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CHAPTER I

A NEW PROGRAK OF TEACHER EDUCATION AT ADELPHI COLLEGE

Adelphi College in Garden City, New York is a priwvate liberal arts
college with an enrolliment of approximately 2100 students, Traditionally
its emphasgis has been upon the pereral esduoation of young men and women
through the arte, the physical and natural sciences, the sceial soiences,
and philesophy and religion. In the past, its only concern with the
education of teachers on the undergraduate level was expreesed throusch
provision for four basic education courses and one semester of student
teaching for those students who wished to teach in their major fields
in the secondary schools, The four basic courses, Introduction to
Edusation, Fduoational Psychology, Philosophy of Eduoation, and
Secondary ¥ethods, together with a semester of student teaching, made
it possible for Adelphl graduates to enter graduate schools of education
for the purpose of acquiring the 80 graduate credits required by New
York State law for teaching certificetion on the secondary level,

In 1947 Adelphl inaugurated a graduate program in education, For
the first time early childhood and elementary education majors were
accepted, The Mew York State Depariment of Education, which rules on
the eligibility eof educational institutione within the state to offer
programs leading to degrees in teacher education, sanctioned & progranm
of education for elemeniery teachers on the graduate level whereas ite
policy regarding the education of teachers on the undergraduate level

continued to prohibit such offeringe in any but teachers colleges,



For the last five years Adelphi Collegs has had assooiated with it
two small teacher education institutions in Bew York City, Ann Heno
Institute and Child Edueation Foundation specialize in the eduecation of
teachers for early childhood including nursery, kinderpgarton, and primary
grades, YWhen New York State raised ite requirements for certification
for teaching in the early childhood level, many small institutions oould
not meet the requirements for acquliring & degree-~granting status, They,
therefore, became affiliates of larger colleges and universities in the
sred, Thus Ann KReno Institute and Child Education Foundation became
Adelphi's Affiliated Schools, OGraduates of the Affiliated Schools re=~
oeive through their schools s teaching sertificate isszued by the New
Yory State Department of Education and s Bachelor of Science Degree
from Adelphl College.

Thus, by 1949 Adelphi College's status as an institution providing
for the education of teachers was established through several programs:
1, On the undergraduate level it provided the foundation of basic educa=

tion courses and student teaching on the secondary level which would
enable its students to enter graduste schools of sducation,

2, Through its affiliation with Ann Reno Institute and Child Rducation
Foundation 1t conferred degrees upon students certified for teaching
in nursery, kindergarten, and primary levels,

3« By its establishment of a Graduate Program in Edusation leading to
the M, 4, degree 1%t provided for the education of teachers in early
childhood, elementary, and secondary levels,

By 1948, s plan had evolved whereby Adelphi College would seek
permigsion to establish a five year program of teacher education for

prospective teachers of nursery through secondary levels, For some



years the President of Adelphl had envisioned the establishment of a
program of education based upon the New College Program of Uolumbia
University, It will be recalled that in the depression yeare of the
1930%'s Columbis University had sponsored the establishment of Hew
College under the direotion of Dr, Thomas Alexander and a staff inelud~
ing Dr. Agnes Snyder, 7The New College Experiment in Teacher Education
was terminated after e seven year period, The President of Adelphi,
after painstaking and ecareful study and consultation with leading educe=
tors at Columbia and elsewhere, was unable to find in the program itself
eny reasons for fallurej rather the conditions of the 1930's contributed
undoubtedly to Columbia's decision to terminate the New College Program,

At any rate, a re-examinetion of the major features of the FNew College

Program, which are presented in new gontext in & Challenge to Teacher
Edueatian} and an opportunity to secure the services of Dr, Agnes Snyder
as director of the new progream and Dr, Thomes Alexander es sonsultant,
gave impetus to the President's plan to establish at Adelphi College a
Hew Program of Teacher Education,

Accordingly, during the school yeer 1549-50 a New Frogram of Teacher
Eduoation at Adelphi College was submitted by the Chairman of the Educaw
tion Division and accepted by the a&miniztratisn and faculty of the
coliege, In addition, full approval of and support for the program was
secured from the Few York State Department of Education, Staff members
holding key positions in the development of the program were appointed

so that a working team could be obtained prior to the inmuguration of

1
Appendix , A Challenge %o Teacher Edusation. ppe 111-155




the program in the summer of 1950,

The writer was appointed to the staff of the Education Division of
hAdelphi College in the fall of 1948, Her specific responsibility in the
Few Program was the development of a tentative plan for the professional

education of students majoring in early childhood and elementary education,

THE PROBLEM

The establishment and development of a New Program of Teacher Fducaw
tion at Adelphi College constitute the challenge for cooperative planning
and participation by the faculty and sdministretion of the college and
the framswork within whieh the problem t© be explored derives its
direction and focus. This problem is concerned with one part of the
total program, namely, the development of a tentative plan for the pro-
fessional education of students in the third, fourth, and fifth years
of the New Program who intend to become teachers of children in nursery,
kindergarten, primary, and intermedlate levels,

The tentative plan will bs used by the Education Committee ns a
puide in setting up the Education Seminar, in establishing the framework
of core or broad fields courses in the spescialigzed professional levels,
and in selecting laboratory experiences students should have with
ohildren and adults. In other words, the Education Committee will be
corcerned with those special aspects of the New Program which correspond
to the ususl professional preparation of teachers found in other prograns,
A major feature of the tentative plan will be an identification of probe
lems in teacher education which the Education Committee should consider

in its deliberations,



PROCEDURES

In receiving an appointment to the staff of the Education Division
in 1949, the writer was assigned to the Affiliated Schools for the
school year 1949=-50, With the exceptlion of a responsibility for teache
ing curriculum courses in early childhood and elementary levels in the
Craduwate Program, she worked exclusively with the Affiliated Schools for
one yeer, This experience provided opportunity to analyze those parts
of the programs of the Affiliated Schools with which the writer was to
be identified, namely, the nursery, kindergarten, and primary curriculum
coursea, student tesching, and professional seminars, Wiéhin the frame-
work of prevailing curricule opporitunities were to be provided for
experimentation involving procedures end content.

