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family income, enro#ld in a selective private university in Kentucky after an
expanded college search. School practices that supported studentsO access to higher

education are highlighted.
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Chapter 1: Introduction

| am an anomaly. | am a firgeneration college graduate from a poor family in
rural Appalachian Kentucky. | defied thdds when | applied to, enrolled in and
graduated from a fowyear private college. Of course, | did not realize this at the time.
Only since learning about inequitable access to higher education have | begun to
appreciate the good fortuaed personal fotudethat allowed me to earn a college
degree. As a result of this realization, | often wonder what enabled me to overcome the
limitations of my background, and how my path to higher education is similar to the
experience of other students from this regids an educator, | also wonder how we
can support other rural students from Appalachian Kentucky on the pathway to college
so that their success in life is not left to chance.

Where | come fromgducational attainment is unacceptably |&wcording to
the Appalachian Regional Commissjavhile nearly 30% of the nationOs adults are
college graduates, only 13% of adults in Appalachian Kentucky have attained that
level of educatiorfPollard & Jacobsen, 2011Jhis statistic is quite troubling because
resarch shows that low levels of educational attainment Olead to large public and
social costs in the form of lower income and economic growth, reduced tax revenues,
and higher costs of public services such as health care, criminal justice and public
assistaneO (Belfield & Levin, 2007, p. Because of their lack of education, many
individuals in Appalachian Kentucky are unemployed or work for minimum wage. As
a result, they cannot afford health care and other basic necessities, let alone luxuries
that manyAmericans take for granted. In fact, many problems facing Appalachian

Kentucky, such as drug abuse and generational poverty seem inextricably linked to the



level of educational attainment in the region. Increasing educational attainment in
Appalachian Kentcky could increase individualsO access to good jobs and higher pay,
which could in turn help decrease the public and social costs of low levels of
educational attainment. Thus, increasing the educational attainment of the inhabitants
of Appalachian Kentug/ should be a top priority in combating the regionOs problems;
however, this task is easier said than done.

| doubt that the low number of degree holders in the region surprises anyone
who is familiar with Appalachian Kentucky. For one, there are few @ynptnt
opportunities in the area, and especially few jobs that require a college degree. The
regionOs economy relies on declining andi@ge industries such as natural resource
extraction, agriculture, manufacturing, and service sector opportudipealéchian
Regional Commission, 20L3Recent estimates of unemployment in Appalachian
Kentucky range from 8% to 12%, well above the national avefggga(achian
Regional Commission, 2013; U.S. Bureau of Labor Statistics,)2Bu&her, the
unemployment i@ measures the percentage of adults who are unemployed and
currently seeking employment (U.Suigau of Labor Statistics, 201 3vhich
underestimates the real percentage of adults who are not working. In Appalachian
Kentucky, only 61% of individuals ag&®-64 are in the labor force (Apfeadhian
Regional Commission, 2013Adding the individuals in the labor force to the number
of unemployed individuals still leaves 27% of adults in Appalachian Kentucky who
have given up their search for employment andémend on welfare benefits from the
government. Because of these conditions, many individuals who wish to stay in the

region have no need to pursue higher education, and individuals from Appalachia who



do earn a college degree often leave the area fesstat cities thaiffer expanded
occupational opportunities

The underdeveloped economy of Appalachian Kentucky impacts school
funding and the resources available to students and fan@iddgren from poor
families and communities have fewer and lesgching early learning opportunities,
which in turn limits their ultimate educational attainment (Books, 2004; BrGaks
& Duncan, 1997; Pressman & Pressman, 2008). Additionally, rural schools can offer
fewer highquality teachers and curriculum choig¢esch as Advanced Placement or
International Baccalaureate courses), so students are less prepared for the rigors of
college (Bryan & Simmons, 2009; Khattri, Riley & Kane, 1997). Finally, students
may interpret the shortage of welhying jobs requiring diege degrees in Appalachia
as a message that higher education has little extrinsic value (Duncan, 2001).

While increasing the level of education in Appalachian Kentucky is a complex
task, an initial step is helping more students from this region gagsswe institutions
of higher educatiorStudents access higher education by enrolling in a particular
institution after engaging in a college choice process. According to Hossler and
colleagues (1989), this process is a Ocomplex, multistage processadiicimgn
individual develops aspirations to continue formal education beyond high school,
followed later by a decision to attend a specific college, university, or institution of
advanced vocational trainingO (p. 7).

For decades, research in higher etinooehas examined inequality in college
access and choice, but this research has focused on minority students in urban schools.

Countless studies have documented how traditionally underrepresented, underserved



student populations, especially African Amancand Latino/a students in urban
schools, have lower high school graduation and college attendance rates than other
student groups (Belfield & Levin, 2007; Carneiro & Heckman, 2003). While | do not
undervalue this work in the least, as a native of ApbéacKentucky, | cannot help

but recognize how the plight of disadvantaged students in urban schools closely
mirrors that of the students in the rural schools in which | learned and taught.

Yet, scant attention has been paid to disadvantaged studertbleain
Appalachian Kentucky, although current work is emerging on the educational
experiences of rural students/{n, Meece, Byun, Farmer, & Hutchins, 201The
studies that do exist suggest thatl students are disproportionately more likely to
drop out of high school and/or fail to pursue higher education than their urban or
suburban counterparts (Haaga, 2004; Hu, 2003; Ineece, Byun, Farmer, &

Hutchins, 2011Provasnik, KewalRamani, Coleman, Gilbertson, Herring, & Xie,
2007). Further, whileboth rural and urban groups have historically faced and continue
to cope with poverty and low educational attainment (Khattri et al., 1997), there are
significant differences between poor rural and poor urban populatonsxample,
Klesta (2009) assextOcompared to its urban counterpart, the rural poor are more
often white with a higher proportion of married or tparent households and higher
labor force participationO (p. 2). Poverty is more widespread in rural communities,
especially those that ageographicajl isolated (Irvin et al., 2011 hus, although

poor rural and urban students may face similar challenges to educational attainment,

they are different populations and should be studied as such.



Moreover, the theoretical models in the colegcess and choice literature are
exclusively based on studies of urban and suburban student populations (Cabrera &
LaNasa, 2000; Hossler et al., 1989; Perna, 2006; 2Wilti)e these models help us
conceptualize the college choice process in generaspnafic college choice process
of rural students has never been fully investigatahsequently, we havitle
empirical knowledge of how the factaessearchers have identified as limiting college
access and educational attainment for disadvantaged populations might apply to
disadvantaged rural students as wHllus, | undertook my dissertation on the college
choice process of four rural students from Appalachian Kentucky so that we can begin
to understand how rural students access higher edocahd how that compares to

our current theoretical knowledge.



Chapter 2: Literature Review

In the field of higher education, many researchers are examining issues
surrounding college choice and access for high school students. Gultesgs refers
to studentsO ability to enroll in a higher education institution (HEI) upon high school
graduation. Many researchers conceptualize college access as the outcome of a web of
factors that individually and collectively impact studentsO enroliment in post
secomlary education (e.g., Cabrera and LaNasa, 2000; Hatsdr1989). Because
of this conceptualization, the field of college access includes copious research on
topics as diverse as college preparatory courses in middle and high school, parental
beliefsand values about higher education, tuition costs and financial aid, student
educational and occupational aspirations, and many other factors.

College access theorists have synthesized this expansive body of research into
various models to explain how strds are able to access higher education. All of
these models characterize college access as the outcome of a Ocomplex, multistage
process during which an individual develops aspirations to continue formal education
beyond high school, followed later bydacision to attend a specific college,
university, or institution of advanced vocational trainingO (Hosskak, 1989, p. 7).

Thus, in the literature, the college choice process is the means by which individuals
access higher education.

In this chaptet will discuss thesalient factors for college choice that
researchers have identifiddwill then review literature related to college access and
choice for rural students and students from Appalachia. Finally, | will present my

conceptual framework anmdsearch questions.



Salient Factors in the College Choice Process

Researchersave studied how individuals and groups engage in the college
choice process in order to understand factors thatfbstérand inhibit studentsO
access to college. They haverdfied multiple factors that influence studentsO college
choice procestecisionmaking These factors include student background
characteristics, pareatencouragmenK-12 schools, HEIs, and broader sociocultural
and economic factors.

Academic achievenent and preparation. The most salient factor related to
studentOs access to higher education is academic ability (GahseNasa, 2000;

Ellwood & Kane, 2000McDonough, 1997Perna, 2004)n college choice research,
academic ability refers to studeBtsombined academic achievement and academic
preparation (Perna, 200@imply put, if students cannot meet the academic
requirements for college admission, including high school graduation, acceptable
grade point average (GPA) and standardized test st¢begscannot access higher
education.

In the literature, academic achievement has been operationalized as grades or
standardized test scores. In almost all of the studies related to achievement, students
have seHreported their GPA and/or scores on &sgale national surveys. These
largely quantitative studies have used statistical modeling and have found that students
with higher grades and test scores are more likely to plan on attending college and to
apply to and enroll in college, especially fyaar institutions (Berkner & Chavez,

1997; Cabrera & LaNasa, 2000; Hossler & Stage, 1992). One such study used

longitudinal data from 681 public school students from southeastern Michigan taken



over a period of ten years'(§rade to two years following-aduation). Hierarchical
linear regression revealed that student GPA from as early as sixth grade was a
predictor of future college enrollment (Eccles, Vida & Barber, 2004).

Some researchers have combined multiple academic achievement variables in
largesale quantitative datasets to better capture how student ability influences the
college choice process. For example, Berkner and Chavez (1997) developed the
college qualification index, which includes GPA, class rank and standardized test
scores in a moreomplete measure of studentsO academic ability. The researchers then
analyzed National Education Longitudinal Study: T98&LS: 88) data to determine
the minimum score on their college qualification index that allowed for enrollment in
a fouryear collegeThey report, @inimum values were GPA=2.7, class rank
percentile=54, NELS teglercentile=56, combined SAT=820, composite ACT=190
(Berkner & Chavez, 1997, p. 22). Thus, students at or above these levels of academic
achievement have generally been abladcess higher education, while students
below these levels may face constraints barring them from college.

Taking this line of research further, Cabrera and LaNasa (2000) used Berkner
and ChavezOs (1997) college qualification index and NELS: 88 datatmitie how
academic achievement, and ultimately, college access, differed by socioeconomic
status (SES). Cabrera and LaNasa (2000) examined NELS: 88 to determine what
percentage of students successfully completed what the researchers term Othe three
critical tasks on their path to collegeO (p. 23). These three tasks are: meeting the base

level of college qualification (as defined by Berkner and Chavez (1997)), graduating

1 The National Educational Longitudinal Study: 1988 is a survey of a nationally representative cohort
of students that began in 1988 when the students wefegrale. Samples of respondents were
surveyed again in 1990, 99, 1994, and 2000.



from high school, and applying to and enrolling in a fpear college or university.

The researchers first looked at the entire groug'@fr&ders, regardless of SES, to
replicate Berkner and ChavezOs (1997) findings. They found that students who
achieved even the base level of college qualification in high school were more likely
to emroll in a fouryear institution than those who did not reach that level.

Cabrera and LaNasa (2000) then examined the NELS daté goa@ers from
the highest and lowest SES quatrtiles to see how these groups fared on three critical
tasks. They found tha1% of lowSES students were not qualified for college by the
time they left high school, while only 30% of the hi®ES students were not
qualified. Similarly, of the college qualified students, only 66% of the 3@
students actually applied to a feygar college, while 82% of all students, regardless
of SES, and 87% of higBES students applied to these institutions. Thus, Cabrera and
LaNasa (2000pot onlyconfirmed earlier findings that academic achievement is
related to enrollment, but also fouagositive relationship between SES and
academic achievement, and SES and enrollment.

Another facet of academic ability is academic preparation, which differs from
academic achievement. Students may have very high grade point averages across easy
classesttat will not prepare them for the rigors of college. Additionally, students may
have low standardized test scores but still meet other college readiness st&udards.
this reasonmany researchers have included measures of academic preparation that
seek o isolate the quality of a studentOs high school curricultineir models of

college choice



The most well known measure of academic preparation is AdelmanOs (1999;
2006) academic intensity measure, which counts the number of courses students take
in certain subjects and the number of Advanced Placement (AP) and remedial courses
they take. Using NELS: 88 data, Adelman (1999) established levels of academic
intensity that correlated with collegming behavior. The minimum academic
intensity level for matculation to college was: four English classes and four Math
classes, including at least trigonometry; two classes each of Science, Social Studies,
and Foreign Language; two Advanced Placement or other college preparatory classes;
one class of Computer $cice; and no remedial courses. Adelman (1999) found that
95% of students who met this level of academic intensity earned a BachelorOs degree
eight years after graduation. He asserts, OThe academic intensity of the studentOs high
school curriculum still caots more than anythingjse in precollegiate history in
providing momentum toward completing a bachelorOs degreeO (Adelman, 2006; p.
XVii).

Also using national data sets, Riley (1997) and Horn (1998) separately
examined the link betweenathematics clags and academic preparation. This
correlational research using NELS: 88 data found a link between mathematics courses
and college enrollment. Essentially, taking Algebra | by the eighth grade and taking
more math classes, through at least Algebia hligh schoo] increased a studentOs
chance of enrolling in college (Horn 1998; Riley, 1997). While the research on
academic preparation and college access has influenced the curriculum offerings and

graduation requirements in schools throughout the natioopkcthat serve |lov8ES

10



student populations tend to have lower academic intensity than other schools
(Adelman, 2006).

In recent years, dual enrollment programs, in which high school students take
an advanced class for which they receive both high schdat@llege credit, have
expanded in popularity (Bailey, Hughes, & Karp, 2003). These programs are often
administered at the local level between a school district and a nearby higher education
institution, and are seen as a cost effective way to expardddemic intensity and
curricular offerings for students (Bailey, Hughes, & Karp, 2003). For much college
access research, participation in a dual enroliment program is seen as commensurate
with Advanced Placement courses or other college egedlitting pograms
(Adelman, 2006), and is included within existing variables.

Although dual enrollment programs have existed for many years, research on
the effectiveness of these programs is just beginning to emerge. One reason for this
late emergence is that lahglinal dataarerequired to study the impact of dual
enroliment on colleggoing behaviors. The early picture, however, is that dual
enroliment participation does increase studentsO access to highéoredGeise,

2011; Hoffman, Vargs, & Santos, 20Q¥Karp, Calcagno, Huges, Jeong, & Bailey,
2007). Karp and colleagues (2007) used internal, administrative datasets from the
Florida Department of Education and the College Now Program at City University of
New York (CUNY) to examine the effects of dual @iment participation on high

school graduation and college enrollment. Their statistical analyses revealed that dual

enrollment participation was positively associated with graduating from high school,
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enrolling in college and enrolling in a foeyear colege, remaining in college for a
second year and college grade point average (Karp et al., 2007).

In her recent dissertation, Geise (2011) examined the outcome effects for
students participating in OhioOs dual enrollment program, PSEOP. Geise (2011) used
data from the Ohio Board of Regents to match a group of PSEOP participants with a
group of norparticipants using ACT scores. Her statistical analysis confirmed earlier
research that PESOP participants enrolled in college at statistically significaihiy hig
rates than noparticipants of similar academic ability. She also found that PSEOP
participants were more likely to be female, less likely to be African American, and
more likely to have mothers with some college education (Geise, Z&Hd jouncho
significant difference in SES or fatherOs education for PSEOP participants as
compared to noparticipants. Thus, research on dual enrollment participation would
seem to indicate that, like AP participation, taking college courses in high schools
helps studnts to access higher education.

In sum, research in academic achievement and preparation for college access
has looked at studentsO GPA, ACT scores, and participation in academically intense
high school curriculum. This literature indicates that studeta@emic readiness at
the time of high school graduation influences their ability to access college. Moreover,
their achievement and preparation may determine the type of institution in which they
enroll and their ability to persist to degree completion.

Socioeconomic statusAlmost as salient as academic ability is studentsO
supply of financial resources and socioeconomic st&esearch definitions of SES

are somewhat varied, but they generally combine measures of family income, parentsO
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education angarentsO occupation (Perna, 2006). Other measures, such as items in the
home that reflect family wealth like books (Terenzini, Cabrera & Bernal, 2001), or
studentsO awareness of family income relative to peers (Chenoweth & Galliher, 2004)
have also beemcluded in composite measures of SH&ny researchers in college
access and choice use a composite measure of SES becaunserd statistically
stable than the singular measure of family income (Perna, 2006; Terenzini, Cabrera &
Bernal, 2001)As Perng2006) notes, OSESay be considered a measuofavealth,
reflecting a longterm and more stable assessment of resourcesO (p. 133) than family
income alone.

Still, whether family income or SES is used as a meathediterature
consistently indicatesat students from economically disadvantaged backgrounds are
less likely to apply to and enroll in pestcondary education, especially fyaar
colleges (Bedsworth, Colby & Doctor, 2006; Cabrera & LaNasa, 2000; Hossler, et al.,
1989; McDonough, 1997; Raa, 2006; Walpole, 2007). Terenzini and colleagues
(2001) assert that studentsO SES impacts nearly every aspect of their college decision
making process, including their educational and occupational aspirations, their search
for potential institutions antheir eventual enrollment. Additionally, some studies
have suggested that students from-lneome families are less likely to aspire to
attend college in the first place (Kao & Tienda, 1998; McDonough, 1997; Terenzini et
al., 2001) Many researchers positat SES impacts how students think of their future
potential in terms of education and occupation (McDonough, 1997; Terenzini et al.,

2001; Walpole, 2007).
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The majority of the research examining the link between college choice and
SES was based on natal datasets and statistical analyses, though at least one
seminalproject used qualitative case study (McDonough, 1997). In her study of
female high school seniors in California, McDonough (1997) found that
socioeconomic status (SES) and cultural capitalenced these urban studentsO
college choice process. McDonough (1997) interviewed twelve students at four high
schools that represented Oa mix not only of high and low social class status contexts,
but also high and low college guidance operations®4JpShe also interviewed each
target studentOs best friend, parents, and guidance counselor in order to understand
how varied contextual influences impacted studentsO college choice decisions.

Using the metaphor of a mobile, McDonough (1997) notedcthige
influences are weighted differently for each individual. Where parents were influential
for all students, how they mattered or how much they mattered with respect to friends
or school experiences differed. For the high SES students in the shelge@mless
natureO (McDonough, 1997, p. 146) of their families, peer groups, and schooling
experiences Oalmost always fit together perfectly to focus the studentsO aspirations on
going to fouryear colleges, hopefully the best their achievements woua/@ll
(McDonough, 1997, p. 146). On the other hand, for the low SES girls in the study, the
spheres of influence at times conflicted with one another, which resulted in either
lowered or unmet aspirations as these students enrolled in community colleggs. Thu
these studentsO unique sociocultural contexts provided knowledge and promoted

behavior that eithdiosteredor hindered their eventual college access and choice.
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McDonough (1997) also found that family SES and the costs associated with
college contribugd to studentsO unique college choice mobile. For example, while
high SES students assumed or knew their parents would pay for college, low SES
students did not make that assumption and seemed to temper their college choice
because of cost. Further, whd# students factored geographic locality into their
college choice decisions by expressing a desire to be close enough to home to
facilitate visits, the studentsO definitions of Oclose enoughO differed in terms of SES.
For example, the students from hig&S families considered a day of air travel an
acceptable distance, whereas low SES families thought in terms of ground
transportation or even having the student continue living at home.

Financial aid. Beyond family financial resources, the financial aailable to
students from states, HEIs, or the federal government also factors into a studentsO
college choice decision. As Cabrera and LaNasa (2000) note, while all students take
tuition costs and financial aid into consideration, Glweme students@asions to
attend college appear to be highly sensitive to tuition and financial aid levelsO (p. 12).
Many researchers study tuition costs and financial aid as interrelated phenomena
because the two are interrelated in studentsO actual college chaiica gocess.

For example, in order to determine how price and aid impact stedesitment, St.
John (®03) used national longitudinal data to quantitatively determine the effect of
increasing tuition and/or aid on enrollment. He found that increasesinctial aid

were more likely to increase enrollment than decreases in tuition, anovthiatome
studentsO decisions wespeciallysensitive to changes in financial a@ther

research has found that financial aid from states increases collegenentoll
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generally, and in fodyear institutions in the state providing aid, specifically
(Dynarski, 2004).

Cost. Research that considers the effect of cost on studentsO eventual
enrollment decision indicates that increases in tuition lead to declineslmemt
(Heller, 1999; Kane, 1999). Moreover, students may enroll irywar rather than
four-year institutions because of tuition and other costs (Perna & Titus, 2004).
StudentsO search for potential institutions during their college choice procedsomay a
be influenced by their own and their parentsO perceptions of the cost of higher
education (Cabrera & LaNasa, 2000).

Opportunity costs associated with pestondary education are also relevant to
studentsO college choice decisions. For many stuttentmportunity to earn wages
in the years immediately following high school is an attractive disincentive for college
enrollment, which may be more attractive to economically disadvantaged students
(Hahn & Price, 2008)-urther, researchetsing statistial analyses of national data
sets have found a positive relationship between unemployment rates and college
enrollment (Heller, 1999; Kane, 1999). In her interpretation of this research, Perna
(2006) positsPQas the unemployment ratereases, foregonamings (i.e.,
opportunity costs) are assumed to decline, and the likelihood of enrolling is assumed
to increaseO (p. 135).

Future aspirations. Research consistently shows that a college degree leads to
highersalaries for individuals (Baum & Payea, 20C@rne&/ale, Rose, & Cheah,
2011;Rumberger & Thomas, 19930rganizations working to increase student

college enroliment frequently publicize the higher salary rates for cedidgeated
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individuals (e.g.Education Paysy the College Board). However, mulgss is

known about how this knowledge influences studentsO college choice process. In her
review of the literature, Perna (2006) describes only one study in which expected
increased wages led to increased enroliment irywar colleges (Rouse, 1994).

While studentsO expectations of benefits associated with college are absent from the
literature, it seems rational to assume thatyindividuals would elect to further their
education only if they valued it as a means to some end. For many individuals, the
benefits of higher education may be reflected in the predisposition stage of the college
choice process. As Cabrera and LaNasa (2000) hypothesize, in middle or early high
school, anystudents come to value a particular occupation and begin to see
attendng college as crucial in securing their occupational goalsO (p. 7).

Similarly, other researchers have included individual habitus in their
examinations of studentsO college choice. The concept of habitus was introduced by
PierreBourdieu (1977) to refdo the attitudes, beliefs and experiences that arise from
and determine oneOs social world. As Perna (2006) states, habitus Oconditions an
individualOsollegerelated expectations, attitudes, and aspirationsO (p. 112). She
continues, OHabitus reflects theernalization of structural boundaries amhstraints
and determines what is possible for an individualO (Perna, 2006, pntii2jlual
habitus and studentsO perceptions of their future opportunities are shaped by
characteristics such as gendergraad ethnicity as well as studentsO access to cultural
and social capital.

Demographic characteristics Because habitus is a difficult concept to

operationalize and measure, much research in college access and choice has focused
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on students@@mographicharacteristics of race, ethnicity, and gender. In their review
of extant research, Hsler and colleagues (198fund that the background
characteristics of gender, race and ethnicity only weakly correlated to college choice.
As they report, Owhile soragidence suggests that women may receive less
encouragement to attend a [pestondary institution], the large increase in
enrollment rates among women would suggest that gender no longer plays a major
role inEstudent collge choiceO (Hossler et al., 198920). Further, the authors note
that multiple quantitative analyses of national data sets found the effect of race and
ethnicity to be negligible when researchers coretbfbr SES (Hossler et al., 1989
Perna also (2006) reports that the researcstuntentsO background characteristics is
ambiguous, with some studies indicating that female, black and/or Latino/a students
have higher college choice outcomes than males or other racial and ethnic groups,
while some research indicates the opposite. &ntlost, research using statistical
modeling indicates that the college choice process may differ for students from
different racial and ethnic backgrounds, which may be justification enough for
considering it in future research on college choice.

Parental encouragement and supportCommon sense alone would indicate
that parents and/or guardians are influential figures in studentsO college choice
processCabrera and LaNasa (2000) state, OParental encouragement has two
dimensions. The first is motivationgarents maintain high educational expectations
for their children. The second is proactive: parents become involved in school matters,
discuss college plans with their children, and save for collegeO (p. 8). Examinations of

national data have found thaghischool graduates enrolled in feqgar colleges
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report consistent parental encouragement to go to college (Conklin & Daily, 1981;
Flint, 1992). Further, more active parental support, defined as either help in selecting
high school classes, saving follege, visiting colleges or some combination thereof,
has also been shown to positively influence studentsO egdegebehavior (Cabrera
& LaNasa, 2000; Henderson & Berla, 1994; Hossler, Schmit & Vesper, 1999; Miller
1997. More recent research usingioradl datasets and statistical analysis has shown
that parental involvement and encouragement in middle school also prediets post
secondary enrollment (Perna, 2000).

Another way that parents impact studentsO college choice behavior is by
endowing their chdlren with social and cultural capital. According to Coleman
(1988), social capital is the system of relationships and accompanying knowledge one
can use to access privileged social spaces. In terms of college choice, social capital
includes parentsO rétatships with K12 schools and HEIs as well as their
relationships with individuals from these institutions. Parental involvement in schools
has been consistently linked to improved higher education outcomes for stitients (
& BonsteadBruns, 1998; Pern2000; Perna & Titus, 2005; Plank & Jordan, 2001).
Using hierarchical linear modeling and follow up NELS: 92 data, Perna and Titus
(2005) sought to understand the relationship between parental involvement, social
capital, race/ethnicity and eventual colegnrollment. They found a positive
relationship between the frequency of parental involvement in studentsO academic
matters and the likelihood of enrollment in pestondary education (Perna & Titus,

2005).
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Cultural capital refers to the knowledge andlskhat students gain from their
family background and social environment. Schools and society reflect and reward the
dominant culture, so individuals from backgrounds that provide or privilege
alternative cultural models are disadvantaged. Perna (2866jts, Qultural
capitalEmay provide students with access to resources that promote emlatgd
behaviors and outcomesE[and] may be manifested in terms of cultural knowledge and
the value placed on college attainmentO (p. 138)eir review of cdege access
literature, Cabrera and LaNasa (2000) note that students with less dominant cultural
capital tend to express lowered educational aspirations and expect fewer returns on an
investment in higher educatioBerna (2006) further suggests that aalteapital may
manifest as the value parents assign to higher education. In the college access and
choice literature, this construct is measured by gauging the encouragement parents
provide to students related to higher education.

School resourcesPerna(2006) also points odhat parents are not the only
source ofocialand culturakapitalfor students. In fact, peers or adults other than
parents may impathese forms ofapital to students. By including target studentsO
best friends in her study, Ndonough (1997) showed how peersO college aspirations
and choices influenced the target studentsO deaisikimg pocess. In that same
study andsubseqgent work McDonough (1992005) illustrated the influence of
guidance counselors on studentsO collegieeprocess. By qualitatively comparing
the nature of college guidance counseling available at four different types of high
schools in California, McDonough (1997) demonstrated that the information students

receive about colleges varies widely. Furthdrew parents lack the requisite social
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capital to help students think about college, school guidance counselors are expected
to fill the void, and thus, have a huge impact on studentsO college choice process
(McDonough, 1997).

Additional college choice reaech indicates the saliency of the learning
experiences students have before they enter colta@éra & aNasa, 2000;
Darling-Hammond, 2010; Hossler et al., 1989; Pressmdfré&sman, 2008). Thus,
the resources available te R schools, especially th@schools serving
disadvantaged populations, influence the studehtsleave these schools to enter
HEIs. Cabrera and LaNasa (2000), assert, Odifferences in college attendance rates
among varied SES groups can be explained in part by the quality ofgthsdhiool
they attendedO (p. 41). Further, schools are products of broader social and economic
structures, and the lack of resources at some schools reflects the larger forces of
poverty and inequality in American sociefyiérmey, Corwin, & Colyar,2005,p. 2).

Higher education institutional factors. A final influence in studentsO college
choice process is the number and location of HEIs in a studentOs region or state. Perna
(2006) notes, OThe composition of a stateOs higher education system (e.gityavailab
of different types of colleges and universities) contributes to the distribution of
students at different types of colleges and universities in a stateO (p. 143). In states or
communities that are geographically isolated, studentsO access to HBés|immted.
When students in these areas begin looking for information about higher education,
they may be unable to visit colleges or to access information pbtaritial

institutions Other research has found that students typically enroll in HEIarthat
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close to home or that they consider easily accessible to home (Desmond & Lopez
Turley, 2009; McDonough, 1997).

Summary. As shown above, researchers in college access and choice have
identified a number factotbat influencestudents. They have alsatgorth various
theoretical models to explalmowthese factors shape the college choice process (e.g.,
Hossler et al., 1989; Cabrera and LaNasa, 2000; DesJardins, Ahlburg & McCall, 2006;
McDonough, 1997Perna, 2006; 2010Econometric models conceive thie college
choice process as largely a ebenefit analysis that hingen financial aid
(DesJardins et al2006). In contrast, sociocultural models focus on how an
individualOs social status and demographic background impact his or her aspirations
for educational attainment (McDonough, 1997). However, most theorists recognize
that studentsO college choice decisions are naturally complex and depend on economic
and socioculturaiorces Therefore combined models of college choice that can
explain bothypes of factors in studentsO college choice decision are currently favored
in research

Three different combined modedse prominenin the college access and
choice literaturBl the stage model, the process model, and the nested process model.
The stage mael posits that college choice consists of three distinct stages:
predispositionsearch and choice (Cabrerd &Nasa, 2000; Hossler et al., 1989).
Predisposition is defined as thée@elopmental phase in which students determine
whether or not they woullike to continue their formal education beyond héghoolO
(Hossler et al., 1989, p.16). The search phase involves determining the most important

gualities one desires in a college or university and weighing the attributes of different
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institutions, anetnds when a student begins applying to institutions that meet his or
her criteria. The third phase, choice, consists of a studentOs final decision to attend one
college or university. For traditionally aged studemt® enter college immediately
after highschoo) predisposition usually spans gradeB07 search occurs between
grades 10 and 12nd choice is complete by the summer following high school
graduation. The stage model does not address how individuals who enter letdiege
in life may experiene the stages, so its applicability is limited (Perna, 2006). After
reviewing the research on college choice to date, Hossler and colleagues (1989) assert
that student ability, parental education, parental encouragement, and socioeconomic
status are the singest factors in college choice. However, thsyat least twenty
factors thamayinfluence studentsO predisposition, search and choice. stages

In the decades since the stage model was developed, college access and choice
research has refined and ergad this basic combined model. Cabrera & LaNasa
(2000) took Hossler and colleaguesO (1989) list of correlational factors and arranged
them into three broad categories: 1) various parental factors, including encouragement,
college experience, and socioegoric status; 2) various student factors, including
academic ability and qualifications, educational and occupational aspirations, and
knowledge of higher education institutions; and 3) factors related to higher education
institutions, including student peaptions of colleges and universities, and tuition,
cost and financial aid. Cabrera and LaNasaOs (2000) process model of college choice
then arranges these factors into a complex, interacting web with arrows that tries to
account for relationships betwettre different factors within and across the three

broad categories. While the process model more closely approximates the complexity
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of college choice decisiemaking, its relationships are cd@ectional and it does not
fully address the context that gtfes these factors in the first place.

The currently favored model in the field of college access and choice is the
nested proess model (Perna, 2006; 2010he nested process modigats college
choice as the outcome of a cbsnefit analysis that is aped by a studentOs unique
sociocultural context. Perna (2006; 2010) groups the salient factors from the college
choice literature into four broad categoriesaBtudentOs demand for higher
education, which is related to his her scholastic achieven@jeifite studentOs supply
of monetary resources, including family income and financial aid; 3) the expected
benefits of possecondary education; and, 4) the expected costs of furthering oneOs
educationPernaOs (2006; 2010) nested process riwtiedrsituates these college
choice factors in four layers of context: 1) individual and family context 2) school and
community context, 3) higher education context, and 4) social, economic, and policy

context (see Figure 1).

