation of the responses of gounselor trainers
and ecunselors o the queries on performance and value rovesled Shat,
for the most pars, sounselor trainers are mors satisfied with the ex-
parienses currenily provided in their programs of mpm practice
than ave counselors with the sxperiences they undervent.

Pages in tlesis, 308, Words im Abgtmeot, 570.
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existing programs of supervised practice for possible solutions to
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CHAPTER I

IITRODUCTION

The guidance movement has besn characterized as one of the most oute
standing developments of twoentieth-century education, At the same time
it has proved one of the most controversial. In spite of the contro-
vorsies with which most of us are familiar, it is a2 fzeot that guldance
is becoming welleestadlished in educational theory and practice.

Since its inception in Hoaton nearly halfwa-century ago, galdance
has spread 0 hundireds of school aystems throughout the United Htates.

In the past decade alone facilities for guldance at the secondary level
have at least doubled to the point wvhere nearly half of the pupils in

the United States are anrolled in schools having a counselor. Today, in
nany of these schools, guldence 4z approaching a status of prominence and
respeatability equal to that of some of the more traditional school active
itlesn.

Although guidance ie becoming well-established in more and more
secondary schools, educators are nodl yet cortain of its precise function.
The activities carried on in thess schools under the caption of gunidance
illustrate the diversity of viewpointe. In some sehools guldance ¢ in-
toerproted to mean personsl eounsel by pringipale and temchers. Uther
schools differentiate guildance into types, such as educationsl, vooa-
tional, personal, eoclal, and leleure-time. Still other schools conceive
of guidance in terams of specific functions, such as imperting educational
and vocational information, aiding in the development of desirable
gsocial skills, advising regarding the cholce of 2 program of studies,

assisting in the selection of an cocupation, “elping to discover and



develop epecial talents, and the liks, These viewpointas have one idea
in commong they ameelk %o provide adequate educationsl cpportunities for
81l the children of gll the peoople.

Aetivitios of 4the sort enumeratsd in the foregolwny parsgreph are
carried om in a major poartion of our secondary schools, some of them
rather informaily by classrovm teachers and adminisirators, and cthers
quite systematlcslly by persoms with training of a technieal chaprscter.
The latter schools more often regerd guldancs as an act of wiill requir-
ing the services of professionsily trained socunsolors.

™aring the pest decade pshodlas employing counpelors have etesdily
ineressed in number, Wut the development of faoilities for supplying sde-
qate numbers of competently trained counselors has been slow. %o etaff
thelr programes many schoole have nad to reecruit clasgsroom teachers %o
serve in the capacity of coungelors. This preetice, while neceesary, has
proved costly and time~consumlisng, for it 'sme teken many of the betiery
teachers from the clagsrooms and placed them in positions whieh recuire
additional training of & somswhat diffarent nature from that ocrdinerily
acgquired by teachers.

The most promising acurce of guidance personnel at the monmendt apw
pears o be that of counseloretraining institutiona, For some time now
those institutions have offered eourses designed to provids ehudonts with
he necessary skills and competencles for ecounseling, but these have not
proved %00 satisfasctory. ¥With the growing demands for wore competent
personnsl, however, counselor trainsrs and aunthorities in the fleld of
guidance are basoming inereasingly concerned with & constantly recurring
gueation: ¥What should econstitule an adeqrate progran of eounselor pre-

paration?



In searching for an answer personnel auvthorities are examining the
content of the present guidance curriculum; they are viewing more closse
1y the activities and mecomplishments of a2 mamber of pilot programs;
they are encouraging, and engeging in, research and ars exchenging ine
formation move freely; they are sccumiliating a gubstantial body of
information with whieh 1o eveluste present progress and to plan for the
foture; end, in immedimte response to the challengs of publie schools rli?er
nore competent personnel, they are devel oping = program »f cwervised
practice sinilar to that in teacher training te enalle prospective coun~
selora 1o develop and improve counseling skills in actual counseling
situations.

Wiile all of the sctivities enumsrated above are vital to the jme
provement of counseling as a profession, the provision for a period of
supervised practice, or an internship ss 1t iz sometimes called, promisce
to be one of tha moet significant developments to deote in the preparation
of comngelors. Aimed a2t 2 more realistic approach t¢ training at the
pre-garvice level, eupervised practice provides for the piludent an upw-
portonity (6 experlsnce under competent superviaion the variely of duties
end fupvetions actually invelved in tlhe day~to-day work of the counsalor.
™is experience, it is bel ieved, enables the student counselior Lo refine
ekills learned in the college clasercom anl 4o develop ofhers which can
be acsquired only throaugh setusl prsctics,

Although there ias eomnon agreenont coneerning the desirability of
suporvised praciice in ccunselor preperation, 1ittle 1s knowm about vwhaet
iz sctually belng dune. The present study undertaires to investirate
suparvised practics in eelocted counselor training programs throughoud

the country and to determine current and recommended provisions in the



organization and operatliun of these programs.

STATERNNYT OF THE PROTLIEM

This study ie essentizlly a survey of current and propesed practices
in the orgenization and operation of supervised practice programs in
galected counselor training institutions. It has these objectives:
{1) to identify current practices in the organization and administra-
tion of supervised practice programs for training counselors on the ma.s-
ter's level in laboratory and cooperating secondary schools, (2) %o
ascertain what experiences the couneelor trainers in charge of and soecw
ondary school counselors who pagsed throuzh these programs feel should
be considered in developing a program of supervised practice, (3) to
detormine what supervised oxzperiences ars actually being provided in
these programs, and (4) to present such propossls as can be deternined
by an analysis and interpretation of the datas which may bve useful %o
counsel or trainers anl superviging counselors in sssessing snd improving

exigting programs of supervised practice or in starting new ones.

PROCEDURE AND METHOD

In defining the problaem Initizl attentlonm centered arcund $wo broad
areas of couwaselor training: (1, tie vrganisstion and adminisivaiion of
acunsalor training prograss and {2) ths nature and content of the counselor
training currioaiun.

It is gounerally recognized that there sre several types oi counssiing
positione, each & gpoeelsliy, cach reguiring a special dype of preparation,
The vocationzal cvungelor, Ior czample, performe funciious vasily tillere

gt froxw the clinieal counselor. The same 1s true of the Ligh schosl



counselor, the sollegs 2dvlsor, anl the ddreqtor of placement, £0 nars
s few, Counselor itralners conceruned with thwse 1ifferasnces have bezun
to expand toeir facllities to provifie specialized trainivs for the

various types °f tralmess. Itudente asplring t3 heecome clinle:l soun-
selcrs, for sxample, are recolving tralning ir psychology lahoratoriee
under the directlion of compotent psyelclogieta; placenent traireecs =re

208w

o

éeveloping and refining thelr gkills thremgh sctusl experienss in »
ment Lureaue; meny ¢f the functicns of 4le school eounselor nre being
perforned by irzinses in eesondary sechools under the superviszion of
regular schocel ccanselors, and go on,

These develipments heve recossitabod a rovision of crgenizetionn)
strueture snd adninistrative procedures. Oecurlng facilitles, ealinting
the ald of swpervisory porsonnel, Ceveloping time sclednles, and planning
for continnity of training zre only a fzvw of the functions which muzt he
performed for sach type of trainee.