An analysis of the writer's one year experience in the Affilisted
Schools provides a partial basis for proposals to be incorporated in
the tentative plan for the professional education of early childhood
and elementary education majors in the New Frogram,

A tentative plan for the professional education of majors in early
childhood and elementary edusation, based upon 1) an analysis of a one
year experience in the Affiliated Schools and 2) the writer's long
experience in the fields of childhood education and teacher eduoation,
consistent with the general framework of goals and procedures sugpested

in the New Progrem of Teaocher Education, will be presented in this report,

THE ORGANIZATION OF THE STUDY

To be fully understood, & tentative plan for teacher education on
the professional level of the third through fifth years must be seen

in reletionship to the total propgram. It is proposed, therefore, that
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CHAPTER IX
A CHALLENGE TO TEACHER EDUCATION

An awarensss of the oruelal position of education as & sccial foree
and of the significance of the bteacher and the role she plays in the
development of individuals end oultures is fundamental in the challenge
recogniged by many teacher education institutions today., Those institu=
tions which are participating in & widespread effort to effect construce
tive change in the kind of edusation provided young people preparing to
enter ths temching profession accept the challenge and the responsibility
entailed, Acceptance involves recognition of the seriousness of the
problem, a deep conviotion regarding the responsibility of teacher educas
tion institutions, insight and skill in seeing and ueing ways and means
to achieve objectives, and enthusiasm for and faith in the capselity to

funetion in & role of lesdership, Adelphi College has amocepted this
challenge to temoher education,

For more than a eentury Americens have besn studying the
many problems relating to the education of teachers, Throughw
out these many years one experiment has followed another 4n
efforts to prepare teachers to assume more intelligently their
tremendous responsibllities, As a result, the essential quali-
fications of a tescher are gquits well known and generally
accepted:s physiocal, emotional, mental, and spiritual healthj
gound personal charascter) sensitivity to human needs; feeling
of civio responsibility; highly developed soholarship and
professional abllities and skillsy Definite progress, too,
has boen made beth in recognising and developing these gqualie
ties, DBut, in spite of all the study of the problems of
teacher education, we are still, even in the best eclleges,
content to operate on standards far below what ig possidle
of attaimment, We apparently de not oare to pay the prioe
for educating teachers as well as we know how to do e,
Moreover, we shall continue to fail to make use of even our
present knowledge of the needs of developing euperior teachers
until we wholeheartedly:
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THE ADELPHI PATIERN OF TEACUER EDUCATION
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the following summary of current trends, innovations, and planned changes

sufficisntly well establizhed to merit deseription, MNany of those

characterieticz of nedern teschsr edusation are consgistent with those

of the New College Program, a pioneer of the 1930's,

1. Rapid Growth of E

2,

Se

orimental Teacher Education Frograms,

During the past year, numerous lnstitutions have set
in motion or have seit up machinery to plan truly experie
mental programs in preservice training of teachers. From
such varieties of experimental attack, we can expeat to
find many of the answers to our problem of determining
what types of competencsies are developed by eertain ex~
perionces or training, It appears evident, at the moment,
that over a hundred such experimental programs will be
underwsy by m&u&aawnu. s 1948,

The ,H_ﬁo»sbuu, .?am_n ?’nn Five Year Preservioce
Prograns of Te: nAnge

The spade work has been completed in many colleges
and in several states to shift to & five year aminlioum pro=
service training perioed, We are bezinning to admit more
freely that en adequate and professional Jeb of trainming
teachers cannot be accomplished in less than five academio
yoars, We have been stymied in progress tomard such a goal
by the unnatural teacher shortage and by agoncies and
institutions stressing preparation in shorter periods of
time, but these handicaps will not continue to serve as
cbstacles very much longer, Important matienal groups
have gone on record as favoring & minimum of five years
of preservioe training for teachers,

E&a mau.wgﬁ wﬂa moan%nwﬁbﬁ anug&mﬁ&g«a
@w%ﬁ ?ﬁdgi

The trend has been well established to provide a long
chain of corrsilated and integreted functional courees in
education throughout tertiary educational experiences,
Overlapping and umeaningful materials are being deleted
to an extent that many of the education courses bearing
the sanme titles of a deoade age are hardly recognigable
as compared with content at that former time, In many
cases this recorganisation has carried with 1t new names
for courses, Names of courses are of little importance
a8 long as ths oontent is arranged in a systematiec and
well chosen sequence of pracstical information adeguately
balanced between theory and prectice, We have realized
that the same old courses just relabeled, but essentially
unchanged, will not dos In order to meet the neoeds for
adequate training, new and different courses espeoially
fitted for sdjustment to the somplex world are conming
into being.
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4, & New Understanding and FPhilosophy for Student Teaching.

We are coming to a bellef that there should be ample
participatory exporiences with youth long before actual
student teaching is taken as a course, These activities
may incelude extensive participation with out-of-school
youth groups, a little preliminary teaching practice in
demonstration classes as & part ¢f all reguler education
sourses or preferably both, In addition, increased obe
servation in demonstration and regular pudlic sshool
classes assists in preparation for more effective student
teaching, Such experiences pave the way for much movre
realistic preparation for the work of student teaching
which provides a fitting climax to a long chain of
training experiences, The astual student teaching is
rapidly beeoming an "off campus” sway from home engage~
ment where the trainese spends & minimum of gix weeks in
full time teaching and participation in school and
community sotivities by living in and becoming a part
of the area where the carefully seleoted school is
located,

Be 4 Better Understanding of the Nature and Importance of
Tethods Courses

Cone are the days when the acedenicisn can defend hias
promige that it matters not by what method you teash some=
thing as long as you really Imow youwr subjest-matter, Alse
in the trash hsap is the consept that msthods are all
important to the exclusion of subject matter, We no longer
believe that a teacher should have an inclusive bag of
tricks designed to supply the proper %technique or pattern
of mction for cach step of the way in a school programs
The latter haz resulted in a stultifyling stersotyped
approach which inevitably holds ingenulty and resoureeful-
ness to & minimum, Soms rathsr funiamental changzes have
happened in the thinking of those who really undersiand
methods as follows:

8, HNethods, as & theory of development, are
practically fruitless unless ascompanied by
and intizetely related to experiences with
ehildren where ths mothods can be tried as
they are etudied, ) ‘

be ChildAren probably learn guite similarly 4in
terma of methods of presentation in varieties
of eoursss, thus inoreasing the esphasis for
general methods and diminishing the seope of
gpecial nethods,

cy Coneral methods emphasis does met preclude
the utlilisation of enrichment spwree courses
within a field, Valusble helps for tesching
are & natural componsnt of a speoial =methods
approach,



6.

8.

1l

d., GSpecial methods which tend to preserve the
so-called saered entity of subject matter
courses as opposed to the importeanse of
other oourses are disappearing, ZXather,
we are now turning to an era of common
learnings wherein each sudject can ccopera-
tively make some contribution to a blend of
necessary skills and informations,

Getting at the Faots in Education,

For ycars we have accepted many assumptions and
postulates, educationally speaking, without really
getting down ¢to the business of ascertaining fests
shout education, Only recently have systematio
research projects, coordinated in some cases with
several joint operations involved, been energized
or activated on a large seale basis, These attempts
to get at basic faots should develop mew solutions
to many of our dilemmes and serve as & point of deparw
ture for new innovations in preservice training of
teachars,

Better and More Ceneral Eduecatlion Cocurses in College,

: It is quite genmerally accepted that teachers must

be educated as well as treined, Thie basio education
must of necessity be grounded on the common learnings
requisite for all who would live the beat possible life
in adjusting to & world filled with obstacles for socletal
survival, Just as common learnings must be expedited in
our secondary schools, the teschers in our schoole must
have had funotiomal training in common learnings materiale,
Buch & treatment does not delimit adequate professional
training, nor 1s it to be construed as a substitute for
professional courses, Froper provision can be made for

& balance betwesen ereative activities, professional
eduoation and general educetion in our programs without
an undue saerifice of other existing requirements,

Co-ordination and Integration of our Services to Students

in One large Department of Temoher hduoation.