Social, economic, & policy context (layer 4)
(¢ Financial aid policy, postsecondary information, affirmative action
4= K—12 standards, testing policies

Higher education context (layer 3)

School and community context (layer 2)

Student & family context (layer 1)

bk SRR LR e L LRl I e e e bt Y

‘Demand for higher education } : Expected benefits

Academic preparation | i Monetary E College
Academic achieverment | > Non-monetary Enrol]gment
Supply of resources ! : Expected costs
Family income H : College costs
Financial aid ! ' Foregone earnings

Figure 1-The Nested Process Model of College Choice (Perna, 2010)
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The nested process model (Perna, 2006; 2010) is the first college choice model
to explicitly consider the role of context in an individualOs college choice decision.
OBy emphasizing these layers of eatjtthe [nested process] model recognizes
differences across students in the resources that shape college choiceO (Perna, 2006, p.
116). The inclusion of conters well as the mutliple factors identified in the college
access and choice literaturmkesPernaOs (2006; 2010) model the most complete
model for understanding hostudents experiendbe college choicgrocessThis
model is also the only model to take into account the experience -ofatbional
students, which makes it applicalittemultiple research populations.

College Access and Choice for Rural Students

As aforementioned, the research cited above, and, thus, the theoretical models
derived from it, is overwhelmingly focused on urban and minority students. Within the
field of college accss and choice, there is literature focused specifically on rural and
Appalachian students that is relevant to my study but is not necessarily included in the
theoretical models of college choice. Even the nationally representative datasets do not
take geogaphic location into account. Thus/atively little research has examined
rural studentsO collegeing beliefs and behaviors. In the following section, | review
this literature as it applies to my focal population.

In an early piecekhattri and colleages (1997) used existing national data to
compare poor, rural and poor, urban students on three outcomes: graduation and drop
out rates, academic achievement (as measured by NAEP scores) and college
aspirations. Though their conclusions were limited byirtbensistent definitions of

rural andthetypes of data in the studies they reviewed, the authors noted several
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findings. For one, poor, rural students showed higher rates of high school graduation
than poor, urban students and slightly higher levelsad@mic achievement.

However, the schools that poor, rural students attend have significantly reduced
curricular offerings and educational resources. Thus, the academic preparation
available to students in these schools is reduced. Additionally, fewerrpoar

students pursue higher education than poor, urban students, although equal
percentages of both groups eventually graduate from college. An olceoest of

this article is its relative agas well as its reliance on older national surveys arad dat
sets especially because it deals with rural and urban populations, whose numbers and
characteristics have changed in thet ifteen years,

HuOs (2003) comparative analysis of college aspirations among urban,
suburban and rural students is an espgaailong piece of work in the quantitative
literature on college access for rural students. By looking across the responses of
students in 8th, 10th and 12th grades, Hu (2003) expands the typical analysis of
National Educational Longitudinal Study: 198&a and finds that this methodology
yields different results for students from each of the three groups. Typically, in this
type of research student responses are compared at only one gradesielll, not
all groups are compared. HuOs (2003) expaamigisis reveals that rural students
have lower levels of educational aspiration, access, and enrollment than either their
suburban or urban counterparts. Hu (2003) also notes that comparing students at the
8th grade shows a different picture than whedestis are compared at the 12th grade.
For example, urban 8th graders report lower rates of college aspiration than the other

groups but by the 12th grade, these students show higher rates of enrollment. Thus,
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looking at only one grade may present a skepietlire of how locality impacts

college access. Because HuOs (2003) work is quantitative and based on a national data
set, it can only speak to the larger level of urban, rural, and subttbaeyver, it is

evident to even casual observers that ruraliNDekota is substantially different from

rural Kentucky HuOs (2003) research cannot separate rural groups for analysis by
location. It is unclear if his finding that rural students have lower levels of aspiration,
access and enroliment will hold when wek only at rural, Appalachian youth.

Recentresearch on rural students has found $khbol characteristics were
predictive of poor, rural students' ultimate educational achievement (Byun, Irvin, &
Meece, 2012; Irvin et al., 2011). Generally, collegeeas@nd choice literature
indicates that aspects of school congxth as guidance counselors and curriculum
strengthmay indeed shape studentsO college decisions (Gonzalez, Stone, & Jovel,
2003; McDonough, 1997; Perna, 2006; Perna & Titus, 2005; St&dlazar, 1997).

Only recently has research begun to confirm that these same characteristics apply to
rural students.

Irvin and colleagues (2011) examined the relationship between school context
characteristics and educational outcomes for over 6,000 ssudem both highand
low-poverty rural communities. Using data collected directed from students and
teachers, as well as data from the NCES Common Core of Data, the researchers
quantitatively analyzed the significance of a number of school variablegdensO
grades and college aspirations. They found that for students kponginty rural
communities, school characteristics such as number of grade levels, location and

student population were predictive of grades, but not aspirations. For students in
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poverty rural areasheseschool variables did not influence educational outcomes. As
Irvin and colleagues note, these findings run counter to other research that suggests
location and other school factors may impact rural students® educationfibaspira
and outcomes.

Byun and colleagues (2012) used NELS: 88 data to analyze the background
characteristics, preollege schooling experiences, and college completion of rural
students at fouyear institutions. Using various statistical analyses, tharelsers
found that rural students tended to be poorer, whiter, and more oftegefiestation
collegegoers than their suburban or urban counterparts. They also found that the
academic intensity of the curriculum at rural schools was lower than thaeat ot
schools, even though student academic achievement was commensurate. Finally, the
analysis revealed that rural students were more likely to enroll in less selective, public
institutions than urban or suburban students.

College Access and Choice for Amalachian Students

Another relevant subset of college access and choice litecatusests of a
few studies that focus on students from Appalachia. A quantitative study conducted by
Ali and Saunders (2006) utilized social cognitive career thteagyploe how rural
studentsO sedfficacy beliefs, outcome expectations and goal representations
influence their career and academic interests and aspirations. The researchers used
hierarchical multiple regression to identify variables impacting the college pfahe
Appalachian students in their study. The studentsO perceptions of parental support and
their academic sekfficacy were the most influential variables, which confirms some

findings from general college access research. Still, and as the auters n
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themselves, these variables only explained a small amount of the variance observed.
While not uncommon to this type of research, large amounts of unexplained variance
point to the absence of important factors in the analysis. Thus, future reseatdh shou
build on this study to develop a clearer picture of college choice process of rural
Appalachian youth.

In a similar study in North Carolina, Dellana and Snyder (2004) explored how
studentsO future plans for education depend on the variables of @fjoalityseling,
race, gender, grade level, and academic performanceO (p. 27). Using multiple
statistical analyses, the researchers found that academic performance (as measured by
studentsO seléported grades) and quality of counseling (either by a teacliéor
guidance counselor) had the greatest impact on studentsO educational plans. They also
found gender differences with regards to perceptions of counselor quality, but no
racial differences at all. While this articleOs focus on counselapproprite given
the knowledge that guidance counselors influence college clitalogs not go far
enough in i exploration ohow mutliplefactors impact rural studentsO college
aspirations anavhy they do solt is also geographically limited and may not be
generalizable to wider populations. However, as with most of the previously discussed
guantitative studies, this research may serve as a fertile starting ground for more
descriptive studiehatexplore the linkages between school variables, persona) traits
college goals andnrollmentdecisions.

Using a fairly typical research method for examining how particular variables
impact studentsO college aspirations, Chenoweth and Galliher (2004) administered a

survey to nearly 250 students in rural West Virgama used statistical analyses to
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determine the significance of particular variables on college enrollment. The
researchers used Bronfenbrenneddgical systems thegrwhich combines micro
level, individual characteristics and madewel, contextualnfluences, to capture the
complexity of the decision to pursue higher education. They found that academic
preparation and parent variables were significant for the aspirations of these rural
students. Further, the authors discovered gender differendesdnltege choice
pathways of the studentBhis finding isan interesting addition to the literature on
college access in general. Though this study is quite rigorous, it would have benefitted
from a longitudinal approach that measured if the studentew@ssed intentions to
attend a HEI actually enrolledlthough tie authors do identifipngitudinal studiess
a direction for future research, it is not one the researchesthers, appear toave
pursued at this point.

In his report for the Appala@an Regional Commission, Haaga (2004)
compiled Census data to characterize education in the region of interest. The resulting
picture is not positive. In almost every category of educational attainment,
Appalachian adults fare worse than their nationahterparts. However, the
percentage of young Appalachians graduating from high school has partially offset the
high number of older adults that failed to earn a high school diplanthediterature
containssome hope for the region. WhitaagaOs (200gjece is crucial for
understanding why policies aimed at increasing college atmesgal populations
are neededt cannot speak to the reasons for this historically low level of educational
attainmentOther research is needed to explore these reasuht® help craft

effective policy and practice for this rural region.
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Finally, in an interesting piece of qualitative research, Bryan and Simmons
(2009) interviewed ten firggeneration college students attending an institution of
higher education in Keacky in an attempt to identify and describe important factors
that accountor their academic achievement. The researchers coded interview
transcripts and discovered seven themes that cut across the reported experiences of the
participantsMany ofthe tremesecho variables in quantitative studies of college
choice. For instance, the students cited knowledge of college procedures,
intervention/outreach programs, and family characteristics as key factors in their
ability to attend college. The bulk of thasticle consists of thick, rich description of
the seven themebat weaveshe studentsO voices into the narratimdprovides a
level detalil that is absent from other works in this body of literafuresewell-
developedhemes could help quantitagivesearchers identify variables worth
examining in future studies, just as quantitative studies helped Bryan and Simmons
(2009) recognize important themes in Appalachian studentsO early college
experiences.

As a whole, the literature does not provideeackpicture of the factors that
impact rural Appalachian studentsO college choice and access, or how rural
Appalachian studentsO think about college choice decisions. By studying a sample of
rural students from Appalachian Kentucky who have completeddbi@ge choice
process, we capegin tounderstand if and how the experience of rural students aligns

with the research in the field of college access and choice.
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Gaps in the Literature

My dissertation addresses three gaps in the college access anditdraitcee
as discussed above: 1) the lack of research on rural Appalachian studentsO college
choice process; 2) the preponderance of quantitative analyses of national datasets in
the field; and 3) the lack of consideration of the roleenferal dimensits ofcontext
in the college choice process. The primary gap in the college access and choice
literature is the lack of research on the college choice experience of rural students in
general and rural Appalachian students in particular. Much researdkeigecaccess
and choice is premised on the assumption that different student populations experience
the college choice process differently. Studies of college choice among ethnic and
racial minority groups, lowncome students, firggeneration studentsnd urban
students fill the literature. Moreover, these studies have been used to construct
conceptual models of college choice that are generalized to all students.

In part, the research focuses on ethnic and racial minority groupgdome
students, ifst-generation students, and urban students because they have been
traditionally underrepresented and underserved by schools and society. Another reason
is that these groups exist in numbers sufficient to allow for disaggregation from
national datasets drguantitative analysis. Similarly disadvantaged groups with
numberghat cannot be disaggregated from the dataexample, Native American or
Pacific Islander American, are less frequently studied. However, we know enough
about college access and chaioc&now that small, disadvantaged groups likely face
unique barriers to higher educatidtesearch that focuses on the experiences of these,

and other, small groups is necessary if the theoretical models of college choice are to
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account for all studentés a small, and often disregarded populatranal students
and their college choice experience should be stustiede begin tainderstand why
they are likely to access higher education at lower rates than other students.

The second gap in the literatureat my study will address is the reliance on
guantitative analysis of national longitudinal datasets. While this work has provided
many valuable insights about the various factors that impact studentsO college
enrollment, it cannot tell us much abtaiwthese factors influence students or how
individual students engage in the college choice process. Qualitative research is
necessary tanderstand how multiple factors interact within a process (Merriam,
2009). Qualitative studies of the college choicecpss coulgrovide additional
insights about how students experience certain factors and how these experiences
shape the college decision procdageed, some existaqualitative studies in the
field of college choice and accdssve revealed how the tacs identified by
quantitative work actually play out in studentsO decisiaking process
(McDonough, 1997; Tierney & Colyar, 2006). However, this qualitative work has
focused solely on students in urban settings, and should be expanded to different
stucent populations.

Constructdhat are hard to quantify, but important to the college choice
process, such as studentsO perceptions and values, can be examined using rigorous
gualitative methods and added to the conceptual models in the field. In short,
guantitative analyses of national datasets can only tell us so much about the college
choice process of any student populational@ative research can offer different types

of insights about individual studentsO college choice experience and is needed to
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erhance our overall understanding of the process. | addressed this gap in my
dissertation by employing qualitative, cagady methodology (Yin, 2009snd by
striving to unpack the complex college choice process of four rural students from
Appalachian Kentcky.

The final gap in the college access and choice literature that my study
addresses is the largely ignored role of context in studentsO college choice. Only one
model of college choidéthe nested process mollgblaces college choice within its
larger s@iocultural context. PernaOs (2010) nested process model of college choice
posits that college choice shaped by sociocultural contextual influences at both
individual and broader levelés Perna (2006) states, Ocollege enroliment decisions
reflect an ndividualOs Osituated context,O and pathways to college enrollment differ in
ways that reflect the diversity in individual circumstances, as well as the ways that
individual circumstances serve to define and constrain studentsO college opportunitiesO
(p- 140). The context in which students make college choice decisions is important
because it influences how they view themselves, the available opportunities for future
success, and their ultimate decision Egamining how context influences the college
choice process of a specific student populationld further enhance our theoretical
knowledge.

Conceptual Framework

In order to address these three gaps and contribute to the literature in college
access and choice, | sought to examine the college choioesprof four rural
students within the context of Appalachian Kentudkgcause the nested process

model (Perna, 2006; 2010) recognizes that studentsO college choice is shaped by their
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varied access to resources at the individual, family, schookamndal levels, | used

it as the conceptual framework for my study. Its inclusion of the salient factors for
college access and choice drawn from the literature as well as contextual factors
makes it welsuited to my study

PernaOs (2006; 2010) nested psooesdel can be seen above in Figure 1.
Recall thatPerna (2006; 2010) groups the salient factors from the college choice
literature into four broad categories:a¥tudentOs demand for higher education, which
is related to his her scholastic achievenm2hthe studentOs supply of monetary
resources, including family income and financial aid; 3) the expected benefits-of post
secondary education; and, 4) the expected costs of furthering oneOs ediiegion.
college choice factorare nested wiih four layers of context: 1) individual and
family context 2) school and community context, 3) higher education context, and 4)
social,economic, and policy context.

At the student and family level, college choice and enrollment are influenced
by students® demaghic characteristics, such as race, and the cultural and social
capital available to a student, such as parentsO knowledge of college process (Perna,
2006; 2010; Rowaikenyon, Bell, & Perna, 2008). The next layer of context is the
school and community, vith focuses on the structural supports and barriers to
college choice like the availability of guidance counseling and college literature
(McDonough, 1997; Perna, 2006; 2010). The third layer of context concerns the
location and characteristics of highelueation institutions, which includes academic
programs and marketing and recruitment (Chapman, 1981; Perna, 2006; 2010). The

fourth layer of context is the broader social, economic and polgreaionmenin
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which students, their families, their schqasd institutions of higher education
operate. This final layer of context includes broad influences on college choice and
enrollment, such as legislation and population patterns (Perna, 2006; 2010).

By studying ruralAppalachiarstudents who have compel the college
choice process, | can begin to understand if and how their experience aligns with the
research in the field of college access and chéippalachian Kentucky is a
challenging context for students who want to go to collEgEause of its o level of
educational attainment and high level of poveYtgt, despitehe barriers to succes
many students from the region do choose to enroll ingExindary education. By
learning how and why some students from Appalachian Kentucky are abléato go
college,educators and researchers can begin to understand how to increase the
regionOs level of educational attainmEmplicitly, the main research question for my
dissertation was:

1. How does the college decisiomaking process of a sample of rural
students from Appalachian Kentucky align with PernaOs (2006; 2010)
nested process model of college choice?

In order to answer this question | also answer the followinggswistions:
a. What are the characteristics of a sample of rural students from
Appalachia Kentucky who are planning to attend-getr college
or university in the fall of 2012?
b. How did four case students decide whether and where to go to

college?

36



c. What factors are associated with the case studentsO decisions of
whether and where to go to cile?

d. How did the studentsO enroliment decisions vary by gender,
academic achievement, socioeconomic status, and family education

level?
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Chapter 3. Methodology

To answer my research questions, | conducted a case study of four students
who graduated from aural high school in Appalachian Kentucky in May 2012 and
were enrolled in a fouyear college by August 201Rused case study methodology
because it is well suited for answering OhowO and OwhyO questions (Yin, 2009) that
allow a researcher to describ@déor explain a phenomenon in depth. As Merriam
(2009) notes, case studies are particularistic, descriptive, and heuristic. They provide
thick, rich description of a single phenomenon, situation or event (Merriam, 2009),
andhelp researchers answer quassithat arise from and aim to speak back to
existing theoretical propositions (Yin, 2009).

Case study methodology was appropriate for my dissertation becsaisght
to answer descriptive research questions about a specific phenonsgmpan extant
theaetical frameworkWhile other methodologies can also answer descriptive
research questions, case study is well suitédestudy ophenomena that cannot be
separated from redife contexts (Yin, 2009). Because my study sought to understand
thestudensO college choice process as it occurs in the context of rural Appalachian
Kentucky, case study was a fitting methodology for my work. My study also sought to
make theoretical contributions to the existing literature on college chomeeyng
analytic gneralizations by studyirgnew populatioN rural students from
Appalachian Kentucky.
Context: Rural, Appalachian Kentucky

The Appalachian Regional Commission (ARC), established by Congress in

1965 as a part of the War on Poverty, provides the most commsad definition of
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the Appalachian region. Since 1965, the ARC has used economic need and proximity
to the Appalachian Mountains to classify counties as Appalachian (Williams, 2002).
The entire Appalachian region consists of nearly 26 million individuad20

counties across 1sates (See Figure 2) (ARC, 2008ppalachian Kentucky is

comprised ob4 counties that are home to 1.2 million resid¢ARC, 2013. In terms

of demographics, Appalachia is predominately white (84%), but Appalachian
Kentucky s even more so (95%) RC, 2013. Nationally, whites make up about

64% of the population (U.S. Census, 2010).

Figure 2-Map of Appalachia (ARC, 2009

Even though Appalachia is classified by a mountain range and boasts much
forestand, the region includes rural, suburban and metropolitan areas within its
bordersFor the purposes of the Census, rural and urban areas are defined by

population density. Any Census block with 2,500 or fewer individuals is considered

39



rural. Approximatey 42% of AppalachiaOs entire population is r@& of
Appalachian KentuckyOs populatie considered rural (ARC, 2013.S. Census,
2010). Comparatively, 15% of the national population lives in rural areas (U.S.
Census, 2010)

As previously describedppalachian Kentucky is economically distressed,
with unemployment rates between 10 and 12% gpalvarty rate of 25% (ARC,
2013) In fact, in almost every category of economic wellbeing, Appalachian
Kentucky fares worse than the region as a whole, asaséhe entire nation. For
examplejn Appalachia generallgheregional unemploymemateis commensurate
with thenatioral unemploymentate 0f9% (ARC, 2013U.SBureau of Labor
Statistics, 2018 Similarly, the national poverty rate is 15% (U.S. Qep2010),
while the poverty rate in Appalaiehis 18% (ARC, 2018 The most common
industries in Appalachia are mining, manufacturing, farming and forestry, while the
least common industries are finance, federal government, and proédsaimical
servces (ARC, 2018 While manufacturing is also a top industry nationally, other
industries like health services, retail trade and professional/technical services share
significant portions of the market (U.S. Burezfu_abor Statistics, 2033In
AppalachiarKentucky, coal mining is the top industry, liuis in decline (Roenker,
2007). Other top industries in Appalachian Kentucky include farming and
manufacturing (U.S. Bureaaf Labor Statistics, 2033
School Site Selection and Context

To limit confoundingvariables anddcause my resources as an individual

independent researcheere limited,] decided to select sample of colleggoing
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students from rural, Appalachian Kentucky fromirggle county school district that
containedbonly one high school. Taetect the school, | considered three school context
criteria from the college access and choice literature: cetjegey rate, number of
guidance counselors, and access to college level curriculum. Research indicates that
many aspects of school contexhchape studes® college decisions (Gonzalez et al.
2003; Irvin et al., 2011; McDonough, 1997; Perna, 2006; Perna & Titus, 2005;
StantonSalazar, 1997). Some of the salient school factors that have been identified in
college access and choice literatare:guidance counselors (McDonough, 1997),
teachers acting as mentors (StarSatazar, 1997), college preparatory curricula such
as Advanced Placement (AP) or International Baccalaureate (IB) (Cabrera & LaNasa,
2000; Gonzalez et al., 2003), and collggeng peers (StanteBalazar, 1997) and the
resulting social network of friends and adults that have access to college information
(Perna & Titus, 2005).

Before | could analyze individual school context criteria, | identified which
county school districtsy Kentucky were considered both rural and Appalachian.
Kentucky includes54 Appalachian couigs (ARC, 2008)Because Census blocks do
not correspond to politically defined areas like cities and counties, | had to look
elsewhere for a list of rural digtts. The National Center for Education Statistics
(NCES) Common Core of Datanational database of all public schools and school
districts, classifies all schools as rural, suburban or urban (ProvEsmikRamani,
Coleman, Gilbertson, Herring, & Xi@007). Using the NCES Common Core of
DataOs (2012) map of Kentucky school districts, | identified 34 rural county school

districts in Appalachian Kentucky. My reliance on the Common Core of Data is
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consistent with other research on rural students (GrHfirichins, & Meece, 2011,
Irvin et al.,2011).

Next, | examined the colleggoing rates of the school districts in each of the
identified 34 rural, Appalachian Kentucky counties (Kentucky Council on
Postsecondary Education, 2008). The Kentucky Counddastsecondary Education
(2008) identifies five levels of college going for the stateOs school districts: Low=0.00
39.9%, MediumLow=40.049.9%, Medium=50.54.9%, MediurrHigh=55.059.9%,
and High=60.669.9%. | wanted to identify the rural county schootrdits with a
medium to high college going rate so that | could study students who had successfully
completed their college choice process. According to the Kentucky Council on
Postsecondary Education (2008), three rural, county school districts in Appalac
Kentucky have a high college going f¥itErost, Fairbanks, and Lake. However, only
Frost and Fairbanks county districts had a single central high school, whieh was
necessargondition for my study

In order to select one schaad a research siteconsidered the three
aforementioned aspects sifhool contextSchool level data revealed important
differences in the availability of guidance counselors and college level curriculum at
the two potential schoolgairbanks County High School (FCHS) ha® guidance
counselors, one of whidk specifically assigned to the senior class. Frost County
High School has only one guidance counselor. Further, Fairbanks County offers a
duatenroliment program where students can receive both high school and college

credit for a single class, but they do not offer traditional Advanced Placement classes.

2
All names are pseudonyms.
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Because research in college access and choice tells us that both guidance counselors
and college preparatory curricula are important influences on studentsO college
decisionmaking process (Cabrera & LaNasa, 2000; Gonzalez et al., 2003
McDonough, 1997; Perna, 2006), | selected Fairbanks County High School as my
research site.

Fairbanks County is located in the westernmost part of Appalachian Kentucky.
Its population$ 14,672 with a population density of 58 people per square mile. Only
2,700 of these individuals live in Juniper, the county seat. The Kentucky River runs
through Fairbanks County, and its geography is unique as the place where the hills and
mountains meehe flatter farmland of central Kentucky. As you drive through the
county you see farms and homes and a few scattered service stations or shops until
you enter the county seat where you see gas stations, fast food restaurants and stores
like Family Dollaror the IGA grocery. There is a factahat makes work clothea
hospital, a public library, and two elementary schiiase inthe town centeand one
further out in the county. Just three miles down Main Street, the middle and high
school sit on the saencampus in the shadow of a mountain.

The median family income in Fairbanks is $28;32#employment is 11%
27% of people there live below the povertyeli(ARC, 2013; U.S. Census, 2010he
county is 97% white7% of adults in the county have a colletggree. Many people
in Fairbanks work and shop one county over where a small city, Seaver, has two big
box retail stores, larger clothing stores and chain restaurants, as well as another

hospital, a university, and a U.S. Army depot.
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Access

Because | hado prior relation td-airbanks County High Schoot its
students, | contacted the principal and superintendent via email to explain my research
aimsand gain acces3hrough our email exchanges, we arranged a meeting where |
could fully explain my studgnd its participants. Both administrattineugh that my
study could highlight theffective practices in their school district, tbey allowed me
to proceed and introduced me to the senior guidance counselor. The principal told the
senior guidance couekr to help me contact the graduating class of 2012 and to
generally work with me as | completed my study. Once | explained my purpose, the
guidance counselor and her administrative assistant were eaghy moeheeach the
2012 graduates.

Because | wantkto characterize a larger sample of collggeng students
from rural Appalachian Kentucky used email addresses provided by the guidance
counselor tserd a questionnaire (see Appendix A) to 2012 FCHS graduates. After
subsequently mailing the text dfet email as a letter to graduatesO homes and
advertising and holding a pizza party where graduates could complete the
guestionnaire, | had eight respondents out of 165 grad@tes.eason for the low
response rate could have been thgtidentity as a gearcher, or an outsider seeking
somewhat personal information, dissuaded many of the students from participating.
There is a fairly strong tendency to hold outsiders at arms length in rural, Appalachian
Kentucky.It is also possible thatsent the quesinnaireat a time when students were

preoccupied with college preparations, vacations, or summer jobs. However, | did
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analyze the eight completed questionnaires to ssibegotential case study
participants fronthe respondents,
Participants

Case studets. | soughta samplef case study participantisat varied in terms
of academic ability, socioeconomic status, and gendeok participantsO academic
ability and SES into account because these fahtore consistently been shown to
influencecollegechoicein theliterature Adelman 19992006; Cabrera & LaNasa,
200Q Hossler et al., 1989; McDonough, 1997; Perna, 2006). For the purposes of this
study, | used both GPA and ACT scores as the measure of academic achievement. In
Kentucky, all juniors in phlic high schools are required to take the ACT as part of the
stateOs testing packagery few students take the SAT. Thus, | used ACT scores
because all questionnaire and case study participants had taken thBe&@lise of
my low survey response ra.8%) the variability in academic achievement levels of
potential participants was extremely low.

However, the survey respondents did vary in terms of SES, which is another
salient factor in the college access and choice literature (Bedsst@ith2005;
Cabrera & LaNasa, 2000; Hossler, et al., 1989; McDonough, 1997; Perna, 2006;
Walpole, 2007). Because poverty and low educational attainment are rampant in
Appalachian Kentucky, SES had the potential to be a significant factor for college
going studentfrom this area. | used student reports of relative family income, parental
education, and parental occupation to gauge SE&®f the eight survey respondents
were female, which corresponds to the higher rates of college enroliment for females

both natiomlly, and at FCHS (Bureau of Labor Statistics, 2013).
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| asked six of the eight survey respondents, two male and four female, to
participate in the study. One male and three females agreed to participate. My sample
size decision is drawn from seminal quatiite research in college access and choice.
McDonoughOs (1997) study of the college choice process of girls in California high

schools used 12 participants across four high schools. Tierney and Colyar (2006) used

a sample of five students in thexaminaion of the college pathways of urban

students from twdnigh schools in Los Angele$hus, my sample of four studerngs

consistent with othegualitative studies in the fieldly four case study participants

are charactered in the table below.

Table 1

Characteristics of the Four Case Students

Lydia Nelson| Katherine Isaacqy Kyle Vandiver | Sara Smith
College Public, 4 Private, 4year | Public, 4year | Public, 4
Enrollment year Private Regional year

Regional University University Regional

University University
Gender F F M F
Ethnicity W W W W
Free/Reduced | No Free meals No Reduced
Meals price meals
Parent MastergHigh | High school High school Some
Education school graduate/High | graduatd/ess | college/Sme
(Mother/Father) | graduate school graduate| than high college
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school
GPA 3.92 3.58 3.97 3.66
ACT 27 26 30 27
Number of Dual | 5 6 6 5
Enrollment
Courses

Other participants. | included the case studentsO parents as participants
because of the salience of parents in studentsO college decisions (Cabrera & LaNasa,
2000; Hossler et al., 1989; McDonough, 1997; Perna, 2006). However, only three of
the case studentsO parents agreed to be interfehedlelsons, the Smiths and the
Isaacs. KyleOs parents did not want to participate in the study, but since he was the
only male who agreed to be in the study, | accepted him without parent participation.

| also included four other individuals as participants because students cited
them as influential in their decisions of whether and where to go to college. These
participantswere two dual enrollment teachers at FCHS, Dr. Hoover and Dr. Taraki;
the FCHS principal, Mr. Dean; the FCHS guidance counselor, Mrs. Olin; and the
superintendent of Fairbanks County Schools. All five of these school personnel
participants were natives fgppalachian Kentucky with decades of experience in
Kentucky schools or universities. Mr. Deamative of Fairbanks Countgraduated
from FCHS, taught math there, and eventually became principal. He has been
principal of FCHS for nine years. Mrs. Olisfrom another rural county in
Appalachian Kentucky, but she attended a nearby university and taught in the area

until becoming a counselor at FCHS in 1995. Dr. Hoover has been a math professor at

47



Regional University for eleven years and has taught dualler®nt math classes at
FCHS for the past three years. Dr. Taraki has been teaching college composition and
literature for twenty years, but she has been at Regional University for twelve years
and has taught dual enrollment English for FCHS for threesyea

Sources of Data

Questionnaire One source of data for my study was the aforementioned
guestionnaire that | used for participant selection. However, | also intended to use the
guestionnaire data to answer my first research question about the chaietdres
sample of rural college going students from Appalachian Kentucky.

My questionnaire (see Appendix B) was drawn from Chenoweth and
GalliherOs (2006) study of the college aspirations of 250 students in rural West
Virginia. The researchers developeduestionnaire to understand how students make
the decision of whether to go to college. | reviewed Chenoweth and GalliherOs (2004)
guestionnaire and identified items that would help me answer my research question
andidentify participants. | did not inatle all of the items on Chenoweth and
GalliherOs (2004) questionnaire because my study included interviews to explore
studentsO college decisimaking process as well.

Because the low response rate to my questionnaire did not allow for any
statisticalamalysis, | spoke with the guidance counselor about how else to get a sense
of the graduating class and about any pertinent data to which she had access. It
became clear that she had access to student demographic information (gender and
ethnicity), ACT scors, GPAs, posgraduation plans, and Free and Reduced Price

meals (FARMS) eligibility. FARMS is a federal program that subsidizes meals for

48



children in schoolsy.S. Department of Agricultur013). FARMS eligibility is
based on income guidelines set by United States Department of Agriculture; thus,
the FARMS data would serve as a proxy measure for student income.

Because of the sensitive nature adgbdata, | constructed a spreadsheet
template in which the guidance counselor could populate théataach student,
erase student names and insert a random identification number for students. | would
never see or know studentsO ID numbers. | applied for an IRB addendum explaining
this revised procedure. Because | would never be able to link indigtlunts to
their datathe IRBdetermined that | would not need individual permissions from
students for the guidance counselor to share the compiled data. The Superintenden
agreed with this decisioiVhen the addendum was approved, | sent the courikelor
spreadsheet templage shecould record studentsO college plans, gender, ethnicity,
FARMS, GPA and ACT score (see Appendix C). She inserted a random number in
place of each studentOs name and returned the file to me. | used this data on all 165
gradu&es to analyze differences between the collegend students and naollege
bound students.

Interviews. My dissertation used opeanded interviews with case study
participants, their parents, the guidance counselor, the principal, and two dual
enrolimer teacherso generate datainterviewed the school guidance counselor and
principal in their offices at FCHS. | interviewed the dual enrollment teachers in their
offices at Regional University. When | arranged interviews with the case students, |
askedf | could come to their house, or if they would prefer to meet somewhere else.

Only Kyle told me that he preferred an alternate location because his mother was ill
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and did not want people in the housmterviewedKyle at the public library in
FairbanksCountyand was never able to arrange a follow up interview with his

parents. | interviewed the other three case students and their parents at their respective
homes.