Thewme programs are actually in operatiorn, bu%, to dats, no adegucte
siadomont concerning the eircebure and condent of ths warious {ypes of
prograxs heas beon formmlated. Since the lavestigstor was primrily
ivteronted in the proparation of ceunselovs for work in secondary sahools,
it wag decidad to 1init the study to an invaestizailon of $he oroanization
aud conient ol supervissd practice progrars for $raining comsslors in

saboratory and cooporating secondary schoeole.

An sxtensive biblicgraphy dealing with 2ll acpocts of counselor

preparation was complled. The sources most helpful were Resders Guide



o Periedical Literatura (:5:»3}.1 Tduentional Index (13}, Oecupational
Index (29), Guidence Index (21), and Paycholosical Abstragts (31). Kr.
Frank Sievers, Speclalist in the 0ffice of Bducation, offered waluable
suggestions of unpublished materiale on the subject. These materials
wore securad by correspondence. The bibllography was uvsed initially to
determine previous studies that had bheen made in the area of counselor

training.

Sonferences
Conferences were held with authorities in the field of guidance and

personnel, with counselor trainers, and with advisors in an effort to
clarify the problem and to gain s better understanding of the broad area
of counselor tralning. Dr. Roy Anderson, Professor of Guidance at

Horth Carclina State College, Raleigh, Horth Carolina, and Dr. ¥William
Perry, Counselor Trainer at the University of North Carolina, were helpw
ful in reviewing previous exeriences with supervised practice programs
and in pointing out the major diffimlties confromting directors of
counselor training in their efforts to provide actual experience in the
training process. Dr. Alvin Schindler, Dr. R. Lee Hormbake, and Dr. John
Kurtz, advisors to the study, raised pertinent questions in connection
with the problem and pointed out areas for further investigation. ‘These
conferences helped to clarify the problem and ¢to estadlish the most suit-

able research procedures.

identifying Superviged Practige frogrems

Froelich'e (uldence Workers' Preparation (19), a tulletin listing

1This type of entry is used throughout the text to refer to general
gsources. Direct quotations are footunoted.



ingtitutione offering practicum coureee in counselor training, wes coe
sulted initinlly in sn effort to identifr eunervised nractice prograne.
The investigator, having intirste Imowledge of some of the programs
reported in theo bulletin, discovered thst several insgtitutions were
erronecusly includad. Moreover, since the bulletin is a 1949 publiocsa-
tion, it does not include %he progrsms initisted in the past two years,
It wag declded, therefors, to cmtact State Directors of Guidance for
the desired information.

Letters requesting the names of institutions providing supervised
practice in labdoratory and/or cooperating secondary schools and the coun-
selor trainers in charze were sent to the 38 State Directors of Guidance
{sppendix A), All State Directors responded and reported 2 total of
50 institutions having such programs. In consulting with persons af-
flliated with three of these institutions it wae learned that emphasis
was placed upon training in psychology cliniecs rather than cooperating
secondary schools. In the ten states not having State Directors of
fuidance, Froelich's tulletin, referred to above, and the (ffice of
¥ducation files were unsed tc aupply the names of pertinent institutions.
Altogether fifty-five institutions were identified.

A preliminary survey was made of these institutions to werify those
reging laboratory and cooperating secondary schools for tralning counselors
at the master's level and to determine the typee of experiences provided
in each. The survey was for the purpose of seleeting counselor training
programs to include in the etudy and to enlist their cooperation.

Since counselor preparation to be meost effective mast be predicated

upon the functions performed by the counselor and the compestencies needed



by him to assame his responsibilities, 1t was decided to incluvde in the
study these institutions which provided the wldsat range of supservised
experiences in terms of the beaic elements that go to make vy &an organ~
ized program of guidance. The basle elemenis of a guldance program,
comadnly referred tc as mervie@é; sira of two typss. They are listed in
parallel fashion below. Individuals familiar with these two t7pes of
servicoes know that they are esgentially the same, since the slements that

&0 Yo make up one type are inherent in the other.

Type 1 Type 2
Services to individuasl pupile Occupational information
Services to pupilas in groups Personal inventory
Services to the ingtructional staff Counsel ing
Services to the administration Exploration and use of traine-

ing oppoertunities

Services to the community Flacoment
Resaarch services Followup

In discussing the feasibility of the eriteria with authorities in
personnel work it was pointed out to the investigator that the initial
efforts of most counselor trainers to provids actual experiences for
their trainees appeared to canter in interviewing and testing and in
test interpretation. It was emphasized that, while these activities are
inherently a part of both types of services, it would probably be wise
to include them as disztinctive Ltema.

It was further recognized that services $c the commmnity was &
hlanicat® term uweod to descrilbe working wiih parente and advits on ths

one hand and with community agencies and organizations on the other.
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wes made up of = 1dad of concrete tralining awmariences whisk a student
couneelor may underso.

In ¢upstructing Joxrt I, & study was mede cof ragional conferense
reportg by detemmine wiich guesatlons eoncernins the orgeniraticn and ad-
mianietratlion of supervised proactige programs were asksd moat frocuently
by coumselor irainers. Fine questions wers 214entifled »nd incdinied in
the cosckiist.

in developlng Fart II, 2 search was nede of gnidance literature to
locate and define poseible sxperiences in which student counselors may
engage in practice schools. In deciding which items to include, valuable
agsistance wme rendered by several suthorities in the field of guidance
who discussed the foeasiblility of certain smrervised experiences., ZEspe-
elally nelpful were D (Lifford Froelich, Svecialist in the Office of
Bducation and Direstor of Counasslor Traininz at Johns Fopkine Tniversity,
Dr. ¥1llism Pervry, who at the time of the stady was developing a program
of supervised practice at the University of Forth Carolina, and Hr.
Franic Slevers, Specisliet in the Office of Pluestion.

Part I1 finelly consicted of 100 iteme prouped in seven aresc., In
grouping the items, it wae founl that the neost vorkadble plan wes a2 come
bination of the two types of services reported in the nreceding section.
The items were grogpsd, therefors, unler these headings:

1. Ocoupational and educations) information

Ze Personal inventory
Ze Interviewling, advizing, and cmnseling
4e Orientstion and placement
S5e. ¥ollownp

6. Bechool pvd community relationshipe

7. Research
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Thie plan, it was believed, did not in any way vitiate the results of
the preliminary survey.

Select groups were used experimentslly to "test™ and refine the
instyument, including members of the University of Maryland staff, the
0ffice of Education, and groups of counselors, principals, and teschers
affiliated with the Maryland Public Schools. The checklist, & copy of
which is included in Appendix D, was revised snd improved ss a result of

these exporimenta.

Zhe Suyvey
Copies of the checklist together with epecific instruction for its

completion were distributed to each of the 35 cooperating institutions,
At the mame time counselor tralners were asked to supply the names and
addresses of persons currently counseling in secondary schools who re-
ceived actusl oxperience in theilr pre-service preparation (Appendix E).

Twenty~five institutions returnsd the checklist together with the
namnes and addresses of B7 secondary school counmelors. One of the 285
checklists wae rather perfunciorily completed and had to be discarded.
Three of the lnstitutions returned the incompleted form, stating that
their programs were in the formative stages and had not yet begun %o
function. Seven fzalled to respond. The final representatiom, therefore,
consisted of 24 institutions. Althongh a letter of followup {Appendix ¥)
brought additional replies, these arrived too late to be incorporated
in the talmlations.