There is an inereasing tendenoy toward integration
and cowordination of our services to students so that
all aspects will be in resonance with the over-all obe
Jeotives of the treining program, These services include
sueh areas as supplying information about the profession
to students, resruitment plans, selection practices,
retention techniques, required prefessional course
structures, placement, follewwup, post supervision,
ineservice training assigtance, and research in existe
ing patterns and planning, At firet this seens to be



too allwinclusive for effestive organization but closer
examination reveals the plausability of inter-relating
these servioces and structuring them through a closely
knit organiszation or department of teacher education,

9 Zmphmsis on Quality of Instruction and ¥o% Solely on
agsarch nr urit .

Perhaps 1t ie a serious indictment that teschers
teach larzely as they have been taught, JSericus ace-
cusations of low calibre of instruction on the tertiary
level have been lovelled, especially during the past
two decades, These two assumptions add up to a slear
implication thet the ocurrent shift on emphasis to ocon-
giter quality of teaching on & more nearly equal plene
with ressarch and writing has not come any Gtoo early,
it is high time that our trainees experience only the
vory highest ealibre of instruetioen which an adequately
trained stafs can offer,

10. pu- Understanding of the Social Implieations of
tion-

Perhaps the greatest gain, educationally, of the
twentieth century is the new foous on sooial implica-
tions of educetion, Ve are fase to face with aceepting
the promise that we can live in peace only through
undorstanding and appreciation of all peoples for each
other, Education is faced with the task of widening
the social horigzon through interparticipation with
peoples through the world and conewrrently defending
end assisting the survival of the family as a key
institution of civilisation, The social awareness
of problems, conflicts, dangers and opportunities of
our sulture in ths world of social realities offers a
constant challsnge for hat%gi interpretation of social
implications for education,

The Hew Progrem of Teacher Edueation of Adelphi College is thus
not only an expression of a pioneer effort in experimentation to raise
the quality of teacher edwation, improved, it is hoped, and refined
as & result of experience, but representative of genoral and widespread
efforts, based upon research, study, and experience, to develop more

effective programs of teacher sducationm,

11
MeGrath, G, D, "Harbingers of Improvemsnt in Teacher Education,”
'i'ho Edmatiomi Forum, Vel, XIV, No, 2, January, 1950, Kappe Delta Pi,
Bhio: pps 157-165
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A POINT OF VIEW

The New Teacher Lducatlon Program of Adelphi College provides the
reneral framework within which the problem to be developed, A Tentative
Plan for the Professional Fducation of MHajors in Early Childhood and
Elementary Education, must take its direction, Within this framework
the writer has been delegated to develop a plan based upon her ynrofese
sional knowledge, umderstanding, and convictions, It oan he assured
that her point of view is harmonious with that expressed in the New
Program, DBecause of the mecessarily subjective quality of an aralysis
of her one year experience in the Affiliated Schools, however, it is
essential at this point to state those gualities and characteristics
of sound teacher education which In the Judgment of the writer seem
significantes In an important sense these qualities and characteristios

become criberia by whioch the tentative pian must be measured,

QUALITILS AND CHARACTERISTICS ESSENTIAL IN THE
GENERAL EVUCATION OF TEACUERS
It is posited that:

1) One of the measures of an effective teacher education program is the
guality of general education provided, General education, that proe
cess whereby an individual develops himeelf through the arts, the
patural and physical sciences, the social sciences and philosophy and
religion, has & distinet contribution to make to the development of
the prospective teacler,

2) In addition to the contributions of generel education to the develope

ment of the individual, there are distinct advantages in providing



s)

4)
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for the general education of prospective teachers as an integral
part of a teacher educetion program rather than by & separation
of gensral education and professional education which often
prevaeils in professional schools, The gzencral educstion of the
first two years of college should have a purpose over and beyond
its primary goal of broadeunlng and enriching the student as an
individual, Important as this primary purpose is, the student
whe bar onrelled in a teacher education program has &lready ine
diocated an interest in a professional goal, The gencral education
period should enable the student to become more closely identified
with her rosl and oriented to entering the professionmal lovel in

the Junior year, In the opinion of the writer identifieation with

‘and orientation to the profession of temching oonstitute important

elements in "readiness,”

Readiness for entering the professional educatlion level of a

teacher sducation progrem should be developed during the first

two years of the program, Orientation to teaching through observae
tion of children and participation with children and adults in the
freshman and sophomore veers ie one of the ways in which the program
of genersl education in the tescher education program mey function
over arnd heyond typlocal general educeation programs in the liberal
arts colleges and ie part of the Justificetion for a freshmen and
sophomore experience in a teacher educatlon progran,

The climate for learning is an important facter in the education of
teoochers, It is a commonly acoepbted principle that children grow
and develop well only in a democratic enviromment, Teacher education

procrams are commlitted to the obligation of educating students te



5)

1)

teach children in weys which will facilitate desirable development,
Thie implies & meed for students to be taught in ways comsistent with
the philosophy of democracys. A denceratic environment is created by
administration, faculty, and students acting togethsr within the
fremework of commonly held beliefs, OSuch an environment recogniges
and supports certain fundamentals: that behavior is causedj that
the causes are nultiples that each individual is different; and,
that therefore we must know each individuel., Tnless administration
fosters the creation of a democratic environment, unless teachers

in both the general and professional education areas of the total
program dewmonstrate through their teaching the real nmeaning of
democracy, the New Teacher Education Program of Adelphi College will
be rno more effective in educating teachers than are other vrograms,
While reneral education will receive its major emphasis in the first
two years of the teacher education nrogram, it should be continued
throughout the entire program as & meansg of providing for the gone
tinuous development of the student as an individual and as a means

of implementing professional education,

QUALITIES AND CHARACTERISTICS ESSENTIAL IN
PROFESSIORAL E)UCATION

It is posited thatbs:

Trequently, teachers teach as they themselves have been taucht as
children and students, not as they have been told to teach, Theree
fore, recruitment and selstion of students for teacher edusation

should be based upon some consideration of previous school experiences,
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8ince education is a oontinuous process, sinee the processes of
teaching and learning in the various maturity levels differ in
degree only, it is essential that students of education on the
undergraduate level, particularly, be concerned primarily with

the total prosess of child development and the total process of
curriculum development, leaving for graduate study areas of
specialization for temoching in a particular maturity level, It ig
sugrested that education for teaching shildren, rather than educe=
tion for teaching kindergarten or sixzth grade or tenth grade, would
contribute more toward the breaking down of artificial berriers
between levels in the profession than any other single means,
Purthermore, such an education, it is belisved, enhances the posw
siblilities for developing professional teachers, Decause the
breaking down of artificial barriers between levels in education
is essential 1f integration is to he achievei by children in the
process of growing up, general courses in curriculum study should
include prospective teachers of all levels., This does not mean
that there should be provided no opportunities for specialized
study of the currioula of the various levels represented by the
student teachers, It means that special problems should grow out
of the unifylngz matrix of general ourriculum study and student
teaching, with ample opportunity fer specialiged investiration and
studya.