These interviews focused on studentsO experiences during their college choice
process, Wich students had completed a few months before | met with them. My goal
was to treat the interviews as conversations to put participants at ease and encourage
them to sharéheir college choice experiences with.rpiloted my broad interview
guestions wh two college sophomordsom Kentucky, with whom worked in the
summer of 2012. | made note of confusing questions, places where-tgilpvobes
might be helpful, and topics that were either uncomfortable or less relevant for these
individuals. It semed that the pilot students were comfortable talking about
themselves and their experiences. | also discussed potentially difficult questions for
parents (e.g., OHow will SaraOs college be paid for?0) with my own parents and adult
colleagues.

| felt all four casestudents were generally comfortable describing their college
choice process and related influences to me. | tried to put the students and parents at
ease by sharing my own background as a native of Appalachian KeriBedause |
was aware of the ppalachian inclination to distrust outsiddrspdeswitched and
used colloquialisms when talking to participants, although laiti@re with parents
and students than with the school personnel. My main concern during all interviews
was to listen intenyl to participants and ask probing, follayp questions such as,

OWhat do you mean by that?O or, OCan you give me an example?0 or, OTell me more
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about thatO or, OWhat was that experience like for you?O With thesaadgun
probes | hoped to convey that asvinterested itheir experiences, and tHatvanted

to accessheir thinking in as much depth as possible. The interview protocols for all
participants can be found in Appendice$sD

In almost all cases | interviewed the students separately befonaanteg
their parentsl wanted to limit any pressure they may have felt to respond to questions
in a certain way because their parents were present. HowewatherineOs case, |
interviewed her and her parents simultaneobslyaus¢hey did not havarhe to do
both interviews back to back and did not want to meet with me a secontwiagr
three times in KatherineOs intewjiéer response or thinking seemed to differ from
that of her parents and | noted those instances and followed up with Katherine
electronically to ensure | had captured her thoughts accurbkelye also followed up
with the other case students via Facebook messaging with questions that have
occurred to me throughodataanalysis.

Artifacts . The final data source for my disseida was artifacts from the
guidance counselor and any artifacts from individual studentsO college choice process,
such as letters of recommendation and application essays. The guidance counselor
shared an informational folder she prepares for parent€ldSFseniors, the 2011
2012 calendar her office created for seniors, and materials from the Kentucky Higher
Education Assistance Authority (KHEAA). KHEAA is a governmental agency
devoted to Oexpanding educational opportunities by providing financial and
informational resources that enable Kentuckians to attain their higher education goalsO

(KHEAA, 2013). | collected these artifacts to get a sense of the college information to
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which my case students and their families had access during their college choice
processA subsebf these counseling artifadgssincluded in Appendix H.
Data Analysis

| analyzed data during and after the data collection process. The questionnaire
data were informally analyzed tsey weresubmitted in order to identify potential
casestudents. | used the data on the 2012 graduating class from the guidance
counselor to explore associations between studentsO @miageplans and variables
such as gender, academic achievement, and socioeconomic status. | used SPSS 19 to
run Chisquaredests of independence on my categorical variables and independent
samples-tests on the academic achievement variables.

| analyzed qualitative data using the constant comparative method. |
transcribed all interviews and wrote reflective notes after edehview. | also wrote
periodic, analytic memos (Bogdan & Biklen, 2007; Miles & Huberman, 1994) to
explore my initial analyses of each studentOs college choice process and how the data
related to my conceptual framework. | analyzed the college choicesprotey four
case students by looking across all transcripts, memos and data to identify themes
arising from the evidence. Examples of themes were, OFinancial Aid,0 OParental
Influence,O and OAlways Going to College.O For example, the following exaerpt fr
KatherineOs interview transcript fit under multiple codes:

| chose to go t®@rivateUniversitybecause | like the atmosphere of it. | got an

athletic scholarship and an academic one too. | mean, | knew what | wanted to

do, | knew | was going to collegso it was one of those things of where do |
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want to go. So | got a couple offers and I liked here the best, so. | mean, | love

it, SOE
The multiple codes | applied to this excerpt included OAlways Going to College,O
Olnstitutional Characteristics,O aRth@ncial Aid.Q used theecodesto inductively
arraythe data for each case (Miles & Huberman, 1994), and revised the codes after
reviewing all data. For example, my original code of OSchool Influéwkish was
drawn from PernaQs (2006; 2010) moala$ later split into multiple, more specific
codes such as ODual Enroliment ProgramO and OGuidance Counselor.O

| conducted a crossase analysis using the same inductive coding process
usedfor the individual cases. For the crassse piece, | looked aiss the four
individual analyses, all transcripts, memos and artifacts. | started with codes repeated
in the individual case analyses, and added codes drawn from my conceptual
framework and the data such as OCultural Capital.O | also specifically lomlssobiic
data forconfirming and disconfirming data thettallengel my codes, and revised
codes as necessary.
Positionality

As a researcher and native of rural, Appalachian Kentucky, | acknowledge that
my college choice experience was similar to that ofooy case studentés
previously described, | used my background during interviews to establish rapport
with participants. Further, because Appalachian Kentucky is a context | know very
well, I had knowledge that helped me interpret abbreviations, codliiems,local
social normsand how school districts and personnel in the state opekdadever

have endeavored fmut my experiences aside anchtat go beyond the collected data
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as | conducted my analysHtill there were times where niigmiliarity caused me to
struggle to note for a general reading audience wesiremarkable in the studentsO
experience. In the future, conducting multisite research and comparing two disparate
contextsmight help capture the experience of these four students folbyre

Limitations

There are several limitations to this study. First, although | sought only
analytic generalizations, some might be tempted to generalize the experience of these
rural students in Appalachian Kentucky to broader populations. Howeweariit be
erroneous to assume that the experience of these four students is representative of rural
students from the same or other locations within Appalachian Kentucky or otherwise.
The claims made in this dissertation apply only to the participartssistudy.

Second, the response rate to my questionnaire was so low that | was unable to
fully answer one of my research questions: How did studentsO enroliment decisions
vary by gender, academic achievement, socioeconomic status, and family education
level? | was able to analyze school wide data to examine how cgjtege students
from FCHS compared to non collegeing students from FCHS on gender, academic
achievement, and socioeconomic status. Future research that sought to characterize the
enrollmert decisions of a sample of rural students from Appalachian Kentucky would
need to secure more complete data either through a questionnaire or some other
means.

Finally, | relied on studentsO recollections of their college choice process rather
than direcobservations of them engaging in the decisitaking process. Because |

was unable to observe and interview students while they were going through the
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process, my data may be more about the narrative students crafted about their college
choice process thahe process itself. It would be better to follow students through the
process as early as possible to see what influences them and how they make sense of
those influences as they arise.
Table of Key Terms

The following key terms and contextual featurase up frequently in my
conversations with participants and the subsequent analysis and discussion. | present
them here to guide reading of the remaining chapters.
Table 2

Key Terms used in this Dissertation

Key Term Definition

College access Refers to tk ability of students to enroll in a pest
secondary educational institution (Tierney & Colyar,

2006).

College choice/college | The process by which an individual develops a
choice process predisposition to attend college, searches for potentia
institutions applies to institutions, and then chooses 0
institution in which to enroll (Cabrera & LaNasa, 2000

Hossler et al., 1989).

College enroliment Formally registering for college. College enrollment is
the outcome of a successful college choice process

(Perna, 2010).

Dual enrollment program| A partnership between Fairbanks County High Schoo
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and Regional University that allows qualified students
with a composite ACT score of 21 to receive both hig
school and college credit for taking a colldgeel

course taught by a Regional professor on the high sch

campus.

Free and Reduced Meals

(FARMS)

A federal program that subsidizes school lunches for
students from homes with incomes at either 1.30 or 1
times the poverty threshold for their size housekiol&.
Department of Agriculture2013). For example, a famil
of four with an income of $29,000 qualifies for free
meals, while a family of with an income of $41,000

qualifies for reduced price meals.

Gaining Early Awareness
and Readiness for
Undergradua Programs

(GEAR UP

A federal discretionary grant program intended
increase college access for lawcome students.
Grantees are required to provide comprehensive
mentoring, outreach, and supportive services to all
students in a participating grade ééyU.S. Department

of Education, 2011).

Kentucky Educational
Excellence Scholarship

(KEES)

An automatic scholarship offered to students attendin
institution of higher education in Kentucky. The progr:
uses GPA and ACT scores on a sliding scale to

determine the amount of scholarship money that stud

will receive. The maximum KEES award is $2500 for
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each year of college @ghtuckyHigherEducation

Assistancéuthority, 2013).

Poor In this paper, a broad descriptive term generally refer
to individuals of low socioeconomic statasd/or low
income backgrounds.

Rural Any defined territory that is not classified as urban (U

Census, 2012Rural schools are defined in the Nation
Center for Education StatisticsO Common Core of Da
any schoothat lies within a defined territory that is at
least 2.5 miles from an urban ar@advasniket al,

2007).

Socioeconomic status

(SES)

OneOs economic and social position in relation to oth
In college access and choice research, SES is based
measues of family income, parental education, parent
occupation, and items in the home that reflect wealth
such as books, appliances or other mdtpoasessions

(Terenzini et al.2001).
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Chapter 4: Sample Characteristics and Individual Cases
Who Went to a Four-Year College?

In order to answer research question 1a: What are the characteristics of a sample
of rural students from Appalachian Kentucky who are planning to atteryear4ollege
or university in the fall of 20127 | analyzed the schommle daa provided by the
guidance counselor. Recalkegedata replaced the questionnaire data when the response
rate was too low to allow for statistical analydike school data included studentsO
college plans, gender, ethnicity, FARMS eligibility, GPA, ar@TAscores.

The analysis revealed that 90 of the 165 FCHS graduates planned to go to a four
year college or university, while the other 75 graduates had other plans that ranged from
community college to military service. Fifteen students indicated thepdadmediate
postgraduation plans (See Table Burther, 67 of the 90 (74%) college bound graduates
planned to attend Regional Unigdy.

Table 3

StudentsO PeGtraduation Plans (N=165)

Number | Percentage
Four-Year College 90 54.5
Work 28 16.9
Two-Year College 17 10.3
Military 9 5.6
Trade School 6 3.6
None 15 9.1
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| compared the two groups of graduates (coliggiag and norcollege going) on
gender, ethnicity, Free and Reduced Meals eligibility, grade point average, and ACT
score (See Tables@). Because gender is a categorical variabdenducted a Chi
Square test of independence to examine the association between gender and studentsO
collegegoing plans| foundno significant relation between these variablégl, 165) =
3.31,p=.69. As seen in Table 4, the percentage of females planning to attend college
was 61.7%, (50 out of 81) while the percentage of males planning to attend college was
47.6% (40 out of 84). | also planned to conduct a®&fuare test of independence to
examine thessociation between ethnicity and studentsO cajlsigg plans. Because
98% of the graduates were White, this comparison was not meaningful.

| then conducted a Cl8quare test of independence to examine the association
between studentsO collageng phns and Free and Reduced Meals eligibilifpund a
significant relation between these variablég(1, 165) = 5.89p = .016. As seen in Table
5, among those eligible for Free and Reduced Price lunch, 47% (47 out of 100) had
college plans, while amortgose not eligible 66.2% (43 out of 65) had college plans. For
this sample of rural students from one high school in Appalachian Kentucky, FARMS
eligible students are less likely to plan on attending college after graduation than their
peers not receivinGARMS. This result suggests that studentsGgpaduation college
plans are associated with family income, as measured by participation in the Free and

Reduced Meals program.
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Table 4

Gender
POSTGRAD PLANS
Non
College College
Bound Bound Total
GENDER Female Count 50 31 81
Expected Count 44.2 36.8 81.0
% within GENDER 61.7% 38.3% 100.0%
% of Total 30.3% 18.8% 49.1%
Male Count 40 44 84
Expected Count 45.8 38.2 84.0
% within GENDER 47.6% 52.4% 100.0%
% of Total 24.2% 26.7% 50.9%
Total Count 90 75 165
Expected Count 90.0 75.0 165.0]
% within GENDER 54.5% 45.5% 100.0%
Table 5
Free and Reduced Meals Eligibility
POSTGRAD PLANS
Non College
College Bound Bound Total
FARMS Count 47 43 90
Eligible Expected Count 54.5 35.5 90.0
FARMS % within FARMS 52.2% 47.8% 100.0%
Not Count 53 22 75
FARMS  Expected Count 455 29.5 75.0
Eligible o4 within FARMS 70.7% 29.3%|  100.0%
Total Count 100 65 165
Expected Count 100.0 65.0 165.0
% within PLANS 60.6% 39.4% 100.0%
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| also analyzed the graduating class in terms of two academic achievement
variable$N grade point average and ACT scores (See Table 6). | conducted an
independent samplegdst to compare theeverageGPA of collegebound students and
non-college bound student&s expected, students planning to attend a-y@ar college
had statistically significatit higher grade point averaged € 3.26,SD= .57) than did
those not planning to attend college after graduatibr @.74,SD = .59),t1(163) = 5.72,
p = .0001. lalso conducted an independent samptesttto compare the ACT of the two
student groups. Once again, colldgrind students had statistically significantly higher
ACT scoresl = 20.8,SD = 4.14) than did students who were not planning to attend a
four-year college or universityM = 16.4,SD= 4.13),t(163) = 6.77p = .0001.
Table 6

Academic Achievement

POSTGRAD
PLANS N Mean Std. Deviation | Std. Error Mean
GPA COLLEGE 90 3.26 .568 .0599]
BOUND
NON COLLEGE 75 2.74 .586 .0677
BOUND
ACT COLLEGE 90 20.8 4.14 .4359|
BOUND
NON COLLEGE 75 16.4 4.13 4765
BOUND

Given these statistics, for the sample of rural students draerhigh school in
Appalachian Kentucky who are planning to attendyadr college or university in the
fall of 2012 a larger proportioof girls plan to continue to a foyear college (though the
proportion of girls is not significantly different than boys). Additionally, the sample of

collegebound students has a higher average GPA and average ACT score than non
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college bound studentBinally, the eligibility for Free and Reduced Meals is associated
with a lower rate of expected college attendance.

The analysis of schoalide data is also helpful in understanding how the four
case students compare to the entire sample of cajleigg graduates from their school.
The four case students in this study were not selected as a representative sample of the
college bound graduates from FCHS. However, they do show some of the variability of
the sample on certain background characteristics.IRema Table 1 in Chapter 3, that
all four case students are white; three are ferhate; Katherine and Sarevere eligible
for Free and Reduced Meal&atherine received free meals, while Sara paid a reduced
price for her mealsThe one area in whichelfour case students do not vary is their
academic achievement. All four students have GPAs and ACT scores well above the
means for the collegleound group. Despite the lack of representativeness, the cases of
Lydia, Katherine, Kyle, and Sacanreveal mgh about the college choice experience of
four rural students from Appalachian Kentucky.

The Individual Cases

Case Student 1: Lydia NelsonLike most of her extended family, Lydia Nelson
grew up in Fairbanks County. She lives with her mother, father, @nuggr brother in a
beige twestory Cape Cod house on a large, hilly lot. The house is two miles away from
the elementary school where her mother teaches Kindergarten. LydiaOs father drives 45
minutes to his job as a supervisor of the auto parts departina@rmtar dealership. Given
the context of Fairbanks County, | would describe the Nelsons as quite well off. As a
two-income household, with one collegducated parent employed by the school system,

the NelsonOs have a high level of status and stabititg icommunity of Juniper.
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Lydia describes her family as middle class. She refers to herself as Oa teacherOs
kid,O a term used by students at FCHS which she says means her parents have good jobs
and her family can afford luxuridi&e multiple cars and dners at restauranti also
means that Lydia has been encouraged to do well in school and attend college Oher whole
life.O She reports, OlOve never thought that | was not going to go to college. My parents
have always pushed college. My mom says, Oltiga®t go to college what are you
going to do?00 As Lydid@al enroliment EnglisteacherDr. Taraki explains it, OHer
mother is an educator, an elementary school teacher. Her father didnOt go to college, but
he has a good job. [Lydia] has been in ami®nment where education is important and
she knows the importance of it, and sheOll do fine at college.O

Whether because of her parentsO comments or her own understanding of the
potential benefits of a college education, Lydia does seem to realiz®liege is key to
the type of future she wants for herself. Lydia recognizes the link between college and
potential careers.

In my hometown, if you went to college you work at the school or hospital, or if

you didnOt [go to college] you work at CarR@rtMcDonalds. Some people are

satisfied with being the manager of McDonalds, and not to put anyone down, but
thatOs not me. | want something betterEnot betterEbut different.
Although | failed to follow up on LydiaOs reluctance to say better, her hesiadions to
stem from her desire to Onot put anyone down,O kelitie a person with a lovekilled,
low-paying job. Given the number of people in such jobs, Lgdiably knows and

respectsnultiple people in lowskilled, lowpayingjobs. There is alsa common

3 Carharttis a company that produces farm and work clothing and has a factory in Fairbanks County.
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pressure in rural, Appalachian Kentuckydmwvnplay oneOs own status or aspirations, so
as to not insinuate that oneOs elders who worked hard but did not pursue education were
not good enough. In short, saying you are going to do better is dintingour forebears
Lydia may have been reacting to that pressure when she avoided a pejorative description
of low-skilled workers.
Lydia continues describing the link between college and careers:

In everything IOve ever wanted to do, youOd have tagteige to do it. When |

was little | wanted to be a teacher like Mommy and then | wanted to be a lawyer

for a long time and then | wanted to be a graphic artist. Everything IOve chosen,

though, needs college.

While LydiaOs various occupational aspiratibave always depended on a
college education, in her junior year of high school she decided to become a speech
pathologist. Lydia made this decision after shadowing a speech pathologist who works
closely with her mother at Fairbanks Elementary School.n/lyeia began seriously
considering potential institutions in her senior year of high school, she only looked at
colleges that she knew had academic programs to match her career goals. She said, Ol
knew what | wanted to do, so | didnOt apply to a lotdebals]. | want to work in an
elementary school as a speech pathologist or speech teacher, so IOm going into
communication disorders.O Because of her desire to work in schools, Lydia focused on
universities reputed to have strong education programs aasvyetbgrams in
communication disorders. Lydia said, ORegional University has the best teaching
programs, and | want to do [speech] with the schools, so that influenced my way of

going.O LydiaOs impression of the College of Education at Regional Unigditsitly
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based on her motherOs experiences as an alumna of the Teacher Education program there.
In fact, both of Mrs. NelsonOs degrees are from Regional.

LydiaOs perceptions of the benefits of a college education are about more than just
potential careex. For Lydia, here is also a less tangible benefit to oneOs overall lifestyle
thatis a result of going to college. During our conversation, she described the lives of two
of her uncles as Oa reference pointO for how college would help her attain morestha
of the adults she sees in her hometown. She says:

My uncle who lives here has no college, the other went to college and lives in [a

larger city in Kentucky]. I look at their lives. My uncle [who lives in the city] has

a family and kids. The othewks in trailer, unmarried with four kids. | can just

tell what | want by looking at their lives.

LydiaOs description of her uncles aligns with the experience of most extended families in
rural, Appalachian Kentucky. In a region where very few adults aaatlege degree,

and many families include large numbers of aunts and umeées/studentsare able to

seea firsthand comparison dfow education, or lack thereof, may shape their relativesO
lives.

As an aspiring speech pathologist who believed thigmis beneficial, Lydia
began searching for potenttabher educatiomstitutions in the fall of her senior year of
high school. Her first criterion was a Communication Disorders program that would help
her reach her career goal. However, Lydia ateded her college search to schools that
offered scholarships she believed she would receive. In LydiaOs words, Ol only applied to
ones | knew | would get scholarships for. | think it was just two. Regional and State.O

Lydia admitted knowing that thesedwchools offered Communication Disorders, and
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she could not recall if it was the program or her perception of available scholarships that
drove her application decisions. Even though LydiaOs socioeconomic status is relatively
high and her parents reassiifeer of their ability and willingness to help pay for her
education, Lydia reported a desire to go to a college that would cost her parents as little
as possible.
| didnOt want to put too much of a burden on my parents. | know my brother has
to go to colége too, and heOs right behind me in high school. So | wanted them to
have to come up with as little as possible for me.
Although Lydia could not state the direct cost of attending Regional, her desire to reduce
her parentOs financial burden may stem figrarception that college is generally
expensive, especially for two children at the same time. Lydia may have also limited her
search to financially generous institutions because she wanted her brotherOs college
search to be less constrained. If she cgoldo college for free, or almost, then maybe
her brother could go anywhere he wanted.
Lydia described working throughout her senior year of high school to Oget every
penny [she] could.O Firgn, the fall of her senior yeashe applied to two istate shools
that offered full tuition scholarships for she was eligible. Lydia only appliedstaie
schools because Kentucky offers automatic meritiaidg a tiered scale tied to grade
point average and ACT scomalled the Kentucky Educational Excellerfécholarship
(KEES), to all students attending arstate college or university. The KEES program is
a strong incentive for Kentucky students to only considstate institutions. By
enrolling in a Kentucky college or university, Lydia was assured G2st0each year of

college.
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When Lydia applied to and was accepted at Regional University, she was offered
the Regents Scholarship that would cover four years of tuition. Even after receiving this
substantial financial aid, Lydia began to look for othdwo$arships that would cover
even more of her college costs. For instance, even though she had considered applying to
the Honors Program at Regional before, learning that the program paid for studentsO
books convinced her to submit the additional applicat8he said, Ol didnOt know the
honors program would pay for your books when | looked at it, and Wheharakisaid,
OThey pay for books, you should do it,0 | was like | have to do it now!O Lydia also
estimates that she applied for-1D local scholarsps she won thredder goal in
applying for these multiple types of aid was to attend college for as little money as
possible in partbecause she believed college was more expensive than her parents could
afford, but alsahat she should take primary reggibility for funding her educatios
a result of LydiaOs determined search for financial aid, the Nelsons are only paying out
of-pocket for the meal plan that Regional requires for all freshman students.

When asked what was essential in her decisigiotto college and to Regional in
particular, Lydia reminds me that her parents encouraged her to go to college all her life.
She also noted, OAt school we are really pushed by some of our teachersEtoward
college. They assume that we will go to collegeéfare in all these honors classes, so
they gear us up for college.O More specifically, Lydia cites her English prof@ssor,

Taraki as Oa really big influence on [her] decisionO to go to Regional. Lydiartook
Tarakifor three dual enrollment Englistasses during her junior and senior years of
high school. The dual enrollment program is a partnership between Fairbanks County

High School and Regional University that allows qualified students to receive both high
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school and college credit for takingallegelevel course taught by a Regional professor
on the high school campus.

In the fall of her senior year, Lydia took English 101 vidth Taraki While the
focus of that class is Oto help students become critical thinkers and independent learners,O
Dr. Tarakioften spoke to students, both individually and as a group, about c@ege.
Tarakidescribed her conversation with Lydia about Regional and the Honors Program
there.

With Lydia, | was like where are you going to go to school? She considered t
or three places. | told her if she went to Regional she would get in the Honors
program. | told her, OThose are your people.O | told her, Olt is an environment that
will foster your passion. They pay for your books. It helps out financially, t00.0 |
told her that any scholarship she would apply for she would get. | told her it was
close enough to home to visit. | made sure she applied and | told her to apply to
other places taand then decide from your options. Give yourself options, to

where you feelike you made this decision, you chose to go to Regional, to the

Honors program.

In fact, even though Lydia had toured Regional on a school field trip and applied
to the college before this conversation, she was not aware of the Honors Program before
Dr. Tarakitold her about it.

Dr. Tarakisaid | would like it at Regional, | could do the Honors Program, and

basically she pushed me in that direction and 10m really thankful for her and am

happy that she pushed me in that direction. | wouldnOt have knoutrttad

Honors Program and wouldnOt have tried for it, could have been somewhere
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completely different if she hadnOt said, you will love it and you will fit in great

there.

Even thouglDr. Tarakiis a professor at Regional, her knowledge of the Honors
Progiam is based on her own childrenOs experi@ic@arakihas two children, both of
whom graduated from FCHS and participated in the Honors Program at Regional. Her
son is currently a junior in the prograBr.. Tarakideveloped a relationship with Lydia
when she taught LydiaOs first dual enrollment English class in her junior year. In that
classDr. Tarakinoticed LydiaOs OstudiousnessO and Odesire to learnO and began thinking
that Regional could be a good fit for Lydia, just as it was for her own children.

In LydiaOs senior year of high scha, TarakDs role in LydiaOs pursuit of the
Honors Program went beyond conversation. As Lydia explains, OShe helped me with
anything | needed. She gave me the number for the director of the Honors Program. She
foundthe application information for me and brought it in. She wrote me a wonderful
letter of recommendation.O When asked if this interaction was typal BérakDs
relationship with students, or unique to Lydia, Lydia replied, Ol think she wanted to see
me do well. She took me on as her own. | had taken all three of her classes.O In this
comment, Lydia seems to recognize thatTarakDs experience as a motlvhp sent
children to college influenced how she interacted with Lydia as her te@th@arakOs
interaction with Lydia also illustrates how students may acquire valuable social and
cultural capital about college from adults other than their parents.

In Dr. TarakDs view, her interactions with Lydia were just an outgrowth of the

work she tries toa with all of her students. She said, Ol try to know the students
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personally, let them know you arenOt just a student to me.O This sentiment echoes LydiaOs
comment that she feldr. Tarakitreated her like Oone of her own.O
Dr. Tarakialso described how stuses her dual enrollment English 101 class to
support studentsO college choice activities.
A lot of times, if [students] are not from a family that has experience with higher
education, they donOt know that they have to have things done by January. To
them in their senior year, that feels like an eternity away. | made sure that in the
fall semester [of their senior year] the guidance counselor came in and went over
dates with them for when things had to be turned in. And | tried to get them to
finalize their decisions and commit somewhere.
Here againDr. Tarakidescribes her and the schoolOs role in the transmission of social
and cultural capital to students whose families may lack direct experience with higher
education. Even students like Lydia, whaosether has a Masters degree, still seemed to
benefit from the knowledge and experience of their teacher.
BeyondDr. Tarakij Lydia mentioned her guidance counselor as an influential
figure in her college choice process. She said, OMrs. Olin just wantssius all do
good, she was trying to come in and pep talk us all the time.O Further, Mrs. Olin, Ohad
applications for Regional sitting in her office and students could do them for free,O so
Lydia completed an application and submitted it on a visit to ®iaOs office in
November of her senior year. Ol filled it out, and [Mrs. Olin] sent it in for me. She paid
the mailing costs and everything. She would mail in anything if we asked her. And she
would email the people for us, t00.0 When Regional acceptia 4nd offered her a full

tuition scholarship, Ms. Olin advised Lydia that the $24,000 scholarship was Ojust too
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good to pass up.O This scholarship, coupledvitiarakOs advice about the Honors
Program and Mrs. OlinOs positive feedback led Lydiadept RegionalOs offer of
admission. However, she still needed Mrs. OlinOs help with the new, more rigorous
application to the Honors Program. Lydia said,

The Honors application was due in January or February. For that | was in Ms.

0linOs office everydaghe was probably sick of me. | was trying to get

everything done. | had to send in my transcripts and my ACT scores. | needed
four letters of recommendation. She wrote one for me. It was just a lot.
Thus, it seems Mrs. OlinOs played a practical rolgdieOs college choice process by
helping Lydia complete the necessary steps for her eventual college enroliment.

A final component in LydiaOs college choice process, according to LydiaOs
mother, was peer influence. More specifically, Mrs. Nelson belighwatd_ydia chose
Regional because it was also the college choice of LydiaOs boyfriend, Walt. As Mrs.
Nelson puts it:

Lydia wanted to go to Flagship all of her life, but then senior year she comes

home and says she picked Regional. Of course, Walt pickgidial too. | donOt

have anything against Regional, because | went there, you know, but I just hate to

see her settle for less.
Lydia protests, though, saying, Ol really did want to go [to Regional]. They have a good
program, and | liked the small schaeltting. Everything about it was a pluBXOTaraki
who had both Lydia and Walt in class, thought that it was actually Walt who had

followed Lydia to Regional, and she expressed concern that he would be Oan anchorO to
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Lydia. She told me, OHeOs not asveaied, heOs not as focused [as Lydia]. If she has
difficulty here, that will be the reasbibecause of him.O

Summary.LydiaOs enrollment in Regional, a fgear public university, was
influenced by multiple factors. Specifically, Lydia spoke of her galion of the benefits
of higher education, the academic programs offered at the university, and her pursuit of
guaranteed scholarships. It is likely that Lydia would have ended up at Regional
University without any guidance simply because it was 100 roiteser to her home than
the only other institution to which she applied, as well as her motherOs alma mater.
However, she would not have enrolled in the Honors Program at Regional if it were not
for her English professoDr. Tarakij and her guidance coselor Mrs. Olin. Lydia
identified her parents as influential in forming her-lib@g expectation to attend college,
but neither she nor her parents described themselves as active in her decision of where to
go to school. Despite her familyOs ability typ foa college, Lydia constrained her college
choice to instate institutions that she expected to offer her a full tuition scholarship
because she wanted to limit her parentsO financial burden. Additionally, she constrained
her list of potential institutias to schools that she previously knew offered programs in
Communication Disorders and Speech Pathology.

Case Student 2: Katherine IsaacKatherine Isaacs was born in Cincinnati,
Ohio, where her family lived until Mr. Isaacs waguired at his job. Aftethe injury,
when Katherine was ten, her parents moved their family of six to Fairbanks County.
Katherine is the oldest of the four Isaacs children. Her brothers are 17 and 14, and her
sister is 150n the questionnaire, Katherine classified her familywadking classshe

notedthat she felt her family had less income than others in Fairbanks and less income
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than her collegdound peers. Mrs. Olin, the school guidance counselor, and Mr. Dean,
the school principal, describe the Isaacs family as extrenoely Neither of KatherineOs
parents is able to work, but only her father receives disability assistance from the
government. The Isaacs family lives in a small, mobile home that has visible rust on the
outside and is dark and dusty on the inside. Whert Katherine and her parents, |
noticed dirt and stains on Mr. and Mrs. Isaacs clothes and could tell that KatherineOs
clothes werdrom big box stores and not stores popular with girls her/Atfgough |

only saw their living room and kitchen, my senstha the Isaacs do not have many
material possessions. Besides furniture, pictures, and a family Bsiale, atelevision set
and a stack of books with library labels in the living robsawone vehicle, a boxy
minivan from the 199Qsn the drivewayBecause therareno forns of public
transportation in Appalachian Kentucky, almost all families have a personal vehicle.

My sense of the IsaacsO low SES was further confirmed when Mr. Dean told me
about a health incident during KatherineOs senior yaah for ethical reasons, | do not
share in detail here. In short, Katherine had a recurring problem due to her familyOs
inability to afford even a simple treatment that caused her to miss school. Eventually the
principal himself helped the family purchasbhat they needed so that Katherine could
return to school. Mr. Dean also tells me that a benevolent businessman in Fairbanks
County learned of KatherineOs family situation after watching one of her basketball
games and set up a bank account for Katheéoinese for any expenses during her senior
year of high school. In rural, Appalachian Kentucky high school sports, especially
basketball, are considered important community social events. Even people without

schootaged children attend games and followtdems. So while it was not unusual for
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this businessman to attend KatherineOs games and learn of her situation through
conversations with other community members, perhaps even the principal himself, it was
unusual for him help Katherine financially. To NDeanOs knowledge, the businessman
had never done anything similar for another studegither Katherine nor her family had
any relationship with this man outside of the basketball games.