Part I1 of the checklist was mailed to the 57 counselors reported

by counselor traivers as having corpleted the supervised practice course.



Fartyg counselors responded although at the time of this report returns
wore 2till belng received from counselors who had changed residence.
It wae felt that the 24 counsglor training institutions and the 40

counsalors consbituted sdequalte samplings of the twoe groups represented.

Apalysis and Interpretation

Simple statistleal procedures were applied in analyzing and intere
preting the data. Prevalent practices with respect to the organization
and administration of supervised practice programs were identified as
shew: by responges of counselor trainers to the questions in Part I of
the checklist., Responses of counselor trainers and counselors to the
items in Part 1I were treated separately and also compared, Those ex-
periences wvhich both groups felt should be eonsidered in develcopling a
pregran of superviged practice accerding t¢ established criteris were
conbined into what weas considered a dbagic core of training experience
for use by prazetice schools.

Tre rmamber of items added by cournselor trainers in Part II wes not

considered sufficisnt to warrant a follow-up survey.

KEED FOR THE STUDY
With the phenomenal spread of the guidance movement in pudblic educa—
tion, there has been a corresponding increase in the demand for profes—
sionally trained counselors which counpelor training inetitutions have
been uneble to meet. C(onsequently, counselors have been reeruited from

other gources. In publie schoole, for example, it is common practice to

Eﬁaporta from four counselor irainsrs and thres counselors were re-
celived too late t0 include in the study. Thase were compared with the
final tabuwlations and the results were found to be substantislly the same,
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stondardization of prectices zs to estallidsh 2 flexille bub beszic cove
of professional training regirements,

In & recent sorvey of counselor ireinirg institutions the investie
gator discovered slgnificant differences in supervised practice progrowms,
It wos found that wide varistions existed in the nature end scope of
supervised expariences, in administrative practices, and iu the facilie
ties utilized by wvarious institations for training the same types of
nounselors. This is not surprising in view of the fact that these pro-
grams are largely experimental and the counselor trainers are faced with
their own psouliar prodblema and needs. Besearchers need ¢ exmmine these
efforts to discoveor distincitive choraeteristics and common cores of agree-

mont and to enrich the diverse experiments.

2481IC ASSUIPTICNS

The gtudy evclved from soveral basie concepis. These aret

le A soherently-planned, adequately-administered program of pre-
service education ls & prersquisite to profeasional counseling,

Ze The realization of desirable oubtcomen of counsel or trsining 1is
dependent, in large messure, upon the acquisition and improvement of
counseling skills through the actual application of $echnicues snd pro-
cedures learnsd In the college classroom.

Ze Supervieed practice in counselor training provides for the
atudent an opportunity to gain valuable prsctical exerience undsr come
petent supervision and to assume responsibilities doth in dealing with
real problems of pupils and in thoso aspects of the schosol program in
which he will be expected to partisinzte as a pranilticner.

4, The walue of supervised practice in the pre-service education
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of coungelors is dependent, iu largs moasure, upon the nature and scops
¢ oZxperiencos.

e Hajur responelbility for tralping publiec schoe)l covnselors rosts
with those in charge of %ie tescher edusation progranm.

G. Gupervized counselling experisnce should take plsee larsely in
public schools and at levels at which the student counselor expectn ¢
WOr K.

7. fShe opiuicons of counselor Strainers actually engaged in sdminie~
tering programs of supervised practice and thosa of cownselors wiose pre-
service education inciuded a peried of actual ewperience are more Lighly
regarded than are those of persons hawing had no associatien with sach

DY OZram,

DEPIIITION OF TEDMS
In order 4o ingure common undersbanding, 1t is necsssary %o srree
en the use of terma. Tor the purposes of this study the following dofinge

tions obtain.

£0F txeining program is an organized group of coursss and
counseling oxpsriencos designod to prepare a stuldent for proefassional
astunael ing.

Supsrvised prasiice prosmran refers to that part of the comnszelor
trainlng program which onables the studeant to galn actual counseling oxe
parisnce unlsr compstent superviaion,

Student csunselor is a2 perscn enrolled in the supervisad practice
program.

r of Goupselor ZTrainins is 2 perscn charged with the adminis-

trativn of the counselor training program st the college or university.
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Director of Counselor Tralinines and Coungelor Trainer are ueed inter-
changeably.

ng gecondary gchool is used to indleate a publicly~supported
secondary school working in cooperation with the university to provide
supervised counseling experience for student counselors.

Laboratory school is similar to the cooperating eecondary schcol ex-
cept that 1% 1s established and maintained on the campus by the college
or valversity and is uwauslly a tultion school.

Pragtice school ie used interchangeabdly with laboratory school and
cooperating secondary schecol.

r is a person charged with the organization amd

administration of the guldance program in the practice school and under
vhose immedinte supervision the student counselor gains inltial counsel-
ing experience.

cop are activities in which the siundent counselor

may engage in the practice school under the immediate directiom of the

supervising counselor.



CEAPTZER IX
REVIEYW OF THE LITHRATURE

A search wae made of guidanse literature ia an effort to lccate
publications relzted tc the prodlem under investigatioa. Principal
sources used were Hoaders Guide 3o Periodicsl Literature (32), Aduga-
4iona) Index (12), Qcoupational Index (29), Cuidance Index (),
Esycholosioal Abstrachs (31), and Jutdance } ' Gualifioations
A Raview of the Literaturs (19). In addition to these, numerons educa-

tion journals, guidance periodiecals, and regional confeorence reports of

guidance directors vere examined for pertinent items,

The most valuable materisle found were articles and unpudbiished
pepers, slthough some research etudies pertaining to the broad area of
counsel or yroparation with implications for supervised practice programs
were located. This ochepier presents & roview of theory and rseearch ro-
lated to the preparation of counselors in laborstory situstions, HRee
search studies, articles, and unpublished documente have been treated
under separate headinge. Those data pertaining directly to the topie

under investigation have been included.

Research Studles
In #Graduate Training for Rducational Personnel Work® (26), Corinne

LaBarre reports on z sarvey conducied in 1948 of institutions offering
graduate training in persomnel woark. The major purpose of the study
was to locate training facilities for personnel workers in colleges and
universities throughout the United States.

Among the signifieant findings were:
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1. ©Ome hundred ten of ths 271 Institutiona responding to tie gues-~
tionnaire indicated that they offered an orgenized program of graduate
training for educational personnel workers.

2. In 56 inetitutione, training programs for eduncational personnel
workers accommodatad etudents preparing for work st tho elemsntary
level, 88 for seeondery echools, and BE for colleges and wniverzitics.
It shouid be pointed out that some of those inctitutions trained per-
sonnel worlare %o perform at &1l tirse lavele.

2. COraduate training was offsred for ecounselors and specialists dy

the various cocllezes and univeraities as followst

82 zeneral 3 marriage

81 wvoeational 18 religious

35 placemant 28 group work

21 residence hall 22 rehabilitation

4, Practice tralning was supervised and administered at 47 $nsti-
tutione in conjunction with faculty counseling programs; 49 supervized
thelr work through college clinies; while 42 of fered supervised practice
in neighboring pullie schools.