Students of edusation must conceive of teaoching as oreetive not
mechaniealy of learning as dynamic not static, The student's study
of the curriculum should be based upon & recognition of the fact

that the eohild himself ard the soclety in which he lives shape
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out of school situations, Upon entering the third year and throughe
out the remainder of the program, this experience should manifest
itself chiefly through a student teaching roles in which the student
lives in & school community, participating in all school and com=-
munity activities as a member of the faculty, Two years of student
teaching, providing placement in a variety of situations in the

najor field, should provide adequately for the culminating experie
ence of the internship in the fifth year of the program, Becsause

of the sgignifileance of student teaching, it is imperative that schools
and school personnel with which the student teacher will be associated
demonstrate in practiee the philosophy shaping the Hew Teacher
Education Progreme In the opinion of the writer, the selection of
ecenters for student teaching is one of the major problems which will
affect the achisvement of sound teacher education, The quality of
supervision of student teachere is a second important problem, It

is the writer's conviotion that the quality of professional

attitudes and relationships developed by teachers in-serviee are

often conditioned by the pre=servise experience,

A Tentative Plan for the Professional Bducation of Majors in Early
Childhood and Elementary Blucation thus will be developed within the
framework of the New Teacher Education Program of Adelphi College,
interpreted im the light of the writer's philosophy and her experience
in teacher education, and conditiomed by the problems to be met and
strengths to be utilized in the existing programs in Adelphi College

and its Affiliated Schools,



CHAPTER IXIX

AN AYALYSIS OF A ONE YPAR EXPERIENCE I¥ THE AF¥ILIATED SCHOOLS OF
ADELPHI COLLEGE

During the school year 1950-51 the Educatlion Committee initlates
1ta work of planning the broad framework of professional education for
students enrolled in the New Teacher LEducation Program of Adelphl
College, The writer was appointed chairman of the committee, Prepara-
tory to initiating committee planning for thies important area of the
total education program, £ one ye&r experience in the Affiliated Schools
and in the Graduate Divislon of Adelphl College provided the writer
with & sampling of teaching and other activities with students, faculties,
and administration, An analysis of problems and strengths in the existe
ing programs was felt to be essentiasl if the transition from old progrems
t0 new was to be successful in the institutions converned, The analyeis
was to be limited, of course, to the writer's personal experiences in
particiuating in the existing programs, The objectives of the New
Teacher BEducation Pyregram and the qualities and characteristics of
sound teacher sdusation identified by the writer ir Chapter 11 as sipg-
nifieant in her Judgzent were te be the conditioning factors in analysis,

The writer's participaticn in the programs of the Affilisted Schools
and Adelphi College wes wide, including a sampling of all phases of the
professional education ourriculum, Participation in faculty meetings,
conferences, and comnittees was included, The scope of aetivities en=
gaged in by the writer during the one year period in the Affiliated
Schools and the Graduate Divieion of Adelphi includes the following
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goursss and supervisory activities:

I.

I,

PROFPESSIONAL GENERAL CURRBICULUM FOR WURSZRY, KINDERGARTEY, PRIVARY
LEVELS (UWDLRGRADUATE ).

An introduction to curriculum development with two emphases: The
curricvlum s rooted in scoiety., The curriculum &s rooted in ehild
growth and development,

Ann Reno Institute - Junior level - 1 semester - 4 hours,

Child Edupation Foundatien - Junior lovel -~ 8 weeks introduction =
2 hours,

PROFESSIONAL CENSRAL CURRICULUE FOR NURSERY, KINDERGARTEN, PRIMARY,
INTEEDIATE LEVELS = (GRADUATE, INeSERVICE ).

Adelphl Collepe -~ 2 somesters = 6§ hours,

III,PRIVARY CURRICULUM

iv,

Ve

Ann Reno Institubte ~ Junicr level ~ } semester {teaching or
coordinating)e

Reading =~ 2 houre,

Science = ) hour,

Childrents Activities and Group Conference -~ 1 hour,

Child Education Foundation « Benior level -« 1 semoster,

The Curriculum of the Primary Scheol - 2 hours,

SEMTYAR IN EDUCATION - A study of philosophles of education at work,

Child Education Foundation - Seniors ~ 1 semester - 3 hours,

THE CHILD AND THE ENVINONMENT, A sociological study of community
living and how it affects children,

Child Lducation Foundetion -« Sophomores - 1 semester - 5 hours,

SUPERVISION OF ANN RENO DEMONSTRATION SCHOOL (NURSERY, KINDRRGARTEN,
PEIMARY )¢ TWorking with staff, student teachers, parents,

VIILSUPERVISION OF BSTUDENTY TEACHERE IN RURSERY, KIHDERGARTFN, AVD PRIWARY

LEVFLS IH PUBLIC AND PRIVAIE SCHOCLS OF WEW TORK CITY,

Ann Reno - 13 students - First Semester
Child BEducation Foundation » 20 students - First Senmester
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In summary, the one year period provided opportunity 1) te work with
students on all levels from sophomore to graduste, 2) to deal with ell
levels of professional curriculum study from nursery through intermediate,
3) to attmck problems in both preservice and in-service educetion, 4) to
observe and analygze the experiences of student teaching on a city~wide
basis, and 5) to work closely with the staff of one student teaching
center and less closely, but effectively with staffe of approxirmtely
twenty additional centers. From these experiencee it is possible +o
define some of the specific problems to be met and strengths to be
utilized in developinr a Tentative Plan for the Professional Education of

