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CHAPTER 1
I¥TRCDULTION
Statement of the Problen

This study has three purposess (1) to trece the history of study
gkills programs in the United States to determine the historieal,
sooiological, and educational forces which created thems (2) to sum-
marize and evaluate what hes been acoomplished in the study skills
program at the University of Mervlend; and (3) to survey what is being
done in the other study skille programs in the United States and
possessions for the purpose of gupnlying needed information and
improving the progrem et the University of Maryland,

The program at the University of Maryland is "bursting at the
geams.” Its workers need to evaluate whet has bsen done and, if
necessary, reorient the progrem to assure its meeting the new chal=
lenges whioch en ever~increasing enrollment presents, Also, the
workers in other programs have problems similar to these being faced
at the University of Maryland; yet no compreshensive study of study
gkills programs has been attempted.

Ten years aro there were s handful of study skilles programs in
the United States and possessiona, Today many institutions of hirher
lenrnins have programs oreratins, and forty~five others reported they
plan to berin progrems {ses Chapter IV), This, then, seems to be an

appropriate time to make a comprehensive stuly of study skills progpmms.



Procedure

The first purpose of the study 1s to trace the history of study
skills programs in the United Stetes to determinas the historieal,
sociologieal, and educationsl forces which geve rise to the progrems of
the present day. 7o accompligh this purpose several arceas were inveg-
tirated by studying the literature pertsining te the history of study
skills prograsms. The areas investigated were: the academiec pattern
of early Ameriocn, the teachine of reading and study skills from the
Tplenial Era to the early 20th century; and the emergence of higher
level study skills programs in contemporary America.

The second purrpose of the stuly 1s to survey and evaluste whet
has been acecomplished in the study skills program st the University of
Maryvlend, The history of the progrem, the nature of the program at
present, and a structured survey of the progzram are surmarized., The
history of the program was written with the help of depsrtment records
end interviews with key personnel, The neture of the program is writ-
ton on the besis of the present-day practices an” procedurcs being
utilized in oarrvins- on the pregrem, The greater part of the informe-
tion needsd to compile thisg information was aveilshle o the writer
through his personel experience snd contact with the functionel sspects
of the program, and through interviews with other staff members. Class
lesson plens, materials used in the progream, and the administrative
features of the progrem are reviewed in deteil to pressent e picture of
whet the program is like et the present time, The structured survey
of the progrem is besed upen studies conduoted by pregrem workers. A

oomparative study which used A.0,%, Test scores, Resdins Test results,



end Sociolesy occurse grades is inoluded to indicate the derree of im-
provement realized by students heving taken a study skills course as
compared with e oontrol group who did not take the course. Two follow-
up studies are reported, both of which contained evidence ceoncerning
the effectiveness of the study gkills program as messured by the ulti-
mate success in collepe of =tudents who hed been in the study skille
program. A test-retest study 1s used to show improvement realized by
study skilles program participants who took the reading course. The
regultes of student evaluations of the program, oovering three academic
semogters, are also pregented ag a part of the structurecd survey of
the progream, with the purpose of Indlecating the reaction of students
toward the progranm.

The third purpose of the study ig to survey the study skills pro-
grams in the United States and possessions for the purpose of supplying
needed informetion eand improving the University of Yaryland progrem,
Twe hundred and nine institutions of higher leerning were contacted
for information by communicnting with the directors of the programs,.
After due oonaideration by the doctoral committee on research, it was
decided that emch progrem worker contected was to receive an individu-
elly typed letter, e survevy form requesting information needed for the
survey, & survey form filled out for the University of Y¥aryland program
(both as an indication to other workers of what is done in the Univer=
sity of Meryland program, and as a gulde for use in weking out their
angwers), semples of materierls used in the University of Yaryland pro-
gren, end s gtenped, self=-addressed envelope in which regpondents

eould send completed survey forms and materisls used in their own



progrems (see Appendix ¢ for eamples of materisls used in the survev,
and Appendix ¥ for institutions contacted in survey).

At least one institution in ermch of the following oategories was
contected in sach state and territory where thet type of institution
existed: a state universitv, 8 stete collepe, a junior ocollere, =
privete institution, and s state tanchers oollepe, In sddition, all
institutions ¥nown to heve s study glilles program were conteoted in
the first rhese of the survey whenever the literature indiceted that
such & program existed, Ineluded with the aforementioned materials
sent each institution being surveyed wes s self-addressed pogteard,
attached to the ocovering letter, which was te be returned indicating
either (1) there was no program at thet institution, or (2) a program
wes being plenned for the future., A part of the cerd oculd be used by
esch respondent to list the names of institutions where study skills
programs wcre Ymown to exist in his own stete or territery, Vhenever
names of institutions were welunteeraed by respondents, such institu-
tions were gurveyed., Follow-up letters, plus the survey forms, were
sent ocomhunicents from whom nc revly wag rceeived within a two-menth
poerieds In this menner the great majeriiy of all such programa, if
net all of them, were contacted st seme tine during the survey.

Since respondents were asked to supply essay-type enswers to the
gurvey questions, the resrcnses were all processed twice for purposes
of accurate categorizatien, then sumnarized end evalusted.

An extensive anncteted bibliography was compiled and categorized
by subject aress in order to place under one cover the most useful

literature and audio=vigunl aide availeble to study skills workere,
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The appendix was orgenized so &s to centain nmateriels used in
connection with the study, but which were not appropriete for use in
the bedy of the study. Materials used in the University of Maryland
program are included in the appendix, as well as lesson plans feor
courses offersed in the University of Marylend pregram, samples of sur-
vey forms snd letters sent to colleges and universities, a key to the
categorizetion process uscd in the survey of other colleges an’ uni-

versities, =2nd a listing of the institutions contacted in the survey.

Delimitations

Although evidenoce wns pregented which is indiocative of the effec-
tiveness of the study skills program at the University of YMaryland,
the evidence available is probesbly not es complete as it should be,
Only sporadic attempts have been made to study the program, since no
continuous pattern of research and evaluation hss been established,.
The evidenoe presented relating te the relative effectiveness of the
progrem is indiocative of the usefulness of the program, but cannot be
construed as {final proof thet the program is effective in eeschi of the
arsas where evidence is presented,

The survey of other progrems in the United Stetes and posgessions
has some limitations common to all guch surveys: (1) the perceniage
ef returns, while hish (61.7%), is not high enough to guarantee that
all programs in the nited States were coverod; (2) the replies re-
ceived were necessarily subject to some degree of intorpretation by
the tabuletor gince the questions on the survey forrm were sessay-type
items; (3) filling out the survey form entailed some thoupght and time

on the part of the respondent, and therefeore some workeres refused to



answer the survey, giving lack of time to do the job as the reason;
(4) some respondents failed to follow the sample sent in supplying
their answers, and this resgulted in the omission of some needed in-
formetion, in gome instances; and (5) the task of assembling the
informetion contained in the survey forms was subjeet to errors of
interpretation sinee some respondents misunderstood items on the
survey, some answered the form incompletely snd some did not use the

form as 2 guide at all but instead sent informative=-type letters,



CIIAPTER 11

HISTORICAL PERSPRECTIVE OF STUDY S¥ILLS PROGRAMS

AT THE COLLECE LEVEL IN THE UNITED STATES
An Academic Pattern Perspective of Farly America

The intrepid oolonists brousht with them to the Wew Yorld a lepgaocy
of oulture dating back to pre=Biblicnl times. This was prinoipa’ly a
synthetic oulture which Western Furopean peoples hnd developed by the
edopting of the most useful aspeots of Eastern oulture with their own.
%hile the exigencies and rigors of frontier 1ife inevitably later led
to changes in this oulture pattern, thet oculture which was established
in the early ocolonial settlements of the Americes was a replica of
that which was predominant in Western Furope in the seventeenth ond

The synthesis of Eastern culture end VWestern adaptatiors hed re=
sulted in a basic philosophy of higher eduocation. Permeating the
philosophy were such philoscphic bases as a respect for freedom end a

respect for the truth. Scholarship existed and was eminently resgpected.

Treining for the prefessions was the raisgon gg.étre for eolleges, and
treining was offered in medicine, lew, theology, end education. The
materiale used for training doctors, lawyers, minigteors snd educntors
in Furope were uped in the coclenics. The Bible wee part snd parcel of
the livinr patitern of the day, and was one of the "basic texts" of the
learning system. Xelirious emphasis permeated the reading meterials

used in schools, and especially at the elementarv level. The influence



of the church is easily apparent in the most used of all elementary
texts for 100 years (and reprinted as late ag 1830), the Yew England
Primer (122, p. 255)., The cstechisms, horn books, Abdecariums,
primers, spellers, end flesh oards were representative materiels widely
used., Vhatever wes availsble in the form of written philosophy,
poetry, and dreme was used and adapted to immediete needs. Commonly
uged techniques of teaching were the partewhole sequence approach to
larpe aress, the oral debate, and the dialectio methods.

The rigidity of the European pattern of educetion was supplanted
with a more fluid pattern adapted by the colonists to suit immediate
necds, The morelistic emphasiz gave way increasingly to the patriotic
emphasis. The emphasis based upon relirious and morelistie goals was
the pattern the early coleonists mew ~- the onlv pattern they Ymew, in
feot, The rigidity of the pattern wag oomforting st first in a new
world, where the ripors of living demanded the pessession of & philosoc-
phy of learning which had sustaining characteristics needed to help
solve the problems of day by day existence. The same rigors of living
whioch at first mede welcome the musteining qualities of the Vestern
Turopean pattern later were instrumental in brinpging sbout ochanges in
the emphases snd goalsg in eduoation., A summerizetion of the "cultural
forces” which helped bring eabout ohanges in the gomls and emphases of
American hirher educstion has been listed by Butts as follows:

« « o othe graduel substitution of seocular for

reliricus authority in the political, scciel and intellec-

tual activities of life; the growth of commerce and indus-

try and of a corrvesponding acquisitive spirit; the enormous

expansion of systematized knowledge, particularly in the

physieal and soelal sciences; the advance of democracy and

the idea of indlvidual freedom; pnd the growth of the ocon-

sept of naturalism and cf the innate worth of individuals
(64, p. 515),



The religious and moralistio were susteinins, to be sure; but once the
frontier existence highlighted the need for "training for doing," in a
gooinl olimate where strength end stability outweighed in importance
the more eesgthetic and ethsreal oconsidermtions, higher edueation in
the colonies expsrienced e goal~-chancing evolvement dicteted by prac-
tical oonsiderations of everydey=living problems., American literature,
lore, and geography beren to take their nleces alengside the oconven-
tional and traditionel cheracter poems, febles, and Bible sgtudy in the
curriaulum,