8. Frequencies were checked as follows on various types of practice
experiences: 85 offered experience in testing, 72 in interviewing, 70
in counseling, 51 in remedial work in reading, spsech, and hearinz, and
30 in group work. Of lesser importance was supervised experience in oc-
cupational information, scoring tests, psychotherspy, case work in pey-
chiatyy, case studies, Job evaluation, research, and the like,

This oft-¢uoted study pointed wp several significant facts. In the
firat place, 4% revealed the lack of echerently-planned programs of
supervised experience for training personnel workere. BSecondly, it dis-

closed offorts tc traizn pudblic school counselors at levels at which they
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expect tc work, An? thirdly, it showed laek of agreerment concerning
pasic training reguirements of persomnel vorksrs, Testing, interview-
ing, apd counseling received mejor emphasls while many of the suppor ting
activities wors virdtually ignorad.

Ty rovealing weslmesses in the counseloer traiping structurs this
study has had a profound influence upon bringing aboul 2 wore critisal
evaluation of supervised practice programs and training facilities. 1t
hee pointed up the need for additional experimentation sni reseanrch,

In & publisted doctoral Jdigmertation, entitled,

swork (9) Tachel Dunawsy Cox adds to the plethora of investigations deale
ing with counselor functions. The investigeticn sought answers to
several questione. Amorng those vere:

l. ¥uat functione are performed by & grour of selected counselors
in pecondary schoocls?

2. Yhat experiences lie back of the competency these counseiors
bring to ths performance of their functions?

3. What patterns of functions are revesled dy thia study of thase
counseloral

In this investigation the anthor used the gquestionnaire teechnique
in addition to the czse study approach in which she interviewed many of
the 100 counsmelors included in the investigation and observed their work
over a period of time.

0f the findings, tlree appear noteworthy.

1. The study revesled that counselors, by and large, were concerned
with the total devel opment of the pupil. A majority sought to provide
sducational, occupational, social, and emotional guidance through a thor-

ough study of eagh irndividual and by utilizing all available techniques



and resonrcss at their disposal. T.o szervices proviled assistance in
the nrans of personal counseling, group work {crisntation to schoul,
vocationsl information, socisl hygiene, and so forth), cooperative and
administrative relotlonships, wlaeenent, snd followup.

2. The moot imporitant experiences sgresd wpon Ly the counselors
were in the area of “umen relstlons. Opsclel gigniflosnce was aiituched
to ereriences with ofllesgnez in teacd:ing and coungeling aud wilh chile
dran they bad frucht and ccunseled, zmong osthore.

Ze FPanction patterns waried wilely,., BSome pounselurs were congerved
with relatively sirmls responaibilities 4n the area of placement and
ogcoupstionel information, while the performasnce of cthers showed highly
compley patterns invelwing svery zres of the enild's iife. While oaly
14 per cent of the comnael ora had had gupervised experience all feit the
need for mash training in thelr pre-service education.

e fact that functlons were measurad in terms of types o1 guidance
reveals a step in the trangition frou guldance concelved ay personal ade
vice to o coneent of speoeific functions., From this energed the "broadw
areas® spnrosch $0 ecounselor vreparstion in which tralning requirements
vere conceived in terme of areas of competency rather than course ful-
fillment. This concept 1s discussed more fully later on in the chapter.

Ferhaps the moet siznificant faet brought out in thils investization
is the wide wariaticn in functions performed dy secondary schocl counsele
org. This illustrates the diversity of viewpolnte concerning the purposes
of guidance. To some guldance apparently means dispensing cccupational
information while to others gnldance consietes of helping ths pupil with

prodlens in all areas of development.



Buch diverse opinicns indicate the diffieculty of esetablishing a
complete program of counselor preparation appropriate for all prospective
coangselors. They indicate further the deeirability of a flexibls but
basic core of training requirements predicated upon the functions per-
formed by most seccndary school counselorz. Huch z basic core would
gimplify training and at the same time would enable the counsel or to de-
velop supporting skills peculiar to his job as the need arises.

Parthermore, the faet that the most important experiences agreed
upon by counselors were in the area of human relations indieaites a need
for considering this ares in developing a program of supervised practice.
Especially is thie true if one concelves of the counselor as a colleague
of the teacher and school staff. The smount of emphasis, however, will
depend upon work experlence reguiremente in teaching and other occupa~

tions.

Articles
George A. Plerson, in "Utilizing Internships in Preparation of

Coungelors® (30), reports on the difficulties which confronted the staff
at the University of Utah in eatablishing & program of supervised practice.
The staff, according to lir. Plerson, began their program by asesuming
neively that stulents assigned to supervising counselors in Salt Lake
City high schoeels would receive profitable counsel ing experience. It was
soon disgovered, howevey, that trainees were being agked %¢ perform ac~
tivities often umrelated to counseling. For example, they wers asked %o
ctheck attendance, issus work permits, patrol halls, and supervise lunch
roons.

As 2 result of these srperiences a etmdy of the role of the counselor
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in the Sx:1t ILake Clty schools was undertaken. From this etudy, in vhich
principals, vice-principsle, counselors, and deans rarticipated, emerged
a plan for sstablishing internshipe in the public schools at the alemenw
tary, Junior, and senior high school leovels.

Yhe article concludes with a 11zt of generalizations pertalining to
the internship as & device for tralning prospective schonl asounsslors.
They are}

1. Counseling internships must be developed and they must be devel-
oped for a specific tralning purpone.

Ze Supervizing counselors must be adequately treined and gxperl-
enced, and they mmst be willing to accept the added responsibilities of
teaching the intern.

3. Supervising counselers should be operating within g welle
orgenized and effective guldance progran.

4. SBapervising counselors should pemmit their interns to sarry
real responeibility for their cases.

5. Supervising counselors shonld take the responsibility for making
the internehip an educational rather than just a work experience.

6. The intern should be assigned to his internship on the basis of
his partimlar needs and the unigue training opportunities provided by
& particular intership situation.

7. The intern should be thoroughly familiasr with couneeling and
testing techniques before he is assigned to his internship.

8, The intern should serve in the same intemship experience long
entugh $0 become competent in at least that situation.

9. (ounselor trainees should intern firet in a general counseling

pituation.



10. Counszeling and tesbing technlisues shonld be veed o aselect
studsnts for counseloer training,

1l. Yhe inwmedinte responsibility for supervising the intern shomld
rest with the superviging counselor,

12. Loeal schoel adnministrators aad cownselors ghould particinats
in the Jevel coment of adegquate interahlp siteations,

Thie is one of the most significant articles to date in that it is
the first attempt %o develop & framework for orgsanizing progvame of
supervissd practice in counselor training, The generalizstions smphaeize
the parpose of the internship, the role of the supervising counsselor and
intern, soelection and asesigmment of the intern, and ths need for uitilizing
all persons concernsd in planning the progrsm.

Although these goncralizetions zpply prinerily te ths organization
and adminlstration of the supervised practice program the implicetions
for the careful selection of content are spparent, One nmight conciude
from the article that the success of sopervised practice in counselor
preparation will be in direct proportion to the amount of time and care
ezercised in planning and administering the program,

In April 1548 the National Tocational fGuldance Assoclation lssued
a report on the standarde of counasslor traiming. In September of the
same yoar the Eighth NHational (onference of State Supervisors of Guidance
Services and Counselor Trainers adopted a similar report dealing with
trhe duties, standards, and gqualifications of counselore. 7The similarity
of the two reportes led to & Joint meeoting in 1945 of vepresentatives of
thess organizatlions along with thoss of other sgenciles who were invited.