¥ajors in Early Childhood and Elementary Education in the New Program,

ANl ANALYSIS OF RELATIOWSHIPS BETVEEN CGENMERAL ATD PROFESSIONAL
EDUCATION IN THE AFFILIATED SCHOOLS

In the Affiliated Schools special emphasis is placed upon peneral
education in the first two years of the four year programs with e shift
in emphasis to professional education in the last two years, Students
in the freshman and sophomore yoars have a heavy program of pgeneral
studies, In addition, they have & program designed to acquaint them
with children, Thie program vaeries in the two schools but essentially
it is the same, consisting of observation and participation., In one
school the emphasis is on guided obeervation of children in different
schools, in nurssry, kindergarten, and primary levels, There is some,
but not much, opportunity for paerticipstion. In the other school
there is a large amount of participation in one children's school
attached to the college., Housekseping chores and the mending of toys

and materials are the chief adtivities, The large number of students



assigned to eny one clase mininizes the value of the experience for
students and often impedes the work of teacher and children,

Observebion and participation are veluable experiences in the developw
ment by students of n readiness for professional worke Ti is sugpested,
however, that: 1) the observation of children should not be limited
chiefly to one school but thet therc should be a planned program of
obezervation o cehildren on 8ll age levels, in many kinds of schools
representing different philosopbies, status, and cemmunity backgrounds,
2) the participetion of students should provide a variety of vxperionces
in different situnticns eontrolled in such & way that student participas
tion handleaps nelther studentis mor childrem, Housekecping activities
are important but omnly relatively so., Care should be taken that students
do not deprive the children of experienses which help them beoome indew
pendent and self~directing, Other kindg of activities such as helping
the teacher arrange for & trip, finding sources of materials and resources,
being & member of a group engaged in story telling, playing games, and
othar pgroup activities, constitubte desirable participation by students,

Drientation to teaching through cbeervation and participation in the
freshman and sophomore years 1s ome of the ways in which the prosram of
generel education in the teacher education program may Tuncilon over
end beyond typleal general education programs in the liberal arts
college and is part of the justification for & freahman and sophomore
experience in & teacher oducation progranm,

4 second factor cresting readinees for entering the professional
education level is the nature end quality of the peneral cducation the
student has experiernced, The first two years of & teacher education

pregram should place ohiefl emphasis upon general educetion, with concern
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The art experiences which students have in their general education
program could easily be extended to include observation of end participaw=
tion with children using the same medla of expression or appreciation,
And so on throughout the generel education program, those opportunities
for orienting the student to his professional poal within the context
of his own personal development should be seized upon and used,
Studying the genuine possibilities for orientation to and readiness for
entrance into the professional education progrem becomes one of the
problems for consideration by the Education Committee, Again, this
funetion of relationship between general and professional education
implies additional Justification for the inclusion ofvgeneral education
of students in the teacher ediucation progrem rather than in a progream
separate from it,

Finally, and perhaps most important of all in analyzing relatione
ships between general and professional education is a consideration of
the climte for learning in the Affiliated Schools, If, as the writer
believes, & democratlic environment is essential for the best growth
and development of the learner, if situdents of education need a climate
for larning consistent with the philosophy of demoeracy, continuous
effort should be made by asdministrators and faculties to establish
practices and relationshlps which demonstrate a democratic philosophy
at work, The students' self=-direction in constructive channels should
be a cons tant goal.

Unless administration makes possible the ereation of a democratic
enviromment, and unless each teacher 1in both the general and profesw
sional elucation areas of the total currioculum demonstrates through

her teaching the real meaning of democracy, the New Teacher
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Education Propgram of Adelphi College will be no more effective in educate

ing temchers than are other programs,

Problems for Study

1. In varying degrees, wut present in both Affiliated Schools and
Adelphi, we find & confliot between philosophy and practice, Ome of
the major problems of the Education Committee and the faculties and
the administration is a study of the practices and proocesses currente
ly used and their implicatlions for achleving goals.

2., How can the penerel education program of the Affiliated Schools
achieve its important and primary goal of helping students in their
personal development and at the same time contributing to the pro-
fessional goals of students?

3. It is important to have frequent and gprio& experience with ohildren
of all ages before assuming a student teaching reole. %What kinds of
experiences should be provided? How ean the gensral education prow-
gram be so organized that adequate time may be provided for
experiences with children?

4, Yrat constitutes "readiness” for entering the professional education

program?

AN ATALYSIS OF SELECTED ASPECTS OF PROFESSIONAL EDUCATION IN

THE AFFILIATED SCHOOLS AWD THE GRADUATE DIVISION OF ADELPHI

The roots of professional education are deeply smbedded in the .
experiences students have had before entering the professional level,
It has been previously stated that relstionships between general and
professional education represent a problem area in teacher education,

One of the suggestions made for strengthening relationships between
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the two areas concerne the examination of the general education progran
to discover ways in which students may be given help in developing
resdiness for entering the professional program in the jJunior year, Ae
& means of experimenting in this area, the writer worked with a group
of sophomores in one of the Affiliated Schools as instruotor in sool-
ologys The course, "The Child and the Environment”, was designed as a
soolological study of a comnunity in whieh suphasis was placed upon
effects of sunvironmsnt upon people, particularly children, The scope
of this course and the plan for its development should be studied at

this point,

“The Child and the Environment"

It is proposed that instead of attempting to help students
in this course develop understanding theoretiscally and apart
from ahildren, the entire course be develeoped in cooperation
with the persconnel of & specifis gohool community so that the
motivetion for learning is real and meaningf™l, Sueh develop=-
ment enteils careful selection of a school, Ssleotion will
depend upont

A, BSpeeial need evidenced by a speelfic group of children
living in their comsunity,

B, The presence of problems in and resources for community
living which offer the greatest richneas of learning
experience for students,

Ce The eagerness of administration and faculty for assig-
tanoe of the kind offered.

Dy The willingnees of the principal and faoulty to partiocl-
pate fully with students in making a commmity shudy.

E, The quality of working relationship established by the
instructor and the principal of the school,

Preliminary Planning

A, Conferonces between instyruotor and principal to disocuss
the feasibility of the planj; possible scope of plang
needs of studsnts in this course, snd needs of school
and how they can implement one another,




3

Be Conferences between instructor, principal, and faculty
for discussion of peints noted under letter A, above,

Ce A thorough exploretion of the possible scope of develop=
ment by the instructor and ths administrative apgents of
the somclo

Baokpround Development for Students
Introduction to course

As Oblectlives of course and its relationship to the
total professional education of the undergraduate.

Be A presentation of the proposed plan of achieving
the objectives throught
1, The development of a sociologieal study
of a real school community and
2« The cooperative efforts of students in
this course and the faculty of a publie
school which needs help,

Cs ZExperiences which help students develop a readiness
for undertaking a community study:

1, & wisit to the British Informmtion Center
to see n showing of Children of the City,
the Scottish film which depiote the efw
feots of community in dealing with the
problem of correcting the evils of une
favorable comnunity enviromsent,

2, & group conference with the school
principal to become aoquainted with the
needs of children in the selected school -
what the ohildren are like - what the
schools are doing t0 meet their necds =
wrys in which the school would like us
to help them through a community study.