The oolonists developed a feeling of independence as & result of
their successful efforts to earn their daily bread despite the hard-
ship and adversity they found prevalent in Colonial America. Englend
end her celonicl holdings drew farther end farther apart, finally
broke openly, and seperated politioally at the close of the American
Revolutionary Var, The evolving pattern of education hed played an
importent role in the growing process which saw the original colonles
advance, in steges, from Vestern Europeans in a virgin territory, to
Americans in a civilization they hed created with their own labors,
The Amerios charscterized by the rights and duties of individuals in s
democratic society pattern had come of ege. The phenomens of America
-= the prodigious efforts to better the weve things oould be dnne ~e
ocarried over into educstionel aress, and brought about chanpes which

have resulted in the unique eduocstionsl svstem of Today's Americs,
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The Teaoching of Reading from the Colonial Fra

to the Early 20th Century

The early years of the nineteenth eentury might well be called
the "formative years"” for American democracy. In the cruocible of dif-
fieult problem=golving the new netion met the challenges which beget
her ecconoricslly and politieelly. Reflecting the emphsses of the
Arerioen political lesdership of the times, the school reading and
gtudy meterials at all levels wore oomposed with netionslistic over=
teneg, Much of American recgraphy and Americen literature arpeared,
in addition to the more oonventionel exercises in pronunciation, enun=-
ointion, and elooution, Appearsnce cf eseoiecnoe courses and nsture study
in oollege offerin~s slsc was reflective of the thinking in an ere when
new methods of doing work were needed, and when the blessinrs end the
curses of nature were werv resl elements in the enlture pattern of the
frontier,

Tate in the 19th century there was more tire for the "good life"
for a largsr proportion of the peopulation than hed been the ocase earli-
er, The reading level was geemingly raised from the emphasis on things
of & material nature to those of the more pesthetic nature, This was
not a reversion to the Furopeen pattern so much ss it was a revision
tc o new Ameriocan pattern, The adherence to the comforting golidarity

"self~made"

of the "uaropean patierr ne loncer was neogssarv for the
oolonists at the bheginning of the 19th century. Probshly the most
aecourete way to desoribe the nature of the chance taling place would

he e orll 1t & symthesizing of what seemed sprropriate and useful of

the egtern Turcpean heritsse with thet which hed been ereated out of
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the practical needs ef deily living in Coloniasl Americe. The oolleges
reflected this chenge in emphasis earlier than the seoondary and
primery schools; and probably the best-inown product of the thinking

of this era was the Harverd Cleassiecs, Silent reading became a part of
the pattern, which predueed some thinking sbout the new value of
thought conoepts to readers. Resdinzs ebout reel people of hercic sta-
ture helped engender & feeling of netional pride end accomplishments in
the youth of the nstion, Oral resdinsg became popular with the elite
segment of the American soclety, and were an integral part of the
entertainment pattern of the nation until the advent of the peassive
smusement mediums (movie, radio, television, eﬁc.) cenged its neayr
extinction netionally.

The teaching profession came in for its share of attention ss the
growth of the school populetion at all levels demanded more teachers
who were qualified practitioners of the type of eduocntional metheds

which developed free thinkers and pood olitizens. Such texts were
printed for the use of reading teschers ag Farnham's reasding manual

for teachers (71) and Vebh's book centaining directions for teachers
(80), while specialists led the way toward better understanding of the
teelhiniques end psycholory of reading. Courtis, Grey, Cilliand, Judd,
Yead, and Pintner (100, 101, 102, 103, 104) were leaders in the reading
fiold, and turned their attention to the reading problems tesohers and
students were oconfronted with, The studies of these leaders, and
others, were indiesmtive of the reocognition of the oomplexity of the
reading prooess, and geve rlse to the generally accepted recognition of
rending as a highly complex gkill which needed more attention in the

areas of methods end processes of teaching.
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Up until the beginning of the 20th century, "book=learning” of all
desoriptions was looked upon with very little favor by the hardy, work-
oriented builders of the nation, The "selfemade™ man prided himself on
his abilities to "get shead" without the benefit of books and instruce
tion in the school atmosphere., The "doers" of the society were not
thogse who learmed from boocksj but rather were those who were strong,
energetic, and wanted tec work hard to make themselves productive in a
soclety which needed all the physieanl manpower it oould muster., But
even through the formative years of the netion, the centers of learning
weres producing the professional personnel needed to help the society
funotion. These persons, the ministers, lawyers, and professors in
particuler, held = position in the soociety which eerned them the grudg-
ing respcct of even the most hard-bititen frontiersmen. The cruocial
stages in life secmed always to demend the talents and ministrations
of clergymen: birth, marris-e and deaths The increasingly ocomplicated
aeffeirs of lendowners and buginessmen seemed always to demand the serve
ices of lewyers: clearing titles, writing contracts, and other dosu=-
mentary functions. These professionsls, and others, needed tec be
treined, The treining of specisllisteg hed to be entrusted to competent
treining institutions, and this training funection wes given over to
the colleges, The more complioated the Ameriean cultural pattern be-
osme, the more the demand inereassd for profegsional persons to do the
professional jobs needing doing. Tith the need for professionels grew
the need for better and faster understanding of the printed word; and
the tremendous production of soientific studiea of the physiolory and

psyeholozy of reading in the early 20th century hss been indieative of
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the ever=-increaging importance that reading skill has scquired in
20th century America.

¥onroe recorda 1,868 studles relating to reading published between
1916 end 1939 (181)., During this period, consideration wes riven to
some of the folleowing problemgs the velue of phonetics; the impertance
of motivetion; the hygiene of reading; reesoning processes, es related
to readings recognition end edjustment of methods and procedures to deel
with individual differences; end comprohension problems. The great
amount of literature publighed as e result of the meny research projects
undertaken in the reading field helped immeasurably to bring reeding to
the seientifio stsge which it reached in the Vorld Var II ers.

In summary, while methords changed very little in the early teaching
of reading, the emphases on types of meterinls chenged appreocisbly from
purely aocademioc reeding materials to types having netionalistic over=-
tones., Also, s noticeeble changing over occurred from the more materi-
alistie level to the sesthetic level regarding the types of reading
being pursued in colleges. This chence resulted from e synthesis of
the appropriete kindeg of reeding meteriale from the VWestern Furopean
and early American oultures. Reading gredually assumed a place of pgreat
importence in the Americen oulture pesttern; and at the beginning of the
20th century we find the problems of reading being given widesprsad

attention by many investigestors,
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The Teaching of Study Skills from the Colonial Ere

to the Early 20th Century

The teaching of methods of study as we lnow it today was nonexist-
ent in the 18th and 19th eenturies, Pupils and teechers alike operated
in what wes almost & universal pattern of schooling methods based upon
rote memory work and oral recitation drilla., There was no questioning
of teacher authority, since his status was long-since set by oustonm,
and was incontestable where the students were ooncerned. The suthori=-
tarian atmosphere was predominant, doubtless regulting in the same
kinds of agpression and restivensss which Lewin, Lippitt, and White
obgerved in gocially~controlled authoritarian ciroumstances at Iowe
University (227).

Since the suthoritarien situation predominated in the early
gochoolsg, it follows that teaching methods reflected euthoritarian pat-
terns, to which every student was expected to oonfom. Study waes
gtrictly supervised, and deviations from the pattern set by the teach=-
er eocould result in corporsl punishments, repardless of the nature and
cauge of the deviation (150). Pupils ceame %o school at & certain time
and place; took assigned seats, and remained there, unless and until
permission to leave wag specifically granted by the teacher., The
teacher's lead was followed slavishly; fer the teaocher kmew how to
study end needed onlyito be emulated by students for the optimum
learning level to be attained -- a concensus held osmong teachers of
the time, and one they never attempted to discredit or destroy (150)}
lesgong end study plans were prepered by individuel teachers according

to their individual preferences and dictates, The plans were made for
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e whole school term, on & day by dey besis, with each moment of each
day presoribed for in terme of classroom procedurcs and sceomplishments.
¥hat few study skills used were dictatod by teachers in confomenee to
their lesson pleng end individual tesehing characteristics.

The first professionsl person to question the proocess of teaching
without regard for individuel abilities snd differences wes Farhart
(159); and hie effort to chanpe the teeching practioces of Ameriecan
gohools in gersral wae not made until 1908, In the seme year diurry
(77) wrote e pionser hook in the study akills fleld, which he oalled,

Jow To Ptudy, end Temching Fow To ftudy. Both Farhart ond Yoiwrry

recornized prineiples in the tesching end lemrning proeesseos which hed
not besn ocrsidered by professinonel teachsrs up to their time. The
importence of motivetion and attitudes of eitudents were recopnized by
Borharts and the importance »f the sorioloriecsl and paychologieal
enviromment wes r~iven sttention by Ydlurry.

The advent of voentlionel guidance brought with it the ecncept of
teaching individuale acoording to needs, desires, and apbtitudes., Vide
varistions in tvpes of gkille necded regulted in wide varieties of
gtudy and praoctice methode, Jince the prestest emphasls was »leced up=~
en things in the eaonomic realm in the United States at the beginning
of the 20%h century, it is not surprising that vogetiomal guidance
should lesd the way in the evolvement of mtudy ekille sppliontion and
use, Ceorge Yerrill set up o plan 4o help students of the seoondery
and college levels to select vooations in the %en Franciseo eres in
1896, Yerrill is ereditod by Chisholm (8F) end others es being the
first person te set up a puldance progrem sanywhere in the Tnited States.

He was followed by Frank Pargons, in 1910, whose oconception of guidance
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wes larpely the development of "ell ercund manhood,” by "systematic and
gcientific training of body and brsin, memory, reasocn, and charsocter
acoording to individual differences" (31, p. 4). The Pirst profession-
al eduoator who saw in the vooational guidence movement some elements
which held great promise for the development of speeific study skills
in sohool situstion was Dr. Stratton Brooks (63)., Part ef his plan for
the Boston schools encompassed the teaching of study skills fitted to
individual needs of & vooational nature (232)., Some writers of this
erse who touched upon the subject of study skills asg related to specific
vooationel needs were Bloomfield (121); Ronser (187); Fliot (272);
Harus (235); end Kelley (197).