Leonard Miller in "¥inimum Treining Standards for Oounselors® (27)



repcrts on the 19492 meeting of the Joint Committee on Couneelor Prepara-
ticn, The committee wme composed of representatives from each of several
professionsl groure and publis cgencier connarned with counseling snd
gnidance. The orgenizatione represented were: Aperican Psychological
Associstion, Office of Yéveation, State Supervisore of Gunidance Services
enc Cowneelor Trainirg, Velerenes! fAdministretion, United States Empl oye
mant Tarviee, American Gollege Perzonnel Aseceiation, and Hational Vocae
tionel Culdance Aseociation.

The yarpeese of the mesting wee 0 agres on the basic comtent of
edeguate profeenional training for acunselors, The eommittee agreesd on
seven "core” flalds of knowledee essentlinl in vrevering for professional
comyotence in sounseling and gnidanne work on the graduate level., In
April 19490 the Jjoint committes published 1ts findings in a booklet, en-
titled, Qounselor Preparystion (7).

The seven figlds recommended in this booklet along with the corres-

ponding areas recommended in Duties,

Lounselors are listed in varalle)l fashion belows

: mm and Cmalifie i

Frineinles Philesophy and Prineciples
Understonding the Individusl The Study of the Indiwidual
Growth and Tevelopment of the Ine
dividusl
¥duestional and Cccupational Collecting, Bvaluating, and Using
Informztion Occupati onal , “ducationsl,

and Related Information
The Counseling Process Teshniques Used in Counsel ing

Sapervised Experience in (ounsel-
ing
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""’g;§§ i@ﬁs Y R il 2 i) o
tions of Counselors
Adminietrative Relationshipe of Adminiestrative and Community Rew
the "uldance Progranm intionsuips

Taasarsh ond fralnstion Pro-
cedures for Counselore

These two publications are significant from at least two viswpointe.
Firat, both set forth recommendations in terms of brosd areas of knovledge
and experience rather than speeific courses to be taken. The bhroad-aroas
approach, as it is called, enasbles each institution to orgenize its cur-
riculum in terms of facilities available and needs of students. Sscond-
ly, agreement on the areas in vwhich training should be organized apvearse
noteworthy. The asimilarity of areas created considerable interest on the
part of other professional organizations in that areas of competencisa
in training were emphasized. As a remlt of these reports gounselor
trainers have begun to organize programs in terms of broad sreas rather
then cocurses.

At the June 1949 Conference of City School Superintendents, Frinei-
pals, Mrectors of fuidance, and Counsslors held in Pittsburg, Hansas,

Fe o ¥illlamocon discusged the tople "Supervised Txperiences in lounselor
Training Pregrams” (45}, In this report Mr. Yilliemeon strezse’ aix
aspects of desirable practical training. They are: interviewing chiilles,
cead reading, case conferences, supervised experiences, intermaliips, and
group therapy technigues. All of the aetivitiss were conceived of as the
noneel zegroom type.

The repord included the folloewing sugpestions:

l. A number of methods should be used to train counselors t0 in-

terview in a mapner which l¢ netural to their pergonalities and which



is adaptable to the individual differences represented in different
clients. The training should include at least one mctivily a week and
the training time should last over a periocd of $wo years.

2. The gradvate student shonld be aseigned the responsibility of
reading an extensive case once a week and of makirg snalywses in terms of
interpretation, dlegnosis, and treatment,

3. Counselors-in-training should discuss in conference a variety
of cases considering al ternative interpretations and possidble courses of
section in dealing with different types of counseling problems.

4. Supervised preparation should include some experience in an
institution for the feeble-minded, in an institution for emotionslly
disturbed patients, in 2 business perscnnel office, in an elexentary
school, in 2 high school, and in a college.

5. The internship should be integrated with the entire period of
preparation. This would consist of internship experience in modified
form from the first year of training through the last,

6. A part of the counselorts training should be spent in a com-
manity agency learning group therepy technigues and group processes,

In these suggeations four important faets or irplications stand out.
Firet, the student should receive supervised experience in areas directly
related o the counseling process. Secondly, the student sghould gain
wide experience in a variety of situations. Thirdly, the internship
should not be 2 concentrated period of training but should be extended
over the entire currieculum. And fourthly, counseling cannot take place
apart from the soclo-sconomic-psychological setiing of the client for

which the counsel or must dbe trained.
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The sreatest dlfference between thess recommendstions zmd thoze of
other guldance experts ie¢ in the scope of experiencess Instssd of preparw
ing the counselor for any one level the author muggests several types of
experience in & vasriety of situations requiring a longer periocd of pre-
parabtlion. This spproach iz bzsed on the premise that the counselor is
semething of a general practitioner and shonld be prepared to function

at any level, Thue an 0ld concept in a new sedting.

At the Little Birch Laboratory Conference held at Milrose, Hinnesotas,

Avgust 1948, the Committee on Supervised Practice issued the most com-
prehensive report to date on what ehonld constitute an adeguate program
of supervised experiences in counselor preparation. The committee con-
sisted of state directors of gunidance representing five mid-western states
and was co-chaired by Willie X. Dugan, University of Minnesota, and

Ray Pryan, Iowa State College. The report is entitled Superviged Prac-
tice in Guidange Services (41).

The conmittes considered four sspects of progrem devel orment. They

are: the role of supervised practice in guldance services, competencies
to be achieved through supervised practice in guidance services, sug~
gested methods and techniques for achieving these competencies, and
sugeested materials, bidliography, and other practical aids for developing
a prograwm of supervised practice.

The role of supervieed practice, as saggested by the committes, is
embodied in the following purposes:

1. Sapervised practice in guidance services should enable the

trainee to davelop & background of real experiencs.
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. FBupervised practise should hely the trainee zet an over:ll pice
turs of the relation of the guifance services o the many other 2rrvices
rerfermad by the scrool.

3s Dupervised practice shouwld bulld confidepce on the pard of the
trainee in working with pupils snd teachers.

4, The vapervized practice perisd provides opportunitise for evalus-
tion snd for additicpnal training.

These purpoges might well spply to any type of internship trainirng
at the pre~profesalonal lewel.

Perhape the most significant irplication at this point, however, is
that the supervised training periocd shonld be as resl as counseling 1t-
self and should gontaein all the elements thereof. According %c reports
few inatitutions, if any, have sttained this goal.

The committee listed 25 competencies im which the counselor in traine
ing &t the graduste level should be able to demonsirate proficlency in
addition to mastery of I7 competencies that have tc do with pupil adjuat
ment at the undergraduate level. The 25 competencles 2% the graduste
level are listed werbatinm from the report.

Ao Go@eteneies needed %0 work with pupils

1. The sbility to wake intensive case studies.

2. The abllity to help pupils resclve their conflicts.

3. The 2bility to orgenize and direct a systemstic testing
pProgran.

4, The 2bility to seleet or deviss forms for the eeconomicsl
gathering and resording of data.