3. 4 morning's observation in the selescted
sshool by students to see the children
at workjy to study facilities, and to
begin to get some understanding of the
school at work,

4, A student-faculty meeting to diascusse
the sohool's cooperative efforte with
other ageneies in the community which
are working to help the children,

s A tour of the school neighborhood
under the direction of a community
agent who knows what we should see
and will help us gee it,



Development of a Community Study

Individual students will accept major responsibility for the
deve lopment of various aspects of community study among which
will be the following:

I. The Home and Fkai@z Living

Ay

Be

Ce

De

11, The

What is the child's place in the family and what
factors determine it (e.ges the economio status of
femilies, the standard of living, the sustoms and
mores of the people)s the effect of all of these
factors on the child and his place in the family,

Houesing in this community and what it means to
the child and his family.

Health gtatus of children and their families and
what factors condition it,

The nature and extent of participation by the
families of this community in the life of the
comaunityt Religlous

Politieal

Civio

Becreational and Sceial

Educational

Home and Community ldving

Ao

Be

Ca

D

The physieal enviromment of this community; ite
location and relationship to other communities
in the city and what this means to the child
and his femily.

The institutions of this communlty - what they
are, how they came to be, Xow they are affootw
ing the lives of the people of this community,
{(oultural, religious, health and welfare,
recreational, educational, politiocal, oivie,)

The history of this communityy its origins,
how 1t has developed and changed; where 1t
gseoms to be headed,

The interaction between this community and
other communities in the oity, What nseds of
its people are satisfied within the communityy
what needs of the people must he satisfied cut-
side the communitys which speelsal contributions
this community mekes to those living elsewhere
in the clity,

32
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11I,The Responsibility of the City for its Children

Ay City laws, regulations, and ocodes affecting chile
dren = how effectively they are onforced; what
ohanges soem to be needed,

B, City services for children and theiyr effective~
ness in helping children and their families
achieve greater satisfection in living,
(Educational, welfare and health, cultural,
raematiomﬁ

Prooosses

The students® carefully guided development toward skill
in self-direction is of equal importance to the understandings
and information sought in a study of envirommental effects
upon c¢hildren's growth and development, As sophomores these
students’ maturity level in selfw~direction warrants a more
controlled lsarning experience than is necessary in the
Junior and senlior years, For this reason individual semester
projects will be avoided, Instead, all students will werk
individually and in small groups in emch division of the
communi ty study planned for the semester, Thus, each student
will have three opportunities to raise his level of maturity
in self=direction and at the same time experience the values
of individual and small group participation in echieving
the objectives of a larpge group, These three opportunities
will correspond to the major divisions of the study:

I. The Home and Family living

1I, The Home and Cowmmumity Living

111,The Responsibility of the City for its Children

in developing our plan for community study, we found that, besause
of factors boyond our control, it was imposeible to confine our study
to a single school in our community, We used, therefere, our own
college community for study. ZEssentially, the plan was oarried out as
proposed, with & fow minor changes,

Students engaged in this community stuwdy were preparing to enter
the jJunior year in the fall of 1850, with subsequent student teaching
and curriculum study as the core of their professional ourrioulum,
Apparently, learming through first hand expsrience, with emphasis



upon becoming self-directing, was a novelty to be met by resistence
et first, Assigoments in books were reguested by students as &

substitute for exploring their community and disecovering conditions
and resources in community livins, It was interesting to note that
the Jjunior group in apother APffiliated School experienced this same

problem but evidenced attitudes quite different from those of the
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sophomore groupe The juniors, student teaching at the time, reflected

their reactions to selfe-directing processes in the words of one stuw
dent who commented, "My parents sent ms to good schools, yet I never
had opportunity to plen my own work in my own way, I always had an
assigrment in & book, I kmew that if I studlied the assigmment and
oould answer the questions I was all right, ¥ow I plan my own work
and I like it, but I'm having to work out a whole new set of study
habits,"

To the writer, this situation meems to support her conviction
that the recruitment and selestion of students upon the basis of
serious consideration of itheir previous school experience iz necesw-
sary. It is not easy, nor is it always possible, to substitute for
the eutoeratic philosophy many students have experienced before
oollege entrance, a demooratic philosophy upon which modern educaw-
tion is built, Similarly, the illustration cited seeme to support
the writer's conviction that it is essential tﬁat the general and
professional education programe in college be unified in theory and

practice so that, at least upon eontrance to the program, the student

learns through living in college the meaning and essence of demooyaoy.

A second problem evidenced by work with the sophomore group

and one which seems to bs common, was that of helping students see

meaning in many of their general education experiences, The advantapge
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to the student of entering the general education program which is part
of the total teacher education program rather than separate from it,
wag clearly evidenced in the sophomore group studying "The Child and
the Enviromment." A sociological study of a commmity is generally
considered a desirable part of the education of students, For students
of Bducation, howsver, it is possible to highlight those aspects of
study which have partlcular meaning for later professional development,
¥ateriale may be used which will relate general and professional edu-
cation goals, A rich foundation for the experiences to bhe provided

in student teaching and study of professiomal curriculum may be laid,
Furthermore, interrelationships between gencral and professional
education help prevent feelings of discouragement often found emong
freshmen and sophomores who fail to see the value of gencral education
in achieving thelir professional goals or who feel that starting work

on their professional goals is poztponed too long,

Professional Curriculum Courses,

The snalysis of the professional currisulus courses taught by
the writer during the one year period in the Affiliated Schoole and
the Graduate Division of Adelphl will be discussed under two wain
headings: 1) general curriculum, and 2) ourriocula of special school
levels,

The term "genoral ourriculum” refers to the introduction %o
and survey of ourriculum develepment as distinoet from the study of
specialized qurrieala for different levels esuch as nursery, kindere

garten, and others,
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General Curriculum Study. The general intredustion te and survey

of curriculum development was provided for an undergraduate group of
approximately thirty Juniors having their first professional study end
student teaching in nursery, kindergarten, and primary levels, and a
graduate group of approximately thirty, one~half of whom were inw~service,
representing &ll levels through Junior high schools In the general
eurriculum course it was found that the framework for study was essen=
tially the same for both groups bhut the oontent and processes used were
different, depending on needs and skills of the students,