After the guidance movement got under way in the metropolitan
arees of the United States arrund the beginning of the 20th century,
nearly one hundred books end bocklets were written about study habits,
eg such, for noademic use. Typicel of the wide verintion in size and
spproach te study problems of materials used prior to the 1930's were
the works of Vrenn (168) of 33 pages; esnd Youlum (118), who published
a 502~page book, The books end pasmphlets of this era were largely ex-
pository in nature, with wery litile practice materiel inoluded, Bet-
ter materinls for collere students eppeared in the 1930's. The best of
these which are still in use (in revised form in several ingtances) are
the work of Bird and Bird (147), Carter snd ¥elinnis (151), Fredericl,
¥itchen and MeRlwee (161), Robinson (187), and ¥renn (168). These
materials do not deal with study skills exelusively, althourh sll are
primarily designed to help students make use of hirher level study
skills to effect better academic and socisl adjustments. One of the

newest sourceg of materiel at the ocllepe level is that of Carter and
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YeGinnis, vhich deals with suoh wvarious elements of oollere experienoe
e living "your college" wey, selecting olasses, planning a work-study
schedule, growing up emotionelly, spending oollege funis wisely, taking
effective notes, reeding well, inoreasing wvoecabulary and gpelling, ime
proving ability in arithmetic, prepasring assigmments, doing term
papersg, preparing for and writing exeminstions, preparing and giving
short telks, overooming lack of interest in a course, dressing effeo=
tively, making a more adequate social adjustment, solving personal
problems, and making & voeational choioce (151). Study skills are con=
ceived by these and other modern writers end teachers in this fleld to
be a pert of a total pattern of ccllege success as contrasted to the
rather narrow oonecept of guidance held by the writers and teachers at
the bheginnine of the 20th century.

In gummary, it is apperent that methods of study in the 18th and
19th centuries varied little over that entire period of history, and
were relatively uncomplicated. The authoritarian atmesphere of the
clagsroom made the choosing of study methods impossible == oonformity
to the set pattern laid down by the teacher was nandatory., Teacher
emulation, rote memorizetion, and orel drills constituted the basis of
loarning; end whatever individual talents and propensitiss students
had were neocogsarily used only within the euthoritarian boundaries of
classroom procedures., The coming of the vocational puldence movement,
and the subsequent development of guidance services 2z an integral
part of education, paved the way for the ineorporation of higher«level
study skills progrems in celleges and universities which were eventually
designed to help individuals achieve sooinl as well as seademic

guccegs in ocollege and later life.
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The Emergence ef Higher=lLevel Study Skills Programs

in Contemporarv Amerioca

A sociclogical overview, After VWorld War I, Amerioca's growth

quickened and her respongibilities grew larger in volume and impor-
tenge on the world soene with the pessing of years. The necesgsity for
Americe te assume & lesdership role in world affeirs in turn necessi-
tated the treining of more and more persons to do the jobs needing to
be done both at home and abrosd, The America whioch had been "off the
beaten track" in the 18th and 19th centuries was now on the "main high-
way" of world affairs, But Americe has taken the leadership role smong
nations in & very turbulent era of rapid changes. The world today
nmight well be celled "backward” with regard to its stage of development
in the sooial sense =~ clinrine to the old ideas and institutions in
large measure while eontinually producing new material advancements
which render the o0ld ideess more end more obsolcte, Two scciolopists
review the situstion which is prevalent in the world todey with these
wordss
Althourh mankind hasg become adepted to the new tempo of

living and heg accepted and exploited seientifiec and techno-

logioal achievements, it has failed to adjust the goecial

structure == eoonomio, politicel, and sociel idess and

ingtitutions == to the new pettern of material oulture

(119, p. 2).
Thig stete of effairs, called "eultural lag™ by sociolorists, permeates
the Americen soclel scene.

Culturel leg end its demsring effects have been operative in
western eulture since the letter pert of the 18th century, because the

ooming of the industrial and agricultural revolutions gave rise to the

oconditions which created the social melieu in which eultural lepg hes
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beoome a soclal force. But after World Var I, and since then the
goeial maledjustments of the western eculbture have multiplied in number
and intensity. Two world war:s and a major economic depression con-
founded the already-geriocus sceial problems confronting western culture.
The culturel foreces at work in the werld affected Americe probe-
ably to a greater degres than any other nation., Tntensified efforis
were made in the seceondary aschools end colleges to help youth meet the
meny beffling problems. The problems which the netion’s elected lead~
ers oould not sclve ocertainly eould not be faced by inexperienced youth
without every effort being made by school suthorities to help young
people make adjustments to these problems. Fduostors have recognized
and even oateporized the problems gince ¥orld Var I, in the maini
rural to urban mobilitys rising birth rete, and falling death rate;
instability of the vitel femily institution, ss indiocated partially by
excessively high divorce rate; the threat of economic disloeation,
both by disastrous inflation and depression; and war, and "cold" war,
continuously threatening and disruptive. Some of the more hopeful
developments are seen to be the development of world-wide communica=-
tiong; the rapld edvences in transportsetion; end the ineressingly
lerge oirculation of boocks, periocdicals and other printed matter which
mede the exchenge of ldeas possible and prectiocal. The inoressed need
for understanding others, for stimuleting constructive thourht ebout
world and local problems, and for developing the urpently needed pat-
tern of demooratie oitizenship are seen and are being investipated by
sociologists, psychologists, historinns, economists, anthropelogists,
und the other soeiel soientists, in sddition to the edueators. The

contributions of the investigators in these verious fields have had
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dynamic effeots on the thinking of edueators, but very 1little effect on
the material improvement of the school in terms of meking the school
situation a vitel, useful learning experience for the youth of the
netion, New and refined versions of the physionl school building have
appeared; but there still is a regrettable "lag" between the recogni=
tion of needs of the school population and the meeting of those nceds,
especially at the college level., Progress which hasg been made gince
the 1930's in the soience of reading, snd sinoce World Viar II in the
field of higher=-level study skills is very encocuraging, especially
when it is remembered that research snd apnlicstion of research in

these ereas begen so recently.

Mirher level readins skill progrems, Personnel practices which

the aollepes snd universities had developed began to be put into use
in the earlv 1930's, Althourh only soven higherelevel institutions
were offering remedisl programs in 1929, well over two hundred were
either already offering,.or were preparing to offer programs by 1942
{115). The studies initiated in the early 1930's hnd emphasized the
appellingly inadequate state of reading-readiness college freghmen
brought to collepe osmmpuses all over the nation. The collepe freshmen
were scrutinized during the 1930%'s end early 1940's by meny investi=-
pators in efforts to determine (1) whet types of reading difficulties
hirh sehool graduates brought with them to college, and (2) what the
hirsher institutions of learning needed to do to train collere freshe-
men to read well, Some of %he findings of this decade of iniensge
investigations were both interesting and important and will be reviewed

at this point.
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The inadequecieg of the college reading programs were investigated
by one writer who reported that even though too many freshmen were en=
rolled in olesses (25 to 50 per class), no acedemie oredit was given,
and the teaching wes done by assistents, the students nonetheless
liked the courses (286).

Some basic charsoteristics of good adult reedere were isclated
and investigated well by one writer for the purpose of determining the
goals whioh resders at the collepge level should strive for (245),

One productive experiment et the ccllege level was one by
Westover {264), who found that scllegeelevel reading oan be improved,
that after-effacts omused by practice with mechenicel devices weer off
guiokly, that there were no gignifioant differences in gpeed and ocom-
prehension between the trained and controlled groups he experimented
with, =nd that the demands and pressures of the overall ocollege pro=-
grem serve as motivationel devices. This last finding would geen to
be an esgpeoially significent finding in terms of the great importence
now being atteched to the motivetional factors in learning by many
investigators, and is a finding which parallels Presooti's emphasis on
the grest importance of emotions in the educative process (29).

Iir, Baer at the Dartmouth College Reading Clinie found thet over
a ten-year pericd he has secn reading classes "start off =t an averege
of 230 words per minute; and finish up a few weeks later at around 500
words per minute," as reported by Lewis (95, pp. 9 and 10). Yormen
lewis also writes thet

o « » orgports from eollere reading eclinics underline

two facts:

1. The average person rcads unnecessarily slowly and
inefficiently.
2. After only a few weeks of intensive training, such
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2 reader can double his specd, improve his comprehension,
end inerease his overall effiociency (95, p. 10).
The emphesis now is placed on purposcful reading rather than on

the mechenios of skills in resding themselves. Purposeful Reading In

College by MeCallister (96) is & text which exemplifies this new
approach to the science of reading. The usefulness of this aporoach
ig pointed out in the statement found in one of the recent texts:
fvery college student improves his rate of reading with-
out any partioular effort; bub, with the proper motivation
and puidance, his reading besomes not only more rapid but

also more suited to his purpose (161, p. 87).

The use of the college edition of the Reader's Digest (252) in some

collere reading programs is evidence of thig trend toward oreating a
motivational elimate conducive teo reading fast and well,

The art of reading hes indeed reached the state of edvancement in
recent years which hes qualified it as a science. In addition, the
socience of resding hes become more than s purposeless scounulation of
techniques and factors to build up e mechanical-type of skill in col=-
lere studentss It hee beoome 2 socio=psychologicel teehnique leading
to greater cultural atteimments in all fields, which can create end
nurture creater understandinssg between eultural groups everywhere in

the world.

Higher level study skills programg. The famous Dertmouth College

Cage of 18192 made possible the pattern of higher education which now
is opereztive in the United States. In effect, the Supreme Court re-
versed a Yew Hampshire Supreme Court, end ruled that philanthropic en=
dowments of privete colleres would be safe from any encroachments by

the gtatess The result of thig decigion wes to bring into beinpg the
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Ameriocan pattern of state=oontrelled ingtitutions of higher learning
existing slongside privetely endowed institutions of higher learning.
Higher education mede great advences, in gensrsl, asg wealthy gradustes
and patrons endowed the private institutions riochly, partioularly such
establighed ones ag Harvard, Yale, Coclumbis, and Prineeton. Also,
Johns Hoplkins, Chieago, Stanford, snd Cornell Universities owe their
beginning to private endowments. Up to the Civil Var Era the state-
oontrolled universities were not influential in Ameriecan eduocation;
but with the passage of the YMorrill Act in 1862, the states were able
to organite universities which taught the liberal erts as well as the
seiences necesgeary to the understanding of agrioculture, engineering,
mining and forestry. By the end of the 19th century state universities
had become important and began to scntribute much te higher eduoation.
Thomas Jefferson's recommendations for eollege reform had inoluded the
observation thet “"the university should be supported by the state and
fres from sectarian ocontrol™ (64, p. 515); which beoame & reality as e
regult of the impetus provided by the Yorrill Act.