KatherineOs athletic ability actually opened quite a few dodngfon her junior
and senior years of high school, she won recognition at the district and Regional level for
both basketball and volleyball. KatherineOs talents garnered recruiting attention from
college coaches in Kentucky, which shaped her collegelspancess. While Katherine
was initially interested in two colleges in the Cincinnati region, her list of potential
institutions grew to include the list of colleges that were recruiting her. She said:

I had a list of colleges | was looking at, but mdsthem looked at me first. |

applied toPrivate [a list of seven private colleges and universities in, or just

outside of Kentuckly [A military academy] sent me a letter for volleyball, but |

couldnOt do that because my ankles and faeeto damagefdr the military]
Thus, KatherineOs athletic ability and desire to play sports resulted in a more extensive
college search for Katherine thewould be expected of a student with a low SES
background

With the intent to play one or more sports at eactitini®n, Katherine toured
and was ultimately accepted by these seven privatey&aircolleges in or just outside
Kentucky.As Katherine said, Ol knew | was going to play college sports, | just didnOt
know what | was going to play and where. | had affer all three sports [basketball,

volleyball, track].O Even &rivate the eventual college in which Katherine enrolled, she
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still had to decide between volleyball and basketball. KatherineOs father described how
she approached that decision:
She met wih [the basketball coach] and [the volleyball coach]. They both wanted
her to play their sport here. And she asked me what to do. | told her she had to
pick one. It was a college decision, and she had to make it and | didnOt want to
hear,00ve made the w8t decision of my lif@®She had to make the choice.
Katherine chose baskethdller parents supported her decision. When | asked KatherineOs
parents what they thought most influenced their daughterOs college choice, they cited the
basketball coach &rivate KatherineOs father said, Ol think he was pretty awesome,
coming to camps and taking the time to talk to her and really telling her what he does and
how it would work out [if she came here]. When we had our talk he said she could
definitely, definitey be pretty good [with his coaching].O
However, playing sports at the collegiate level was not the sole motivator for
KatherineOs decision to seek higher education. Katherine plans to be a civil engineer. She
is a professed Omath geekO and decideddmbean engineén middle schoohfter
attending a GEAR UP camp that introduced students to the different careers. As her
father recalls, OShe came home one day and said, OIOm going to be a civil engineer.O SheC
just always wanted to do to this.O Katherdds, Ol knew what | wanted to do, | knew |
was going to college, so it was one of those thing®Wfere do | want to g The
engineering mathematics majorRatvateUniversityis actually a joint program between
the private, fowyear college anthe stateOs Flagship research university. If Katherine
completes this program, she will take coursd®raiatefor three years and transfer to

Flagship for two more years of course work. Upon graduation she will have a BA in
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Mathematics fronPrivateand aBS in Civil Engineering from Flagship. Katherine liked
the idea of this program because Oit offered two degrees for the price of one.O
In fact, Katherine liked a lot aboBrivate When asked how she made her final
college choice from so many options,tKerine told me, Ol chose to gdPrivate
because | like the atmosphere of itEl mean | love it.O She continued with a laundry list
of appealing institutional characteristics:
ItOs not a college where you are a statistic. You are a person. You dorgCi go int
classroom with a hundred people and disappear. | like the small class sizes. Even
today, walking back and forth, people here already know my name. ItOs that
student interaction. When | came, | had a basketbsHiif on and people would
say, OOh yowplaying basketball, I love basketball!O 1tOs so friendly.
Knowing of KatherineOs low family income and her use of an anonymous fund for
expenses in her senior year of college, | was surprised to learn that she attributed her
ultimate decision to the ititutional characteristics she described, and what her mother
called Othe feel of the place,O rather tiacost.
This assertion was doubly surprising because Katherine had previously stated, Ol
took [cost] into consideration and how much loans | woalkehto take out. Here | do
have to take out some, but this is probably the least amount | have to take out of all of
[the colleges] | looked at.O Coupled with my knowledge of her familyOs background, this
comment suggested to me that KatherineOs ultireeisiah hinged on the cost of
attending college. Moreover, in her questionnaire, Katherine listed lack of financial aid
information as a difficulty she faced in her college choice process. Mrs. Olin also told me

that she had continued to look for availaptants and scholarships for Katherine during

76



the summer because of Ohow needy the family reallyhe.€vidence indicates that cost
and finding the resources to pay for college were paramount in KatherineOs choice
process. However, at face vali@theineOs words suggest thast was only one factor
in her decisiormaking process.

The other influences Katherine mentioned were her teachers and the school
guidance counselor. She reported, OAIll my teachers have pushed me. ThatOs really it. Oh,
and Mrs. Oh. SheOs really good getting scholarship and grant stuff out to us.O
KatherineOs parents added the school principal, Mr. Dean to the list. They noted Mr.
DeanOs interest in sports and his regular appearance at KatherineOs volleybs|l matche
basketball gmes and track meetKatherineOs father also described how Mr. DeanOs
math background gave Katherine and Mr. Dean a unique connection:

The principal of the school was talking with her and he knew she wanted to be a

civil engineer, and he wrote out a prefl for her about miles of road and told her

to figure it out. He thought it would take a day or two and she did it in an hour

and a half. He told her if she ever needed a letter of recommendation, he would

write it. He told me he was in awe. He was impedsthat she was able to figure it

out like that.

Mr. Dean recalled this interaction with Katherine as well. He said, Ol think sheQll end up
being a good civil engineer. Female engineers can pick their own job. She got a 30 on the
ACT in Math, and sheOs @ogl thinker, too.O Being unable to separate KatherineOs
potential from her background, though, he also said, OSheOs the poster child for rags to

riches.O
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Summary.KatherineOs decision to enrolPrivatewas influenced by many
factors, including her atétic and academic abilities, the cost of attending college and her
familyOs ability to pay, and the academic programs and social environevaithat
allowed her to see herself as a student there. Further, the guidance counselor and
principal at Faibanks, and the womenQOs basketball codetivatewere influential
figures in KatherineOs college choice process. While Katherine did not list her parents as
additional influential figures, she did describe asking them for advice and visiting
colleges wih them her senior year. Katherine specifically mentioned cost, student loans
and scholarships dactors in her decisiormaking process. Additionally, the unique3
Engineering program offered Btivateand the small, communal nature of the college
helped Katherine make her eventual enroliment decision.

Case Student 3: Kyle VandiverKyle Vandiver is an only child. His parents,
both Fairbanks County natives, had him when they were still in high school. As a result,
KyleOs father dropped out of schoamter the workforce. Even without a high school
diploma, Mr. Vandiver earns enough money through his manufacturirag jok local
Carhartt factoryto, in KyleOs words, Ocomfortably support the family.O While KyleOs
mother did complete high school, sheirsble to work because of epilepsy. When asked
why he is going to college, Kyle says, OWell, neither of my parents went to college and |
grew up with the pressure that you need to go to college and you should do something
with yourself and | adopted thatindset.O He continues, Ol always knew | was going to
college. ItOs always been there. My parents said, OHey youOre smart, youOre going to go to

college,O and they have always guided me into more learning.O
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As the highest achieving student in the studya, Kyle is indeed smart. He
earned a 30 on his ACT and a nearfect 3.97 GPAWhile at FCHS, hé¢ook six dual
enrollment classésEnglish 101 and 102, Spanish 101,-Badculus, Problem Statistics,
and Health. Although the P@alculus and Problem Sistics classes would be
considered strictly high school classes in other communities, these dual enrollment
courses are the highest level math classes offered at FCHS. Typically, rural schools
struggle to provide diversified course offerings, almost alviigause of personnel
limitations. Further while Kyle earned As in these math classes and a 31 on the Math
section of the ACTwe cannoknow howhe would have performed in more advanced
classes had he had the opportuhityake them

still, KyleOs partipation in the dual enroliment program shaped his college
choice. After rattling off his class schedule, Kyle proclaimed, Ol love learning.O In fact,
he cites his general desire to learn as a key influence in his decision to pursue higher
education:

My curiosity probably would have taken me [to college] anyway. | like learning

things and | feel like even after | graduate | will still go back. | feel like my

wanting to learn drives me there more than anything.

Moreover, Kyle views this desire to learn asee characteristic in his current

surroundings. In describing his senior year he said, Ol was ready to find more people who
are like me at collegeEto find people like me who are [at school] because they want to
be.O KyleOs view of college as a place Wieoarassociatevith equally highachieving
students is somewhat idealized given his choice of Regional, which has an acceptance

rate of 66%, a fouyear graduation rate of 15%, and only 25% of students with incoming
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ACT scores above 24 (NCES, 2013)lISKyleOs perspective of college as a place where
people who want to learn congregate influenced his decision to pursue higher education
in the first place.

KyleOs dual enrollment math teacher, Mr. Hoover, also noted that Kyle wanted to
go to college tdearn. Mr. Hoover said, OKyle got bored in high school really fast. He
needs something keeping him busy thinking. | think he thinks college will be more
intellectually rigorous than high school.O Kyle excelled in the dual enrollment math class
and describé how the experience helped convince him that college was doable. Kyle
said:

Once you take the class you realize that itOs nothing to stress about. ItOs not a

gazillion times harder, itOs just as easy as a high school class, and itOs more

enjoyable atmosmre overall. YouOre learning with colleagues instead of

classmates, which | guess is synonymous, but still.
KyleOs experience in the dual enrollment program convinced him he was capable of
doing college level workHowever, a prealculus class, even oreught by a college
professor, would not be considered college level work at many institutions beyond
Regional. Thus, whileollegiatelearning, and learning in an idealized setting of-like
minded peerswas a key motivating factor for KyleOs decision ttogmllege, his
perception of college level work was distorted by his context’hich precalculus is the
most advancethath class available.

Even though Kyle liked the idea of learning at the collegiate level, he admits his
parents ensured that he wémtcollege immediately following high school. Kyle said,

OMaybe | wouldnOt have gone [to college] so soon if it wasnOt for my parents. Maybe |
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would have taken a year off. But | feel like | would have gone eventually no matter

what.O Thus, while both Ky&nd his parents wanted him to eventually earn a college
degree, Kyle might have pursued a slightly different path and taken a gap year were it not
for his parentsO insistence. | do not know what motivated KyleOs desire to take a year off,
but gap years armnot typical for American students. KyleOs consideration of a gap year
was also surprising given his previous professioni®iove to leam and belief that

college would further foster this love.

In deciding where to go to college, Kyle describes baifigenced by his chosen
profession, his guidance counselor, and his girlfriend. In terms of his profession, Kyle
wants to become a nurse anesthetist. He told me:

IOm math and science oriented. | decided | wanted to help people. From there, |

decided theath | would take is through nursing, to become a nurse anesthetist.

Regional is a pretty good nursing school so | decided to go there.

Kyle learned about nurse anesthetists while researchingphighg careers at school.

His knowledge of the career artetmedical field in general is somewhat lacking,

however. Kyle said, OAfter [being a nurse anesthetist], | might go on to be an
anesthesiologist.O Kyle does not understand that the path to becoming a doctor does not
typically begin with becoming a nurse.

KyleOs knowledge that ORegional is a pretty good nursing schoolO is also suspect.
When asked how he knew Regional was a good nursing school, he replied, OMy guidance
counselor, Mrs. Olin, said Regional had a better nursing school [than Flagship] and she
showed me facts to prove it. After that, | said, OYeah, youOre rightO and applied there

instead.O Until his senior year, Kyle had planned to go to Flagship for nursing, but the
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guidance counselorOs advice changed his mind. He told me, O[Mrs. Olin] gopebtay
what she does. She made it clear to me that [Regional] was best and by the end of that
week | was saying | would probably go to Regional.O Neither Kyle nor Mrs. Olin could
recall the exact facts that Mrs. Olin showed him; however, RegionalOg mursjram

does have a good reputation in the area and high licensing examination pass rates
(Kentucky Board of Nursing, 2013). Additionally, nursing is one of the most popular
majors at RegiongNCES 2013), while it is not a major for which Flagship mokvn.

When asked about this conversation with Kyle, Mrs. Olin told me she took it
upon herself to talk to Kyle about college. Kyle helped out as a student aide in the
guidance office his senior year, so he and Mrs. Olin interacted regularly. Duriimgdis
as her aide, Kyle shared his occupational and educational aspirations with Mrs. Olin.
Mrs. Olin said, OOne day, kinda out of nowhere, | told him, Ol know youOre adamant on
Flagship, but look at other schoplghink you should go to Regional®.0 @i told
me that she thought KyleOs circumstances required more of her direct guidance. OHe
doesnOt come from the same familial background as most of our top students do. HeOs not
had the same support system that theyOve had,O she said. Mrs. Olinéssdlatren
neither of KyleOs parents had any experience with higher education influenced her
interaction with Kyle during his senior year. She said, OHe doesnOt have someone at home
thatOs been there, done that, so there were many things he didnOt knéw about

Many factors could have influenced Mrs. OlinOs insistence that Kyle choose
Regional. For example, may be the case that Mrs. Olin thought Kyle incapable of
succeeding at the larger and more distant Flagship University because of hi©&iaily

of experience with higher education and his own misperceptions of calegae
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counseled him to choose Regional. Mrs. Olin also has a close working relationship with
Regional University and its representatives assigned to Fairbanks County, so she may
havesimply been imposing her own preferences on Kyle and other students. Ultimately,
Kyle applied to both Regional and Flagship, and was accepted at both schools. When
asked how he made his final decision, he again cited his guidance counselorOs perception
of the two nursing schools, which had become his own. Kyle said, OFor me, it came down
to the best nursing program.O

Once Kyle selected Regional, he applied to the Honors Program there. When
asked why, he cited his own personal drive as well as anothanatfon source outside
his family. Kyle said:

| was nudged into [the Honors Program], by a different outside source, my

girlfriend. She mentioned it and | looked into it and it seemed like a good idea.

Free books, and | have always taken the hardest classelsl anyway. | donOt

want to go to college and be bored, so, it sounded pretty good.
KyleOs girlfriend more than mentioned the Honors Program at Régi&imabpplied to
the program herself, and encouraged Kyle to do the same. They were both accepted.
Thus, Kyle might have been influenced to enroll at Regional simply because his
girlfriend, whan he was still dating when they moved into the donvent to Regional
In fact, it is possible his girlfriendOs college choice was a key influence in Kylefiimdeci
to attend Regional over Flagship. At the very least, she was another external informant
acting in the place of KyleOs parents in his college choice degiaking process.

Kyle does not mention any input from his parents on his enrollment decision,

other than their general encouragement to go to college. When asked about his parents

83



directly, he says, OMy mom is pretty happy IOm so close, and dadOs finally proud of me,
after 18 years of trying. HeOs proud that IOm going to do something with nfjhlge.O
statement may suggest that KyleOs decision to go to college is in part a drive to satisfy his
father, although Kyle does not directly state as much.

Finally, Kyle is unique in his assertion that cost did not influence his college
choice decision. Hld me, Ol never thought about cost. | donOt think | ever had to.O He
then added, Ol didnOt [apply for] as many local scholarships as [my friends], | was just
kinda hoping | could get a full scholarship at any college | went to.O Together these
statementsuggest KyleOs naivetZ about paying for college. Kyle seemed to assume that
his ACT score of 30 and having the highest GPA in his class would earn him automatic
scholarships from the two institutions to which he applied, Regional and Flagship. KyleOs
thinking was only confirmed when his initial application to Regional resulted in an
acceptance letter and an offer of the Regional University Founders Scholarship of
$40,000 over four years. Not including books, one year at Regional costs roughly
$14,000. Flaghip did not offer Kyle a similar scholarship when he first appkeional
required Kyle to make an enrollment decision by Februatg leceive the scholarship.

The February SLdate preceded Kyleé@seption of a full financial aid award letter from
Flagship UniversityAlthough he could havapplied for other aid options to cover his
costs at Flagship, Kyle decided to take the Regional scholarship and enroll early.

Still, Kyle asserted, OThe scholarship didnOt make my decision for me.O He
explained,Ol think | could have gotten the same at [Flagship] with a little bargaining.O
This statement again shows KyleOs incomplete understanding of the financial aid aspect

of the college choice processthat he believed he could interact with one or more
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individuals in such a way as to increase his aid awg&yte also seemed naeve in his
assertion that his parents could and would pay for his education. He said, OMy parents
wanted me to get every scholarship | could, but they would have paid every penny if
theyOd had toBecause KyleOs parents declined to participate in the study, | could not
directly assess their ability or willingness to pay for college., 8ylle had no idea how
much it would cost to go to college at either Regional or Flagahip his &ther earns
slightly more than $40,000 a year. These facts suggest that Kyle would have needed
much financial aid to attend collegée is fortunate that his combined scholarships from
Regional, the Honors Program, and the state of Kentucky resultedahilitis to attend
college free of charge.

Finally, while Kyle stated that cost and financial aid did not influence his college
choice process, it is important to note that he did enroll at the institution that offered him
the most scholarship mey. It may be coincidence th&egional offeredhe most money
after Kyle decided to attend the university based on his perception of its nursing program
or it may be that cost influenced Kyle in a way he did not recognize when asked. It is
possible that the geraus financial aid package offered by Regional cemented KyleOs
already tentative decision to enroll in that particular institution due to other factors.

Summary.KyleOs college choice process was influenced by multiple factors, both
internal and externalnternally, his academic ability, chosen profession,\vainat he
referedto as dove of learninginfluenced his college decisianaking process.

Externally, his girlfriend and guidance counselor each helped shape his eventual college
choice. KyleOs panmts did encourage him to go to college in the first place. However,

once it was clear that Kyle was collelgeund, the Vandivers had little to offer in terms
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of KyleOs college search and ultimate enrollment decldisparentsO lack of
experience withiigher educatiotikely explains why the external college choice
influences Kyle cited were his guidance counselor and his girlfriend. Together, these
factors resulted in KyleOs enrollment in the Honors Program of-gdauRegional

public university neahis hometown.

Case Student 4: Sara SmithSara Smith lives with her younger brother and
parentsddowna curvy road further out in Fairbanks County. Mr. and Mrs. Smith met at
Regional University. However, after only one year, they left college, marridananed
to Fairbanks County to start a vehicle towing and repair business, which they continue to
operate. Mr. Smith does the majority of the manual labor for the busMessSmith
runs the office. The SmithOs small repair shop is the only sourcemgifiar the family
of four. The shop is located 23 miles away from one of KentuckyOs major interstates in
one direction and 28 miles away from the other major interstate in another direction. It is
also 9 miles outside of the town of Juniper. | would dbedts location as Oout in the
country.O The SmithsO small brick ranch house sits on the same property as the business,
socars in various states of disrepaiestrewn about the side yard.

Even though Sara classifies her family as middle class bebausamily has
about the same level of income as others in Fairbanks and her dubieige peers, she
received reduced price meals throughout school. According to the federal guidelines,
families of four making less than $41,348 but more than $29,05%gitdecfor reduced
price meals (USDA, 2013). Because the SmithOs entire income is based on the towing and
repair business, their income varies from year to year, but it has always been between

$30,000%$40,000. Sara works as a server at a local restaamathe weekends to pay her
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own cell phone and car insurance bills. The tipped minimum wage in Kentucky is $2.13,
but employers are supposed to ensure their employees earn $7.25 an hdurga of
Labor Statistics2013). While | do not know if Saram@a more than $7.25 an hour, when
describing her job, she told me, OItOs good money. | like it.O Because she needs the
money to pay her bills, Sara will continue working as a server three days a week while
she attends college in the next town over at Regioniversity.

Sara is a strong student. She graduated with a 3.66 unweighted GPA and 17 hours
of college credit earned through Fairbanks County High SchoolOs dual credit program.
She also scored a 27 on the ACT. When asked how she managed such laghcacad
achievement while holding down a job, Sara credited her parents. OWell, grades were
always a big thing in my house. If | got a B, they werenOt mad, but theyOd rather | had As.
They offered cash incentives for As, so | went for that. IOve never haefar€,0 she
said. After thinking for a minute, Sara continued,

My parents are just big on education. | guess they know what they missed out on

and they want me to have that. And | understand that. TheyOve always wanted me

to set high goals for myself amol go to college. So | knew my entire life that

college was not optional, but that | had to do it.

Mr. and Mrs. Smith agree with SaraOs interpretation. They said, OWe want [Sara and her
brother] to do good in school, and go as far as they can go. We@detiam to know

that education is important for getting ahead in life.O It was not clear if the Smiths valued
education for their children because of their own experience not completing college and
their subsequent employment and income. However, itdwoall be surprising if that

were the case. Moreover, her parentsO attitude toward education is not lost on Sara. In
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fact, she cites parental encouragement as the main reason she decided to go to college.
She said, OMy parents pushing me to make good gsaae®od thing. The whole world
depends on an education. | donOt think 10d be going to college without my parents
encouraging me all the time!O She immediately qualifies this exclamation, though. OItOs
not just that | have to go to college, butdntto go to college.O

When asked why she wants to go to college, SaraOs reply is twofold. For one, Sara
sees college as a steppisigne to a desirable lifestyle. She said, Ol had a good life and
everything, but | want to make my childrenOs life even bettiemtine.O Sara expands,

My parents started to go to college but it didnOt work out. IOm not complaining

about my childhood, it was perfect, but | want to be able to make things better for

my kids as their life goes on. | want a good job, a good hous@dacgo, that

kind of thing.
Sara may be referring to how she has to work to pay her bills and to buy luxuries she
desires, rather than her parents paying for these things. Still, Sara drivegeafivid
car that her dad bought wrecked and fixed ugh@ér soher parents have paid feome
of herluxuries. Sara may also feel a stigma about her parentsO business, and its
appearance to outsidemwhich she hints at when she describes her desire to Omake things
better for [her] kids.O

However, SaraOs desio pursue higher education seems to go beyond just her
potential future income and lifestyle. She also told me, Ol want to do something with my
life that is important. | want to go to college and make something of myself.O Thus, even
though Sara likesdr current job of waiting tables, or at least the salary it provides, she

does not seem to semitressingas a longermcareergoal. Sara is not exactly sure what
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her future plans are, though. Ol might be going into political science to be a lawyer, but
IOm undeclared right now,0 she said. Sara has a plan for choosing a major and a career,
though. She laid out the steps for me:
| want to be sure before | decide what my major will be. ThereOs a class they offer
that describes different jobs and what yon da, and | think IOm going to take
that next semester since |1 donOt have to decide my major until 48 credits. So | still
have a while, but IOm trying to decide what to major in by next semester. There
are just so many things out there that | donOt knout giet, and | want to make
sure | know about all those opportunities. | want to be informed before | decide.
Thus, SaraOs decision to go to college was less about pursuing a specific career, and more
about her dual goals of having a career that is Oiengdt and that would allow fibre
self-describedbetter life for her future family than she experienced growing up.
Beyond personal goals and parental encouragement, Sara describes how her
teachers and an outreach program at her school also influendédughts about
college. She told me:
IOve had a lot of positive influence in my life and on my schooling. My teachers
influenced me a lot. And sports, too, probably. IOve been playing basketball since
4™ grade. Our coach was strict about certain thilkgsmaking good grades.
Seeming to only realize the role of these influences in her educational journey as she
described them to me, Sara adds, OLooking back, IOm glad that everybody pushed me so
hard now. | have accomplished a lot and hope to acconmpl@imore.O
Sara described how she first learned about college through the GEAR UP

program she participated in at school. GEAR UP is a federal grant program that helps
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increase lowincome studentsO access to collelgs.Department of Education, 2013)
According to the Department of Education, grants are awarded fgears and must
serve an entire cohort, or class, of students fréthrdugh 12 grades. In Fairbanks
County, the GEAR UP program is coordinated through Cooper College, a private, fou
year institution with a mission of serving Appalachian students. The graduating class of
2012, of which Sara, Kyle, Katherine and Lydia are part, was Fairbanks CountyOs most
recent GEAR UP cohort.
Sara described the GEAR UP program in a nutshell: Othewéd us from
to 12" grade and talked to us about college, and took us to different colleges and gave us
tours.O She added, Oln middle school, we took interest surveys to see what careers would
be a match for us. | think that is when it really samkwas going to college.O As part of
GEAR UP, Sara toured seven or eight colleges, including her top two choices, Regional
University and Flagship University. She told me how those tours helped shape her
perception of both schools. OWhen we toured Flagshvas alright, but | wanted
something smaller because | was used to small town life,O she said. Because of Fairbanks
CountyOs proximity to the Regional campus, the GEAR UP program visited Regional
multiple times. Sara recalled:
The first time we tourd Regional was probably"or 8" grade and | thought the
cafeteria was awesome so that is why | wanted to go there then. Then when we
toured it in sophomore year, that is when | decided it was where | wanted to get
my education. It just felt right.
Thus,perhaps because of repeated exposure,esarduallythought of Regional

University aghe best institution for her.

90



The college outreach program was also responsible for introducing Sara, and her
parents, to the ACT before high school. Sara recalleg, gakénts got a letter from
GEAR UP that they were offering the ACT [in a nearby town]. They carted me there and
made me take it in thé"grade.O She continued, OWhen | took [the ACT] again in my
junior year, it really helped knowing what to expect. Sgmeple hadnOt taken it before.
| already had a 21 on it, which isnOt even that bad.O Moreover, Sara believes this chain
reaction of her parents making her take the ACT in middle school after they learned
about the test from GEAR UP is responsible forthgh score, which, in turn, is
responsible for her earning a scholarship to go to college. As Sara said,

| started taking the ACT in middle school and kept taking it and that helped me

get a high enough score for the Regents Scholarship, and | migtaveotiosen

Regional without that. So my parents encouraging me to take [the ACT] so soon

and make good grades are really why IOm here.

While SaraOs comment encapsulates general college influences, it also suggests
that her eventual college choice decisiaas influenced by financial aid. In fact, as Sara
and | talked more, it became clear that cost and financial aid were key determinants in her
enrollment at Regional University. As aforementioned, the Smith family income is
limited, and Sara works to eamoney for her own bills and purchases. Because of her
familyOs income, Sara knew that she needed to limit college costs however possible. One
costsaving measure she took was completing a free application for Regional University
when a college representativisited the high school in October of her senior yéérile
Sara could also apply to Flagship for free, she completed her application for Regional

first. Sara said, OThe representative came to talk to us about Regional and gave us
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applications and if @ filled them out right then it was free. Since you didnOt have to pay
to send it in, | just filled it out then.O Before Sara could apply to her other potential
college choice, Flagship, she received an acceptance letter from Regional that included a
sizalde scholarship offer. She stated, Ol got a letter saying | got the Regents Scholarship.
Essentially, they gave me $24,000 for school. | thought that was cool and would help out
a lot.O The Regents scholarship awards students $6,000 annually over foamngears
yearOs tuition at Regional is roughly $7,000.

While Sara did not know exactly how much college would cost before she applied
to Regional, she did know it was generally expensive. She said,

| knew college was going to cost quite a bit of money,ldméw | didnOt have it

and my parents didnOt have it. | also didnOt want a bunch of loans, so after | got

into Regional and got the scholarship it just made up my mind to go there.
Still, Sara assures me, the scholarship just cemented the college blediaeleen
leaning toward throughout high school anyway. OlOve always thought about going to
Regional,O she said, before adding, Olt just worked out perfectly.O Sara had not known
about the Regents Scholarship when she applied to Regional. She wasyappdyin
school in which she was genuinely interested, and the financial aid worked in her favor.

In fact, more than just the Regents Scholarship went SaraOs way. As Sara put it,
Ol10ve got so much financial aid and scholarships that 101l be getting ac&resch
semester.O On top of the Regents tuition money, Sara will receive nearly $2500 in KEES
money each year because of her GPA and ACT score. She also applied for and won a

small local scholarship from a business in Junifeusedthat moneyto buya laptop
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computer and books. Beyond scholarships, SaraQOs financial aid package at Regional
includes state and federal grants because of her familyOs limited income.

Sara and her parents learned about KEES money, local scholarships and the
FAFSA from thesenior guidance counselor at FCHS, Mrs. Olin. SaraOs mother told me,
OThe counselor at the school always had information sessions, for [the parents] and the
kids. We couldnOt go to all of them because of the business, but Sara paid attention to
what she sd we needed to do.O Sara added, OWe could always go to [Mrs. OlinOs] office
and talk to her about stuff. She told us about all the local scholarships and how to apply.
And she told us about the FAFSA.O Mrs. Olin shared this information with students at
FCHS by visiting all senior English classes at the beginning of each month. In these
meetings, she highlighted important events and deadlines on the senior calendar that she
created and handed out at the start of the school year. Mrs. Olin also emaikddritdarc
highlights, including application and scholarship deadlines, to all students and parents for
whom she had email addresses. Mrs. Olin held two meetings at the school for senior
parents, early in each semester. In the fall meeting, Mrs. Olin présenteverview of
what students would need to do to get into college. In the spring meeting, Mrs. Olin had
parents bring their tax information to the school computer lab where she and a financial
aid representative from Regional helped them complete th&RAWhile the Smiths
did not attend that meeting, Mrs. Smith recalled, OWe wouldnOt have known to do our
taxes early for that [FAFSA] if [Mrs. Olin] hadnOt told the kids at school.O

Beyond her whole class outreach, Mrs. Olin allowed students to popeinto h
office whenever they had a question about or needed help with their college choice

process. Sara benefitted from some individual counseling with Mrs. Olin. She confided:
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Mrs. OlinOs the one that helped me with the Regents Scholarship. There was a
paperl had to sign to accept it and send it in, so | went in and talked to her about
it and she told me to send that in because it was a lot of money. And she said
congratulations.
Sara turned to Mrs. Olin for advice because her parents did not offer much.tli¢hil
Smiths told me they were proud of SaraOs scholarships and her acceptance to Regional,
they said, Othe final decision was up to [Sara].O Mr. Smith explained further, OSaraOs
always been a good decision maker and made sound decisions. We trustethissDon
With her parentsO harof§ approach, Sara sought Mrs. OlinOs guidance on what to do
about the admission and scholarship offer from Regional. Just as she had done with
Lydia, Mrs. Olin advised Sara to accept the offer. Thus, Sara made her utiotege
choice with her guidance counselor rather than her parents.
Although it is clear that cost and financial aid played a key role in SaraOs college
choice, other factors influenced her decision as well. Sara sums these factors up:
Regional was perfeéclt was close to home, on a beautiful campus. All the
professors 10ve met so far are really nice, and IOm already halfway through my
freshman year here because of dual credits. IOve heard a lot of good things about
the law program, too. It just seemditany needs.
It is unclear if these criteria were conscious in SaraOs mind while she was engaged in the
college choice process, or if these are points to rationalize the choice she made on purely
financial terms. What is clear is that early in the pro&sssa limited her college choice

to public universities near her home. She said,
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It was between Regional and Flagship because those two were close. | like
Fairbanks County. | donOt want to live too far away from it. | want to be in reach
of it and my parets and everybody there. | heard good things about Flagship, but
Regional is closer to home, and itOs cheaper.
Sara seems to have defined close as being less than an hour away. She also apparently
disregarded private institutions in this emeur radius, rast likely due to cost.

Beyond proximity, Sara mentioned nice professors and her impressive amount of
college credit as influential factors in her decision to come to Regional. These factors
intertwine for Sara as she met Regional professors while tékengual enroliment
classes her junior and senior years at FCHS. Sara took English 101 and 102, Literature
210, PreCalculus, and Spanish dual enrollment classes. While she liked all the professors
that taught these classes, she especially connectethwiinglish and Literature
professorPr. Taraki Sara said, Ol really like her. She is one of the reasons | really
wanted to go to Regional because she is so nice and easy to get along with. She was
really supportive about me getting in to Regional.O Mae taking the dual enroliment
classes in high school helped Sara feel academically prepared for college. She said,

In a way | feel like IOm already a sophomore. IOve done [eleNedjewvork. | got

As and a few Bs, so | know | can do it. And | didtthvith high school and

college classes at the same time. Now | can focus on just college and I think 10II

do really good.

Dr. Tarakithinks Sara will do well at college, too, if she is able to balance her life at

Regional and her life back home in Fairbsuilr. Tarakisaid:
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| think she will graduate from college, but IOm not 100% absolutely sure that she

will. She has the abilities and skills to do it. But she has a lot going on back home.

She has a boyfriend sheOs been with a long time. That relatiowgjript and

anchor is an issue, especially with the females | see coming [to Regional].
Ostill®, she adds, OSara is a mature young woman.O When | agree, noting that Sara chose
to live in an apartment off campus instead of the dobmsTarakiseems a bitrestfallen
as she recalls, Ol tried my best to talk her into living here. There is just so much of the
experience our commuters miss out on. | think sheOll still be successful, though. | know
she can do the work.O

Because neither Sara nor her parents imeed her boyfriend, | do not know if or
how he influenced her college decision. | do know that Sara is living alone in her
apartment because she wants to make sure she has a quiet place to study and work.
However,Dr. Tarakiis correct in noting that undgraduate students living efampus
may feel less connected to their peers and the quintessential college experience, which
can result in a higher rate of attrition (Jacoby, 1989).