Be The abllity to orgenize records and estadlish procedurss
for effective and economieal utilization,

6. The abllity to utilise school rescurces to provide adequate
remedial work.

7. The ability to match Job remirements with pupil abilities
in individual pupil placement activities.

g, The abillity 4o use group procedures for guldance purposes.

9. The a2bllity to organize and direct a systematic program of

evaluation of guidance services throagr the abllity to plan and develop
an effective pupil follow-up pragram,



1C0. The ability to prevent or reduce emotional upsets caused by
papil-teagher conflict.

B. dompetencies needed to work with staff members

11. The abilily to orgenize, initismte, or improve a guidance
Program.

13, The ability to give lesderahip in guidsmrwe commliitea work.

13. The ability %o gain the support of school personnel in the
improvement of guidance services.

14, The ability to condust tescher group conferences on problems
related to puidance services.

15. The abllity to organize and lead group and forum diecuasions
on pupil problens,

16. The ability to organize and carry out a program of in-
service training.

17, ‘'The ability to interpret and present effectively the resulte
of a follow-up program.

18, The ability to zssist individual teachers with specifie
pupil problems,

19. The ability to conduct research and evaluation studies on
all phases of the guidance program.

C. Compatencies need %0 work with parents
20. 'The ability $o organize and direct parent conferences.

D. Competencies needed to work with commnity
Zle The ability to develop effective relationshirs with employers
and other community groups.
22. The ability to plan and direct community cccupationsl sur-

Yeyta

238. The ability to explsain in an effective manner the schoolls
progran,

24. The ability %o galn support of the compunity for the guidance
program,

25. The ability to ldentify other guldance agencies in the cone
munity and $o develop 2 guidance program that utilized the awailable
services of themse agencies.

It can readily be seen that supervised practice at the graduate level
becones a period during which the trainee becomes skilled not only in the
use of tools and techniguas for working with pupils but aleo in the com-
petencies needed to work with school personnel, parents, and the compuni.

ty. Such a concopt visuaslizee the trainee sctually as a member of the

1W mugg dn Guldence Services (Report of the Little
Pirech laboratory Conference, Helrose, Minnesota, Auguat 6.8, 1948),
Phe 8.10,



school staff in which all the duties and responsibtilities of the school
coungelor are assumed.

The committee listed 22 mothods and techniquse for achieving these
competencies a2t the graduate level in addition to 10 others for ase at
the undergraduate level. The 22 methods for achieving competencies at
the graduste level aret

1. Experience in evaluating, comnseling, and guiding student planning
and regiestration procedures.

2. Practice in organizing, developing, and carrying through pupil
orientation procedures.

2. Practice in administering, scoring, anl interpreting group and
individusl tests such aa schelastic, reading, sptitude, special aptitude,
interest, and personal adjustment.

4, Practice in rescording appralsal data and other cumlative
record information.

5. Practice in working cooperatively with teachers in the use and
exchange of ganidance information about pupils.

6. Participation In a muxber of case study confersnces and respon-
sibility for conduoting a case confarence.

7. Practice in the solection, crganization and use of occupational,
educations]l, and personal information, including auvdio-vigual aida.

8. Practice in reviewing student appralsal information and making
preparation for a counseling interview.

9. Pragtice in counseling pupile on personal, soclal, and vooa-
tional problems.

10. Practice in writing case notes and interview summariss,

1l. Practice in folloew-up work with pupils, teachers, and parents.

12. Practice in group activities with guidance implications, such
as school elubs, social functiona, occupational courses or units, howe-
room programs, caresr days, community cooupational surveys, and other
group activities.

13. Practice in referring to training opportunities beyond high
schooi, sach as e¢olleges, business, technical and vecasional schools,
apprenticeship and other on-the~Job possibllities,

14, Practice in reviewing records of follow-up studies and surriculum
implications.

15. Practlice in job placement of students and somsuniiy contacts
with employers and placement agencies.

18. Opportunities for supervised work experience in industyy and
business during graduate training period when deficlent in this area of
preparation,

17. Partiecipation in the development of group meetings with class-
rocm teachers for in-service training purposes.

18. Psrticipation in the arganization and devel opment of gnidance
ETOgYRES

19. Participation in the ewvaluation of a guidance progranm.



20, Farticipation in researc: conceming guidance activities.

21. Interviews with teachers to ascertain the extent to which they
use guidance daba adout pupils.

23, Viaitaﬁi&n and survey of guldance practice and services in a
typleal achool,”

These methods antail making supervised practice a neriod »f real
exparience in which the traince aetually engages in all sotivities perti-
neat to tiw Jjob of the counselor. This idee, along with many of the
methodr and technigues used in the superviged practice program, hes been
borrowod from other fields, namely, teaching, medicine, and law. As
time goes on educators are likely %0 ses the accurmlation of a substantial

tody of guidanee theory supporitsd by facts resilting from practice and

sxperimentation.

This chapter has presonted a review of 2o numher of studies, articles,
and unpublisted meterials related %2 the topie under investigation. Some
of these publications emphasize the need for an organized program of
supervised practices in e¢cunselor preparationg others smggest guides for
effective organization and administration of such a program; still others
indicete the nature of the content of the vrogrzm. They 40 not diselose
what is cetually being done with respect to the orgsnization and content
of existing programs of superviesed preparation in ecounselor training.

Hor do they reveal the opinions of persons actually engaged in these pro-
grams as ¢ wvhat experiences they feel should be included. They do,
however, suggest the need for research in this direction, Together, there.

fore, they form a valuable 1f measger basis for the rcurrent investigation.

~

“Ibid., pp. 13-15.



OEATTE 1T
TAL PRERELIVINANY SUBVLY

A proliminary survey was nade of coungelor training fnstitullons
throughout the United States $o idontify those using laboratory and/or
gooperating secondary sonools ia the preparation of counselors and to
detornine tha scoue of sugsrvised ezperiences provided for siuvlent
sounselors in each of theése programs. The survey wae prinmerily for the

parpese of geleoting the betivr yrograns to inciwde in the study.

IDERTITTIING SUM

HAVISED PRACTICE PROCTAME

Since no adequate, up~to-date listing of institutione offering
supervised practice in counnselor training could be frund either io
guldance literature or in the Uffice of Fiucetion, it whs decided, first
of all, to contact State Directors of Guldanee. The 38 State Directors
were requezted by letter to supply the namee of inetitutions providing
guperviesd experisnce in laboratory and cooperating szecondary schools
and the oounselor trainers in charge of each. Froslich's Guidance
¥orkors' Preparation (19) and the Offiee of lducation files were cone
sultsad for the remaining ten states, namely, Alabama, Florids, Indiana,
Kentucky, Yeveds, Wew Mexice, Uklahoma, Fhode Islend, Tennessee, and
Toxas,.