Another of Jefferson's rocommendetione for aollere reform had in=-
cluded a statement to the effect that students should be given froedom
to prepare themselves for whatever ocoupation they wanted to follow
after leavinp college (64, p. 515), but it was to be a long time even
after the passage of the Morrill Act before the institutions of higher
learning began to help students equip themselves for eareers and for
guccessful living., Indecd, it was not until Ohio State University be-
gan i1ts program in the early 1920%'s that an actual study skills program
at the college level was inocorporated in the offerings of any college

or university. It has only been sinoe VWorld Var II thet any
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appreciable number of such programs hes come into beings and it is
with the progrems of this era which this study will deal with, in the
meine

One of the outstending contributors to the progresas of study
§¥ills programs st the oollege level has been Francis Robinson,
Professor of Psychology at Chio State University. The work of Robinson
end his students has pointed the way toward refinements in skills and
techniques of adminisbtering suoch progrems, and has provided evidences
of the gucoess such comprehensive programs cen ettain when adminige
tered properly (32). Progrems have been operating in e number of in=-
stitutions of higher learning in the last decade., Some of the more
outstanding programs have been those at the Universities of Buffalo,
Celifornia (Berkley and Los Angeles), Chiocego, Columbia, Dartmouth,
Hervard, Illinois, Towa, Towa State, Minnesote, Chio State,
Pennsylvenia, Pittsburgh, Stenford, and Yale,

In surmery, although the college level is probably not the best
rung on the educestional ladder to use for administering a study skills
program, the need for it at present is so apperent that suoch progreams
ere beeoming more numerous year by year on the American college scense
(see Chapter IV). The relatively new philosophy of higﬂer education,
which places the values of oongervation of human resources sbove the
values of the "laissez faire” educational stmosphere, is creating a
great deal of actlvity in this new educationsl fielde The principles
of the social sciences which apply to the physiology, psycholegy, and
sociolory of learning are being viporously applied in study skills pro=-
grams, The trend toward meking every person able to reslize his

optimm potentiel in social as well as academic effectiveness hes been



strong and persistent in reoent yeers, and seems in no danger of
diminishing in either strength or persistence in the foreseeable
future.
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CiAPTER IIT
THE STUDY S¥ILLS PROGRAM IN THE UNIVERSITY OF MARYLAND
History and Philosophy of the Program

The gtudy skills program in the College of Speeial and Continue=
tion Studies &t the University of Merylend was born of & need, An
agency was needed which could attend to the needs of students who wers
considered "aocademic risks" by the admissions officer and his steff,

A problem of how far to go in admitting persons of relatively low soca=-
denic standing in high sohool wasg the crux of the problem, There were
numbers of prospective eollege students with low moademic standing
seeking admission to the University of Maryland. The question was,
how gould they be served by the university without endangering the
academic standing of the university itself? The university, being a
stete institution, most certainly hed a duty te fulfill te all the
citizens of the stats who wanted to avail themselves of its services.
On the other hand, the oolleges on the esmpus had standerds to uphold,
end oould not grant admittence to persons whose high schoel
treansoripts failed to indicete a good "risk" acmdemically.

Bagieally, then, the initial study skills program wes get up in
the fall of 1947 %o allow paople who were edjudged "aocademic risks" to
enroll at the University of Marylend on a probationary status. The
probation period was set at one year, at the end of which time a stu=-
dent was to be dropped from the university if he feiled to earn a 2.0

(C) averape for his first yeer's work., The program was set up under
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the title of On=Campus Division, College of Special and Continuation
Studies, and was headed by s pgraduete student majoring in pasychology.
The first year the study skills program was in operation there
were three services offercd the students, A lecturs aourse wes given,
2 superviged study hell was meintained, and tutoring wee offered. The
lecture oourse was offered by the person in charge of the division.
Leoture periods were held on Tuesdays and Thursdays at 1300 p.m. for
all enrollees in the On-Cempus Division, and one credit was given upon
the oompletion of the course. The leocture oovered information avail=-
able pertaining to study skills, in general, and a text wes used (167).
Several tests were pglven ocovering the eourse materials at various
times, and a final exeminetion was administered at the lasgt class meet-
inge The supervised study hall arrangement was ereated in order teo set
aside a place where the students were reguired to come to study course
asgizmments et a scheduled time and place. Students were required to
attend the twenty soheduled hours of study hall each week. The study
halls were supervised by e graduate student majoring in arees basie to
freshmen curricula, whose ohief functions were to c¢all the roll before
study hall sessions began, to supervise the study pveried, and to eid
students requesting agssistance with their study problems, The tutori-
a2l service made four tuters eveileble to the students in the subjeet-
areas of Fnglish, mathematies, physical seiences, end social soiences,.
In eddition to these services (but a part of the overall program) wes
the counseling servioce offered by the paychology graduste student in

cherge of the overall program,
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A1l students enrolled in the On-Campus Division oould avail theme
selves of the counseling servioce in the graduate student's office
during speeified times of the dey.

In the spring of 1948, a new gervice was provided for the gtudents
in the form of & required, one~oredit reading skills course called
College Aims IT, The reading course was designed to be & part-lecture
end parte=laboratory learning experience, and wes teught by a senior
enrolled in the College of Fduoation, The oclass sessions were held
five times weekly, with sech student in the On=Campus Division attend=
ing one of the five goheduled periods each week, Attendance records
were kept, grades were awarded for cless projeots, and a final grade
was given each student. Meterials used inecluded two texts (167, 168)

end the Februery, 1948, issue of The Reader's Digest (258).

In the fell of 1948, one more service was edded to the lectures,
tutorial service, sounseling service, and reading oourse offered by the
On=-Campus Divisions It was felt by the Dean of the College of Special
and Continuetion Studies, the greduste student in sharge of the On-
Campus Division, and the reading course teacher that the study hall
technigue wes probably not as effeotive as & laboratory on study skills
would be. Overall student opinion geemed to indicate the desire for a
laboratory experience, mlso. Conseguently, the laboratory on study
skills was instituted as a part of the College Aims I ocourse, and the
study haell progrem was disceontinued., This chanpe resulted in the
College Aims I course beemming a leoture~laboratory combinetion, with
each first-semester student sattending two fifty-minute lectures and
one two-hour laboratory eanch week, One text (167) was utilized for

both lecture and laboratory sessions snd attendence records were kept.
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The leboratory series dealt with the practical eppliestion of sgtudy
gkills and various exercises were completed under the guidance of a
laboratory counselor, A course grade wag determined by everaging the
final gredes whioh students emrned during lecture and laboratory
neetings,

In the fall of 1949, the size of the laboratory enrcllment had
ineresged until there were forty-five students in eech of the five
leboratory groups. It beesme obvioug that a better job eould be done
if the laboretory counselor were assisted in the laboratery with the
duties invelved in giving individual essistenee to so many students,
and 2 laboretory assistent (a senior majoring in psycholegy) was hired
early in the fall of 1949,

In the fall of 1952, a2 new staff member wes edded, This person
wag hired as an administrative assistant to the director; erd sssumed
other duties inocluding the working with individuel students having
reading difficulties an@/br needing aosdemie oounseling, and initiating
and/or cerryinc out research studies in the depertment. An additional
lsboratory ingtruotor and another clerieal worker were hired in the
fall of 1952, also.

The pergonnel breakdown for the On-Campus Division, College of
Speaial end Continuation Studles, University of Meryland, is now ae
follows: director; assistart te the dlrector; half-time reeding and
study s¥ills instrvetor; two half=time laborastory ccunselors; a tuter
for each of four ereces == English, social studies, physicel sciences,
end mathematiog: snd two fulletime olerioal agsistants. There are ten
laboratory sections, two lecture ssctiong, and two reading skills geow

tions eompriging the course offerings of the division. The total
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enrollment of the division 1s 725 students, and an enrollment of
750-800 sbudents is expected in the fall of 1953,

The underlying philosophy of the entire study skills program may
be stated in & sentence: It is the duty end privilege of the workers
in the program to help each student (client) attain the maximum degree
of adjustment possible to him. ¥hile such e stetement can be construed
eg an overeimplifioation of the complex area of human relationships
Imewn as the oounseling process, the phrase, "maximum degree of adjust-
ment,” ocontains the oore of the philosophy. ™Maximum degree of adjuste
ment" means, in essence, doing the very best one can with what one is
endowed mentally esnd physioally, and thereby attaining meximum profi-
ciency end efficlency in all the aresg of livins. An ambitious
philosophy? Undoubtedly, but could anything but an ambitious and all-
enoompassing philosophy really satisfy dedioated and oonseientious
personnel workers?

Lloyd=Jones seems to adhere to such a philosophy when she states:

¢« « « othe student personnel program must teke its

gtand with those who conceive of the student not only as an

intellect, but also as a total organism whose learnings,

even at eighteen years of age, are importantly oonditioned

by the way he acts and feels, as well as by the words he

reads and hears end by his logieal thought. The student

personnel progrem must be built on a recognition of the

essentisal interrelation hetwsen thought, feeling, and

action (20, p. 11).

The justification for o study skills propgram, based upon such &
philosophy as thet which underlies the program et the University of
¥aryland, is pointed out by several personnel workers, Francis
Robingon has been working and experimenting with a study skills progrem

at Chio State for a period of yeers, and has published much proof of

both the need for end justifiostion of study skills programs. He hes
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found thet howetowstudy progrems have met with "noteble success,” and
states thet, "measures of student progress have shown inoreased reading
ability, greater skill in organizing work, better use of educational
feeilities, and more satisfactory personsl end social adjustment” (168,
pPe 2). Soott points out thet college freshmen must meke a "oultural
adaptation” to college life, and the ease or difficulty of making suoh
an adeptation regsts upon the habits and attitudes the student brings
with him to oollege. "A student may or may not find himself equipped
with adequate study gkills and an intelleoctual ocuriosity already
aroused,” Scott continues, and "beoomes oconfused” as a result of the
total experience of trying to meke an adjustment at oollege. The
neoessity for eguipping students with "adequate study skills" is also
clearly seen by Scott in relation to helping students adjust to
collere (35, p. 211).