Summary.Although Sara SmithOs college choice process was influenced by a
multitude of factors, the most influential were cost and her guidance counselor. The
SmithOs seimployment as mechanics and the resultant limited income constrained
SaraOs pool of potential colleges. Thus, SaraOs college search, as well as her eventual
enrollment decision, was almost entirely dependent on cost and financial aid.
Interestingly, however, Sara and her parents did not consider college costs specifically by
looking up tuition prices or estimating financial aid. Instead, Sara operated ombealge

understanding of which institutions were affordable, and applied to the cheapest of her
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college choices first. When she was accepted and offered a large scholarship, her decision
was essentially made for her.

However, cost was not the sole factoeither limiting SaraOs college search or
influencing her final college choice. While the two institutions Sara considered were
based on affordability, they were also the two closest public;yfear universities to
SaraOs home. Further, Sara specificittts proximity as an influence on her college
choice process. Unfortunately, it is unclear which came first, folNSamaximity or cost.
Given her ties to Fairbanks County, most specifically, her waitressing jdtesmain
source of income, Samayhave well decided to stay close to home before realizing her
goal to decrease college costs as much as possible. SaraOs job provides the rent money for
her oftcampus apartment and all of SaraOs bills. Because Mr. and Mrs. Smith cannot
afford to support Sa, Sara needed to find a way to go to college and keep her job. Thus,
for Sarathe need to attend college close to home is also inextricably linklbedostof
attending college

SaraOs independence from her parents did not only manifest finaStialgiso
made her college choice decision without much, if any, help from her parents. WhatOs
more, he lack of parental guidaneeas not because Sara did not need help. She actually
sought out a trusted adult, her guidance counselor, Mrs. Olin, foreaglviaccepting the
first college admission and scholarship offer in the fall of her senior year. Further, while
Sara did not mention it specificallpr. Tarakirevealed that Sara consulted her about
living on campus. It seems that Sara did indeed neddgddance about her college
decisionmaking process, but that she sought this guidance from individuals other than

her parents. One reason for this reliance on other adults may be that either Sara or her
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parentsor both felt the others would be moredwledgeable sources of information.

While the Smiths did go to college for a short time, they seemed to have little to offer
Sara in terms of advice. Furth&ara and her parents regardié. Olin andDr. Taraki

as very trusted and reliable sources @drimation about college in general and Regional
morespecifically. Still, the SmithsO explicit instruction to Sara to make the decision for
herself seem® contradict the research that treats parental encouragement and support as

paramount to students@lege choice process.
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Chapter 5: CrossCase Analysis

OAlways Going to CollegeO

For all four case students, the college choice process was more about the decision
of whereto go to college, than whether to go at all. As Katherine summarized, Oll mean,
knew what | wanted to do, | knew | was going to college, so it was one of those things of
OWiere do | want to g In fact, when asked about how and when they decided to go to
college, all four students responded with some variation of KyleOs sen@helays
knew | was going to college.O LydiaOs version was just as strongly worded: OlOve never
thought that | was not going to go to college.O Thus, for these students, the decision to
attend college was really not a decision at all, or at leastaetision any of them could
remember consciously making. However, multiple factors influenced the four case
studentsO longstanding educational aspirations.

Parental encouragementEven though they could not recall the exact origin of
their desire to pursugigher education, Lydia, Kyle and Sara cited their parentsO
encouragement as a likely source. Lydia said, OMy parents have always pushed college.
My mom says, OlIf you donOt go to college what are you going to do?00 Similarly, Sara
described her parents@look on college. She said, OTheyOve always wanted me to set
high goals for myself and to go to college. So | knew my entire life that college was not
optional, but that | had to do it.O For Kyle, his parentsO recognition of his intelligence led
them to eoourage him to go to college. He recounted a conversation, OMy parents said,
OHey youOre smart, youOre going to go to college,O and they have always guided me into

more learning.O
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The parents | spoke with similarly described their role as educationalrageo.

The Smiths said, OWeOve raised [our children] to know that education is important for
getting ahead in life.O Likewise, Mrs. Isaacs told me, OWe did everything we could to
support her getting into college.O Finally, Mrs. Nelson asserted thatHaglizeen
Oencouraged to attend college her whole life.O Parental attitudes about the value of
education are also apparent to Fairbanks County school personnel. The dual credit
English teacher. Tarakj told me that Lydia Ohas been in an environmentevher
education is important.O The guidance counselor, Mrs. Olin, described how most of her
studentsO parents Owant to ensure their child gets into collegeO and Oare willing to do
what it takes to get [their children] there.O She told me she thought thideatis true

of the case studentsO families.

Aspirations for the future. Another facet of the primary decision to attend
college was the studentsO perception of higher education as the means to a desirable
future for themselvesor examplelLydiaOs desption of her two unclesO lives and the
one she would prefendicated that she understood the benefits of attending college
extended to many aspects of life LydiaOs eyes, her colleggucated uncle who lives
with his wife and children in a nearbyyhas the life he does because he went to
college. Likewise, her other uncle lives in a trailer homeaimanks county without any
of his four childrerbecause he did not go to college. She says, Ol can just tell what | want
by looking at their lives,Oylwhich she means she wants the nuclear family and lifestyle
of her college educated uncle. Thus, LydiaOs perception that the benefits of a college
education extend beyond a career to oneOs family life shaped her own educational

aspirations.
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Similarly, Saa talked about the economic and lifestyle benefits of a college
degree, which she described as Oa good job, a good house, a good car, that kind of thing.O
Sara gives credit to the local GEAR UP outreach program for helping her understand the
connection beveen careers and college when she was in middle school. Even KyleOs
decision to enter the medical field, and KatherineOs goal to become a civil engineer
indicate these studentsO understanding that college is linked to oneO=hfugufer
three of thdour students, college is linked to a very specific (and already identified)
career path. The case students are not just going to college to learn or to get exposure to
the world as they might if they were from other communities. For these rural students
from Appalachian Kentucky, college is a means to an end.

Identity as college studentsAll four case students were also able to see
themselves as potential college students as well as successful adults, and this identity
further propelled them to pursue hiy education. LydiaOs collegging identity
stemmed from her status as a OteacherOs kid,O or a student from a stable home and
background who is expected to do well in school. Tdestity led her to the honors and
dual enroliment classes where teaclaerd students alikeresumedhat all students
would go to college. These classes also helped Kyle and Sara identify as college students.
They both said they knew they could do college level work because they had taken the
Regional dual enrollment classed=&€HS. Regardless of their contextually specific
perception of collegiate work, these studentsO belief in their capabilities influenced them
to go to college. KyleOs intrinsic desire to learn and his notion of college as a community
of learners strengthed his identity as a collegger. KatherineOs identification as a

Omath geekO contributed to her aspiration to become an engineer, which helped lead her
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to college. However, her identity as a talented athlete who could play at the next level
may have beemore important in helping her see herself as a college student than
academics or other factors.

Role of the schoolBeyond their parents and the general perception of the
benefits of an education, tludents mentioned their school, guidance counsaiar,
teachers as influential in their thinking about college. Lydia said, OAt school we are really
pushed by some of our teachersEtoward college. They assume that we will go to college
if we are in all these honors classes, so they gear us up for cokedleetine simply
asserted, OAIl my teachers have pushed me.O Sara agreed, noting, OlOve had a lot of
positive influence in my life and on my schooling. My teachers influenced me a lot.O

When asked about specific teachers, the students all cited atieakial
enroliment professor, or the dual enroliment classes generally, as influential in preparing
them for college. The dual enroliment program is a partnership between two local
universities and neighboring school districts (including Fairbanks Cotlnatiyallows
students with certain GPAs and ACTS scores to take celéegécourses for which they
receive both high school and college credit at a reduced tuition rate. FCHS is unique
becausét offers dual enrollment classes, butedmot offer any irhouse Advanced
Placement courses. The principal, Mr. Dean noted, O[FairbanksOs] approach is no
Advanced Placement in anything. Our goal is for all upper level honors classes to be dual
credit.O Mr. DeanOs reservataimsutthe AP program mainly concern thificulty
most students have earning a score that would result in college credit at multiple
institutions. He characterizes the AP approach as Oa serious investment with little to no

return.GGiven my data, | do not know Mir. DeanOs perception was tindy reason for
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the lack of AP classes at the high school, or if others in the district shared his outlook
and/or simply trusted his decision. For whatever reason, the only way to earn college
credit at FCHS is through dual enrollment programs.
FCHSOs duahrollment program was originally only with Regional University
At that time, gialified juniors or seniors with at least a 3.0 GPA and a 21 ACT composite
score commuted to RegionalOs campus in the evenings for class. These students did not
have to pay ttion for the college courses, but they purchased their own textbooks. As
the program grew in popularity, and yet remained unavailable to many students because
of transportation and scheduling issues, Regional redesigned the program so the
professors of dai enrollment classes could teach their courses on the high school
campuses during school hours. As the guidance counselor, Mrs. Olin, recalled:
For years it was just that our students had the opportunity to drive to Regional and
take something. Then, aldduree years ago, Regional started sending their own
professors over here to teach the classes during the day, and the college tuition
was still waived. That helped not just our poor kids, but also our athletes, because
in the years past we had troublgtwihem having the ability to drive to Regional
for a night class.
One of the dual enroliment professors from RegidbalTaraki added, ONot only was
tuition free, but through grant monies the school had, they would buy the books for the
students. So ivasnOt costing [students] anything to do [the dual enrollment program].O
Around the same time that Regional redesigteeprogram, another nearby
school, Mountain University, approached Mr. Dean, about a dual enrollment approach

that would allow the teders employed by Fairbanks County to teach MountainOs
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collegelevel courses using Mountain professorsO syllabi. This approach would save
money and allow FCHS more control of these dual enroliment courses. Mr. Dean said:

Although weOve always served Rediokuntain University starting recruiting

us to participate in their own dual enrollment program. We sort of started a

competition, pitted [the universities] against each other, and now we have 16

sections of dual enrollment English offered on our camyeve got three or

four Regional professors who come over to teach those classes, and the Mountain

system allows our own teachers to teach their classes.

While all four case students participated in the dual enroliment program at FCHS, only
Kyle and Katlerine took classes through both Mountain and Regitm#heir senior

year, Kyle and Katherine took a dual enrollment Health class through Mousdéaamand
Lydia only took Regional courseBhus, all four case students received all or the majority
of their dual enrollment college credit from Regional University.

In terms of how the dual enroliment program influenced these studentsO decisions
to go to college, some participants suggested the program introduced students to college
level classes with littleisk and great reward in terms of earned credit. For example, all
four students reported feeling well prepared for college because they had taken college
classes in high school. As Sara said, Oln a way | feel like IOm already a sophomore. IOve
done [collgelevel] work. | got As and a few Bs, so | know | can do it.O Additionally, the
superintendent of Fairbanks County Schools said, OOnce students get a few credits under
their belts, they feel like they can do [college].O A dual enroliment prof@ssdigraki

elaborated
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Having these college classes is an advantage our students in Fairbanks have. If

they have these dual credit classes, they are already ahead of the game once they

set foot on a campus, and that gives them so much confidence. They thimk, O10

already had that class. | already did that.O You talk about empowering.O
Mr. Dean noted that the dual enrollment classes were part of a broader school culture
about preparing students for the ACT and college. In describing the schoolOs efforts to
help sudents pass the ACT, which is a component of KentuckyOs required state
assessments, he said:

There was a buzz among the kids that if you werenOt doing [the dual enroliment

program] you were missing out. So that meant sophomores were on alert to meet

the aedentials before junior year, by taking the ACT sophomore year or earlier,
for some. We showed [students] and the parents as well how much money they
could save by taking [dual credit] classes here. It just took off.

However, at least one person | spokthwautioned that the dual enrollment
program mostly served students who were already celiegad. Mr. Hoover, a Math
professor from Regional, described his students:

They were the overachievers, the cream of the crop in Fairbanks County, these

kids. Trese are students that were all colldgend. And my job was to make

sure they were collegeady, because just because you are cobegad doesnOt

mean you are college ready.

Thus, in Mr. HooverQOs view, the dual enrollment program merely reinforcedtsidd

earlier predisposition to pursue higher education. This idea would certainly fit with the
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case studentsO narratives about Oalways going to collegeO and their subsequent
participation in the dual enrollment program.
Deciding Where to Enroll

As descriled above, Lydia, Katherine, Kyle, and SaraOs decision of whether to go
to college was a nedecision in many ways. Similarly, the process by which three of the
case students selected their chosen institutionsomaslydefined. Only Katherine
visited andapplied to multiple colleges and weighed the pros and cons of attending
different institutions. For the other three students, the decision of where to go to college
happened upon them more than it occurred by their design. Still, all studentsO eventual
errollment decisions were influenced by a few distinct factors, namely their guidance
counselor, offers of financial aid, and their impressions of potential institutions.

The guidance counselorMrs. Olin, the guidance counselor for seniors at FCHS,
is dedi@ted to her work of Ofirst helping students graduate and, then, doing whatever it is
they want to do after graduation.O Whilese posgraduation plansertainly include
going to college, Mrs. Olin reminds me that many students enter the military or the
workforce after high school, and that she musttrat studentsO nee@®cause Mrs.

Olin is assigned to the senior class, she works with a different group of students each
year. Prior to their senior year, students work with the other guidance coubsélbey

do not focus on collge, except when they register for either dual enrollment or regular
level classes.

Mrs. Olinvisits all senior English classes, including the dual enrollment sections,

at the beginning of every month of the school year. 8s¢hmeetings, she goes over the
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events and deadlines for the month in the senior calendar that she created and handed out
at the beginning of the year. Mrs. Olin said:

Every month | tell them what is going on and what they need to do. At the very

first initial meeting, | have the entire class period and | try to give them the

overview of the year and tell them what to do to get prepared, getting letters of

recommendation, when to apply for college and so forth.

Working with parentsMrs. Olin also holds @riodic meetings with the parents of
seniors, and sends regular email updates to all parents for whom she has email addresses.
Just as with the students, Mrs. Olin has an introductory parents meeting early in the
school year to prepare them for the yearamh She estimates that 89 parents of the
165 seniors came to the meeting in the fall of 2011. Among those in attendance were
KatherineOs parents, Mr. and Mrs. Isaacs. At this meeting, Mrs. Olin distributed the same
senior calendar that she hands out goes through with students in her monthly visits to
English classes. She also delivered a PowerPoint presentation highlighting various
aspects of the college choice process. As she said, Ol talk to [the parents] about choosing
the college, applying fohe colleges, when and how you do scholarships, when and how
you do financial aid.O The Isaacs told me that they found this informational session
helpful. Non of the other case studentsO parents attended this session.

Beyond this initial parentsO meetiltys. Olin also hosts a spring semester
meeting where she focuses entirely on the FAFSA and financial aid. She plans this
meeting for the second week of February, when parents will have received their tax
forms, but before most Kentucky collegesO FAFSAlimesd Mrs. Olin said, Ol advise

[parents] in the fall to do their taxes as soon as possible. Then | invite college

107



representatives to come and help the parents who brought their completed forms fill out
the FAFSA while thg are here.O She continued, O\0& the meeting in the computer
lab so they arenOt just coming in and taking notes and listening to somebody, but they
actually do it here.O

The Isaacs did not attend this particular event, but they did state that Mrs. Olin
was a Obig help to Katherinegdaall the students.O In particular, Mrs. Isaacs told me,
OMrs. Olin made sure we were in the know. She sent out emails to parents, to students.
She explained the FAFSA to Katherine, so Katherine could explain it to us.O Similarly,
Sara and her parents ddlney learned about financial aid from Mrs. Olin. Mrs. Smith told
me, OThe counselor at the school always had information sessions, for [the parents] and
the kids. We couldnOt go to all of them because of the business, but Sara paid attention to
what shesaid we needed to do.O

Individual college counselingClearly, Mrs. Olin served as a key source of
information about college and the college choice process for students and families at
FCHS. However, the reason that all four case students cited Mraikey influence
in their college choicalso related tther commitment to Omeet with students forame
one counseling for applications, financial aid, and other things.O Kyle, Lydia, Sarah and
Katherine each described how they met with Mrs. Olin @ersé occasions during their
college choice process. Further, they each credited her for some action or conversation,
without which they would not have ended up at the college where they enrolled.

For instance, Kyle might not have even applied to Regigitabut Mrs. OlinOs
intervention. He was determined to go to Flagship until he met with Mrs. Olin and she

advised him to go to Regional for their locally reputable nursing program. Kyle told me,
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O[Mrs. Olin] is pretty good at what she does. She madaittolene that [Regional] was
best and by the end of that week | was saying | would probably go to Regional.O Mrs.
Olin noted that she counseled Kyle this way because she was aware that his family did
not have any experience with higher education. She @&ld,doesnOt have someone at
home thatOs been there, done that, so there were many things he didnOt know about.O
While Mrs. Olin described her approach with Kyle as more proactive than her
typical interactions with students, all four case students cheesttehe guidance
counselorOs methods as hamusydia summarized Mrs. OlinOs approach. She said,
Mrs. Olin, had applications for Regional and other colleges sitting in her office
and students could do them for free. She paid the mailing costs agtheger
She would mail in anything if we asked her. And she would email the people for
us, too.
Lydia, Sara, and Kyle all submitted free applications to Regional through Mrs. Olin. Kyle
and Lydia also relied on Mrs. OlinOs guidance when they appliedHomioes Program
at Regional. Lydia said,
The Honors application was due in January or February. For that | was in Ms.
0linOs office everyday. She was probably sick of me. | was trying to get
everything done. | had to send in my transcripts and my ACT sdaneeded
four letters of recommendation. She wrote one for me. It was just a lot.
Katherine echoed this sentiment. She said, Ol went to Mrs. OlinOs office a lot. At some
point | was probably in there every day.O
Help with financial aid.Besides gettingpelp submitting her college applications,

Katherine sought Mrs. OlinOs help in finding scholarships and financial aid to pay for
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college. Katherine told me, OShe would find scholarships and match them to you
personally.O Mr. Isaacs added, OEven yestéviayQlin called her and had her come to

the high school for another grant. [KatherineOs] been graduated and done, but still she
helped her. CouldnOt ask for no better.O Mrs. Olin told me that she had continued to look
for available grants and scholarshipr Katherine during the summer because of Ohow
needy the family really is.O

In fact, all four students went to Mrs. Olin for help with financial aid. Sara stated,
OWe could always go to [Mrs. OlinOs] office and talk to her about stuff. She told us about
all the local scholarships, and how to apply.O Sara and Lydia also consulted Mrs. Olin
about a sizable scholarship they were automatically offered with their initial acceptance
from Regional. Lydia told me how Ms. Olin advised her that the $24,000 ssihiplavas
Ojust too good to pass up.O Sara confided:

Mrs. OlinOs the one that helped me with the Regents Scholarship. There was a

paper | had to sign to accept it and send it in, so | went in and talked to her about

it and she told me to send that in beeaisvas a lot of money. And she said
congratulations.
OMrs. Olin just wanted to see us all do good,O Lydia said.

Lack of parental involvement.Mrs. OlinOs involvement in studentsO college
choice process igerhaps mostotable because it seemed to ocourgu of parental
involvement. The one exception is Katherine, who visited multiple colleges with her
parents and talked with them about her decismaking process. Kyle, Lydia and Sara

did not describe any parental participation in their college clppmsessThe Nelsons
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and the Smiths seemed content with Mrs. OlinOs guidandiegrekpressedonfiderce
in their daughterOs ability to make her own college enroliment decision.

For example, the Smiths told me, OThe decision was up to [Sara].O Mr. Smit
explained further, OSaraOs always been a good decision maker and made sound decisions.
We trusted her on this.O Thus, Sara made her college choice decision of Regional without
her parentsO input. The Nelsons stated ratfactly that Lydiareceivedapplication
materials, scholarship information and everything else she néadeallege from the
schoo] she alssubmitted hecollegeapplications through Mrs. Oliftven their
description of how Lydia first considered Regional as a college choice tesliteir lack
of direct involvement in the process. Mrs. Nelson said,

Lydia wanted to go to Flagship all of her life, but then senior year she comes

home and says she picked RegionalEl donOt have anything against Regional,

because | went there, you kndvut | just hate to see her settle for less.

This statement shows that the Nelsons were aware of LydiaOs college search, but that they
did not intervene when she selected an institution they consideredtlessethers she
was considering

Even the Isass, who took Katherine to seven different colleges during her college
search, told Katherine that the ultimate decision was hers to make. Mr. Isaacs said:

It was all her decision to come [Ryivatg by the way. No parent pushing. She

asked me what to dbtold her it was a college decision, and she had to make it

and | didnOt want to hear OlOve made the worst decision of my life.® She had to

make it.
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Mrs. Isaacs, added, OYeah, we didnOt want her to blame us for sending her to a bad
college. She had toake the decision and live with it.O
The overall lack of parental involvement in these four studentsgectoice
process is notable in and of itself. However, it is even matablefor Lydia, who is not
a firstgeneration college student like theetithree student#n the face of limited
parental involvement, the four students had to act for themselves. They developed a list
of potential institutions, gathered information and applications, completed the steps to
apply, and sought guidance along tiney from other adultsin this way, the students
were active agents in their college choice process.
Paying for college.One way the studentsO parents may inarectly influenced
the studentsédllege choice process was their ability to pay for cell&para and
Katherine reported that their parents were unable to help them finance a college
education. As Sara put it, Ol knew college was going to cost quite a bit of money, and |
knew | didnOt have it and my parents didnOt have it.O The Isaacs werabidso help
Katherine pay for school. As a result, Sara and Katherine used financial aid offers to help
them determine which college to attend. Katherine said:
| took [cost] into consideration and how much in loans | would have to take out.
Here | do lave to take out some, but this is probably the least amount | have to
take out of all of [the colleges] | looked at.
Sara remarked, Ol didnOt want a bunch of loans, so after | got into Regional and got the
[Regents] scholarship it just made up my mindddltere.O Even though both these
students were concerned with paying for college, they factored financial aid into their

decision at different points in the process. Katherine compared financial aid packages
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from the various private, fowrear colleges tavhich she had applied in the spring. Sara
accepted the first, albeit generous, financial aid offer she received in the fall before she
even applied to another school. Thus, cost was important to these students, but it
influenced their college decisianaking processt different points in the process.

Further, even when parents could help finance their childrenOs education, as in the
case of Lydia and Kyle, cost remained a factor in the college choice process. For
example, the Nelsons told med Lydia, thathey could help finance her education. Still,
Lydia reported that her college search was driven in part by a desire to go to a college
that would cost her parents as little as possible. She said:

| didnOt want to put too much of a burden on my parekitew my brother has

to go to college too, and heOs right behind me in high school. So | wanted them to

have to come up with as little as possible for me.

In fact, Lydia described working throughout her senior year of high school to Oget
every penny [shejouldO by applying for multiple scholarships, and the more competitive
Honors program at Regional that offered more money for college. Thus, Lydia limited
her initial college choices because of her perception of her parentOs ability to pay for
college.

As a result of her focus on cost and pursuit of scholarships, LydiaOs parents are
only paying for the meal plan that Regional requires of freshmen. The Nelsons happily
characterize thifinancial situatioras Lydia going to college, Ofor nothing, or next to
nothing.O KatherineOs similar search for an affordable college education did not bring the
same results, but only because she elected to enroll at a more expensive private college.

In fact, all of KatherineOs potential college choices were more experigate schools

113



because of her desire to participate in collegiate athletics, which was only possible for her
at smaller colleges. Thus, while according to Mr. Dean, she received Omore scholarship
money than her parents make in a year,&thislarship moeycoupled with neethased

aid was not enough to cover the cosPaf/ate Katherine is the only case student who is
using student loans to pay for college.

Sara, who admitted knowing college was expensive and impossible for her
parents to finance, didot pursue affordable colleges or scholarships with the same
predetermination as Lydia or Katherine. Rather, she simply applied early to an institution
that she had always considered attending, and found the financial dice had rolled in her
favor. She saidOl got a letter saying | got the Regents Scholarship. Essentially, they gave
me $24,000 for school. | thought that was cool and would help out a lot.O Clearly, Sara
was not aware that her application made her automatically available for this sizable
schdarship. In the spring, Sara also received merit scholarships andased aid that
more than paid for her college expenses. As Sara put it, OIOve got so much financial aid
and scholarships that IOl be getting money back each semester.O In pantjfadigswi
due to SaraOs decision to live off campus and commute. Removing the room and board
costs made an already affordable institution even more so, even if it did add additional
costs such as parking and gas.

Kyle, who is also attending Regional frefecbarge due to merit scholarships
thought cost was not an influence on his college choice decision. He said, Ol never
thought about cost. | donOt think | ever had to. My parents wanted me to get every
scholarship | could, but they would have paid evamnny if theyOd had to.O He then

added, Ol didnOt [apply for] as many local scholarships as [my friends]; | was just kinda
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hoping | could get a full scholarship at any college | went to. | have a high ACT score.O
Thus, it seems that Kyle was operating urttlerassumption that his academic ability
would translate to a free college education. Fortunately for him, the financial aid from
Regional worked to confirm his assumption. Perhaps this stroke of good fortune is what
led him to deny cost as an influentiattor in his college choice process.

Institutional characteristics. While cost may have helped the case students
ultimately select their respective institutions, they also described how institutional
characteristics shaped their decismaking process.

Proximity. One such characteristic was proximity. Lydia, Sarah and Kyle each
spoke of the nearby location of their respective college as a factor in their college choice
process. Further, even though Katherine did not specifically cite proximity, thirtes
institutions she carefully considered, she chose the closest to her home.

Both Lydia and Sara viewed the proximity of Regional as a convenience factor.
Lydia said, Olt was helpful that it was just 15 minutes away. | can come home and do my
laundry @ the weekends.O Sara expressed a similar preference for being close to home.
She stated

It was between Regional and Flagship because those two were close to home. |

like Fairbanks. | donOt want to live too far away from it. | want to be in reach of it

andmy parents and stuff and everybody there.
However, for Kyle, being close to home was a necessity, and not completely pleasant.
Mrs. Vandiver has a disability that, as Kyle told me, made himpfesisurdo stay close
to home. Kyle also thinks choosingdtiend a nearby institution comforted his mother.

He said, Ol have to be able to come home whenever. My mom has a medical condition,
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epilepsy, where stress does her in. Me being this close makes her feel a little better about
it. She knows | can come wharer.O Kyle notes there is a downside to going to college
so close to home, though. OIOm pretty much at their beck and call being this close. It
could be bad. It wonOt bother them to interrupt me.O
Beyond the case students themselves, other particigantdoratedhat
RegionalOs proximity made it an attractive potemtiitution for the majority of
FCHSOs collegeound graduates. The Fairbanks County Superintendent said, OOur
students go to Regional because it is close and they can comBwit€atki, the dual
credit professor, agreed. She said, OFairbanks County probably sends more of its students
here than other small communities do just because we are so close to Regional.O
Familiarity. In tandem with, or perhaps because of this proximity, Ladicd Sara
also expressed a familiarity with Regional that influenced their college choice process.
As Lydia summarized, OWeOve had a lot of fieldtrips, a lot of activities that weOve done
there.O Mrs. Nelson added, OShe went to Regional lots of timéemstthool, and we
went there for events a few times, but we didnOt visit it, like officially. Plus, | had gone
there, too, so | knew how it worked.O Sara mentioned touring Regional at least twice as
part of a school trip, and how her perception of thetuteon changed over time. She
said
The first time we toured Regional was probatiho? 8" grade and | thought the
cafeteria was awesome so that is why | wanted to go here then. Then when we
toured it in sophomore year, that is when | decided it wasevhwanted to get

my education.
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Another aspect of familiarity that may have impacted Lydia and KyleOs eventual
enroliment decision is that they had close peers who also enrolled at Regional. KyleOs
girlfriend chose to enroll in the Honors program atiBegl, and encouraged Kyle to do
the same. He said, Ol was nudged into that, by a different outside source, my girlfriend.
She mentioned it and | looked into it and it seemed like a good idea.O LydiaOs parents
specifically told me they thought LydiaOs bigyfd, Walt, influenced her college
decision. As Mrs. Nelson put it:

Lydia wanted to go to Flagship all of her life, but then senior year she comes

home and says she picked Regional. Of course, Walt picked Regional too. | donOt

have anything against Regalnbecause | went there, you know, but | just hate to
see her settle for less.
Lydia disagreed though. She said, Ol really did want to go [to Regional]. They have a
good program, and | liked the small school setting. Everything about it was aTus,0
even if Lydia did select Regional in part because of a desire to be close to the people and
places she knew, she asserts that her decision was based on multiple factors.

Institutional fit. When choosingheir respectivanstitutions, the case students
consideredhe OfitO between their social and academic preferences and related
institutional characteristics. For examplgdiaOs comment that OeverythingO about
Regional was a plus for hardicates her assessmefigood fit betweerRegional and
her socihand academineedsSara and Katheringso alluded to institutional fit when
they describetheir impressions of their chosen colleges. When asked why she chose

Regional, Sara said, Ol heard a lot of good things about Regional.O She continued:
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| heard hey had a good law program, and | might be going into political science

to be a lawyer, and we had representatives come to high school to tell use how

good Regional is and stuff. | heard good things about Flagship too, but Regional

is closer to home, ants cheaper, and it seems to fit my needs.
SaraOs comment encapsulates the many ways in which Regional appealed to her as an
institution.

Katherine also described how the feel of the college influenced her decision
making. She said, Ol chose to g@tvatebecause | like the atmosphere of it.O Katherine
characterized this atmosphere as OfriendlyO. She elaborated

ItOs not a college where you are a statistic. You are a person. You donOt go into a

classroom with a hundred people. Small class sizes. Evay, tedlking back

and forth, people here already know my name. 1tOs that student interaction.

For Kyle, his impression of Regional was more about the nursing program than
the institution itself. He said, ORegional is a pretty good nursing school so ddeaipte
there.O When asked how he knew Regional was a good nursing school, he replied, OMy
guidance counselor, Mrs. Olin said Regional had a better nursing school [than Flagship]
and she showed me facts to prove it. After that, | said, OYeah, youOemdgimtflied
there instead.O Although Kyle did not specify what facts he was shown, he was so
impressed by them, or by his guidance counselorOs opinion that he chose Regional over
his long preferred college. Lydia also expressed her impression of hehosanc
academic program at Regional. She said, ORegional has the best teaching programs, and |

want to do [speech] with the schools, so that influenced my way of going.O In some way,
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then, each student held an impression of his or her chosen schoottiiadanto his or
her collegechoice decision.

As described above, for Lydia, Katherine, Sara and Kyle, the college choice
process was more about where to go to college than whether to go at all. Even then, the
students did not engage in an extensiveegallsearch process before selecting their
particular institution. Only Katherine toured multiple colleges with her parents and
seriously entertained offers from more than one college before making her enrolliment
decision. For the three other studentseérss like momentum propelled them to the
closest, most familiar institution. The factors they cite as influential were not
predetermined criteria in a logical college choice process so much as they were validation

for students to select the institution yheere already most likely to attend.
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Chapter 6: Discussion

The purpose of this study was to begin to examine the extent to which the factors
identified in the college access and choice literature applied to the understudied
population of rural student$he main question guiding this study was: How does the
college decisionmaking process of a sample of rural students from Appalachian
Kentucky align with PernaOs (2006; 2010) nested process model of college choice? In this
section | will describe hownultiple influential factors, shaped by the context of rural,
Appalachian Kentucky, converged in an iterative college choice process foutlwmse
students. While this general finding confirms the basic structure of the nested process
model (Perna, 2006020), | will also discuss nuances between the case studentsO
experiences and the model. Finally, | will suggest potential refinements to the model.