Undergraduate level, On the undergraduste level, study of the

general curriculum was a one semester aauraa,lzfaur hours woekly,
This course was bullt upon the writer's convietion that the curriculum
is roobed in society and in child development, In the general curri-
eulum eourso then, the first thesis to be discovered and understood
was that the surriculum is rooted in soclety., Bducation in the
fresiman and sophomore years contributed to the student's readiness
for understanding thie thesis, Students had had observation of and
partieipation with children and, in some cases, varying individusl
work experiences with children and adults in camp, church, and
community, They had &lso participated in & study of ohild growth
and development and in a cowrse, "Children‘'s Aotivities.” These
wore, supposedly, the related resources students might bring to

their professional studies and to student teaching. The first
problem, then, hecame one of helping students find from past

experience meaning and relationship to professional goals. For two

1z
Appendix, The Hajor Curriculum Courses p, 156




years at least, the student had been studying ahout society and herself
in that society. ¥Yhat are the implications in such study for profes-
sional sducation? Helping learners 1) to derive meaning from experience,
‘and 2) to comprehend the teacher's functlon not only of meeting the
immeliate needs of childrer but of enabling Education to fulfill its
role in modern society, beceme major goals of the instructor,

The second emphasis in general currioculum study was centered in
student teachinge. DEvery student participating in the course taught
shildren every morning. Meeting problems on the job was of first
concern to all students, Student teaching problems and how to deal
with them thushecome the core of the course in curriculum development,
In fecing these problems the second thesls was discovered: that the
curriculum is rooted in child zrowth and development,

But what of the student teacher, typical of many, whose theoretical
knowledge of the developmental characteristies of & given age was
excellent but who, while student teaching, often falled to recognigze
these same characteristics in terms of child behavior and, consequently,
dealt with & ohild in ways whioch thwarted, rather than facilitated sound
development? This kind of situation occurred freguently enough to
support the belief that theory learned out of context has little
meening and that the only way to really understand children is to live
with them, This calls for the study of child development during stuw
dent teaching, rather than, as in the Affiliated Schools, in the
sophomore year when there is a proportionately small amount of time
provided for experiences with children, Furthermore, it is essential
that living in school with c¢children while student teaching, a study of

child growth and development, and a study of the curriculum, including
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The findings in regard to the basic premises underlying & study
of curriculum support the writer's similsr findings in work with groups
of teachers in other teachor educatiocn institutions and in in-service
education in the field. It is suggested, therefore, that whatever the
lovel of professional study, whether graduate or undergraduate, the
approach to ourriculum study be based upon two fundamental concepts
of equal importance: <the currieulum as rooted in sccietys the currie
eulum as rooted in echild growth and development,

It is imperative also, that the content of the general curriculum
study be centered in the problems of the partioipants. Where problems
of participants seem to be far removed from ome enother, as they at
first soemed to students in the graduste sourse desoribed, 1t is the
role of the teacher to hslp students see relationships, For example,
in the Adelphi graduate group, teachers of intermediate and upper
grades &t first saw litile resson why they should be interested in
problems of block building presented by teachers of early childhood
years, ‘hen they had the opportunity to lsarn about blocks from &
specialist and when they experimented on the f{loor with dblocks, their
understanding of and interest in blecks as @ medium of development
were tremendously changeds They saw through the little ohild's block
bullding, hie discovery of spatial relationships, his understanding
of mathemstioal concepts, his working through of inuer emotiomal
problems, his understanding and interpretation of what he had experi-
enced, his oreating of something self-satisfying, his development of
social relationships, ani many other learnings, 4And for the graduate
students, more important than those primery learninge regarding the
value of blook building in the development of lititle children, there
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were the beginnings of an apprecilation of play as & medium of growth and
development and an interest in the kinds of experlences which had cone
tributed to the present developmental status of the dlder boys and rirls
in their classes,

Because the breaking down of artificisl barriers betwsen levels
in education is eassential if integration is to be achieved by ohildren
in the process of growing up, it is the writer's belief that general
courses in curriculum study should include *sachers of all levels as
now provided in the Adelphi Graduate Division. In addition, more
adequate provision should be made for sourses in the study of ocurri-
sulum problems peculiar to specialized levels, for at the present time
the demands of teachers for specifle help in teaching children on their
various mavurity levels is not belng met, The implicatiorn is for
additionel stafl to neet demands of gradumte students,

The Curricula of Special levelss During the writer's ore year experie-

ence in the Affiliated Schools, the study of the currioulum in the primary
level was provided under different conditions in each of the two schools,
In one of the Affiliated Schools the study of the curriculum of &
special school level parallels the student teaching experierce, Thus,
during the firet semester in one school, senior students were having
their third and final semester of student teaching with all placements
in primary clasees, The full semcster of curriculum study paralleled
end elarified problems encountered in primary teaching,

in the second school Juniors having their second of three teaching
experiences were placed in classss of nursery, kindergarten, and primary
levels, with very few students pleced in primery oclaszes, These

studenis had had oue senssgter of study of gencral curriculum with
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muah.empbasis upon the developmentsl needs of children in nursery and
kindergarten and how these needs affeoted curriculum bullding in
specific levels. In the second semester curriculum study was centered
in the primary schools

“lth the senior group, problems encountered in teaching primary
shildren became the content of our ocurrisulum studyes Awarcness of
problems and real motivationr in developing an understanding of and
skill in eurricuvlum building with primary children were genuine char-
acteristies of this group., GOreater maturity was & faotor, of course,
in the quelity of learning achieved, But of equal significance, in
the opinion of the writer, was the fsoter of conourrent tesaching
experience in the level being studied by students,

In the senior pgroup, primary curriculum study was divided into
two parte, taught by two different inatructors, Part I consisted of
intensive study of the sublject matter areas of the primary ourriculum,
Part»xtlgbllouud the framework of general curriculum study, being
contered in helping students meet problems on the Job through using
what they knew about child behavier, finding resources avallable for
experiencing in their school communities, and evaluating their own
growth and that of their ochildren,

Where two or more inastruoters are engaged in temching the sane
groups in the curriculum srea, it is essential that c¢lose cooperaw
tion and planning preveil, While senior students felt much satisfac~

tion in their primary currioulum study, it was found that staff

14
Appendix , Primery Currieulum Pert II., p, 160
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failure to plan even more olosely, and perheps, some staff niseinterpre-
tation of responsibilities for currioculum study, resulted in omissions
and some duplicmtions of areas of study,

The Junior group functiongq under several handiceps, some of whieh
have already been eited. Because many Juniors were studying the primary
surriculum before student teaching experience in the primary sohool,
to some extent they were learning theory apart from practice, This
failure of the ecollege to demonstrate through its program of %teacher
edusation the functlonmal rather than the theoretical aspect of learning
represents, in the writer's opinion, one of the great weaknssses in
teacher educatlion,

The organigzation of study of the primary ocurriculum waurﬂals
represented an attempt to aoqualnt students with dietinet content
areas of the primary ocurriculum and yet malntain the unity of curri-
culum as it develops with children, The instruotor who had guided
the development of the general curriculum study during the first
senestor remained as coordinator of a staff of four in developing
the primary curriculum study, She also assumed responsibility, alded
by another instructor, for a study of readings. Solence, children's
activitiss, and reading instruction received major emphasis, In the
scionse area, the instructor was abls to help students whom she had
taught as fMreshmen draw upon their background of science developed
in general educetion and use it in student teaching to enlarge
children's Science experiences, In studying ehildren's activities,

the instructor and coordinator were able to plan with the students

i8
Appendix , The Primary School. ppe 161-162
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student, where possible, placements in public and private schools, with
contrasting soclal backgrounds.