Brumbaugh very ably states the case for remedisl end preventative
procedures at the college levelt

The large mejority of oolleges, if one may judge {rom

their practices, procesd on the assumpbion that all students

whom they admit are equally oompetent, equally well-prepared,

and equally mature for the responsibilities that oollege im-

poses upon them, They presecribe for all students a uniform

academic load in terms of semester hours end often in terms

of prescribed coursses, then walt to gee what heppens, When

students show symptoms of acedemle or sooial incompetence,

the edministretion sets out to discover what is the nature

and cause of the difficulty. Too frequently upon the basis

of superficial disgnosis, the answer is "not college materi-

el”. . . JOnfortunately, some of the ingtitutions that be=

lieve in this sifting prooess. . . «do not realize thet

they lose many competent students because of oonditions

which, if they hed been recognized, might have been ocor-

rected in time to save the students (35, pp. 100-1),

Two world wars and the post World Var IT ere have demonstrated

the need for improving the guelity of humen resources. The needs of
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war snd postewar periods have proved that hichly treinsd and oonsolen=
tious workers in all eivilian and military ocoupstions ere & "must" if
the exigencies of such situetions are to be met successfully, The

fact that the United States did its share in helping in the winning of
the wars of the 20th century has been amply demonstrated by historians;
but, it hns not been demonstrated or even elaimed by any eompetent per-
son or persons that the United States (or any other national entity)
hes ever in history come anywhere near to developing its humaneresouroce
potentiol to the meximum. It is comon knowledge that the United
Stetes rejeoted some 12 per cent of the draft registrants in World Var
IT for illitersoy, and this in the one major nation in the world which
maintaing e free, public school system up through the seocondary level
on e national soale, Also, en estimsted ten milliong of Ameriocans are
functionally illiterate (119, p. 723)% The sooial ills of the United
States are of the type and veriety which indicate that the people in=-
volved in them are inadequately equipped soecially to meet those par=-
tioculer sociel ills: the high divorce rate; the hirh rate of juvenile
delinguenecy, and other orimes; high mental=diseasze rate; hiph rate of
drug=eddiotion and eleocholiam; snd the suicide rate are some graphloe
examples of sooiml pathologies direotly related to sociologiocal
shortoomings in the American oulture pattern,

The philosophy of the study skills program at the University of
Marylend rests squarely upon the premise that one of the more importent
funetions ef nny ruidence progrem is the assisting of persens in help-
ing themselves to attain their maximum level of efficiency end happi-
negs in living, end that an important sree to utilize in helping

persons attain their meximum sociel potentials is the study=skills



33

instructionsl area, It is too great a chanoe to take to aseume thst
people avtomatically reach their highest social potential -~ assistance
is oftaen necded desperately by people who are striving to live success=
fully. If the educational system of thls or eany other nation produces
citizens who are trained to understand end utilize anything less than
thelr highest soeisl potential, that educationsl system is doing o dise
gervice tc its oitizenry., Thile it is recognized that all persons have
different potentialg, end thet a study skills progrem will not automate
icelly guarantee the realization of the highest potential in every per=
gon enrolled in such a program, 1t omn be demonstrated that a study
gkills progrem helps individuels recornize and echleve their highest

gooind petemti&ls.*
Hature of the Program

The place of the study 2lills progrem st the University of
¥arylend is unique, £&n explanation of the plece of the study skills
progrem in relation to the overall university setting seems %o be in
order at this point preliminsry to any discusgion of the program's
functions.,

The study skills progrem is a part of the sdminjstretive responsi=-
bility of the College of Specisl and Continvation Studiee, which has
its administretive offices on the ocempus at College Parl, Yeryland,
Thig college offers extension courses which serve over 10,000 goldiers,
sailors, merines, and civilians oversees; end serves verious student

groups throughout the State of Maryland, 211 of the extension courses

*
See Chapter V, Swmery, Conclusions and Recommendetions.
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ocomprise what is referred to as the off-ocampus division of the college.
The other division, the On-Campus Diviszion, administers a study skills
program for probationary students on the cempus at College Park,
¥aryvlend, The dean of the College of Special and Continuation Studies
has delegated the authority to administer the program te the program's
dirsctor, so that the program operates apart from any administrative
ties from the policy-making standpoint, but yet oomes within the orbit
of the fiscsl policies of the college in matters ooncerned with staff
salaries, supplies, and other operating expenses.

Several factors with regard te the essgigment of students to the
On=Compus Division in the College of Speciel and Continuation Studies
need clerification., Two general requirements are sommon to all
persens seeking admission to the University of ¥arylend:

l. PBaoh applicent must submit a trensecript of his high aschool
acedemic record to the Director of Admissions.

2+ The hiph sehool transcoript must indieete thet the applicant
atteined a number grade average of at least 75 while attending high
school, in order for the student to gain admittance to & degree-
granting eollere in the university. (Exceptions are mede to this regu=
lation et the discretion of the Director of Admissions, the exceptions
being based upon such factors as illness of the appliocant while attend~
ing high school, the academic standing of the high school ettended by
the applioant, end other reesons of similer nature.)

The student who is admitted into the College of Speecial and Con-
tinuation Studies' On~Cempus Division falls into one or more general

caterories:
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1, The epplicant renks no lower than the third quarter of his
high sohool gradvwating oless,

2. The applieant hasg applied for admission to & college whioch
demands a higher level of academic schievement than the high school
reoords indiocate will be atbtaineble to the applieant,

3. Students who are dropped from one college for scholastic de=-
fiolency and who wish to transfor to another degree-granting college
can be transferred to the Cn~Cempus Division if readmitted to the
University of iHaryvlend by tho Committee on Admissions, Guidance, snd
Adjustment, Once reedmitted, students then must earn the aversge (2.0)
necessary to effect tho trensfer to the degrecegranting ocellege. The
dirceotor of the division counsels with students in this category to
determine whether assigmment to the study skills program seems neces~
sary and desirable. {Those who are not sssigned to the study skills
progrem are placed on the roll and given other advantages they wish to
utilize in the division until such time as they sequire a 2,0 grade
everage, enabling them to transfer to a degree-granting college.)

Several other factors seem noteworthy in this oonnection., A limit
has been set on the number of students to be admitted Lo the On~Campus
Division in the pagt, In the fall of 1948, for instance, the Dirsctor
of Admissions snd the Dean of the College of 3Specinl and Contimmation
Studies agreed to enroll no more than 150 new students owinp to
linited faoilities for handling students, With no limitation at
present in effect, the On=-Campus Division has grown to mere than 700
students, having admitted 578 during the 1952-1953 sohool year.

Referrals may be made to the University Counseling Center, which

oomes under the jurisdiotion of the Psychology Depertment of the



university. TReferrsls are nade when the freilities available to the
workers in the program ere insufficient to serve the need, and/or when
the student need ig of the Ltype requiring the services of speoialists
trained to neet such necds,

The remeinder of this discuscion will be devoted to a review of
the study skills proprem functions, intorspersed with the viewpointe
of other personinel workers whorever useful and epprepriate,

"Croup guldance"” is the term which gecms to best describe the
oyerall pattern of the program, As little 28 ten years ago, the term
"eroup puidance™ would not have been acceptable to most personnel
workers, for any tedhnique vhich departed from the individual persgon=
to=person approacsh was nct considered guidence at all, The recent
work of personnel worksers like Robinson (32), Trecker (61), and Hoppock
(54) hes done much %o advance the prinoiples and practices of group
ruidance to a "respectable" status. However, even as early as 1941,
the matter of group guldence was receiving some attention from workers
like Strang (59) and Rugsel (35), end the developmontal progess of
initiating and improving the prineiples and p}aotieea in this guidance
aras continued on apace fror the early 1940's up to today.

froup ingtruction in the study skills areas geems to he hirhly
justifiable ag & puidence technique on the basiz cf eccnomy of time
and spaces A sizeable group of students can be taught study s¥ills in
the group atmesphere as well as individually. This minimizes the need
for individuel counszeling in the study skills area, in most oases, at
the eollege level. PRy the same token, the need for many eounceling
areas (offices, rooms, oubicles, etcs) is minimized by the use of

group instruoction,
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The University of Meryland program workers recgognize 21l students
as individuals, with problems pooculiar to collere shudents, in genersl.
It is interestins to note in thie connecetion that Blaesser and Hopkins
studied student problems snd reported thet problems which students
have today, ag a regult of the defense siturtion, are essentielly no
different from problems oollege students had before the defense situs=-
tion developed (270)., The problems most college students face are
relatively few in number when categorized under broad headings, as
Hunter and Morgen did after studying the student problems at Colorado

*

Aerioultural and Mechanical Collegeos
Budgeting study time, studying effeetively, plenning
extrecurrioular activities not to interfere with soademis

school life, concentrating during study hours, buying end

studying wisely, lacking rest and sleep, desiring to start

a home, being self=eonsocious, lacking in self-confidence,

wanting a more pleasing personality, and spesking in

public (279).

The study skills program at the University of Marylend deals directly
with the first five problems listed above, and deals indirectly with
each of the others. College stu’ents have three questions which they
need answers for, aceording to ¥e'aul. He has written the questions
up es follows:

Vhet kind of persen do I want to be? As a useful

member of sooclety, whatdo I want to do? IHow can I

attein theso goals (22, p. 1)7
¥MoCaul's questions do indeed seem to reflsct acourately the state of

mind of most collece freshmen, and ere definitely the %ind of questions

the program st the University of Marylend attempts to help students

*The problems are listed in order of decreasing frequency of
mentione
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supply the answers for. Inderd, aome of thc lectures arc oriented
toward goal aspiration.

It is recognized, elso, that the problems of college freshmen
differ in intensity preatly from the problems of students in the other
socademiec levels. The radieel changes in the sociolorical end psycho=-
logicel enviromments of e student changing from a hirh schoeol senior
at the height of his "glory" to a "lowly" oollege fresiman, the trau-
matic sort of experience that moving from the seocurity of a familiar
home to en unfemiliar dormitory living-situsticn gives rise to, and the
meny other situetions which necessitate the students suddenly assuming

regoongibilities under unfamiliar and leissez felre ciroumstences are

the things which make the situstion of the college freshman more Aiffi-
cult. The cellege freshman is recognized as & real challenge tc good
puidance, and is believed to be in greater need of guidance services,
in general, and study skills instruction, speecifically, then his
sophomore, junior and senior oollsagues.

It is recognized, above all other congiderations, that gaining the
student!s wholehearted aoceptance of the progrem is the most important
ginpgle element to be considered in operating the program. Just as ace
ceptance is a prime ingredient in the suoccessful counseling interview
(32, ppe 72«4), it is equally important in the group ruidence situation.
The work done by studente end personnel workers alike is aimed primari-
ly et demonsgtrating to the student the usefulness to him of what is be=
ine done in the groups The faoct thet the students in the progrom are
assigned to it rather than accepted after voluntary application is a
drawback, of course, and especially et the beginnine of each academic

semester, The workers in the proprnm heve been careful +to exhibit
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their genuine interest in student problems in their contacts with stu=
dents both in and out of the group situations. 1In this connection,

one of the main objectives of eamch worker is to try oonsistently to
bresl: down the fear of teachers which students traditionslly seem to
harbor, Cood rapport iz necessery to building up trust in, oconfidence
in, and even edmiretion for the personnel workers by the students.