PernaOs (2006; 2010) nested process model identifies four main influential factors
for college choice: 1) aeand for higher educatip) benefits of attending college; 3)
supply of resources; and 4) the costs associated with attending college. | will discuss each
of these factors in turn before returnighe role of context in shaping the case studentsO
college choice processd2ernaOs (2010) model is fairly instructive for understanding
why these four rural students enrolled where they did. All four students had a high
demand for higher education, and expected to accrue monetary anmbnetary
benefits fom attending the college of their choice. Further, they each possessed a finite
supply of resources that they could bring to bear on the costs of attending their chosen

institution.
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Demand for Higher Education

Academic achievementA key determinant of asdentOs decision to attend
college is his or her academic achievement in high school (Cabrera & LaNasa, 2000;
McDonough, 1997). In college choice research, academic achievement has been
operationalized as grades or standardized test scores, and stuttehigher grades and
scores are more likely to aspire and apply to college (Perna, 2006). As academically able
students with abovaverage GPAs (> 3.5) and ACT scores (> 21) nationally and within
their school, Lydia, Katherine, Kyle and Sara representyhes of students whose
achievement is very likely to lead to college enrollment. In other words, given their
grades and test scores alone, all four case students would have probably ended up going
to college so long as they did not face an insurmountdigtacle

Thefour studentsO natural abilities to learn and test well engendered support from
their parents and teachers to continue doing well in school and to go to college in a type
of positive academic achievement cycle. For example, Kyle said leistpaold him he
should go to college because he was smart and they pushed him to earn good grades.
Moreover, all four case students expressed an unwavering desire to attend college that
arose in part because they had experienced sustained academimaehie¢kieoughout
their lives.

Teachers and school personnel at FCHS referred to the four case students and
their peers on the college preparatory track as Othe cream of the crop.O Although FCHS
does not recognize valedictorian or salutatorian, Kyle die ttia& highest unweighted

GPA in his graduating class with a 3.97. Lydia, Katherine, and SaraOs GPAs were also
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above the class average GPA and the average GPA for college bound students at
Fairbanks (see Table 1 in Chapter 3).

However, earning good gradasFairbanks is different from earning good grades
at another school in the region, the state, or the nation. Recall that students do not take
Advanced Placement or International Baccalaureate classes at Fairbanks. The highest
level math class offered dte school is Pr€alculus. Fairbanks holds no state or national
recognition for its quality teachers, student test scores;amtemic programsn short,
studentsO GPAs, while impressive, say as much about the school as they do the student.
For this reaso, it is important to look at the nationally normed ACT scores of the four
case students. The four case studentsO scores of 26, 27, 27, and 30 puts them in the top
20% of testtakers nationally and the top 12% of t&sters in Kentucky (ACT, Inc.,
2013).Clearly, they qualify as high academic achievers, but their scores are lower than
those required for admission into almost all vy League schools. For example, HarvardOs
average accepted ACT composite score is 32 (Harvard University, 2013).

Academic preparation. Lydia, Katherine, Kyle and Sara weadequately
academically prepared for colldg@nother component of ofs demand for higher
educationResearch in college choice has shown that taking college preparatory courses
in high school is positively reladl to studentsO decisions to go to college and to enroll in
particular types of institutions (i.e., feayear institutions) (Ellwood & Kane, 2000;

Hossler et al., 1989; Perna 2000). While FCHS does not offer Advanced Placement or
International Baccalaureatourses, they do have a dual enroliment program with

Regional University to prepare students for the rigors of college classes.
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The dual enrolliment program with Regional University allows qualified juniors
and seniors at FCHS to simultaneously earregelland high school credit for the same
class. The requirements are set by Regional Univasityincluded a 3.0 GPA and
minimum ACT scores o8 in English, 19 in Mathematics, 20 in Reading and 21
CompositeThe dual enrollment courses are taught by &eagi professordDue to grant
monies, they are offered at no cost to the students at Fairbanks. The courses offered at
Fairbanks through this program include three English classe§dhrelus, Statistics,
Spanish, French, and Health. LgdKatherine, Kie and Sara atiook English 101 and
102, PreCalculus, and a foreign language class. Katherine and Kyle both took Statistics
and Health. Lydia and Sara both took the additional English class. Thus, the students
were not onlyin the top achievement quaetibf their class, but they had also taken
multiple college level classes with college professors.

Further, all four case students cited Begionaldual enroliment classes and/or
the professors of these classes as influential in their college choiessréor one, all
four case students stated that they felt taking the dual credit classes in high school
prepared them for college academically. This finding aligns with the positive association
between academic preparation and demand for higher eduttattasther researchers
have found (Ellwood & Kane, 2000; Hossler ket 8989; Perna 2000). However, many of
these classes, especially the math classes, would not be consideredeadibgerk in
any other context. Thus, dual enrollment may set upsa fagrception of college classes
for students.

For Lydia, the dual enrollment program went beyond preparing her for college,

and exposed her to an influential professor who would help shape LydiaOs college choice
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decision. In taking three dual enrollmemdtish courses with the same profes§r,

Taraki, Lydia developed a relationship with this teacher that evolved to include college
counseling. Recall th&r. Tarakiintroduced Lydia to the Honors Program at Regional
University. She toldLydia, OThese atyour people,O and describing her own sonOs
experience in the program. Lydia subsequently applied to the Honors Program, and cited
her professor as the reason.

In fact,Dr. Tarakitalked about college generally to all students in her dual
enrollment clasesand allowed the guidance counselor, Mrs. Olin, to talk to students
about college during class as well. Research indicates that studentsO access to social and
cultural capital about college, including information about college, influences their
collegechoice process (Cabrera & LaNasa, 2000; McDonough, 1997; Perna, 2006,
2010). While studentsO families are most often the source of this capital and information,
other adults may fill that void when studentsO families lack experience with or
information abat higher education, (McDonough, 1997; Terenzini et al., 2001).

For the four case students, their school and school personnel were certainly the
source of much college information and social and cultural capital. In a way, the case
studentsO high demaiod higher education created an equally high demand for
information about college. Being unable to find this information at home, either because
their parents had not gone to college or had never previously sent any children to college,
the four students sght it at school. Whether in class or individually, Lydia, Katherine,

Kyle and Sara depended on their teachers and guidance counselor to fill the gaps in their

own and their parentsO knowledge of college.
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Recognizing this gap in studentsO knowledge, ®is.andDr. Tarakitook it
upon themselves to provide students with information about college. Moreover, Mrs. Olin
did not stop at sharing information with students. She also helped students submit
applications, manage financial aid forms, and weighr egmissions offers. However,
the guidance counselorOs time and knowledge may have limited how she was able to help
studentsMrs. OlinOs advice was shaped by her experience working closely with
admissions representatives from Regional for a number of.yléarther, Wen parents
work through the college choice process with their children, they can ostensibly give all
their attention to one child. The guidance counselor, facedl®fistudents, may have
adopted a sensible, os&efits-most approach in cmseling students. Because the
school was the filter for college information for these four students, as well as a hundred
others, the depth and nature of the information that could be provided was different than
what students from othemore advantagesthools, regions, and family backgrourads
likely to receive. In places where parents have higher levels of education, or private
college counselors are available to work with families, or schools actively work to place
students in competitive collegesdamniversities, the nature of information about college
is different than it was for these four students in Fairbanks Colinty possibility is
further supported by the fact that 67 of the 90 coliggieg graduates from FCHS were
planning to attend Regal at the end of their senior year of high school.
Benefits of College

The case studentsO demand for higher education intertwined with their perceptions
of the benefits of higher education. Because all four case students had decided they were

definitely going to college by middle school, if not earlier, they seem to have internalized
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a perception that college is beneficial, if not necessary, for oneOs career and lifestyle.
However, Lydia, Katherine, Kyle, and S&mperceptions tife benefits of collegarere
sometimes based on assumptionswamdunded information.

Monetary benefits. The main benefits the case students described were the
potential occupations and presumed higher salaries open to individuals with a college
degree. Almost all research inliege choice is premised on the human capital model in
which individuals decide to pursue higher education as a way to increase their economic
potential (Perna, 2010). Indeed, Lydia, Katherine, Kyle and Sara each expressed interest
in a welkpaying careerequiring an advanced degree, as well as awareness that their
chosen professions would require a college education. Thus, for these four students, the
decision to go to college was partially a means to a desired end. However, students
selected their padular future careers, and ultimately their higher education institutions,
in light of their immediate context.

In her work with collegéoound females in California, McDonough (1997)
describes how BourdieuOs concept of habitus influences studentsO uaibege ¢
processes. She defines habitus as Oa common set of subjective perceptions held by all
members of the same group or class that shapes an individualOs expectations, attitudes,
and aspirationsO (McDonough, 1997, p. 9). McDonoughQOs (1997) study found tha
students constrain or expand their college choice process given their individual habitus.
More recent college choice research has confirmed the importance of habitus in college
choice (Cho, Hudley, Lee, Barry & Kelly, 2008; McDonough and Calderone, 26,

2004; Paulsen & St. John, 2002). As such, Perna (2010) includes habitus in her nested
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process model in the individual and family contextual layer, but also notes that habitus
may be shaped by high schools, institutions of higher education, ano#olebrfactors.

In terms of how Lydia, Katherine, Kyle and SaraOs perceptions influenced their
career aspirations, only LydiaOs plan to become a speech pathologist was based on her
interaction with an adult in her community. By spending time in her mestoEéroom
at Fairbanks Elementary, Lydia met and eventually shadowed the speech pathologist at
the school. Through this experience, Lydia realized she liked working with children, and
that she did not have to be a classroom teacher to do so. In thisya@Qs unique
social capital exposed her to professionals in the community beyond her parents, which in
turn shaped her perception of potential careers.

On the other hand, Katherine and Sara described their chosen professions
generally as engineering afalv, respectively. Neither girl knew an engineer or lawyer
personally, but they understood what each didexessed belief thattheir chosen
profession matched their strengths well. Katherine cited her math ability and an
engineering problem given teer by Mr. Dean that she solved quickly to his surprise. A
Google search revealed the only engineer in the area to be a state kigiwray
contractor Neither Katherine nor her parents mentioned this individual. KatherineOs
perception of engineering méave also come from the recent popularity of STEM fields
and attempts to engage females in these fields. She mentioned that Mr. Dean told her a
female engineer was guaranteed a job. Katherine may have found the promise of certain
employment appealing bagse of her own parentsO unemployment and her familyOs

consequent economic hardship.
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As a future lawyer, Sara described her comfort in writing and arguing and an
interest in political science. She did not seem to know of the generally recognized
overabundace of lawyers, perhaps because downtown Juhiggionly one law office
This fact is not surprising, considering that rural areas are typically underserved by
lawyers and other professionals. Still, SaraOs college and career plans seemed based on
economicmotives more so than her recognitiortteé lack of lawyeren her community.

She openly described her desire to Omake [her] childrenOs life better than [hers]O by
making sure she had Oa good job, a good house, a good car, that kind of thing.O Recall
thatSaraOs parents, Mr. and Mrs. Smith, jointly run theioseied vehicle towing and

repair shop, and that Sara works as a waitress to pay for her clothes, cell phone, and car
insurance. Thus, SaraQs intention to become a lawyer seemed to be baseenenaher g
perception of the prestige and pay afforded lawyers.

Kyle intended to become an anesthesiologist by first becoming a nurse anesthetist,
rather tharby majoring in premed in undergrad and then going to medical school
KyleOs plan for entering higtive occupation was quite out of sync with realtyleOs
father works in a factornyhis mother is unable to work because of a disability. While
Juniperhas a hosptiaKyleOs exposure to the medical field has largely been through his
motherQOs health carehich has not involved an anesthesiologist. Instead, KyleOs interest
in the profession was more about the high salary, which he learned about at a school
career fair. What is more troubling is that KyleOs ideas of how to become an
anesthesiologist havege unchallenged. It seems likely that most adults in KyleQOs life
would have the basic knowledge that becoming a doctor after becoming a nurse is taking

the unnecessarily long way around. What is less clear is whether and why his guidance
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counselor, paresf and/or teachers failed to point dhis misunderstanding Kyle.

Perhaps they believed that studying nursing was more productive generally or for Kyle
specifically. They may also have suspected that Kyle was more likely to complete an
undergraduate msing program than to complete a4mned course of study and go on to
medical schoobecause of his family backgroundiowever, both the four and six year
graduation rates at Regional are lower than those at Flagship, so it seems encouraging
him to choosdRegional was not based on any data.

Institutional benefits. Beyond the perceived occupational benefits of just going
to college, Lydia, Katherine, Kyle and SaraOs enroliment decisions were also based on
their perceptions of the benefits of attending thespective institutions. Cabrera and
LaNasa (2000) note that studentOs college search and choice decisions are shaped by their
impressions of institutional factors including Othe quality of the institution, campus life,
and availability of majorsO (p. ®ach of the four case students expressly mentioned the
academic reputation of his or her chosen institution or program, even if the source of this
reputation was hearsay.

For example, Sara mentioned that an admissions representative from Regional
told herthat the university had a good geav program. She did not seem to question the
motives or statements of the representative. Further, because of RegionalOs proximity to
and longstanding relationship with Fairbanks, representatives from the university vis
the high school early and often. In fact, an admissions representative visited Fairbanks in
late September 2011 to speak to students and promote RegionalOs spotlight event that
weekend, October*lwhere students could apply to Regional for free. Tfitsscollege

representative visit of the school year led to SaraOs early application and acceptance at
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Regional. After this event, Sara suspended her college search and enrolled at Regional, in
part because of her unconfirmed perceptions of Regional@svgpeogram.

Similarly, Kyle said that Mrs. Olin showed him facts that convinced him
RegionalOs nursing program was better than FlagshipOs. Although Kyle could not recall
what the facts wereghey might have been the licensing examination pass rateadbr e
nursing program in the state, which are a common measure of nursing school quality.
RegionalOs pass rate was 96% in 2011, while FlagshipOs was 94% (Kentucky Board of
Nursing, 2012). Additionally, Regional is locally known in Appalachian Kentucky as a
popular nursing school. Kyle may very well have perceived this popularity as a marker of
quality, whether or not that was actually the case.

Even KatherineOs parents asserted that she had chosen the most prestigious
university of her options based on thegarceptions of the colleges to which she had
applied. KatherineOs father, Mr. Isaacs, recounted tellingPheat@s ink holds the most
weight over any college you are going to choose.O This statement indicated that Mr.
Isaacs believed a degree frérivate University was worth more in terms of social and
cultural capital than a degree from other institutions in the state. Further, Katherine and
her parents valued the engineering prograRriaatebecause it was a combined
program with Flagship Univetsithat would result in both a BachelorOs and a MasterOs
degree over five years. The perception that Katherine was getting two degrees for the
price of one was integral to her decision to enroRratate

Non-monetary benefits.Lydia heldnotions of othelong-term benefits
associated with higher education, which she saw first hand in the divergent life paths of

her two uncles. Her collegeducated uncle had a lifestyle she admired. He lived in a

130



house with his wife and children. Her other uncle lived trailer home by himself and,
although he had children, they had different mothers and were rarely around. It is
interesting that Lydia associated an intact, nuclear family with a college education
because research confirms that colledacated individua are less likely to divorce
than those with a high school diplontay, 2010). As a young woman rural
Appalachian Kentucky, where societal values tend to consentatira may acept the
expectation to marry and have children. Her association ofiéisised lifestyle with a
college education might be another reason she is seeking higher education.
Supply of Resources

While all four case students shared a similar demand for higher education and a
perception that college was beneficial, they differetheir supply of resources to
finance their education. In the nested process model (Perna, 2010), a studentOs supply of
resources includes his or her family income and the financial aid offered by higher
education institutions. Because research in cokéegess and choice has long focused on
econometric modelsherelationship between family income and college enrollngent
well-documentedin brief, students with lower family incomes are less likely to aspire to,
apply to and enroll in college than stunds with higher family incomes (Cabrera &
LaNasa, 2000; Perna, 2010). Recognizing this fact, higher education institutions and
federal and state governments have attempted to use financial aid to offset the lack of
monetary resources of leincome studest While the success of various financial aid
programs is debatable, there is no doubt that financial aid offers from their chosen

institutions influenced Lydia, Katherine, Kyle and SaraOs college choice decision.
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Family income. The four case students wesemewhat stratified in terms of their
family income. LydiaOs family income was the highest of the four, at approximately
$80,000. Kyle and SaraOs respective families were in the middle with nearly $40,000.
KatherineOs family income was the lowest in thepg at roughly $20,000he studentsO
family size varied as well. Lydia and SaraOs families both had four members, but KyleOs
family has only three members and KatherineOs family has six members. Es@ut th
numbersin perspective, the median househiolcbmé in Fairbanks Countyni2011 was
$28,148 (ARC 2013). Thus, three of the four case students have higher than average
family incomes in Fairbanks County. However, in the same year, the median household
income in Kentucky was $42,248, and the nationedlian was $52,7622RC, 2013).

Thus, only LydiaOs family income was higher than state and national medians. Given
these numbers, it is clear that Katherine, Kyle and Sara would be considered
disadvantaged in a wider population, and should be less tikelygage in the college
choice process than their peers above the median.

Of the four case students, both Lydia and Kyle expressed their respective parentsO
willingness and ability to pay for college. LydiaOs parents also emphasized their ability to
payfor college, but added that they were glad she had received so many scholarships. In
KyleOs case, his statement that his parents Owould have paid every penny if they had toO
seemed to indicate parental willingness to pay more than true ability, espgiciatly
their below median income of slightly more than $40,00€therLydia nor Kyle stated

that their parents could and would pay dowy college. Rather, for reasons | will discuss

* The Census uses median income rather than average income to avoid outlier effects. Median household
incomeassumes a family of four (U.S. Census, 2013).
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in more detail below, it seemed clear that the Nelsons and the Vanderershinking
about instate institutions.

On the other hand, Katherine and SaraOs families did not have dimaredl
means to pay for their daughtersO college. Still, low family income did not seem to
dampen Katherine and SaraOs college aspsatisearch. Instead, both girls seemed to
hold to their longheld desire to attend collegemdassunedthat financial resources
would become available somehow, even if the resources were student loans. Katherine
may have had additional reason to thinkttthe money would work itself out because of
the bank account that was set up for her by a benevolent businessman in her senior year
of high school, which she used for the costs of her extracurricular activities.

Whatwas most interesting about the rofefamily income in the four studentsO
college choice process was that the student with the lowest family income, Katherine,
visited and applied to more colleges than the other three students. This fact is surprising
given the overwhelming literature traiggests the lowegicome students do not engage
in much college search behavior at all (Cabrera & LaNasa, 2000; Terenain 2001).
However, KatherineOs desire to play sports at the collegiate level and her athletic ability
allowed her to expand heollege search. Her ability garnered attention from both
volleyball and basketball coaches at multiple institutions, attention which Katherine
reciprocated in the institutions. The addition of athletics to KatherineOs college decision
seemed to mitigaténé role of family income in her college choice process.

Financial aid. Perhaps more than family income, all four case studentsO
enrollment decisions were influenced by financial aid, both actual and perceived.

Common sense alone indicates that studentghaeir families think about financial aid
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throughout the college choice process. Further, studies have shown that receiving a
financial aid offer is a predictor of college enrolimdohéenmeier, Rosen, & Rouse,

2006. Research has also shown that-iomaome students take expected financial aid into
consideration more than their peers at other income levels do (Cabrera & LaNasa, 2000;
Terenzini et al., 2001). For the four case students in this study, financial aid seemed to
impact all studentsO thinkinggardless of income level.

One aspect of financial aid that was pertinent for Lydia, Katherine, Kyle, and Sara
was the Kentucky Educational Excellence Scholarship (KEES), which is an automatic
scholarship offered to students attending astate instittion of higher education. The
KEES program was started in 1998 as an incentive to increase enroliment at KentuckyOs
colleges and universities and to decrease the Obrain drainO that was happening in the
1990s (Seiler, Lander, Clinton, Alexander, Nelson,sOWhite & Young, 2011). A state
legislative report found that KEES has met both these goals, with overall enrollment and
degree attainment as well as enrollment in Kentucky institutions all increasing since the
programOs introduction (Seiler et al., 2011)

The KEES program uses GPA and ACT scores on a sliding scale to determine the
amount of scholarship money that students will receive (KHEAA, 2013). Awards start at
$125 for a 2.5 GPA, and are cumulative over the four years of high school. The
maximum awed for GPA is $500 for a 4.0 GPA. Thus, a student could earn an automatic
$2,000 scholarship for every year of college if he or she maintains a 4.0 GPA in high
school. Additional money is offered for composite ACT scores of 15 or higher. The ACT

awards std at $36 and increase by $35 for each additional point. ACT scores of 28 or
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higher are worth $500, which makes the maximum KEES award amount $2,500 for each
year of college.

The KEES program is widely publicized by the state and is so well known that
mostKentucky students limit their college search to in state schools to ensure they will
receive this scholarship. The KEES program helps explain why Lydia, Katherine, Kyle
and Sara only consideredstate schools. For one, while the average KEES award is
$1200, all four case students stood to earn annual KEES money betweer23000
per year if they stayed in state. Assuming a traditionalyear path to college, the
students and their families could expect to receive $800000 in total. Further,lal
four students listed KEES money as one way they were financing their education.
Finally, the KEES program makes already expensiveobatate tuition seem even more
costly by comparison.

The case students considered other sources of financial aiddogngoKEES
program as well. For example, Lydia told me that she limited her college search to
schools that would give her a good scholarship. As a result, she only applied to two four
year public institutions in Kentucky. It is not clear if LydiaOs limstsarch was because
of her flawed understanding of the available scholarships at other institutions or a
misjudgment of her academic ability relative to her peers. Both of these factors have been
documented in the college choice literature (Perna, 2006t W clear is that LydiaOs
perception of available financial aid constrained her college choice process to two
potential institutions. This fact is even more surprising given LydiaOs relatively high
family income and her motherOs high level of educattznment, which are

positively associated with expanded college searches and number of college applications
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(McDonough, 1997). It would appear that LydiaOs perception of limited potential
financial aid influenced her college choice prodaséirst redicing her pool of potential
institutions

LydiaOs misperceptions of available financial aid are baffling in light of Mrs.
0linOs demonstrated focus on financial aid in her senior counseling prdgeaysf
the materials given to seniors and their pardetd with financing collegeompleting
the FAFSA, andgcholarshipsvailablefor specific majors and degrees. Moreover, Lydia
applied for a number of the smaller, local scholarships Mrs. Olin advertised. Somehow,
though, she did not receive the messageé @ number of colleges offered scholarships
like the ones with which she was familiar, or that applying to more colleges could
increase her chances of receiving scholarships.

In terms of actual aid, all four case students admitted that financial aid offe
influenced their enroliment decisions. On one end, SaraOs experience was the most
extreme. She stopped her college search procesfRegeenal, the first institutioshe
applied to offeredhera full tuition scholarshipShe accepted admission, and $24,000
scholarship, when Mrs. Olin told her that was Ojust too good to pass up.O Less extreme
was Katherine, who noted that among other things, her enroliment decision was based on
the amount of student loans required to supplement her scholarshipgai@ed to limit
her debt as much as possible, but she still had to like the school. On the other end, Kyle
stated outright that the financial aid package he was offered was nice, but that it did not
make his college choice decision for him. However, giber Kyle had only applied to
one other school, which did offer him less financial aid, it seems likely that his decision

was still in part about the money.
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Cost

Directly related to studentsO supply of resources is the cost of attending college.
The costassociated with higher education are the real costs of tuition, room and board,
fees, books, and such. Traditionally, the opportunity cost of foregone earnings is also
included as a cost of higher education. For Lydia, Katherine, Kyle and Sara real costs
were a primary factor in their college choice process, while a consideration of foregone
earnings was not. The only other cost that seemed to influence these four studentsO
college decisionmaking process was the cost of leaving home and a potentiafloss o
Osense of placeO (Howley, Harmon and Leopold, 1996).

Actual costsof attending. The direct costs associated with attending college have
substantially increased over the last decade, both nationally and in Kentucky. In 2010, the
average total cost (inclugy tuition, fees, and room and board) éme year ain-state,
four-year, public university in Kentucky was $14,000 (Seiler et al., 2011). The annual
total cost for an irstate, fowyear, private university averaged $25,500 (Seiler et al.,
2011). Natioamlly, the average total cost for one year at a-f@ar, public university was
$16,000 and $33,000 at a feymar, private universityNCES, 2013 College choice
research shows a clear negative association between tuition costs and enroliment,
especiallyfor low-income students (Cabrera & LaNasa, 2000; Terenzini et al., 2001).

While none of the four case students knew the exact cost of attending their
potential institutions, which is troubling in itself, they all stated that college was
expensiveThus,they sought to limitheir outof-pocket costs for collegés previously
discussed, all students limited their pool of potential collegesdtate institutions. It

was clear from my conversations with the students and their families that the financial
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support for attending kstate institutionsnade going to a college in Kentucky a near
certainty. Lydia, Sara, and Kyle further limited their college search to one or two four
yearpublic universities in the state. The most expensive of these institutem&agship
with a totalannualcost of nearly $20,000, and the least expensive was Regional with a
total annualcost of $14,500Assuming a traditional timeline of foyears to complete a
baccalaureate degree, which is feasible given the number ofecotiedjts these students
possess already, a Flagship degree costs at least $80,000 and a Regional degree casts
$58,000.That these three students chose the least expensive school indicates that cost,
and reducing it as much as possible, was a factor iinutienate college choice. Further,
both Lydia and Kyle had expressed a l@sgted desire to attend Flagship, but they
ended up at Regional, where they are going to college almost cose&@ese of
scholarshipslt seems likely that the only factoryerful enough to change Lydia and
KyleOs minds on college choice was the proverbial bottom line of the dollar amount of
attending each school.

On the other hand, KatherineOs list of potential institutions came down to three
private colleges. Even though tkarineOs family income was the most limited of the four
case students, she focused on these typically more expensive schools, in part, because
they offered the only opportunity for her to continue to play sports. Thus, from the
beginning, KatherineOs @gjk search was not dictated solely by concerns of cost. The
total annualcost at KatherineOs three college choices ranged from $20,000 to $33,000 per
year. Her eventual institutiorRrivateUniversity, was in the middle, with a total annual
cost of $28,000A year of school at any one of KatherineOs chosen colleges costs more

than her familyOs annual income. Even sossihaeededvork study, federal and state
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grants, and federally subsidized student loans on top of her merit scholarships to pay for
college. It is quite possible that Katherine and her family realized that the price of almost
any college was exorbitant given their limited resources, so rather than focus mainly on
cost, they considered multiple factors when choosing a college.

Other costs.Noneof the four students mentioned foregone earnings as a cost of
attending college. Lydia, Katherine, Kyle and Sara may not have considered opportunity
costs because of their stated ldrjd intention to enter college after high school.
Relatedly by the time they began seriously making college pdhstudents aspired to
specific careers that required advanced degrees. They did not want full time employment
immediately following high school because the jobs they wanted to do required more
education.

The lack of consideration of opportunity costs may also be due to the relatively
high unemployment rate in rural Appalachian Kentucky. Research has shown that
students are more likely to enroll in college when the unemployment rate increases
(Perna, 2010)High rates of unemployment make entering the work force a less viable
alternative than higher education. Unemployment is an enduring problem in rural,
Appalachian KentuckyThe regionOs economy relies on declining andiage
industries such as naturalsource extraction, agriculture, manufacturing, and service
sector opportunitiesARC, 2013. Recent estimates of unemployment in Appalachian
Kentucky rangdrom 10% to 12%,above the national average éb4ARC, 2013 U.S.

Bureau of Labor Statistics, 28)L In 2012 in Fairbanks Caty, the unemployment rate
was 126 (ARC, 2013) So on top of their desire to go to school rather than work, these

four students may have realized there was no work to be had if they did not go to college.
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The final and most imingible cost that students seemed to consider in their
college choice process was the cost of leaving their hometown. While all students
naturally experience some trepidation about leaving family and friends behind as they
head off to college, these fouudents seemed quite concerned about changing their
immediate physical contextResearch in college choice for Latino students has found that
thesestudents typically enroll in colleges that they consider close or easily accessible to
their homes (Desmongl Lopez Turley, 2009; McDonough, 199NicDonough (1997)
also found that students defined HEIs as close or accessible depending on their SES.
Lower-SES students thought in terms of ground transportation and commuting, while
higherSES students considerad or rail travelacceptable (McDonough, 199Further,
researchers in rural education have documeatsicong Osense of placeO (Hovdeg),

1996, p. 2), odeep appreciatiofor oneOs community, among rural studé@itsoke,

2003 Howley et al., 198; Sobel, 2004). In this regard, place is more than just the
immediate physical or sociocultural context. For individuals from Appalachia, place, as
Howley and colleagues (1996) describe it, is an ingrained part of an individualOs habitus.

For Lydia, Katterine, Kyle and Sara, the proximity of their chosen institution to
their hometown was about more than easy access to |&itdmas about their sense of
place. All four students enrolled in institutionihin an hourOs drive from Fairbanks
County. None othe students even applied to a college more than two hours away from
home. Research indicates that rural students feel very connected to the communities in
which they live (Beaver, 198&chonerReichl,Elliott, & Bills, 1993. Further, rural
students fee a tension between this connection to community and the expanded

educational and employment opportunities that are almost always found outside their
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communities (Howley et al., 1996). In Fairbanks County, very few students ever really go
away to collegeThe majority of collegebound students stay in state and a large
proportion of these students end up at Regional. Upon college graduation, many
Fairbanks students choose to live in Seaver, the small city where Regional is located.

Choosing to attend Remal University is not necessarily a predictor of living in
or near Fairbanks County for the rest of oneQOs life. However, going to college so close to
home seems to suggest a comfort that is likely to continue. For example, Sara, who
specifically mentione her desire to stay close to home, opted to rent an apartment in
Seaver rather than live in the dorms, and planned to continue working hemgart
waitressing job in Juniper. Sara also considers herself financially independent of her
parents. In shorGara began her adult life as soon as she graduated from high school.
And, she began it 20 miles from her parentsO house where she could maintain some of her
sense of place while also pursuing her educational aspirations.

Lydia and Kyle seemed to operatéhthe expectation of staying close to home,
although in a less literal sense. Both of these students have a significant other who also
chose to attend Regional University. For Lydia and Kyle, dating someone from home is
another way to maintain a senseptdcel it is a tie to where they come from. It is also
entirely possible that Lydia and Kyle believe they will marry their current significant
other. KyleOs parents were high school sweethearts who married their senior year of high
school when they learngdey were pregnant with Kyle. Given tligt, it seems possible
that part of KyleOs habitus is an understanding that it is acceptable or common to marry

the first person you date. Further, the VandiversO situation is not at all uncommon in rural
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Appalaclian Kentucky, which may strengthen KyleOs views and help explain why Lydia
thinks she will marry Walt.

Lydia, Kyle, and Sara sought to minimize the expected cost of leaving home, and
all the people tied to home, by choosing to attend an institution ey ™ home. They
wantedto maintain their sense of place as rural Appalachians native to Fairbanks County.
KatherineOs experience was somewhat diffeBaatwent to an institutiojust over an
hour awayfrom Fairbanks without a car. She also did notresp a desire to stay close t
home upon college graduatidiowever, it is important to note that Katherine spent the
first 11 years of her life in a major city north of Appalachian Kentucky. It is quite
possible that she had yet to develop a sense @ filed to Fairbanks County
Role of Context

As seen aboveontextual factors shaped Lydia, Katherine, Kyle and SaraOs views
about college generally and about specific institutions of higher educatiertufientsO
individual habitus, access to schootlamommunity resources, location relative to HEIs,
and broader sociocultural environmé&npacted their entire college choice progdissn
the number and type of colleges they visited and applied to, to the way they selected one
institution. If one examirgethe experience of these four academically gifted students
devoid of their Fairbanks County milieu, one might be surprised that three of the four
students chose the same nearby,-f@ar regional public university. However, when one
considers the prograrand practices of Regional University and Fairbanks High as well
as the economic and cultural context of Appalachian Kentucky, this finding is less
surprising. Given the particular context in which these coltegend rural students

operated, it is moreusprising that one of the case students, especially the lowest income
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student, enrolled in a private liberal arts college that is twice as expensive as Regional
University.In short, the context of Fairbanks County and the various supports and
barriers theein constraiedthe college choice process for these four rural students

For the most part, Lydia, Katherine, Kyle and Sara shared the three outermost
contextual layers in PernaOs (2010) model. They were planning for and selecting a college
during a nabnal economic downturn in a region with low levels of educational
attainment and high unemployment and poverty. They lived in an area with multiple
colleges and universities, both public and private, within an hourOs drive. Their state
offered financialmcentives to attend istate HEIs. They took college courses taught by
professors from one institution while still in high school. They attended a school with a
guidance counselor devoted entirely to the senior class who spent considerable time and
energysharing college information with students and parents and helping students
through their college choice process. Taken together, these contextual factors encouraged
the four case students to attend college, but also constrained their range of college
options.