From the writer's persons) observation, supervision of student
teaching, participation in conferences, and meetings with faoulty,
cooperating teachers, and studenis, several needs emerged, The first
is centerei in the selsction of schoolsin which students will be placed
for teaching experience, This is a most important problem and needs
examination, Presumably our teacher education prozram has been developed
in such & way as to implement a certain philosophy of educstion, e also
believe that we learn by doing or experiencing, Often student teachers
from the Affiliated Sohools were placed in schools representing a
philosophy completely opposite to that of the teacher education institu-
tion guiding their development, They frequently learned, on the Job,
the auvtooratic philosophy of education with all that this implies in
seeing children, in building techniques and skills in teaching, in
laying a foundation for professional growth and relationships, and in
perpetuating a misinterpretation of the role of education in modern
society. It is recasonable to assume that the selection of schools for
student teaching is among the greatest problems of the staff concerned
with professional education, The factors which make this an acute
prohlem are the difficulty in securing student teaching experiences
in a metropolitan area whose schools are sought for the same purpose
b a number of teacher education institutions, the fact that schools
and teachers providing student teacher experiences are rendering a
sérvica without compensation, and that close and continuous planning
and evaluating by faculties of cooperating schools with the teacher

education institution is difficult under such circumstance,
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In one of the Affiliated Schools a major effort was made last yeer
%o bring about olose relatlonships between supervisors, students, and
cooperating teachers, with very good results, This should be ocontinued
in the future,

A second need evidenced in the Affiliated Schools was that of
developing a more effective supervision of student teaching, In a very
real sense every student has two supervigers: her cooperating teachepr
and the feculiy member who visited her and ususlly placed her in each
situation, Beoause the student was living in a situstion where close
relationships are natural, the ccoorerating teacher's influence was
tremendous, It is essential, therefore, that placemsnt of students
recognise the need for cocperating temchers who personally and pro=
fessionally are able to malle & constructive contributien to thw student's
development, Equally ifmportent, also, is the relationship between
cooperating teacher and supervisor, Rapport, mutual understanding,
and mutual concern for the student's development are uaﬁanﬁiul.

The relstionship between student teaching and professional study
represented & third nsed., In the writer's opinlon, student teasching
and professiormal study should be developed so that they are mutually
supporting irn contributing to the development of the student, Meeting
problems on the Job should be the motivation for professional study,
Students have varying degrees of insight and skill in recognizing their
own problems, Furthering this skill 1s one of the objectives of the
supervisor, She thus has an important reole in planning and developing
professional sourses, Whore it is possible to arrange for the super-
vision of teaching by a small member of students and their parallel

study of ourriculum under the pguidance of the same staf? member,
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integration of student teaching and professional study tends to be more
closely achieved., Where this ig not possible, staff planning with the
supervisor and cooperating teachers should be supplemented by staff
observation of the student teacher on the job whenever conditlions make
it possible for staff membere to be present, Efforts of the Affiliated
Sehools should be strengthened in this area.

The reneral education program carried by students while student
teaching represented a fourth serious need in the Affiliated Schools,
The load of teaching and the preparatlon of work entailed, together |
with parsllel professional study, represents a full time jJob, Of
importance, also, at thies period is the continued development of the
student as a person, Fursulng personal interests and exploring new
paths are essentials, not only for personal development but for profes—
sicnal development, A rich and full personal life is a component part
of professional maturity, While all of these aspects of development
are important, in the writer's opinion students in the Affiliated
Sohools had a work and study load too heavy for socund mental and

physical health, An adjustment is in order,

Seminar in Eduestion.

In the final semester's work of the senior year, students in the
Affiliated Schools had finished thelir student teaching. MNuch of the
final semester was devoted to general education, but in eash sshool
there was an attempt toward rounding out the students' professional
education, In the sehool in which this aspeoct was studied by the

writer, the seniors war; given professional experiences centered in
8
a seminar in education, Work of the seminar centered around field

16
Appendix , Seminar in Bducetlon. pp, 163=167
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the effectiveness of the kinds of experiences provided in the seminar,
On the basis of the outcomes observed, it is the writer's opinion

that close integration of gemneral and professional education, such as
that of the English Workshop and the Edueation Seminar desoribed, be
provided in the New Program and that the Education Seminer of the

New Education Program be ag functional as that provided in the Affiliated

SGM@:..

Problems for Study,

Several important problems arise in analysing the content and
provesses used in the studies of primary curriculum in the one year
period descridbed, These problems are significant in specialized oure
riculum study regerdless of level:s
1) The writer believes that the ourriculum is rooted in society and in

the developmental needs of chlldren, In the organization of cure
riculum study in our undergraduate programs, how mush emphasis
should be placed upon differentiation by levels such as nursery,
kindergarten, primary, intermediate? Are there common elemente

in ourrioulum bullding with children, repardless of the level of
Yie lesrwer, signlficant emough to justify a reorganisation of
curriculum study in terms of the processsa of learning rether than
in terms of levels of learning?

2) In the light of our philosophy of teacher education and the amount
of time provided, how much competenoy might be expected of students
in mastoring content and techniquee of tesshing children sudjects
in the slemenitary school such &s arithmetic, reading, and others?
The degres of competency expected on the undergraduate level
indlicates how wo see the funoiion of modern teacher education and

the role of the toacher,
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These are problems whioh should challenge our facultles and the
Education Committee for it is essential that we know, first, what
we are expecting to achieve in terms of preservice development,
and second, that we plan the framework of curriculum study in such
s way that it beoomes possible to achieve expectancies,

3) Vhat faotors should operate in selecting schools in which students
will be placed for teaching experience?

4) How can more effective supervision of student teachers be
developed?

§) Fow can student teaching and professional study be developed so
that they are mutually supporting in contributing to the develop~
ment of the student?

8) How extensive and what should be the nature of the general
education program oarried by a student while student teaching?

7) How can the Education Seminer become inoreasingly effective as

an integrating medium in the student's professional development?

SUMUARY

In analyzing the one year experience in the Affiliated Schools,
ma jor emphasis has been given to those aspects of the programs experi=-
enced personally by the writer, One of the chief purposes of the year's
work in the Affiliated Schools was that of helping the writer develop
readiness for leadership in planning that part of the Adelphi Teacher
Education Program whick is coneerned wlth the professional education
of teachers for nursery, kindergarten, primary, and intermediate
levels, Accordingly, it is suggested that the problems identified in

the preceding analysis be given serious consideration by the Committee,
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