Cole points out that all collegme instructors need to be "honest, unemo=
tional, and objestive” in order to change the student's attitude from
fesr of school to liking it (152, p. 163), and this would geem to
apply particularly to workers in & study skills program.

The remainder of this section will be devoted to outlining the
procedures followed in the progrem, as they are applied in the leo~
tures, the lsborstory, the reading progrem, the remediel reading serve~
ies, and the tutorial servioce, with the purpeose of providing e full
description of the study skills program, While each of the foregoing
program services are treated separately in the desoription which fol=-
lows, it should be pointed out that the lectures and leboratories are
parts of one course, which is oalled "College Aims I"™ in the schedule
of clasges for the Universitv of ¥arylend., Also, the reading progrem
is o oourse, end it is omlled "College Aims II" in the schedule of
classes, DBoth College Aims I and College Aims II are eredit ocourses,
each earning one acedemic semester eredit for students eompleting them,
while the remedisl reading snd tutorial services are not a part of the

course offerings of the program.

The leotures. ILectures heve an important place in the cverall

study skills progrem at the University of Maryland, The effectiveness
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of the lecture method of instruction will depend upon several factors,
the two most important ones being the materinls lectured uron, and the
deliveryestyle and aocadenic baokground possessed by the lecturer., The
lactures given to the probetionerv students at the University of
¥arvlend heve becn based upon facts which are of interest to students,
and have heen delivered by a person adept in the arte of public spesk=
ing and teeching. The mistale ig often made in personnel work, and
other related colleze instructional aress, of expscting some one method
to accomplish too much (32, p., 265)., Mowever, lectures constitute only
e part of the instruoctional pattern in Maryland's progrem, and sertain
adventages do geem to gtem from the use of lectures if used judieious=-
lrs It gmeems appropriate Lo review those advantares at this point,.

The lectures are designed to provide the students with an orientew-
tion tn collere life an' college problems, in generanl, for the purpcse
of ecquainting studente with whet knowledge there is sbeout being suo=-
cessful soclially and scademieally at college. The importance of orien=
tation for college fresimen has been recoznized by werkers in collere
personnel progrems, elthough the effectiveness of the lecture method
has been demonstreted to be inferior to other instructional methods by
DeLong (297). TFor exemple, Lloyd=Jones stetes that in the light of
the frot that approximately one-third of entering freshmen stay only
one year or less in institutions of higher learning, "it is now pener=-
ally ecneeded that the personnel progran of an institution should in=
clude e program of orientation and freshmen adjustment® (20, p. 70).
The lecture method seems to be an appropriate way to present informa=-
tion to gtudent groups which omn best be presented verbelly, The sort

of things which are required of college freshmen both sooially and
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acadenlioally is typiecal of the subjects which can be well covered for
orientation purposes in lecture periods. An example of the type of
informetion vhich can be given students in lecture situations is this:
enrly in the leoture geries students arec riven regsultz of four experie
ments to ghow the effectiveness of the verious teehniques used in the
whole study skills program.

There geema to be comfort in oomparison when acadenioc difficulties
are bsing dealt with by students, A student gaing comfort in the
Inowledge that many others of his peerg seem to heve Jdiffioculty with
gchool gubjeots and school-centered social problems. A student with
problems in these areas is seated smong nany other students lile hime
self in a lecture ocless where the problemsz common to himeelf end the
others present are discussed and "solved” vicariously, in effect. One
of the greatest stigmes atteoched to academic and social shorteomings
is sometinmes overcome at the first leoture mecting when a student finds
he is "not alone,™ thet others heve academic and soeiel shorteomings,
end, most importantly, these shorteomings ere not considered as

hingg which nmust be kept to oneself for fear of ostrasism from the
nore desirsble soolal groupings on the cempus.

The grephic presentation of feocts can be effectively accomplished
throuch the medium of the lecture method. Such lectures have been ine
strumentel in leading students to investigste their situstions vie an
individuel interview, or interviews, with the lechturerecounselor subse=
quent to lecture periods. Tho student is induced to seek counseling
relative to his own personal problem, or problems, as a result of his
geining e better overall understanding of his situation through the

mediuwa of & lecture or leoctures. Lsectures may be delivered in such a
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way a8 to indicate that the lecturer has a genuine interest in student
problems; snd such interest evinced by the lecturer builds up rapport.
Thie in turn often produces the degire in the student for the more
pergonal oontact with the lecturer whose menner clearly indicates his
degsire and his ability tec be of assisteance,

In the lecture segsions there is more opportunity fer humor~for-a-
purpose than in any other group teaching situetion, While lectures
related to study skills are not delivered for the sole purpose of
entertaining students, there seems to be & greast deal more interest
and real learning takins place in lecture situations where humor is
uged to spice the otherwise relatively formal factual presentations
which must necesearily eomprise the bulk of the lecturer's
informetional offering.

Discussions after class between students and lecturers often re=
sult from the arousing of the student's interest in e subjeot by the
leoturer. These post-lecture discussions are weloomed by most effeo=
tive lecturers, and often lead to very satisfectory conversations with
gtudents. 8ince post-~lecture discussions ensble the lecturer to meet
with students who wish to contact him personelly, there seems to be
some reason to believe that the number and type of such discussions
are rood indicetors of student interest and appreciation.

It would geem, then, that there are pgood reasons for stating that
the lecture method can be, and is elfective if used Tor what it is:
one devioce, emong other devioces, to help students reach their maximum
potential in the social end scademic college melieu.

The lecture periods in the University of Meryland study skills

progrenm ere 50 minutes long, end lectureg are offered twice a week



during the regular eighteen~week semester. The students are seated
facing the lecturer in what might be desoribed as the "oconventional®
clagsroom situation, and olass attendance is checked at emch meeting.
Fectusnl meterials, and humorcus exsmples apropos the factusl materials,
conprise the leecture offerings, Oftimes part of such lecture peripda
are devoted to a question and snswer session, Also, students are st
liberty to raise questions and seek answers during class periods when=
ever they desire to do so. The size of these leocture groups makes the
esteblishing of personal contacts with all the students & physiocal ime
posgibility, since the groups sometimes number over two hundred stu-
dentss but a surprisingly large number of students seek afterw=class
and office~hour contacts with the lecturer ag a regult of the lecture-
period contact, as has been pointed out previously. Since the director
of the study skills progrem offers the leotures, the lecture periods
provide him with wvaluable opportunities to keep students informed of
developments of interest to them. The routine notices and other
informaetion to be mede known to students are disseminated during
lecture periods.

Since academic eredit is esrned through telding the lecture eourse,
exeminetions are administered to students over the subject areas dealt
with in the lectures, snd inocluding the material availeble in the text
ugsed for the ocourse (167). The criteria for grading are the grades
acocunulated by studentg on exeminetions end the attendance record. The
grade earned in the lecture part of the eourse is weiphed evenly with
that earned in the laboratory to determine the final grade for the
College Aims I course, Some resding in the text is mssigned students

during the semegber. Such assigrments are kept to less than one hour



of outside preparation for each hour in eless. There is only one
written assigmment made during the entire semester and thet one involves

" Yeonumerate,"

the looking up the meanins~ of five key words ("ecompere,
"explain,™ "evaluate," "oriticlze") used in oollegs exeminations.

In sumery, it would seem to be aprarent, from what has been re-
corded here about the lecture portion of the study skillas program at
the University of Meryland, that the lectures serve speoific purposes
in the total program, and that the purposes served by the lecture
periods are not readily served by any other teshnique aveilable to the

staff members assosiamted with the progrem. (See page 78 for student

eveluation of the program.)

The leboratories. The laboratory approach to study skills

problem=-gsolving is recognized as a velusble technigue to utilize in a
study skills propgram by several investigetors., (The leborstory was be=
gun in the University of Merylsnd program partly as a result of the
suggestion of students who felt that such an addition to the program
would benefit them,) One investigetor has found it to be one of the
best methods of tesohing study skills, mns oompared with five other
methods (297); and Hobinson et Chio State University has listed several
digtinct advantages peculier to the laboratory approach whioh years of
study end observation have made epparent to him (32, pp. 267-269).
There gseem to be certain advantages to this approach which are
important enough to deal with in gome detail.

One of the primary edventages of the leboratory technique is the
feeling of infomelity inherent in the laboratory situstion. To the

student having scholastic and/or socisl difficulties in colleps, the
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entering into the relatively infeormel laboratory situation seems to
have the effect of gtimuleting him to asttempiing to do more to help
himself (see evaluntions on page 82). As the student bececmes aware of
the informality of the laberetory situation he seems to adopt an eir
of informelity himself, TVhereas & student does not feel free to aon-
tribute to cless discussions and other initiativeedemanding activities
in the more fomel, highly structured clacsroom gituations on cempus,
his inhibitions in these erees seem to bresk down progressively
throughout the laboratory experience.

Very oclosely related to the advantage of informality which labora=-
tories make peossgible is the possibility for minimizetion of the usual
fears and misgivings whioh students so often bring te olagsroom
gituations. Cole points out that

« » o omany adolescents develop one or more of three fears,

ell asgooiated with sochoolwork: fear of teachers, fear of

exeninations, and fear of reciting., None of these is neces-

gary, all of them are destructive to either progress in

school or personal development, and all of them are learned

from experiences in school {4, p. 135).

The laboretory provides an excellent starting plaoce to bepin the

(S

breaking down of the fears whioh students bring to college with them.

" ag gtriot dig~

The fear of teachers as allepowerful "grade-swarders,
oiplinerlang, and as the representatives of many obther unpleasant
autooratic tendenecies is so common to adolescents that such attitudes
seen to exist universally in oless groupings. Students hardly ever
expeet to be treated as respongible human beings by teachers, simply
on the basis of their past experiences with temchers. It is a rather
digturbing fact that our temchers at all levels are anything but

democratic, and the school situation is generally anything but demo-

oretic in atmosphere, as & result. Cole has suggested that collere
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"

teachers ghould be "honest, unemotional, and objective,” which might
just as well apply to teachers at all levels (152, pe. 163), and does
certainly apply to a laeboratory instrustor in & study skills progrem.
A consoious effort is made by all the laboratory instructional steff
in the study skills progrem to be "human" in the teeching role.