For exampleall four case students cited their parents as sources of general
encouragement to further their education; however, only KatherineOs parents were
meaningfully involved in their childOs specific college choice process. The overall lack of
parental experience with higher education meant that these four students were largely left
to their own devices to select potential institutions, apply to schools, and make an
enrollment decision. This task is monumental for even the most intelligent and
conscientious of students, even with parental support and guidance, so it is not surprising

that Lydia, Kyle and Sara only applied to one or two institutions. Because their parents
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were unable to help them make college decisions, these three studectesedined

their range of college options to a manageable number of institutions. KatherineOs range
of options was expanded to seven institutions because her athletic ability garnered
attention and direct contact from multiple schools. Katherine and hédy faso

reciprocated this attention by visiting institutions and talking with coaches. Together,
these factors explain why KatherineOs range of options was less limited than that of her
peers despite her familyOs low income and her parentsO low lekslational

attainment.

Lydia, Kyle and Sara considered onlystate institutions, and Katherine
considered mostly #state institutionsin part,because ahe financial incentives offered
to attend college in Kentuckilationally,in-state tuition is lss than oubf-state tuition
which encourages many students to sétel institutions Sara reported that she only
considered irstate schools because of her desire to limit college costs. Lydia reported
only considering schools that she believed waitdr her full tuition scholarships, and
all these schools were in Kentuclaurther these four students had automatically
accruedKEES Scholarshipnoney durinchigh school, so choosing an institution outside
of Kentucky would mean forfeiting an etirgg scholarship of $2,500 per yefar four
years of college.

The guidance counselor focused on helping students reduce costs as well, when
sheexplicitly advised Lydia and Sara to accept RegionalOs admission offer because of the
scholarship it guaranteetiaking her advice, both Lydia and Sara prematurely ended
their college application process. Sara only applied to Regional University. Lydia applied

to Regional and one other public university in Kentudkyus, even though the guidance
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counselor did help #se students enter college, she did so in such a way as to constrain
the range obptions the students considered in their college choice process.

The dual enroliment program at FCHS also served to constrain the studentsO
college choice process by priozitig Regional University. Because students at FCHS
received college credit through Regional andfran a neutral organization like the
College Board, which oversettee Advanced Placement progratimey were primed to
continue their college education wigegional All four students described their comfort
with Regional professors and a confidence in their academic abilities that came from their
experience in dual enroliment clasdesrther, because most of their senior year classes
were dual enrollmenta&sses, the students may have already thought of themselves as
Regional students. Dr. Taraki described how frequently she reminded FCHS students that
they were capable of college level work because their English class with her was the
same as the Englistess she taught on campus to all students. In LydiaOs case, her
relationship with Dr. Taraki that developed over three dual enrollment classes strongly
influenced her decision to apply to and enroll at Regional University. Thus, students at
FCHS may havemproached their college choice process heavily favoring Regional
University because of their previous experiences in the dual enroliment classes.

Other school factors influenced Lydia, Kyle and SaraOs preference for Regional as
well. Regional is the firgnstitution FCHS students visit and the institution they visit the
most times. It is the institution most attended by their parents, relatives and peers, and the
closest institution to their homes. Regional is also the first institution to send admissions
representatives to FCHS in the fall semester. When they come to the school, they waive

the application fee for any student who completes the application that day; many
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students, including Lydia, Kyle and Sara, take them up on the offer. Thus, various
conextual factors, many at the school level, constrain studentsO range of college choice
options.
Student Agency

Still, given their context and its constrairggjdents stilmade rationatollege
choices, and, as such, were active agents in their collegeegirocessAll students
expressed ambitious life and career aspirations that were dependent on advanced degrees.
They each viewed college as a means to an end and sought to achieve that end. Lydia,
Katherine, Kyle and Sara also displayed initiative wtiey sought out college
counseling from Mrs. Olin and other adults, especially when this counseling was in lieu
of parental guidancéll four students reported visiting Mrs. OlinOs office multiple times,
sometimes everyday, during the college applicadmason. Lydia and Sara also cited Dr.
Taraki as a source of guidance during their college choice process. These capable
students recognized when they needed help, and they knew where to find it. Finally, these
students showed agency in their responsivetethe incentive system of the KEES
scholarship. Not only did they work through high school to earn as much KEES money as
possible, but they also elected to attend institutioatvitould accept this scholarship.
Nuances in the Model

While understandinghe context in which Lydia, Katherine, Kyle and Sara made
their college choice decisions helps explain their enrollment decisi@nsijodel does
not capturesomenuances in their college choice processes. For one, the students cited

some influences thatere absent from the model. Further, the students were heavily
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influenced by at least one central figure rather than by a number of disparate factors, as
the model suggests.

One influence missing from PernaOs (2006; 2010) model was the role of non
acadent demands for higher education. KatherineOs athletic ability seemed to
complement her academic ability, which increased her demand for higher education, and
allowed her to expand her list of potential institutions during her college search. She was
then alte to consider multiple financial aid offers aingtitutional factors to decide on an
institution Given KatherineOs low socioeconomic status, a situation that almost
guarantees limited opportunities for higher education, this expansion is noteworthy.

For Lydia, a high achieving and welb-do student with a collegeducated
parent, the lack of parental involvement in her college choice process is quite unusual
given the research in college access. LydiaOs parents were content to trust Lydia and her
guidance counselor to handle almost all of LydiaOs college choice decisions. It is not
unusual that LydiaOs teacher and guidance counselor were sources of college information,
but it is unusual that these women seemed to be her only sources. It is alsowmglear
these women were acting in lieu of LydiaOs colesieated mother, and if Lydia sought
these sources obecause her mother was unable to helphdrshe just took advantage
of an existing structure.

What is perhaps most interesting is that thesbiet were not surprised that Lydia
was able to enroll in an Honors Program at a college nearly free of charge without their
assistance. Like the Smiths and the Isaacs, they were comfortable letting their daughter
and her guidance counselor make the coltdgrce decisions. All three sets of parents

stated that most aspects of the college decisiaking process (applying to colleges,
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applying for scholarships, submitting admission materials) were done at school, with
little to no input from themselves. Aaing to Kyle, the Vandivers were also
disengaged from his college choice process. He relied on the guidance counselorOs advice
about reputable nursing prograrfte only applied to the Honors Program at Regional
University at the insistence of his girtnd, who also applied there. For these four
students, parental engagement in the college choice process, which PernaOs (2010) and
other models assume, was virtually reqstent.
At least two influences were apparent for Lydia, Katherine, Kyle and I3#ra,
absent from the model. The first is a sense of place or connection to their home as part of
a studentOs individual and family context, or habitus. As aforementioned, many rural
students and individuals from Appalachia feel a deep connection to theincuty.
This sense of place, and the potential loss of that sense, can keep rural students close to
home when they think about higher education. This inclination is strengthened by
policies like the KEES program that provide incentives for attendustate institutions.
Another nuance between these studentsO experiences and PernaOs (2010) model is
the role of a strong individual figure in directing their college choice. As discussed above,
Mrs. Olin was extremely involved in the studentsO college cpricess. She told Kyle
to apply to Regional and he did. She told Sara to accept early admission and the
scholarship from Regional and she did. She personally mailed LydiaOs Honors application
and continued to search for scholarships for Katherine uetdldly she moved into
college. SimilarlyDr. Tarakiwas a driving force behind LydiaOs decision to apply to
Regional and its Honors program. Lydia was unaware of the progranbuntiaraki

told her about it. Although teachers and guidance counseloirscarded in the school
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context level of PernaOs (2006; 2010) model as sources of social and cultural capital, they

are notcharacterize@sprimaryinfluencesin the college choice proceséet, for these

four students, these women were not simply a pgssintextual influence. They played

a central role in all four studentsO college choice process. Mrs. Olir.aFatakieither

took the place of or outweighed other influential individuals and factors at some point in

each studentOs college choice pcHsus, it is unclear how to reconcile the four

studentsO experience with one overwhelmingly influential individual with PernaOs (2010)

model of a college choice decision that is shaped by a number of disparate factors.
Overall, PernaOs (2010) model @fege choice did prove a valuable analytic tool

for understanding many of the influential factors in these four studentsO college decisions.

The model also accurately accounted for the role of context in studentsO thinking about

college. Howeverthe modédid not completely align with the experience of these rural

students from Appalachian Kentucky. Below, | have revised the model (Perna, 2010) to

highlight the aforementioned nuances and to indicate more fluid boundaries b#teveen

contextual layers anal more iterativelecision making process.
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Figure 3: Revised nested process model of college choice
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Chapter 7: Implications and Conclusion

In this study, | have tried to characterize the college choice process of four rural
students from Appalachian Kerky. | have analyzed these studentsO experiences
through the lens of PernaOs (2010) theoretical model of college choice as a nested
process. My work has shown that, for these four students, the high school and school
personnel were as influential as statsO families and individual resources in shaping
their college enrollment decisioriBaus, there are implications for theory and research in
college access and choi@cause of the schoolOs involvement in indivigumentsO
college choice, therarealsosometentativeimplications for policy and practice at this
level that future research will need to confirm
Implications for Theory and Research

In terms of theory and research, this study has showrfdindhe most part, the
experience of thesedir students aligns witRernaOs (2010) model and the college choice
literature. The studentsO college choice processes were shaped by contextual factors
unique to Fairbanks County High School and rural, Appalachian Kentaskyell as
expected factors sh ascost andinancial aid However, the model does not fit
completely. The schoolOs substantial role in these studentsO college choice process and
the parentsO relative comfort with this arrangement isdequately reflecte&urther,
the various corigints that Lydia, Katherine, Kyle and Sara experienced as a result of
their context indicate that not all collegeund students face the same range of college
choice optionsFor students in undeesourced areas, the OchoiceO in college choice may
meansomething completely different than it does for students from more affluent areas.

Thus,future college choice resech should use the nested process model (Perna, 2010)
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and takestudentsO unique smmiltural contexts into account, so researchers caa mor
fully understand the various influences on studentsO denisiking processes.

There is also something bittersweet about academically accomplished students
defaulting their college enrollment choice to the nearby, familiar public university, even
if they earn their degree without much debt. It is tempting to wonder how these studentsO
college choice experiences would have differed had they grown up in another location.
Would they have enrolled at more selective, prestigious institutlbrsimpossibleto
say. However, research can pondestufdents like Lydia, Katherine, Kyle and Sara
shouldbe encouraged to atie more selective institutions. Andlso, whatconditions
would encourage ruratudents teelectmore selective, prestigious institutiéid/hat
are the costs and benefits for students and institutions alike if students from under
resourced areas like rural, Appalachian Kentucky enroll in prestigious schéols@
these students be successful at selective, prestigious institutions ftothéhéir homes,
or would the cultural adjustment be too much?

If sending academically able yet underserved students to prestigious, selective
schools is a less pressing goal, then surely we must wonder how to broaden these
studentsO range of college ckaiptionsls there an aspect of context that could be
changed to help students make more informed college choices? Would changing the
context in which these students, their families and their educators operated increase
college access for all students only some students?

Perhaps these questions are unfair. Given their unique position in the world, the
participantgn this studyseemed to be doing the best they could with what they had. In

Fairbanks County and rural Appalachian Kentucky, Katherindig.Kyle, and Sara are
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success stories. They are in college and facing bright futures. Their teachers and guidance
counselor helped get them there when their parents could not. While there may be ways
to improve the college choice process for studengsthiese four, it is important to

remember that even getting into college lies beyond the reach of many in rural
Appalachian Kentucky.

As for my own future research, | would like to conduct a comparative study of
college bound students from rural, urban andurban areas, within Kentucky but also
across the entire nation, to get an even better sense of the role of context in studentsO
college choice decisions. | could also include other and more influential individuals such
as peers and significant others|lege representatives, and teachers in future studies.
Finally, future research would need to follow students through the college choice process
rather than to examine their process retrospectively. Research designed this way could
more accurately desbe the actual events of a college choice process, and expose how
studentsO perceptions of events may differ from the realities of the situation.

Implications for Policy and Practice

If the goal is to increase educational attainment levels in rural, Appatec
Kentucky, getting students into college should be celebrated as a positive first step. Thus,
it is gratifying to know that the majority of students at Fairbanks County High School are
going to college despite the obstacles that exist for them in agigah Kentucky. It is
also admirable that all four case students, regardless of their family income background,
are in college.

In places where a large portion of adults lack experience with higher education,

parents may be unable to and/or lack theidentce to offer the necessary support in
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helping their children search for and select a college. Students without a college support
system at home would reasonably turn to more experienced others at their schools to fill
this void.While FCHS should be camended for the work they do filling the college
information gap for the families they serve, the study revealed oddities in the way the
guidance counselor and teachers helped students. Rather than instruct students in how to
choose a college from a poolpdtential institutions, Mrs. Olin and Dr. Taraki

essentially told students where to apply and what admissions and financial aid offers to
accept. These women, though well intentioned, seemed to push students toward Regional,
which may or may not have be#he best institution for all the studerf@licymakers

and practitioners can respond to these circumstances in multipleBemgaise | sought

only analytic generalizations, the following implications for policy and practice are
tentative in nature.

First, we could better equip inexperienced parents and students to navigate the
college choice process. Over the past few decades, many organizations have created
public awareness campaigns and materials to help families think about higher education
(cf. College Boardl.uminaFoundation, National Association for College Admission
Counseling. In Kentucky, an entire governmental agency, the Kentucky Higher
Education Assistance AuthorifikHEAA), is devoted to Oexpanding educational
opportunities by providing fiancial and informational resources that enable Kentuckians
to attain their higher education goalsO (KHEAA, 2013). Increasing these campaigns
through various media could help families better prepare for and operate during a college
choice process. Howeves the parents in this study demonstrated, the information

resources are either unknown to or unused by many. It was as if they did not know how
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to be involvedor believed it was not their responsibility to be involv@de reason may

be that parents witlow levels of educational attainment incorrectly assume they have no
valuable knowledge or insight to bring to the proceesheydefer to counselors or
teachers, or rely on these individualsO expertise just as their childRaretuts in rural
Appalachian Kentucky also hold school personnel in high regard generally, so they may
believe that these individuals are the best sources of help for something as important as
their childOs college decision.

Thus, another approach could be to buttress the @f@&hool personnel who
help students think about higher education. The FCHS guidance counselor was able to
work with so many students individually because her duties were restricted to the senior
class, while her counterpart counseled the three otheegrtDonough (1997) has
long suggested reducing the student to counselor ratio in public schools to increase
equitable access to higher education. In rural, Appalachian Kentucky, increasing the
number of public school guidance counselors is even morakchacause the area lacks
private college counselovgho aremoreprevalent in other parts of the country. However,
rural districts also lack education budgétattcan support hiring more personisel,
another option may be to train existing teachestaff to work with students and
families around college choice.

Another task for practitioners and policy makers may be to examine how
guidance counselors are trained to advise students about college choice, and if this
preparation is adequateor exampe, are counselors prepared to help students research
and compare institutions on key aspects such asyargraduation rates, costs of

attending over four years, and other such statistics? If counselors are left to learn how to
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counsel students duringe college choice process on the job, what is to stop them from
steering students to certain institutions based on their own impressions or outdated
information?If guidance counselor professional development is inadequate, improving
this training may be #rst step before hiring more counselors.

Finally, we can strengthen federal outreach programs like GEAR UP to support
students and families during the college choice process. These programs could serve as a
link between schools and families)dhelp paents to process and use the valuable
information provided by counselors and other sources. While all four case students were
part of the GEAR UP cohort at FCHS, only two of them mentioned it when recalling
their college choice process and only one cited influential. Recently, however, the
effectiveness of federal outreach programs like GEAR UP and TRIO in helping
disadvantaged students reach college has been called into question (Haskins and Rouse,
2013) so these programs should be evaluated mdiselfafore policymakers and
practitionergely on them to help students.

Institutions of higher education should be aware of the influence of proximity on
studentsO college choice. By being the first and most frequently visited college of these
four case widents, Regional made quite an impression in their minds. Any other HEI
hoping to lure these students to their door would have needed to counteract years of
casual encounters as well as targeted marketing from Regional
Conclusion

In conclusion, this stuydrevealed that these four students from rural Appalachian
Kentucky faced various supports and barriers on the path to higher educeatinface

of limited parental involvement, these students were able to rely on their determined
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guidance counselor drieachers, as well as themselves, to complete their college choice
processes. Their enrollment decisions reflect the unique context of Fairbanks County as
much as they reflect the influence of wedcumented college access and choice factors
such as finacial aid and academic ability.

After reading the experiences of Lydia, Katherine, Kyle and Sasa@uld argue
that a studentOs @gjke choice process begins when his or her parents decide where to
live. After all, this location will depend on and cobtite to the familyOs supply of
resources, and will provide access to certain schools, cultural knowledge and values, and
otherbarriers or supports to studentsO educational achét. Al these things will
impact studentsO percepsi@nd actions regding college when the time finally comes
to submit applications. Because context is so influential to studentsO educational futures,
parents, educators, researchers, and policymakers should work to enhance all studentsO

access to contexts that support leigaducation.
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Appendix A: Questionnaire

Name:
Email:
Phone (if no email):

1. Are you going to collegen the fall of 2012? Yes No

If yes, what college/university will you be attending?

2. How old are you? Years

3. What is your gender?

4. Ethnicity Caucasian/it¢n

African American/Black
Native American
Hispanic/Latino/a
Asian/Pacific Islander

Multiracial
(describe):
Other (describe):
5. With how many parents/guardians do you live? Two (mother and
father)
One (either mother
or father)
None
6. Your parents are: Married
Divorced
Separdte

Never married
One or both deceased
Other (describe):

7. How many brothers and sisters do you have?
What are their ages?

How long have you lived in Kentucky? Years and Months
Where did your parents grow up?

© o
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Mother

I_:ather

10.FatherOs occupation

11.MotherOs occupation

12.What is the highest education level achieved by each parent or legdibg@ar

Mother Did not graduate high school or earn GED
(Female guardian) Obtained GED, did not graduate high school
Graduated high school

Technical/Vocational training

Some college, but did not earn a degree
Earned AssociateQge@?) degree

Earned BachelorOs degree

Earned MasterOs degree

Earned Doctorate degree (M.D., Ph.D., lawyer.)

Father Did not graduate high school or earn GED
(Male guardian) Obtained GED, did not graduate high school
Graduated high school

Technical/Vocational training

Some college, but did not eadegree

Earned AssociateQgef@) degree

Earned BachelorOs degree

Earned MasterOs degree

Earned Doctorate degree (M.D., Ph.D., lawyer)

13.How many live in your family home?

14.Compared to dier families in the county, do you feel your family income is less,

more, or about the same? Less More Same
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15.Compared to other students in your class who are also going to college do you
feel your family income is less, more, ooabthe same?  Less
More  Same
16.How would your classify your family?
Workingclass _ Middleclass __ Upper Class

17.Number of brothers and sisters who are attending or have attended college:

18.Do you have angxtended family members that are attending or have attended
college? (If yes, check the appropriate blanks.)

Grandparents

Aunts

Uncles

Cousins

Other (describe):

19.What was your grade point average when you graduated from high school?

20.What was your score on the ACT?

21.Compared to most students going to college, how prepared do you feel for college
academics?
Well prepared____ Somewhat prepared Not well prepared

22.What high school curriculum did you follow? College preparatory
General
Vocational

Other (specify)

23.How are you paying for college? (Mark all that apply.)

@olarships

Grants

Student Loans

Parent Loans

Parents

Military

Work during college

Savings from work during high school or summer
Oth¢describe)
Do not know
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24.Check any problems or difficulties you have faced in deciding whether or not to
go to college, or which college to attend:
lack of information regarding college and other educationarpros
cannot afford it
no friends planning to go to college
live too far from a college
lack of parent encouragement
lack of financial aid information
worried about fitting in
not smart enough
do not like school
other (specify: )

25.How certain are you that you will go to college in the fall of 20127
Very certain Somewhat certain Uncertain

26. Are there any special issues in your family that might make it difficult for you to
go to college? If so, please deberthose below.

27.How strongly do you agree or disagree with each of the following statements?

1 2 3 4 5
Strongly disagree| Disagree | Neither agree or Agree Strongly agree
disagree

a. | dways knew | would go to college.

b. I considered not going to college after high schag

c. | feel emotionally prepared for college.

B R R e
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d. I an scared to go to college.

28.Do you have any fears about going to college? If so, please describe those below:

29.Would you be willing to be intervieweaf this study? Yes

No
30. Would your parent(s)/guardian(s) be willing to be interviewed for this study?

Yes No

31.When do you leave for college?
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32.Are there any dates in July and August that god your family wilNOT be

available for an interview? If so, please list all of those dates below.
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Appendix B: Questionnaire Email
Dear Student,

Congratulations on your redemgh school graduation and your decision to go to
college! Those are some important accomplishments. | grew up in Kentucky and was
the first member of my family to go to college. Because of this, | am extremely
interested in learning how students frormkecky decide to go to college. | have
created a questionnaire to help me understand how students think about going to
college. The questionnaire can be found by clicking on this link:
https://docs.google.com/spreadsheet/viewform?formkey=dEgyZTF5UGtPRUdDc3pS
bzVmMNNNoSGc6MQ

You have been asked to fill out this questionnaire because | want to know about the
decisions you have made about college. This questire asks about your decision to

go to college and your background. Please be as honest as possible when filling out
the survey. Your responses will be confidential. No one other than myself will be able
to link your name with your questionnaire. It sltbtake about 30 minutes to fill it

out. Filling out the questionnaire will not hurt you in any way. Some students may feel
uneasy letting a researcher know about their personal life, thoughts, and attitudes.
You are not required to complete the questaire, and you may stop filling it out at

any time without consequence. If you do complete the survey, you will be entered into
a drawing for a $100 Walmart gift card. The first item on the questionnaire asks you to
give your consent to participate, dryou are under 18 years of age, your parents must
give their consent for you to participate.

If you have any questions, feel free to contact meigharris@gmail.conor
606-682-4819.

Thank you,
Kristen Harrs
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Appendix C: Data Spreadsheet Template

ID College | Gender | Ethnicity Freeand | GPA ACT
Number Plans Reduced
Meals

For College Plans:
1=4 Year Institution, 2=2 Year InstitutipB=Work, 4=Military, 5=Trade School,
6=None

For Gender:
1=Female, 2=Male

For Ethnicity
1=White, NonrHispanic, 2=African American, 3=Hispanic, 4=Asian, 5=Other

For Free and Reduced Meals
1=Yes, 2=No

For GPA, record 2 decimal points.

For ACT, record compsite score.
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Appendix D: Case Student Interview Protocol

Introductions
Review of Consent/Permission to audio record
Ice breaker
So youOve decided to go to Name of College. Tell me how that came aboui.
a. Probes for this section:
i. Help me understand the ordarevents youOre talking about.
ii. Can you give me an example of that?
iii. How did that come about?
iv. What was significant about that for you?
Why did you want to go to college?
When did you decide to go to college?
Who influenced your decision to go to college?
When did you decide to go to Name of College?
Where do you want to be in four or five years?

0 Probing questions for specific influences:

I. Probing questions for individual influences:
1. Do you know what you will major in at college?
2. What do you want to do forleving?
3. Where do you want to live as an adult?
ii. Probing questions for parental influences:
1. Did your parents encourage or discourage you from going to
college? From going to a certain college?
2. Why did your parents want/not want you to go to college?
3. Did yourparents go to college?
iii. Probing questions for school and peer influences:
Tell me about your high school.
Do you feel academically prepared to go to college?
How do your friends feel about college?
Are any of your friends going to college?
What do your fiends think about the fact that you are going
to college?
Did anyone at school tell you about college or things related
to college (i.e., applying, financial aid, etc.)?
7. Did your guidance counselor work with you to help you
think about college? If so, h&wv
iv. Probing questions for college influences:
1. How did you learn about specific colleges?
2. Have you been on any college tours?
3. Did colleges send you information through the mail?
4. Talk to me about applying to college. Were the applications
difficult?
5. What madeyou choose those colleges? What were you
looking for in a college?

arwbdE
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6. How did financial aid offers impact your decision to go to
college or to go to a particular college?
a. Had you thought about the cost of college before
you applied to colleges?
b. If not, wereyou surprised by the cost of the colleges
you applied to?
c. Did you and your parents talk about the cost of
college before your applied? After you applied?
7. Why did you choose Name of College?
8. What aspects of college are you looking forward to? What
are younervous about?
11. Are there any factors that were essential for you in making this choice, that
without it you wouldnOt have decided to go?
12.1s there anything else that was important to you in making your college decision
that | havenOt asked about?
13.1f | realized | missed something, can | call you to talk about that?
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Appendix E: Parent Interview Protocol

Introductions
Review of Consent/Permission to audio record
Congratulate parents on child acceptance into college
So StudentOs Name has decided to golegecht Name of College. Tell me how
that all happened, from your point of view.
How do you feel about that decision?
What was your role in your childOs decision to attend Name of College?
Who do you think most influenced your childOs decision to go e8lleg
What, if anything, made it difficult to help your child make the decision?
Probing questions for specific influences:
I. Probing questions for parental influences:
1. Did you encourage or discourage your child from going to
college? From going to a certainllege?
ii. Probing questions for school and peer influences:
1. Do you feel your child is academically prepared to go to
college?
2. Are any of your childOs friends going to college?
3. Did anyone at school tell you or your child about college or
things related to ctdge (i.e., applying, financial aid, etc.)?
4. Did you ever interact with a guidance counselor?
iii. Probing questions for college influences:
1. How did your child learn about specific colleges?
2. Have you been on any college tours?
3. Did colleges send your child infoation through the mail?
4. Did your child talk to you about their applications for
college?
10.How are you and your child financing his/her college education?
11.How did you learn about financial aid for college?
12.Probing questions for financial aids:
a. Did you complée a FAFSA? What was that experience like for you and/or
your child?
b. How did financial aid offers impact your childOs decision to go to college
or to go to a particular college?
c. Had your family thought about the cost of college before your child applied
to colleges?
d. If not, were you surprised by the cost of the college?
13.1s there anything else that was important to you in your childOs college decision
that | havenOt asked about?
14.1f | realized | missed something, can | call you to talk about that?

Pown =
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Appendix F: Guidance Counselor Interview Protocol

Initial Contact:
1. Introduction and overview of study.
2. Ask for guidance counselorOs help in sending questionnaire to recent graduates
who have decided to go to college in the fall.
3. Ask about using the school as tineeting location for colleggoing recent
graduates.

Guidance Counselor Interview:
1. Greeting
2. Review of Consent/Permission to Audio Record
3. What do students from this school do after graduating? Do most go to college?
Enter the workforce?
What are the bigest obstacles these students face in getting to college?
In your opinion, what is the schoolOs attitude toward sending students to
college? The districtOs?
6. Is part of your role to help students go to college? If so, what do you do that
helps students go ttollege?
7. At what point in high school do most students express to you an interest in
going to college?
8. Do you have a timeline of activities or meetings that you offer as support?
Individual or group?
9. Do you think itOs important for someone to earn agellegree? Why or why
not?
10. Typically, how does a student in this district decide whether to go to college?
a. How old are students when they first begin thinking about college?
b. How old are students when the schools or counselors begin to share
information alout college?
c. Does the district have a grativel plan for discussing college with
students?
d. Does the school?
e. What is your role in helping students decide whether or not to go to
college?
f.  What is your role in helping students prepare for college?
g. What isyour role in helping students apply to college?
h
[

o s

. What is your role in helping students decide which college to attend?

How do you interact with parents regarding college information and
decisions?

J. How much of your role is determined by the district, tHeost,
yourself?

11.Questions about sharing information with students and parents

a. Do you give presentations or hold any events through the year related
to college?

b. Who is the audience for these presentations?

c. Are they open to all? To certain grades?
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d. How do sudents find out about these events?
Can you walk me through those presentations?
Are there other ways you share information with students and parents
about college? What are those ways? Can you show me?
g. How do you counsel freshmen with college aspiretWhat about
sophomores? Juniors? Seniors?
h. Are there outside organizations that help you counsel students about
college? If so, can you list those for me?
I. When is your next college counseling session, either individual or
group? May | come observe tlsgssion?
12.What other offices, departments, or individuals in the school help you counsel
students about college?
13.Can | get your background information?
a. What are your qualifications and degrees?
b. How many years have you been counseling?
c. How many years have ydoeen counseling at this school?
d. Where are you originally from? If not from Kentucky, how long have
you lived here?
14. Questions about individual studentsO college choice process (if confidentiality
allows).
a. 10m not sure if you are able to share some dblloaving information
with me, so if any questions violate studeatinselor confidentiality,
please let me know and weOll talk about something else.
I. Did you counsel Name of Student about college?
ii. Was your counseling session(s) typical of what you destribe
earlier?
jii. Did you interact with studentsO parents?
iv. What do you think influenced this studentOs decision to go to
college? To the particular college he/she selected?
b. If counselor cannot share specific details, | will ask the topics in a
general way.
I. How often do you interact with parents about college
counseling?
ii. What influences most studentsO decisions to go to college?
15.1s there anything else that is important about college counseling at this school
that | havenOt asked you about?

i ()]
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9.

Appendix G: Influential Individual Interview Protocol

Introductions

Review of Consent/Permission to audio record

So StudentOs Name has decided to go to college at Name of College. Tell me
how that all happened, from your point of view.

What do you think your role is in helgjra student (or friend, or employee,

etc.) get to college? Were you able to do these any of these things?

Did you have conversations with Name of Student about college? If so, what
did you talk about?

Was your interaction with Name of Student typical afitymteraction with

other students/friends/employees? If yes, how so?

Do you agree with Name of StudentOs decision to go to college? Why or why
not?

Do you think it is important for someone to earn a college degree? Why or why
not?

Did you ever have thexperience of making the decision to go to college?

What influenced your own decision to go or not to go to college?

10.1s there anything else that is important about this student going to college that |

havenOt asked about?

11.1f I realized | missed somethingam | call you to talk about that?
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Appendix H

If you v.«ms.u:mq used GoHigherKY.org, you may use

. your account user name and _ommm<<o_d to access

your information via the federal MyFSA website at
-https://studentaid2.ed.gov/xap_pack/Default.aspbe.
With MyFSA, you can create a personal portfolio to
store and retrieve your financial aid information, add
colleges you are interested in attending, explore
careers and much more.

With implementation of new features at kheaa.
com, we hope to quﬁam even better services to
Kentuckians. If you have any questions or comments
regarding the website, please call our Customer
Care staff at 1-800-928-8926 by choosing “0" at the
options menu. ‘ o

Follow us on:

o
o

Kentucky Higher Education Assistance Authority

KHEAA is an EEOC Employer.

The tents of this brochure were developed under a grant from the
Department of Education. However, those contents do not necessarily
represent the policy of the Department of Education, and you should
not assume endorsement by the Federal Government.
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College Counseling Sourcebook Sampler

5

College planning calendar for seniors

September

Narrow your list of colleges to 5 to 10. Meet with a counselor about them and, if yow've not

yet done so, download college applications and financial aid forms. Plan to visit as many of

these colleges as possible.

Create a master list or calendar that includes:

~ tests you'll take and their fees, dates, and registration deadlines.

— college application due dates.

— financial aid application forms required and their deadlines. (Note: Aid applicatictis
may be due before college applications.)

— other materials you'll need (recommendations, transcripts, etc.).

— _ your high school’s own application processing deadlines.

1f you can't afford application or test fees, a counselor can help you request a fee waiver,

If you have not had your test scores sent to the college to which you are applying, be suve 10

contact the College Board or ACT to have your scores sent. :

October

Try to finalize your college choices.