These thrae sourcee yielded s total of 58 dnstitutions. The ineti-
tutions according to states are listed below. The entry, none, is used
to indlcate thoee states which were found tc have no such programs,

ALABAKA ¥ons

ARIZCHA Arizons State College
Univereity of Arizona



ARTANSAS Hone

CALIFOREIA Stanford University
Univeraity of California, Berkelsy
University of Galifornis, Loe Angeles
Univeraity of Southern California

DOLORADO University of Colorado
University of Denver

COWNTBCTICUT University of Connectiosut

DELAYARE Hone

FLORIDA Florida State University
University of Florids

GRORGIA University of Georgila

IDAHC Hone

ILLINOIS Bradley University
¥orthwestern University
Universitsy of Chicago
University of Illinois

IEDIARA Ball State Teachers College
Butler University
Indlana University
Pardue University

T0%A Iowa Btate College
State University of lowa

KARSAS Fansas State College
University of Kansas

KEHTUCKY tniversity of Xentucky

LOUISIANA Hone

MAINE University of Maine

HARYLAEDR Hone

VASSACHUSETTR Boston College
Beston University
Springfield College

MICHIGANW HMichigan State (Gollage

University of Hichigan
Wayne University



MINUESOTA
MISSIHSINE]Y

HISSOURY

MONTAKA

NEBEABEA
HEVADA

KW HAMPSHIRE
NBW JERSEY

WEW MEXIO00
HEW YORK

KORTH CARCLINA
HCORTHE DAKOTA
CHIO

OXLARCHA
CREGCH

PENESYLVANIA

RHCDE ISLAND
SOUTH CARCLIEA
SCUTH DAXOTA
TEHRRESSER
TEXAS

UTAH

University of Minnesota
Univereity of Mieelissippi

Cantrel Missouri State College
Tniversity of Migsouri

Montena State College
HMontane State University

Kone
Hone
Hone

Rutgzers University
Seton Hall University

Hone

Columbls University
Hew York University

Xone

Hono

Kent State University

Chio State University
Ohio University

Hone

Cregon State College
Fenngylvania State College
Univeraity of Pemnsylvania
University of Pittsburgh
Eons

¥one

Eone

¥onn

University of Texas

Brigham Young University
University of Yish

Utah State Agrieultural College
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TROET Tions

VASIIOATER Jtals Coliege of Lashington
valversity of Vaghington

WEST VIRGIRIA Tone

WISOYISIN ifiarguette Univeralily

Univeralty of Wlscauain

TR Universilyy of dyoming

DETERMINING THE SCOPE OF SUPFERVISED RXPERIBNCES
A guestioanaire containing thires liems wae developed for use in
the preiiminary survey. The questionnsgire had a threefold purpose:
(1) $c¢ verify the names of instiiutions using ladoratory and cooperating
secondery schools as reported Uy Sitate Lirecicrs of Guidance, (2) to
determine the spcope of gupervised experiences provided in the various
prozrams, and (3) to locate in publications any articles describing
thege programs., As was pointed cut previcusly the slx areas in Item 1
were adapted from a list of guidance services in common usage. These
areas were considered appropriate for detemining the scope of experiences
in mpervised practice programs. The guestionnsire also contained a seow
tion for ctunselor trainers to inlicate 1f they would, or would not,
assist in the study. The three principal itesis ia the questionnsire are
reproduced bhelowt
1. Fublished reports from a number of institutions suggest several

areass in vhich couneelor trainers are seseking to develop compe-

tensies in thelr student counselors on the masterts level

through supervised practice or some form of practical tralning,

These are listed below. Flease indicate which of these, if any,

apply to your program, Add others in your program of which

these are not adegnately desariptive.

a. Competencies in interviswing.

————————
R

Y. Competencien in testing and test lnterpretation



2. (ompetencies in working with pupils

1. Oompetencles in worting it tho schiocol stalf
e. Uompadtoncies in working wiih arents —
f. Competoneiesn in working with the commanity .

2. Do you use campus laboratory schools and/or cooperating second-
ary schools to develop competencies in these areas?

Yee Yo

A ————

3. If a report descridbing your program has been published, please
vive date and title of yubliecation.

The checklist together with a letter explaining the nature of the
investigation and requesting their cooperation was mailed to counselor
trainers at 55 of the above institutions. In consulting with persons
closely affiliated with the programs at Lew York University, Columbia
University, snd the Unlversity of Chicago, 1t was learned that emphasis
at these inatitutions wes upon clinical training in peycholegy clinice
rather than supervised experlence in cooparating secondary schoole.

These institutions vere omitted, therafore, from the prelimimary survey.

Raplies were received from 51 of the B5 institubtions contacted. Of
these, 47 returned the checklist and 4 {udicated by letter that theiy
programs, while planned, had not yet begun %¢ functien. These include
the University of (aliformia, Los Angeles, the University of Southern
Califomia, the University of Ceorgia, and the University of Florida.
Iowa State University, the University of Wieconsin, Indisna University,
and the Unlvarsity of Texas failed to respond.

Responmes to the checklist ars presented in Table 1. Oolumm 2 shows
that 44 of the 47 inatitutions used laboratory and/or cooperating second-
ary schools in their programs of supervised practice, the exceptions being

Kansas State Colleze, Montana State Unlversity, and Arizona State College.



27

Golumn 3 revesls the scone of sunervised experiences provided =zt cach
institution according to the criteris used. The slx areas correspond to
the criteria in Item 1 of the questionnaire, Sinee most programs pro-
vided experiences in 211 six arozs the tadble gshows only those areas in
which supervised practice was not provided.

It car be seon that nine of the institutions provided supervised
experience in only three of the elx areas, These zre Stanford University,
Fansas State College, the University of Yalne, the University of Mimnnesota,
Kent State University, Brizham Young University, Marquette Univeresity,
the University of Wyoming, and Montana State Tniversity. Utah Stzte
Agrieultursl College provided experisnce in four arcas. The remaining
Z5 institutions provided opportunity for supervised experience in all
six areas, although the program at MNontana State Cellege was avallable
to undergraduastes only.

Only one institution, Brigham Young University, reported s published
desaription of itz program.

It was decided %o include in the etudy only those inastitutions which
provided eupervised practice in laboratory and coopsrating secondary
sohotls on the masterts level an? those whose programs enabled etudent
counselors to gain experience in all six sreas. The latter stipulation
wae made because it was felt that opinions of counselor trainers with
experience in developing limited programs were less valid for the pur-
poseg of the study than those of counselor trainers with experience im
developing and administering very extensive programs. Thirty-five in-

gtitutions were sclected, therefore, to partifipate in the study., These
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TABLE 1. RESPONSES OF COUNSHLOR TRAINERS TO ITHMS 1
AXD 2 OF TEE CHECKLIST

Kame
of

Ingtitution

b R— 3

Ingtitutions

Using Areas of

Laboratory
and [or Supervised
Cooperating
Secondary Fxperiences
Schools

Yea

¥o 1 2 3 4 85 &

Arizons State College
University of Arizona
Stanford University
University of California,
Berkeley
Univereity of Colerado
niversity of Denver
University of Comnecticut
Florida State University
Bradliey University
Horthwestern University
University of Illinois
Ball State Teachers (ollege
Butler University
Pardue University
Iowa State College
Kansas State College
University of Xansas
University of Xentucky
University of Maine
Boston (ollege
Boston University
Springfield College
Michigzan State College
University of Michigan
Wayne Univeraity
University of Minnesota
University of HMississippi
Central Missocuri State Col.
Univeraity of Missouri
Hontana State College
Montana State Univerelty
Fotgers University
Seton Hall University
Fent State Universliy

R
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TABLY 1. RHSPONSES OF COUNSELOR TRAINERS TO ITEMS 1
AXD 2 OF THE CHECKLIST

L 2 3
Institutions
Hame Using Areas of
Laboratory
of andfor Supervised
Cooperating
Inetitution Secondary EFxperiences
Schools
Yos Yo 1 2 3 4 5 6
Ohio State Univereity X
hie Univerelity x
Cregson State (ollege x
FPennaylvania State Jollege x
University of Penneylvania x
University of Piltteburgh x
Brichen Toung University x x ® X
Tniversity of Uteh x
Utah State Agricultarsl Col. x X =X
Stete College of ¥amshington x
University of Washington x
¥arquette University x T X %
x X X =

Tniversity of YWyoming

are listed bel ow.