The informality of the laboretory engenders ¢ degree of rapport
between the laboretory counselors snd the students whioch provides the
counselors the opportunity to "imow"” many of the students. Thile no
claim ecan, or should, be made that the laboratory situation enables
anr instructionsl staff to beoome intimetely familiar with students and
their problems, it is nonetheless true that the laboratory provides a
better chence to become mors familisr with students and their problems
and skill difficulties than & more highly structured class situstion
would allow. Any element in & study skills program whiech would tend
to build rapport would seem to be important for several remsgons.
First, students oan often be very timid and retiocent about admitting
diffioulties and seeking assistance with their problems; but the gaine
ing of a steff person as a confidante and friend in & laboratory oan
lead to the student's seeking further assistance in an interview situ-
etion. Seaond, the leboratory is an exoellent place to begin & syste-
metio proocess of breaking dowvm the misconceptions of oollege freshmen.
Bennett (120 and Wietzmsn (311) found that there ere meny misooncep-
tions of oollege life, and life in generasl, which entering oollege
freshmen bring with them to oollege. Although some of such misconcep~
tiong have been bullt up sociologleally and psychologiesnlly over a long
period of time (such as attitudos toward race), some are of the kind

whioh relete directly to academio expectations at the college level,
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and which can be systemetically supplanted with more accurate concep~
tions, throursh the use of demonstrations and practice sessicnsg centered
upon academic habits and methods.

Students are willing to learn more efficient study skills ss long
as they are convinced such skills are practiocal from their own stand-
pointe It is one thing to be iflﬁ.th&t notes talen in lecture clssses
are more easily studied later on if they are taken down in sentence
sumnary or outline form, and quite another thing to be EEEEE thet sueh
is indeecd tho case. A short, welleplanned demongtration of notetaking
teochniques, plus practice in these techniques by the students them=
gsolves makes the gkills of notetaking appear both elear and practieal
to nost students. It is not reasonable to expect that collepe freshmen
students will adopt study skills methods on someone eslge’s say=-gso, and
egpeoially if the someons else is & member of the university faculty
=~ the stereotype of the faculty members as being taskmagterg instead
of helpors to students operates strongly in adolescents, as previously
noted. But it is reasonable to expect that a student who has been
given an opportunity to demonstrate to himself the usefulness of a
recommended study technique will tend to find the adoption of suoch a
technique as an scosptable course cf action to take, It ig this lat-
ter sort of experience=opportunity which the laboratory situation
provides in the University of Marylsnd study skills progrem.

The fear of embarassment and oconcomittant disocomforts can discour=-
age students from seeking agsistance in solving their problems, The
peer=group does not condone members of the group openly golieiting es=
sistence from teachers. Rather than risk the alienstion of the respect

of the group members, students will allow acedemic informetion to
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remein misunderstood or unlearned. If, however, the students beoome
sccustomed to having a counselor oiroculate among them, stopping to

help only when he is asked to do so, the inelination to utilize this
form of assistence is gredually built up in students., Usuelly the in-
hibitions of students are slowly broken down in the relatively ungbruo-
tured laboratory seciel climate, allowing the laboratory counseler to
operate effectively in the role of e helper.

The laborstory periocds in the University of Meryland study skills
progrem are 120 minutes in length, with & tenw-minute "break" after the
firet 50 minutes of class. Students eattend the leboratories once a
week during the eighteen-weel gemester, Tables and chairs ere used in
preference to the conventional schoel desks. FEight students ean be
seated sbout emch of the twelve tables in the leboratory if need be,
but the average number seated at the tables is five. Mo geating es-
sipment is mede, the students being free to choose their seamts each
time they attend lsboratory. Class attendance records are kept, and
aere checked either by salling the roll from the class record book or
through checking laboratory exercises handed in for evaluation purposes.

There 1s no presoribed pattern for oeonduoting the laboratory
periods. {(See Appendix B for olass lesson plans.) The type of subjeot
determines oless plens, For ingtance, when the class 13 dealing with
leocture and notekeeping skills, the olesgs plan will differ greatly
from the plen used when library orientetion is the gubject. In the
former situntion the laboratory instructor gives two "mook"™ lectures,
after preliminery explanations are mades in the latter, students are
given a project to camplete which necessitates their spending half the

laboratory period (50 minutes) in the university 1library. The
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materials (sec Appendix A for semples of materiels used) vary as much
as the pattern, and for the seme reasons. Ior instance, the learning
of & study method to be used vhon studying textboclks is practiced by
using a textbool frem & course ell the students are taking, whereas
the learning of betler notetaking skills in lecture situstions is nob
s readily acoomplished by reading & text on the subjeet s by
sotually practicing notebtaling methods.

Loadenic oredit is offered for the laboratory part of the College
Aims T oourse ag well es the lecture part of the oourse, as noted
earlier, The ocriteria for grading in the laberatory differs from that
used in the lectures in gevers) respects, GCrades earned on ohjeotive
exeminations end the attendance records of students comprise the lea=-
ture grade; but in addition to laboretory exercise grades and attend=-
ance, the factor of initiative can be taken intc aonsideration in the
laboratories. ©Such e critorion is necessarily subjectivs, yet it often
is a valuable oriterion since the degree of initiative can often be
digcerned in the extreme cases, Students who fail to follow instruo=
tions, who do not enter into olass sctivities, and who habituelly fail
to bring needed equipment to leboratory, whatever the ocauses, ars probe-
ably not displaying a degree of initiative which will ensble them to
attein acedaric success. Arain, students who do not only comply with
the minimal oourse requirements, but also approach the leboretory ao-
tivities with the will to make the best of the gituation, are likely to
receive better-than-average grades. An important ingredient in the
students' overell approsch to college is their desire to do whatever is
negessary to acoeomplish thelr main roals securing their ocllege educa=

tiong; and with students on probationary status, this element in the
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gtudent's approach tc eollepe life is all=important, Very seldom is a
grade lower then "C" (2,0) awarded e shtulent for eny written exercise,
where 2 student has displayed effort, sinee the instructors are desgir~
oug of creating and fosterine the impression in the students that the
leboretory coungelors are not merely attempbing teo teach subjectematter
at any given acadenic level, but rather are attempting to equip stu~
dents with effeotive study skills methods which will ensble them to
attain higher aecademioc standing in the required course areag in their
individual curriculum ereas. OCrading is far from a fetish in the labe
oratory =- grades might well be considersd a "necessary evil" in the
vhole gtudy skills pregram. Indeed, mogt of the failing grades are
civen to students who do not display interest by attending classes
rether than for secademio ghortoomings.

In swmory, the laboratories in the study skills program at the
Univeraity of Maryland serve several specific purposes., They are used
to help build up repport between the staff and the students to enable
the staff to asgist the students, Opportunity is provided for super=
vised inatruetion in an informal atmosphere with a view to allowing the
students to have plenty of time eand opportunitiea to help determine
their shortoomings and needs, and to begin the re-educetion for

improvement of study and socisl skills,

The reading oourse. Much evidence sugpests that a large propore

tion of collepe failures are atiributable to poor resding ability.
lewis (95), Tri s (115), Robinson (167) and others state cateporically
that reading disabilities account for the difficulty so meny students

experience in college, Feder (35, p. 165) states that "inadequate
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reading ability renks next to ineffective study hebits as a cause of

scholastic defiecic - ."

The need for many college freshmen to improve
tisir reading ebilitles is well demonstrated in CGreen's work with the
Iowa Silent Reading Test, He states thet as a result of testing thou~
sends of students it oan be stated that ten per cent of the college
froshmen tested read at the seventh grade level or lower, and the low-
egt one per cent seore at the fifth grede level or lower (192), It
would geem, then, that recopnized leaders in both the study skills and
reading skills fields recognize the need for improving reading habits
of many entering oollege freshmen if those students are to attain
their academioc goals,

The study skills progrem st the University of Maryland gives
equal emphasis to study and reading skills, The program inoludes the
two courses mentioned earlier: Collepe Aime I and College Aims II,
The former course omphesizes study skills, while the latter course
emphasizecg reading skills., The study skills oourse precedes the read-
ing skills oourse chronologically., Some easpects of reading are dealt
with in the study skills leoturses and laboratories, however. There is
no evidence to indicate that the reversing of the order of offering
these oourses would meke any significaent differende in student atti~
tudes or proficiencies, although it would seem logical to begin the
study skille progrem course offerings with & study skills course since
ineffective study habits have been found to be the greatest cause of
scholestie deficienoies (192, p. 165).

Reading skills are taught, demonstrated, and given practical ape-
plication in the College Aims II course. The objective of the course

is simple but elleimportant: to improve students' reading hebits and
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skills to eneble them better Lo meet the pcademic requirenents of a
university.

Beth the lechture and leboratorv types of instruction are utilized
in the reading ocourse, The lecture~type of instruetion is useful when
information is to be given to students about the science of remding,.
The laboretory~type of instruction is useful when practicing the skills
needed for reading proficienoy. The adventeges of both these types of
ingtruction have been pointed out in the descriptions of the lectures
ond laboratorics comprising the Collepge Aims I study skills course; and
since the adventaces noted in that connection alse epply in the reading
course they need not be reviewed here again in detail, IHowever, there
seem to be adventages inherent in the teohnique of combining the lec=
ture and laborstory methods for instrustional purposes in s reeding
course which will be reviewed briefly at thies point.

The great mejority of the studenis enrolled in the College Alms IT
course Ynow very little about the science of reading, other than the
fundemental orientation provided in the Collepge Aims I course. Vhat-
ever Imowledge and skills they bring to the reading ocourse are frapg-
nenbary, &t best, and often are actually erronecus and detrimentel to
reading skill. Vrong ideas about how reading skills are soguired, and
wrong methods of aequiring greater reading profiociency ere harbored by
most students, vhich means thet much needs to be "unlearned" before
real learning oan begine Further, the desire to read well is not a
universally ascceptable attitude in ccllege freshmen value system --
rather, reeding is congidered to be & necessary evil which is "foisted"
upon the student body by the "powers-that~be," generslly. It becomes

necessary to re-educete collere freshmen in the gcience of reeding
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before real progress can be expeocted. False notions end poor hebits
need to be eradicated and repleced with useful oconcepts snd workable
methods before the gtudent ig resdy to attempt to reach his best reed=
ing potentiel, The plan for e reading=improvement course at the col=-
lege freshman level therefore needs to be orgenized on the basis of the
foregoing factors, viz., there is need for disseminating correct infore
mation, and there is need for learning, improving and precticing useful
skille,

The disseminetion of informetion, and the consequent eradication
of the misoonceptions abundent in the minds of cecllege freshmen rela=-
tive to the reading seience are dealt with through the use of brief
leotures, It would probebly be more accurate to state that short, ine
formational telks rether than lectures are uéed; but it is the convenw
tional lecture pattern which is followed by the ingtructors. Part of
sach of the course meetings is devoted to ghort talks which center
around the sgkills in resding. Misconceptions are replesed with the
newest avaeileble information, and the teehniques for aequiring better
reading skills are introduced and explained by the instruectors, and
discussed by the class members whenever this is appropriaste end
meaningful.