Prepare Early Decision, Early Action, or rolling admissions applications as soon as
possible. : '

Ask for counselor or teacher recommendations if you need them. Give cach teacher vy
counselor an outline of your academic record and your extracurricular activities. For ¢ 7y
recommendation, provide a stamped, addressed envelope, and any college forms requited
If you're submitting essays, write first drafts and ask teachers and others to read them. i
you're applying for Early Decision, finish the essays for that applicatinn now

If you have not had your test scores sent to the college to which you are applying.
contact the College Board or ACT to have them sent. :

November

November 1-15: For Early Decision admissions, colleges mav require Lest seores aned

"applications between these dates.

Complete at least one college application by Thanksgiving.
Counselors send transcripts to colleges. Give counselors the proper forms ai least - o
weeks before colleges require them. )

Handout 3D page 1 ot 2

Cullege Counseling Sourcebook, 4th Edition. i The College Rowsel. 531 riz!
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College Counseling Sourcebook Sampler

College planning calendar for seniors (page 2)

December
»  As you finish and send your applications and essays, be sure to keep copies.

»  Ifyour college wants to see seventh-semester grades, be sure you give the form to your
counselor.

January

«+  Ifyou apply to colleges online, be sure to have your high school send a transcript—it goes .
to colleges separately, and by mail. )

February

= No senioritis, please! Accepting colleges do look at second-semester senior grades.

March

« Keep active in school. If you are wait-listed, the college will want to know what you have
accomplished between the time you applied and learned of its decision.

April
«  You should receive acceptance letters and financial aid offers by mid-April. If you've not
done so yet, visit your final college before accepting. As soon as you decide, notify your
counselor of your choice. : :

¢ If you have questions abnpt housing offers, talk to your counselor or call the college.

May
= May 1: Colleges camiot require a deposit or commitment to attend before May 1. By that
* postmarked date, you must informycvery college of your acceptance or rejection of the
offer of admisajen and/or financfal aid. (Questions? Talk to your counselor.) '

 »  Send your deposit to one c~llege only.

“»  Wait-listed by a college? If you will enroll if accepted, tell the admissions director your
intent and ask how to strengthen your application. Need financial aid? Ask whether funds
will be available if you're accepted.

«  Work with a counselor to resolve any admissions or financial aid problems.

June

= Ask your high school to send a final transcript to your college.

Source: The College Board

Handout 3D page 20{ 2

Callepe Counseling Sourcebaok, 4th Edition. “he College Board. All rights reserved.
Permission granted to copy this for educational purposes.
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Tough Questions to Ask on Your College Visit
By Making It Count and FastWeb

About Academics

1.

10.
11.
12.

13.
14,
15.
16.
17.
18.
19,

20.

What academic elements are considered in the admissions process, for example:
coeurses, grades, test scores, rank, interests, institutional needs, essays,
recommendations, and interviews? How important are each of these factors?

Is the college/university accredited?

. .How many students return after their freshman year?

What percentage of students graduate in four years or less?

. ‘Which academic programs on campus are the most popular?

Does this college offer the major that interests you?
How easy is it to change majors?
Will your AP/previous college credits transfer?

What are the largest classes you could have as a freshman or sophomore? How
many large classes can you expect?

Who teaches the freshman classes? Teaching Assistants? Graduate Assistants?
Will you get enough contact with and/or attention from them?

How easy is it to get the courses you want at the times that are convenient for
you?

(If this applies to you) Are there any special support services if you are a special
needs student (ADD, ADHD, LD, etc.)? How do these support services function
and is there any additional cost charged for these services?

Is there an Hanor Code? How does it operate?

Is there an Honors Program for talented students? How do you qualify?

What percentége of students successfully apply to graduate school?

What kind of career pfann'ing services are available?

What does the school do to help graduates find jobs?

Does the school provide free job placement services?

What percentage of graduates find jobs within a few months after graduating?

What percentage of graduates find jobs In the field they studied for?
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8

About Student Life and Social/Recreational Opportunities

1.

2.

3.

10.

11,

12.

13.

14,

~What percentage of the students are male/female

How diverse is the campus?
What percentage of students are commuters?

What portion of the student body lives on campus? What portion of the student
body remains on campus for the weekends?

What activities do students participate In during their free time both en campus
(school sponsored) and in the community?

Does the campus have a Greek system of fraternities and sororities? If so, what
percent of the student body participates in Greek life? Are parties open? How do
students who elect not to participate in the Greek system-fit in?

What are the most popljlar extracurricular activities?

What student organizations are active on campus?

What intramural sports are on campus?

Where is the central gathering place for students?

What transportation options are available to and frem campus, both for trips just
outside campus and for treks te transportation centers for trips home?

Can freshmen have cars on campus? What is the fee for having a car on campus?
Is it easy to get arcund campus? Can you walk to and from classes?

Are there parent or sibling events so your family can be a part of your college
experience?

About Auxiliary Services

Where do students go if they have a medical emergency?

What tutoring, counseling, and support services are available on campus and how
are they accessed?

What computer access will you have? Do you need to bring your own computer?
Are the dorms wired for Internet/e-mail services?

What is the quality of the library énd research facilities?
What laundry facilities are available and how accessible are they?

What recreational facilities does the campus offer?
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. What are the safety issues on campus? How are they addressed? Ask for a crime
report. Federal law requires schools to provide safety information to students.

Are there on-going construction projects around campus? {This is a good thing as
it signals good facilities.)

About Housing/Food Services

1.

7.

Is campus housing guaranteed for all four years? What percent of students live
on campus all four years?

How much does housing cost? Is it easy to get on-campus housing?

What housing options exist? {(Honors? Themed? Single sex? Co-ed? Greek?)

How hard is it to find off-campus housing?

What meal plans are available? Are freshmen requured to purchase a specific type
of meal plan?

Do the meal plans provide menus for special diets (vegetarlan, kosher, ethnic,
etc.)?

What hours may students access food services?

About Paying For it

1.

What is the yearly cost of attendance, incli.xding books, tuition, fees, heusing and
meal plans? In other words, what is the all-inclusive cost?

Does your ability to pay the full cost of attendance have any impact on the
college's decision to admit you?

Which financial aid forms are required? (The most common two are the FAFSA
and the CSS PROFILE, but some schools have institutional or school-specific
forms and some states have special forms.)

What percent of entering freshmen receive aid? What was the average freshman
aid package? Is there a way aid is packaged, lcans first for example? If you are
unhappy with your aid package, is it negotiable?

If you demonstrate need, will the school be able to prepare a financial aid
package that will meet 100% of your demonstrated need?

Will outside scholarships affect the amount of aid the school will offer you?
What types of payment plans exist for paying the Estimated Family Contribution?
How easy is it to find a job on campus? Are there work-study programs available?

What kind of refund can you get if you have to suddenly drop out or cancel some
of your courses?
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benefits offered by Kentucky lenders, visit www.kheaa.com. KHEAA
administers the Federal Family Education Loan Program (FFELP), the
largest student loan program in the state. Some schools may participate in
the Federal Direct Student Loan Program, which has the same eligibility and
award criteria as FFELP.

Apply, apply, apply. By applying for several types of aid, you increase
your chances of receiving enough to pay your school costs.

Read and follow directions. Filling out an application properly and neatiy
is important. You may be disqualified for failing to complete all questions,
answering them incorrectly, or missing the deadlines.

Consult your guidance counselor. This person is an excellent resource
and can tell you about financial aid in general and where to look for help.

Beware of scams. Before paying a fee for financial aid information, talk
with your high school counselor; a financial aid officer at the school you
plan to attend; the Better Business Bureau in your area and the area where
the firm is located; and the Kentucky Attorney General’s Office, Consumer
Protection Division, 1024 Capital Center Drive, Frankfort, KY 40601. You
may also call toll free (888) 432-9257 or visit www.law.state.ky.us/cp/
Default.htm. Some companies may offer money-back guarantees to students
who don’t receive any scholarship sources or funds; but students who are
unsuccessful or not satisfied may find that refunds are difficult, if not
impossible, to obtain.

—= N Wh

‘ P.O, Box 798
Frankfort, KY 40602-0798
— A— Phone: (502) 696-7377

. Toll-free: (800) 928-8926,
; extension 7377
Fax: (502) 696-7373
www.kheaa.com

Kentucky Higher Education Assistance Authority

KHEAA does not discriminate on the basis of race, color, national origin, sex, refigion, age, or
disability in employment or services and provides, upon request, reasonable accommodations to

afford individuals with disabilities an equal opp ty to participate in all p and
Printed 7/02 with state funds KRS 57.375.

Top 10
Student
Financial
Aid Tip$

from KHEAA
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receiving student aid to help pay higher education
expenses? Here are some tips from the Kentucky
Higher Education Assistance Authority (KHEAA).

Complete tax forms early. You must use information from the federal
income tax form to file the Free Application for Federal Student Aid
(FAFSAY). Make sure to keep a copy of your parents’ completed form and
yours, too, if'you file the form.

Submit the FAFSA as soon as possible after January 1 to obtain aid
for the fall semester. The FAFSA is used to apply for financial aid from

. several major state and institutional programs as well as federat programs.
For the quickest results, you should file online at www.fafsa.ed.gov, A
paper version is available from high school counselors, financial aid officers
of higher education institutions, and KHEAA. If you complete and return
the FAFSA early, you'll have the best chance of receiving aid for which you
may qualify. You should also contact the school’s financial aid office to
determine if you need to complete additional application forms.

Make good grades in high school. By making a 2.5 or higher grade point
average, you can earn money for college or technical training through the
Kentucky Educational Excellence Scholarship (KEES), administered by
KHEAA. The better you do in high school, the more you will earn to help
pay your higher education expenses. .

Talk with the college financial aid administrator. Ask about aid
programs that are available through the school—institutional aid.

Search for free information about student financial aid.

»  Go to your high school or public library and look for books with
sources of studentaid.

+  Consult Affording Higher Education, a KHEAA reference book
containing more than 3,100 sources of student financial aid adminis-
tered by Kentucky colleges and trade schools, state and federal
governments, companies, and organizations. Copies are available at
public libraries, counselor offices, and KHEAA’s Web site
www.kheaa.com.

< VisitKHEAA’s Web site www.kheaa.com. The site has information
about KHEAA financial aid programs and services, KHEAA
publications, the interactive College Aid Calculator (developed for
KHEAA by Think Ahead, Inc.), and links to other financial aid sites.
You may also access the most current information about your
KHEAA grant, loan, and KEES award.

+  Use the free services of KHEAA's Higher Education Learning and
Planning (HELP) Center. This mobile unit visits Kentucky schodls
and provides KHEA A materials, publications, school videos, financial
aid applications, career choice and scholarship search guidance, and
financial aid experts.

* Read Funding Your Education, a U.S. Department of Education -
(USDE) handbook containing valuable information about student
financial assistznce. Copies should be available at public libraries,
counselor offices, and online at www.ed.gov/prog_info/SFA/FYE.
Additional details may be obtained by calling USDE’s Federal Student
Aid Information Center at (800) 4FED-AID ([800] 433-3243) or
visiting www.ed.gov.

«  Watch newspapers for scholarships offered through local commu-
nity service organizations, businesses, clubs, unions, churches,
fraternal groups, etc., and contact them for more information.

»  Write to organizations connected with your field of interest (such as
the American Medical Association or American Bar Association}
which may have financial aid available, These organizations are listed
in directories of associations available in public libraries.

«  Check with community organizations and civic groups such as the
American Legion, YMCA, 4-H Club, Kiwanis, Jaycees, Chamber
of Commerce, and Girl or Boy Scouts, Foundations, religious
organizations, fraternities or sororities, and town or city clubs are
some other possible sources of aid.

Learn about low-interest loans. You should first seek aid that does not
have to be repaid. However, most financial aid packages prepared by
schools contain student loans. That means you need to learn as much as you
can about the benefits offered by lenders. Different lenders offer different
benefits. Some of those benefits come when you take out the loan, such as
lower origination and guarantee fees, which means more money for you to
pay for educational expenses. Others come when you’re paying back the
loan, such as lower interest rates and loan forgiveness if you provide a
service, such as teaching or nursing. You need to find the lender whose
program best suits your situation, For more information about some of the
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Pre-College Curriculum for Fall 2002

English/Language Aris — 4 credits required
English 1 :
English IT
English ITI
English IV (or AP English)

Mathematics — 3 credits required
Algebral
Algebrall
Geometry

(see note below)

.

Science ~ 3 credits required
Credits to include life scicnce, physical science,
and earth/space science (at least one lab course)

Social Studies — 3 credits required
From U.8. History, Economics, Government,
World Geography and Worid Civilization

Health — % credit required

Physicsl Education — Y% credit required

History and Appreciation of Visual, Performing Arts
1 credit required '
History and appreciation of visual and performing
arts or another arts course that incorporates such
content

Nounative (Foreign) Language — 2 credits required
or demonstrated competency
- [effective date: fall 2004 semester)

Electives - 7 credits required (5 rigorous)
Recommended strongly: 1 or more courses
that develop computer literacy
[In 2004, requirement is 5 credits (3 rigorous))

Total Credits: 22
15 required credits; 7 elective credits (2002)
(17 required credits; 5 elective credits (2004)]

—— e e ¢

[n 2002, a sudent may substipute an integrated, applied, interdisciplinary, or higher level course within a
program of sudy if the substituted course offers the same or greater academic rigor and the course covers Q1
exceeds the minimum required content.

Rigorous electives should have academic content at Jeast as challenging as that in courses required in the
minimem high school graduation requirements, These electives also should be in soctal studies, science, math,
English and language arts, ants and humanities, ponnative (foreign) language, and, eboye the introductory level,
in agriculrure, industrial technology, business, marketing, family and consumer sciences, health sciences, and
technology education and career pathways. Electives in physical education and health are limited to one-half unit
each,
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Sr. Parent Information Night

-~

NTRACK =~ . 4

Tip Sheet

\

SCHOOLS

1. The dates given are following the pattern set by the colleges; updates will be
given monthly. Read each month’s new calendar!! Monthly Sr. Calendars will
be on my website at: www.yourclagspage.com Then click on my name. And/or

go to our school webpage at www Sy schools.us and click on my name.

There is a way that you can sign up that it will notify you every time that I add
something — you may want to check that out.

2. If playing sports in college at NCAA division I or II school, register with
clearinghouse at: www.eligibilitycenter.org When registering to take the ACT,
list 9999 as one of your codes. Cost: $65. If playing sports in college at an
NAIA school, register with their clearing house at: www.PlayNAIA .org, and
when registering to take the ACT, list 9876 as one of your codes to get your test
results sent to the clearinghouse. Cost: $60.

3. If applying for BETA Club scholarship, list 9867 as one of your codes when
registering for the ACT.

4. Fee waivers are available for ACT, SAT, applications for admission to colleges,

and for required orientation sessions. U of L is also waiving or adjusting their

housing deposit.

When you get your letters of recommendation, bring me a copy to keep for you.

Local scholarship applications will be available in March.

Student Resume due to me by Friday, Oct. 28.

If interested in Georgetown College, visit by Dec. 1 and apply by Jan. 17 to

receive an additional $2000 while attending there.

9. Academic Common Market --- good if interested in attending an out-of-state
college for a major not offered in KY. Can use KEES money and get in-state
tuition rates. '

10. Financial Aid --- there will be a workshop on February 12 at 3 p.m.. Before then,
get taxes done and get 2 pin humbers: one for one of the parents AND one for the
student at: www.pin.ed.gov

11. College Goal Sunday — last Sunday in January: Jan. 31 this year. Will help with
financial aid application; sessions will be held at various locations around the
state.

12. Apply for college admission in October. Must be accepted BEFORE you can
apply for scholarships! Some programs at certain colleges have waiting lists ---

. so apply early. Apply for state colleges online at www. KHEAA.com

13. UK has some departmental scholarships; search them out on UK’s website.

14. FREE college classes at: EKU, MSU, Sullivan, Spencerian, & Bluegrass
Community & Technical College system. EKU’s application deadline is Nov. 1.
Some are free, EKU’s range from free - $90/class, BC&TC’s cost $202.50.

00 N O L
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15. College Days — one / year. Take advantage of Open Houses.
16. Getting In Book --- received last spring!! Extremely valuable!!
~ 17. KEES money won’t be there at the beginning of the semester; expect delays.
Check for accuracy at: www .kheaa.com

18. Vocational Rehabilitation — could pay some college tuition if you qualify AND
give a book allowance. Medical, psychological, and drug / alcohol: any one is a
criterion to qualify.

19. @ CEEB code (to have scores sent back to us): (il il SllB:s now an
ACT testing site; for this, please enter:

= 20. Jan. 13 is UK’s scholeirship application deadline.

21. Feb. 1 is EKU’s scholarship application deadline. They are re-doing their
scholarship program and guidelines at this time; I will update you as more
information becomes available. .

22. PEPP --- summer program for future dentists &/or doctors. Application
Deadlines:. March 1 for UK; March 31 for U of L. GREAT program — strongly
recommended! ‘ ’

23. KY Dept. of Transportation’s Civil Engineering Scholarship application deadline
is March 1. Go to: www.transportation.ky.gov/highways/scholarship.asp

24. Commit to college of choice by May 1.

25. Residual ACT is offered at EKU. You can go online to reserve a spot for your
teen at www.testing.cku.edu Cost is $50.

26. University of the Cumberlands offers the Bert T. Combs Grant that bridges the
gap from other types of aid.

27. A great opportunity for you: our parent portal is getting great reviews from
parents. Go to: hitps:/infinitecampus.kyschools. us/campus/portal (IR sp You
will need to contact _to get a user name and password:

schools.us or call and ask for her.

o@%%ﬂﬁ
Ko -
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CLASS OF 2012

SR. CALENDAR

“A YEAR AT A GLANCE”

GENERAL:

“These Sr. Calendars will be printed and distributed monthly. Mrs. Wl will
give every senior a copy. The calendar will also be posted on our district web-
site: www.@Bkyschools.us and our school website:

WV

applications hit heavy starting in January. (Be sure to have your
paperwork ready...we never know when we will get snow and be out
several days. Most of the time, the colleges and universities will NOT
change the deadline -- regardless of the circumstances!!! So be

¥( prepared and get organized now!! Don’t wait until the last minute!!

WWW. schools.us *
* **Reminder for the students interested in scholarships: Scholarship

**Each senior gets one excused College Visitation Day. Schedule visits at least
one week in advance! Students are encouraged to go to the Open Houses
sponsored by colleges and universities on Saturdays.

**Cost of the ACT is $34 this year. (Late feeis: $21) (R cde is:
EE® Al students should have tested in their junior year. It is imperative that
every senior in the Class of 2012 test in October!! If the student may be
interested in applying for the Beta Club Scholership (the deadline is usually
in November), be sure to send ACT scores to the Beta Club Scholarship
Foundation by putting their code number, 9867, on your ACT registration
sheet as one of the places to send your scores. If the student is registering
with the NCAA clearinghouse, put code 9999 on the ACT registration so they
will receive the scores also. And, if the student is registering with the NAIA,
put code 9876 on the ACT registration in order for the scores to go there as well.

**Cost of the SAT is $48 this year (late fee is an additional $26). It may be
beneficial for seniors to try this test if they aren’t quite scoring what they had
hoped to on the ACT.” Some students do better on one test vs. the other.

___"? **All males must register with the “Selective Service” within 30 days of
their 18th birthday!! If they don’t register, they are breaking the law and
could be sent to prison for up to & years and fined up'to $250,000. In
addition, they cannot qualify for federal financial aid for college, job
training benefits, or many state and federal jobs.”

**Military Recruiters are allowed in our building to do lunchroom visits on the third
Thursday of each month.

**students.gov is a government-wide web portal that makes it easy for
college students to find any kind of federal service or information they
need
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“*Web sites that may be of interest to you:
: fastweb.com
petersons.com
collegeboard.com
nasfaa.org

mczheaa com == ﬁﬁ}\g “éw’ z%} w "&3@& here ! g

You can get lots of good informaftion on‘scholarships, scams, efc...

**Here is another web site you may want to check out:
hitp://iwww>kentuckymentor.org

It is an Internet-based student information management system for
college-bound high school students. It gives information about
admissions, financial aid, college preparation, and is said to be
invaluable in finding the college that best suits your needs.

“*www.kheaa.com is an excellent web site:
-apply-for admissions to KY colleges here! (& send franscripts)
-check your KEES money account
-get an estimate of how much financial aid you can receive and
what you’ll be expected to pay toward college costs by using the
interactive College Aid Calculator on this site.
-links to FREE scholarship search sites

**A concerned parent contacted my office and asked me to pass some
information on to you. Piease be aware that you do not have to give
out your Social Security Number to colleges. You will have to give it
when you apply for financial aid. When (it is given for one purpose (i.e.
financial aid),"colleges cannot use it for other reasons!! For more
information, go to: www.usdoj.gov/04foia/1974ssnu.htm

**EKU is sponsoring the EKU Now! Program -- a student can take up to two 3
hour college class for almost free in each semester of his or her jr. & sr. years.
Tuition rates depend upon the location of the course. For the 2011-12 year,
Gear Up is also purchasing your textbooks for you. If interested, the student can
get an application and more info from me. Seniors with a 24 ACT (or higher) can
take 2 free classes — regardless of location! All students are responsible for
textbooks, parking permits, associated course fees and late registration fees — if
applicable.

**If you are planning on attending Sullivan University, you need to open a
- savings account at the Engineer Guaranty Bank. They will match your
funds up to a maximum of $500. GREAT DEAL!!

**Bluegrass Community & Technical College is offering “Opportunity College”
(their version of EKU Nowt) to high school juniors & seniors where they can take
one class / semester for $202.50. (1/2 price of what a college student would pay
for a 3 hour class) plus a security fee of $25 and the cost of the book.

**Sullivan University and Spencerian College are offering a Jump Start Program.
A student can take a free course in the January term and another free course in
the March term. The student needs to make contact with the college by the end
of December. Also, if you apply now, you can lock in to this year’s tuition rates.

“*Sullivan University, Spencerian College, EKU, Morehead State University and

Biuegrass Community & Technical College all have articulation agreements with
us -- meaning that if a student has taken certain courses here and has earned at

A
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AUGUST:

least a “B” in them, then he or she can receive college credit for the class without
retaking it at the college level. Tell your son or daughter to check this out with
the colleges.

**Bluegrass Community & Technical College has a great deal! If your child will
attend there for their 1% two years, going full time each semester, he/she can
then transfer to EKU for the next three years --- BUT BE LOCKED INTO BCTC’s

This is called the BCTC Colonel Scholarship. Go to: www.bluegrass.kctcs.edu
for more information. )

**Students interested in U of L and wanting fo be added to their mailing list can
go online to: www.admissions.louisville.edu and click on

“Future Students,” choose a quick link: “Freshmen” and then fill out the
“Information Request” form.

**Northern KY Univ. is considering offering a new bachelor’s degree in

aviation; therefore, they are asking high school students to go online and
complete a short survey designed to collect students’ opinions about the options
the program has to offer. Go to: hitp://faccess.nku.edu/ocalaviation/student. asp

**SunTrust “Off to College” Sweepstakes, $1000 scholarships available.
Winners not determined by GPA or financial need. One winner chosen every 2
weeks from Oct. — May. Apply online at: www.offtocollege.info

Begin applying on Sept. 15, first drawing on Oct. 31. Only one entry / drawing;
however, students can re-register for each drawing.

**The University of Tennessee is offering Nuclear & Radiological Engineering
Scholarships. Go to: www.engr.utk.edu/nuclear

**Morehead State University is now offering a degree in Space Science. For
students interested in careers in: astrophysics, satellite telecommunications,
space physics, or cosmology. Call (606)783-2381.

**The University of KY’s Dept. of Mining Engineering has scholarships available.
See Mrs. Neal for more information.

“*WYMT-TV and Coca-Cola are sponsaring the Outstanding Mountain
Student Achiever of the Week. Winners will be chosen based on

GPA, extracurricular activities, and community service. Segments will

be aired on the TV station. Get applications from Mrs. Neal & turn in ASAP.

**Interested in Dental Assisting, check out: Fifield School of Dental Assisting —
10 week course. Contact info: (606)287-8989, e-mail: fsda@prtcnet.org,
website: fifieldschoolofdentalassisting.com

**Culinary Scholarships can be found at. www.nraef.org, www.acfchefs.org,
www.chef2chef net, www starschef.com, www.cookingschools.com,
www.allfoodbusiness.com, www.sms.scholarshipamerica.org/iamesbeard.
www.hsmai.org, www. kyra.org, www.iacp.com, www.womenchefs.org,
www.fastweb.com, www.scholarships.com

Aug. 16 EKU Now required registration

B
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Aug. 17 School Picture Day

Aug. 22 EKU classes begin

Aug. 26 Sullivan University’s Culinary Open House
Aug. 27 Sullivan University “Discovery Day”

Aug. 27-28  Sullivan University’s ACT Review (must pre-register)

Aug. 28 Last day to register for or add / drop a full semester EKU class without
“W” being on transcript; fast day for a full tuition refund
Aug. 29 Sullivan University’s Paralegal Open House
SEPTEMBER:

Sr. Orientations:
-give every student a copy of his/her transcript
-review graduation requirements
-review pre-college curriculum requirements
-check credits
-go over college info., scholarships, financial aid, ACT, etc...
-discuss the “Getting In” Book. It is “EXTREMELY” VALUABLE
AND BENEFICIAL!!
-NCAA & NAIA registration for freshman year eligibility in college
-survey of plans - as of now
-Vocational Rehabilitation Sign-Up
-KEES Scholarship
-ACT is most important factor in scholarship competition. Also -
volunteer and community service activities are extremely important!
-ETC...
FeeGet letters of recommendation. Keep a copy & give me a copy.

Sept..1 Sullivan University’s IT Open house

Sept. 5 No Schoo! — Holiday

Sept. 5 No EKU classes

Sept. 5 No MSU classes

Sept. 6 ACT Science Preparation Workshop, 3:15 - 5:15 p.m.

Sept. 7 EKU Admissions Rep here to visit with interested seniors — cancelied!
Sept. 7 ACT Math Preparétion Workshop, 3:15 - 5:15 p.m.

Sept. 8 EKU Tuition bills e-mailed to students

Sept. 8 ETS rep here to visit with seniors, 8:15 - 9;10 a.m.

Sept. 8 ACT English Preparation Workshop, 3:15 - 5:15 p.m.

Sept. 9 Sr. magazine money due & Sr. Trip permission slips due!

i
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Sept. 9 Upward Bound Meeting at 1:00 p.m.

Sept.9 SAT Registration Deadline for the Oct.1 Test Date

Sept. 10 ACT Test Day

Sept. 10 EKU’s SpotLight Day; $30 application fee waived at this event,

8:30 a.m.— 2 p.m. You can register online at:
http://fadmisssions.eku.edu/spotlight

Sept.11  PADD’s Drug March at 2 p.m

Sept. 11 “Exploring Coliege Options” (private / elite college open house / info session)
in Lexington at Hilton Lexington Downtown, 7:30 p.m.

‘“‘“‘% Sept. 12 UK’s “See Blue Preview Night” in Lexington at 7 — 9 p.m. at the
Lexington Center & Rupp Arena (430 W. Vine Street) in the Biuegrass
Ballroom
Sept. 15  Picture Make-Up Day
Sept. 15 Military recruiters allowed in the building
_Xi{: )f( Sept.16  ACT Posimark Registration Deadline for the Oct. 22 ACT Test
Sept. 16 End of 1% Six Weeks: Mid-Term for 1 Trimester at ECHS
Sept. 16 Georgetown College’s VIP Day
-u}‘-i: Sept. 16 1°' Sr. Trip Payment due: $100
Sept. 17 Transylvania University’s Open House
Sept. 17  Thomas Moore College Fall Preview Day
jé- % Sept. 19 ECHS Test Day - seniors take the practice ACT
Sept. 21 SAT Late Registration Deadline for the Oct. 1 Test Date

Sept. 24 Academy Day - for info on service academies- 8:30 a.m. (West Point, etc...)
Applications due Oct. 15

’%— Sept. 26 Parent/ Teacher Conference 4:30 -~ 7:30 p.m. %

Sept. 26 Senior Parent Informational Night at 6 P.M.
f" in the library
% Sept. 26 Sullivan University’s Fall Quarter JumpStart Classes begin %
Sept. 27 EKU’s Tuition Due (balances paid for by GearUp) -
Sept. 29  ETS Individual Meetings as needed

;}’( % Sept. 30 Late Registration Postmark Deadline for Oct. 22 ACT Test Date

5

187



Jan.

Jan.

Jan.

Jan.
Jan.
Jan.
Jan.
Jan.
Jan.

Jan.

Jan.

Jan.

. Jan.
i

Jan. 26

13

13

13

13
13
13
13
16

16

17

18

20

21

UK’s Honors Program Application Deadline

U of L’s Application Deadline for Scholarships. Apply on-line at
http:/fadmissions louisville.edu/aid/

Early Admission Application Deadline to U of L’s Dental School. Must
apply for regular admission to U of L, have a GPA of 3.75 and a 30
ACT score.

Murray State Univ.’s Scholarship Application Deadline

Northern KY University Scholarship Application Deadline

Western KY Univ.’s Academic Scholarship Application Deadline

No EKU classes; last day to drop/add classes

Admissions Application Deadline to receive the “Travel Grant at Georgetown
College (if you visited campus by Dec. 2 and apply by today, you’ll get
3500 / year for the 4 years you attend there! Total= $2000).

Military Recruiters in the building
Late Registration Postmark Deadline for the Feb. 11 ACT Test Date
EKU’s SpotLight Day; $30 application fee waived at this event,

8:30 a.m.— 2 p.m. You can register online at:
http:.//admisssions.eku.edu/spotlight

ETS Individual Meetings

Jan. 26 & 27 Asbury College’s Open House

Jan. 28 SAT Test Date

___,,.g> Jan. 29

FEBRUARY:

College Goal Sunday at 2 p.m. — KHEAA will help parents with FAFSA at
locations across the state: Check: www.kasfaa.com

**On Feb. 12, | will host a Financial Aid Workshop in the (P
Computer Lab to assist parents in filling out the forms. A financial aid
representative will conduct the parent workshop and will answer questions.
: % ¥ PARENTS REALLY NEED TO HAVE THEIR INCOME TAX FORMS % %— %
FILLED OUT BEFORE COMING TO THIS WORKSHOP -- AND BRING ‘
THESE FORMS TO THE MEETING!

**Spencerian College will host an Overnight in Hous‘ing Event this month

%% Feb. 1 EKU’s Academic Scholarship Application Deadline ./

I
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¥

*-—-) May 1 UK’s Housing Application Deadline

%_,X, April 30— May 4 EKU Final Exam Week

April 20 Late Registration Deadline for the May 5§ SAT Test
April 23-27 Sr. Trip ‘

April 30 — May 4 EKU’)FinaI Exams

MAY:

**Sullivan University’s Scholarship Days: Ambassador / Mock Trial / Recipe
Contest. Exact deadlines to be announced closer to this time.

**Spencerian College will host a Scholarship Day Event this month
May 1 Students attending private colleges need to “commit” by today.
May 1 Alice Lloyd Deadlines for admission and housing

May 1 U of L’s Orientation Confirmation Deadline

May 4 ACT Test Registration Postmark Deadline for the June 9 Test Date
May 5  SAT Test Date \

May 7 EKU Final Grades due to EKU registrar's by 1 p.m..
May 7-11 AP Exam Week 1 ($87/exam)

Méy 8 SAT Registration Deadline for the June 2 SAT
May 9 College Dual Credit Studénts’ grades due to me
May 11 Last day of school on original calendar (before snow days)

May 14-18 AP Exam Week ($87/exam)

May 17  Military Recruiters in the building dp\) w

May 18 Late Reglstrat»on Postmark Deadline for the June 9 ACT Test Date
May 19 PROM I\ J

May 22 SAT Late Reglstratlon Deadline for the June 2 SAT

May 28 No School — Memorial Day \& \(‘t d‘“
**Spencerian College will host a Scholarship Day Event this montf‘%y

June2 SAT Test Date

June 9 ACT Test Date &y (
wePrepared by: _ C'é@'\

BN
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