University of Arizons
University of Californis,
Berkelesy
University of Colorado
niversity of Denver
Bell State Teachers COollage
Batler Tniversity
Purdue Univerelty
Iowa State College
University of Konsas
Dniversity of Kentucky
EBoston Gallege
Posten University
foringfield College
Michizan State College
Tniversity of Michigan
Wayne University
University of Hississippi

Universlity of Connecticut
Floride State University
¥eorthwestern University
Bradley University
University of Illinois
Central Missourl Siate College
University of Miasocuri
Rutgers University

Seton Hall University

Chio State University

Chi¢ University

Cregon State (ollege
Pennsylvania State College
University of Pennsylvania
University of Pittaburgh
University of Utah

State College of Washington
University of Washington



The preliminavy survey used in 1dentifying mapervised practice proe
grams to ineluwde in the investigation has been deseribed in this chapter.

The manner in which 35 programs ware selected for the study has been

discussed in detall. Becsuse of late responses and feilurss to respond

in the final survey, this number wans later reduced to 24. Thoase 24 ine-
stitutions are listed in the shapter which follows.



CHAVTER IV

HURVEY OF CQURRENT FPRACTICES ARD CPINIQHS

fhis chapter troats the murvoy ¢of exlsting and proposed praciices
in the organizatlion and operation of supervised practice programg for
the preparation of counsal ors. Hespounses of gounseleor trainers o the
qusstions in Part I of the checklist and thoge of counselor trainers
and counselors to the items in Part I1 will Pe amalyzed in relation to

the purpoges of the ianvestigstion.

THE SURVEY INSTRUMENT

he checklist used in the siudy was depigned $9 secure dsta in two
main areas, FPart I conasisted of nine guestions dealing with the orgeoni-
zation and adninistration of supervised practics programs--quesiions
which have becn asksd repeatedly by counselor tralners in reglonzl cone
ferences throughoud tho United States. FPart II contained 109 conerets
training experiences calculated to develop skills and competencies in
seven guldance service areas. These experionces were identified throush
a study of guliance literature.

Instructions accompenylinz Fart I of the chackllal requested counselor
trainsre 0 check the adminlatrative practices which applied to tneir
programs. Instructions $o Part Il requaested the subjects, bth counselor
trainers and counsslora, to checglt the experiences performed in their
respeotive programs of supervised practies and to inddicate the degree of
importance they atiachsd %o sach, regardless of wnether the experience
wag performad in theilr program or not. The thrae items for measuring the

degreo of importance are desaribvad below.
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VFEORSSARY - This oxperience is epsentisl. It ie not provided

sdeqm tely in crurse work and should definitely be obtained

vefore the counselor begins professional practice.

DESIRABLE -~ This experience is worthwhile. It iz not provided

adegquately in course work and would be valuable in preparing

prospective counselors for professional practice.

HOT ERCBSSARY - Thie experience is unnecessary. It is pro-

vided adeguately in course work or else may be obiained later

in professional practice.

Because of the varied interpretations of counseler Tunctions and
training requirements, 1t wee considered virtually Smpoesidle to formme
late an all-inclusive list of tralning experiences, Space, therefore,
was provided in each of the guldsnce servics areas for counselor trainers
to add and evaluate experiences provided in their programs which were
not included in the original 1ist. Moreover, counselor tralners were
asked to indicate any additional guldance service areas in their programs
not adequately covered in Part II. The chacklist together with instruce~

tions for its completion is reproduced in Appendix D,

SECURINC THE DATA

Coples of the checkilst wers distributed to each of the 36 inatitu-
tions selected to participate in the study. At the same time each
couneel or trainer was askad to supply the rames end addresscs of several
persons currently counseling in secondary schools who previcusly com-
pleted the practionm course as a part of their pre-service preparation.

Twenty-five instltutions reeponded. However, the checklist returned
by Horthwestern University was rather perfunctorily completed and had %o
be discarded. Three inetitutions.-the University of California, Los
Angelea, the University of Hichigan, and the Univerelty of Missisasippie

indicated that thelr programe were in the formative stages and had not



Yot begun to function. Seven falled to respond. These include the
University of Arizona, Ball State Teachers College, Butler Universilty,
Purdue University, Seton Hall University, Ohio State Universiiy, and

the University of Washington., Fioal representation was limited to the

24 institutions listed Delow. According to the criteria used in selecw
tion thess institutions, it was believed, constituted an adequate sampling
of the outstanding supervised practice programs in the United States.

Boston College

Boston University
Iniversity of Colorado
University of Tenver
University of Connecticut
Florida Stete University
Fradley Unilversity
University of Illinois
Iowa State Collegze
Univerasity of Kansas
University of Kentucky
Mishigan 3tate College
Wayne University

Central Missouri State College
University of Missouri
Chio University

Oregon State College
Pennsylvania State College
University of Pennsylvania
Univeraity of FPittsdburgh
Rutgers University
Springfield College
University of Utah

State College of Washington

In reeponse to the request for the names and addresses of personas
currently counseling in seaondary schoole who completed the practicum
courss 1n their pre-zervice preparation, ecounselor trainers at the fore-
godng inetitutions submitted a list of 66 counselors. Of these, 9 re-
ported by Florids Stete University were discarded as a result of the
following comment by Dr. i, ¥, Cottinghars, Counselor Trainer at that

institution: ‘f®Hone of ocur people have located in secondary schools,
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vractice be offoraed as a sanarate course? Mot eamount of credit should
be allwead for supervised practice? At what polnt in the training
szquenae shonld swparvlisel nractics ccaurt Part I of thse ochecilist
sought to destsmine current nractices with respect %o thess and othory
wvital guestions ralating to ths organization aud sdministration of supere

vined prascticn programa.

Administrative Responsibility for Superyised Fractice Frograms
Tadle 2 shows the colleges, or departments, primaryily responsible
within counselor training institutions for supervised practice progranms
in laboratory and cooperating secondery schools.
TATLE 2. Oolleree and Dapartsents Primarily Responsibls

for the Administration of Supervised
Praatics Procrame in Pracstice Schools

collcge'ar Department o Fumber of

Hegponsible Inatitutions
Elaecation 18
Psychology 4
Cther 2

Eighteen of the 24 counselor training institutione reported superw
vised practice programs for tralining counselors in practice schosls to
be a responsibility of the college or department of education. (ne of
the 18, miohigan State College, reported that although the practicum
course is offered through the ¢ollege of education, it is actualiy taught
in the lastituts of Counseling, Testing, ani Guidance. Ireasumably the
institute is organigationally a part of the college of education.

o ifsatitutions whilen sepihssized ¢ o8 olinical aspects of counseling,

















































































































































































































































































































































































































































































































































































































































































































































