The putting into prectice of the skills learned through listening
to talke by the instructors is accomplisghed through the use of the
laboratory approsch te learning, At lsest helf of each class meeting
is devoted to doing exercises related to some reading skills which has
been introduced end explained by the instructor that same pericd. The

inatructor explains what is to be dene in terms of goals and
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proceduras, then utilizes the remaining elass time to help students
accomplish the task by seeing individuals who seek his sssistance.

The College Aims II pericds in the University of Maryland's study
akills program are 50 minubtes in length, Students ettend the olass
once & week during the 18-week semester, Classes ars held in several
different rooms since as many ss 20 different reading clesses operate
during one semester. No sesting mssigmment ie made. Clase attendance
records are kept, and are checked either by calling the roll, or by
choeking exercises handed in for evaluation purposes,

After the first two periods in the gemester a pattern for olass
meotings 1s followed rather consistently. The firgt period is an ori=-
entation and the seocond peried is & leocture period on reading skills;
but thereafter the cless gessions mre struoctured in such a way es to
provide a combinstion lecbure and lasboratory experience for the stu=
dents., Either one or two speed=reading exercises are administered to
begin the olass meetings. This practice is followed by a brief talk
about the dey's lesson by the instructor, followed by oless discussion
on the same subjsot., The c¢lass then devotes the remainder of the
period to studying & sgection of the text and the oompletion of the
presoribed exeroises in the text. (See Appendix B for class lesson
plens.)

One academic credit is offered for the College Aims II course.

The awarding of grades for a reading skills oourse is edmittedly & wvery
subjective type of proocedure; but grades are awarded in order to oomply
with the university regulstions. A point system of grading the éollege
Ains IT students has been worked out in an effort to devise ag fair and

impartial an arrangement as oould be devised for grading purposes.
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Points (not letter or numerical grades) ere awarded weekly for attend=
ance and ecompletion of class exerolises, and & point total system hes
baeen worked out on the final examination for skillesvaluation purposes.
As in the College Aims I leboratory, the initietive displayed by stu-
dents is eonsidered teo be an important element in grading by the staff,
For instenoce, the exerciges done in class gessions are to be hended in
regularly, and are "cheoked off" when accounted for, o grade is piven
such exeroises (they are either done satisfectorily, or not) but the
"minging” sasigments, if any, detract from the total possible points
&8 student earns for his semester’s work, VWhile grading procedures are
a part of the administrative structure of the study skills progranm,
the emphasig in the College Aims course is not upon "teaching" o pre-
soribed amount of subject matter to each student with a view to meas~
uring his "learning achievement™ at the conolusion of the oourse.
Reather, students are given training which is offered for the purpose of
indoctrinating them into the generally acocepted methods and practices
of efficient reading. They are given practice sessions which tend to
make improvement in methods and practices possible, and are then graded
primarily according to individual overall etteimments of students, ine=
oluding the willingness of each student to try to work up to his own
onpecities. Accordingly, no student is given a failing grade who
attends oclesses regularly, does the work assigned to the olass, and
tekes the finel examinetion == in effect, & student who cooperates with
class requirements end tries to improve, regardless of his ettained
level of proficiency, will "pess" the course.

In swmary, the reading course in the study skills program of the

University of Maryland is organized in such a way that every student is
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afforded the opportunity to improve his reading abilities through
supervised ingtruotion and praoctice in a reletively informal etmos-
rhere., lectures, reading praotice sgessions, and written assigmments
oomprise & oourse offering ocaloulated to bring ebout improved reading
skills in students irrespective of the levels of reading ability they

posseas when they enter the resding course,

Remediel reading service, The adminigtretive agsigtant te the

direstor of the On-Campus Division is e remedial reeding instructor.
Students in the division whe need individual help in reading ere re-
ferred to this worker. Diesgnostie tests, plus other widely used teche
niques for diagnoging reeding problems, are used to determine defi-
oienciess Referrsls are made to the remedial reading gpecialist by the
College Aims II, Improvement of Reamding, instructors on the basis of
pupil perfornance and instruectoreobservations in the elass situation,
and by the director. The amount of time spent with students, and the
smount of work done with them is, of course, governed by the

circumstances surrounding each student's ocage.

The tutorisl service., Tutoring students in subjeots which omuse

them undue difficulty is a study skills technique as old as formelised
schoolling itself, There is no oclear record of just when or where
tutoring ag we know it had its beginnings, but it is oommon knowledge
that the Greeks end Romang used it. However, in modern times there is
evidence thet tutoring was a technique used in the Vernscular Schools
in Englend during the Reformation Period (64, p. 267). Then eivil con~
trol of schools was nearing reality in the United States (at the time

of the Law of 1647 in Maseschusetts), parents were obliged to errange
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for their ohildren's education and were free "to hire tutors to tesoch
ther" (64, p. 295). In the eighteenth century private tutors were
tenching reading at the time when literacy was besoming an important
national goal, in addition to reading instruction carried on in towm
schools, dame schools, church schools, and charity schools (64,
p. 373). But it wes a result of the eolloge administretors' efforte
to individuslize ourrioculum offerings in the early 20th century that
tutoring entered the college=level learning seene, Princeton, Harvard
and Vassar set up tutorisl systems at the turn of the century. Butts
describes their purpose for sbudents like thiss ™to advise and help
them with their oclasswork or in preparetion for their final or ocompre=~
hensive examinations" (64, p. 652)., The foregoing is an adequete
desoription of the tutoring service objeetives of the University of
Maryland's program today.

Although Williemson oslls the essigning of tutors to students an
"effeotive meagure” in his discussion of counseling teohniques (49,
ps 357), he offers no reegons for adjudging tutorial methods as being
"effeotive,” Most other workers do not mention tutering at all in cone
nection with guidanoce functions, and make no observations about the
effsotiveoness of such procedures in their writings. Paredoxiocally,
one of the oldest techniques of guidanece is btutoring, yet the least is
known and written sbout its usefulnegs in comperison with the amount
of material gveilable about other techniques., This state of affrirs
is & characteristio of the University of Maryland tuterial services in
the study skills progrem, alsc, since no formal attempt to evaluate
what hag becn acoomplished has been initiated. The dearth of evalua=-

tive information about tutoring as a guidance technique may be due to



its being oonsidered more of & teaching technique than one used for
guldence purposes. Also, the positive evaluation of tutoring results
is necessarily plagued with 21l sorts of limitetions gtemming from the
relative impossibility of determining just what speoific improvements
have been achieved by students as a direct result of tutoring, apert
from any other guldance or learning technigues., However, aside from
any "proved" advanteges of the tutoring techniques, there are some
agpects of the tutorial system used in the study skills program et the
University of Marylend which seem to be advantegeous to students which
will be reviewed here.

The tutoring services for the students are open to all students
enrclled in the On~Campus Division of the Cellege of Special end Con-
timmtion Studies. Applioation for tutoring by students is on a volun=-
tary basis, although tutoring is resommended by the staff members to
students who are having difficulties with subjeot arsas in their ocurrio-
ulums. For ingtance, after eight weeks of & gemester have passed,
"dean slips” are sent to all students who ere low academically (having
grades of "D" or "F" in eourse work), end the students receiving such
notioces are advised to oonsider seeking tutoring in subjeots where
such below=par performences threatens the students with ultimate
academic failure,.

The tutoring serviee provides the student with a person«to-person
instructional gituation unique in present=dey oollege methodeclogy and
preoctices, More then one student mey be tutored at one time by one
tutor; but it is rare that more than one is aoctuslly tutored et one

time, The opportunity existe, therefore, for the tutor to help the
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individual student cope with the student's own problems in e rether
advantareous situetion.

The emphasis inttoring in the University of ¥aryland study skills
progran is placed upon teeching individuals rether then subject metter.
Thet 1s, & tutor is not considered the medium through which & student
can get an English theme written for him -= the student does the work
himself after the tutor sets out certain prineiples whioh the student
is mede acquainted with relative to the job to be done. The tutors do
not do the student's work for him, but rather help students recognize
the problems releted to mcoeomplishing the work to be done., It isa
reocognized by the progrem workers that the use of the tutoriel system
as & "crutch" by students needs to be avcided in the best interests of
the students themselves.

The opportunity for informality between stalf members and atudents
exigts to a higher degree in the tutorial situation than in any other
service rendered in the program. Great opportunities for gaining the
confidence and friendehip of students exist for each tutor in such en
informal situstion as a tutoring session, Some students seek out and
uge the tutorial serviees far more readily than they are willing to
avail themselves of the other fecilities of the program. The informal-
ity of the tutering situation oompared with the rigid formelity of
other facets of college 1ife in the minds of oollege freshmen often
notivates them to "try it out."

The tutoring sessions usually last for 50 minutes. More than one
session a week may be offered students, but the preotioe is to tutor
ench student requesting suoch help once & week at 2 gpeeified time.

Tutoring is done in several different pleces in the Education Building
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on campus, the placs in eech ocese being determined by availability of
spacs ot any given hour of the day or eveninge. Tutors are hired to
tutor the equivalent of ten hours per weck, the hours to be arranged
sscording to their other on~campus cormmitments and student requests.

Yo academic eredit is given for tutoring ~-~ no formal attendence or
progresg rsocords &re kept by the tutorial stefl. The only records
kept are those compiled by tutors for their own use, such ss the names
and appointment=hours of students being tutored. The tutoring is
offered in social studies, English, mathematics, and the physical
seiences; and the individuals £illing these positions are recommended
by the heeds of the departments concerned, Their recommendetions are
taken as indicetions of.preficienoy in the subject area. The director
of the progrem attempts to evaluate their interest in performing this
servioce,

In summary, the tutoring service in the study skills program of
the Univergity of Marylend is organized so thet astudents who have dif=-
fioulty in speocific academic subjeots may seek and get the essistance
of a tutor trained in that subjeot. The tutorial system affords astu=
dents an opportunity to receive individualized help and guidance in a

subject aree which causes him trouble,
A Tentative Staff Evaluation of the Program

At present it is difficult, if not impossible, to determine
whether or not any guidanoce gervice has inoreased a olient's feeling
of personal adjustment end hig actusl effectiveness in his sooial
melieu. However, if guidence servioes are to be devsloped to serve

olients effeotively, some steps must be taken to evaluate proocesses






































































































































































































































































































































































































